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May 3, 2019

TO: Members of the Academic & Student Affairs Committee

FR:  Ellen N. Doughty, Clerk of the Board 2[(,;.,\ ( )W

RE: May 15, 2019 - Academic & Student Affairs Committee Meeting

The Academic & Student Affairs Committee will meet from 9:00 am to 12:00
pm on May 15, 2019. The meetings will be held at the University of Maine
System Executive Offices in the Rudman Conference Room, 253 Estabrooke Hall,
15 Estabrooke Drive in Orono. The following Polycom sites will also be
available:

UMA — Executive Conference Room, Alumni Center
UMF - Executive Conference Room 103, Merrill Hall
UMFK - Alumni Conference Room, Nadeau Hall
UMM — Executive Conference Room 203, Powers Hall
UMPI — Executive Conference Room, Preble Hall
USM — Room 427, Wishcamper

Phone — 1-800-605-5167 Passcode 743544#

Refreshments will be provided at the UMA and USM locations. The meeting
materials will be posted to the Diligent Board Portal as well as the Board of
Trustees website (http://www.maine.edu/about-the-system/board-of-
trustees/meeting-agendas/academic-student-affairs-committee/).

If you have questions about the meeting arrangements or accessing the meeting
materials, please call me at 581-5840. If you have any questions or desire
additional information about the agenda items, please call Robert Neely at 581-
5843 or Rosa Redonnett at 621-3419.

cc: Trustees not on the Academic and Student Affairs Committee
James Page, Chancellor
Faculty & Student Representatives
Presidents
Ryan Low
Robert Neely
Kay Kimball
Rosa Redonnett
Mark Schmelz



Academic and Student Affairs Committee Meeting - Directions

University of Maine System

15 Estabrooke Drive, Orono

Rudman Conference Room

253 Estabrooke Hall, 2™ Floor
15 Estabrooke Drive, Orono
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Directions to the UMS located on the UMaine Campus

From the South on 1-95: take exit 191 to Kelly Road and turn right. Continue on Kelly Road for | mile until you reach the traffic light, then tum left onto Route 2 and go through
downtown Orone, Cross the river. Turn lefl at the lights onto College Avenue. Buchanan Alumni House will be the first campus-related building on your right. Right after the
Buchanan Alumni House, take a right onto Muson Read, Estabrooke Hall is the building on the right after Lengyel.

From the North on 1-95: take exit 191 to Kelly Road and tum left. Continue on Kelly Road for | mile until you reach the traffic light, then turn left onto Route 2 and go through
downtown Orono, Cross the river, Turn left at the lights onto College Avenue. Buchanan Alumni House will be the first campus-related building on your right. Right afier the
Buchanan Alumni House, take a right onte Muson Road. Estabrooke Hall is the building on the right after Lengyel.
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Academic and Student Affairs Committee Meeting - Agenda

Board of Trustees
Academic and Student Affairs Committee
May 15, 2019
University of Maine System Office
253 Estabrooke Hall, Orono

9:00-9:40am
Tab 1 University of Maine: Draft Strategic Vision and Goals Update

9:40-10:00am
Tab 2 Update: UMS Research & Development Plan, FY 2020 Update

10:00-10:20am
Tab 3 Increasing Affordability and Decreasing Student Debt

10:20-10:50am
Tab 4 USM: Update related to Naming of Institution

10:50-11:30am
Strategic Drivers of Innovation and Academic Sustainability
Tab 5 Program Innovation Fund (PIF) 2018-2019
Tab 6 Academic Partnerships
Tab 7 Revisions to Board of Trustees Policies: 305 — Program Inventory
and 305.1 — Academic Program Approval
Tab 8 New Academic Program Proposal: MS in Special Education (UMF)
Tab 9 New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

11:30-11:40am
Tab 10 First Year Review of Board of Trustees Policy 214 —
Institutional Authority on Political Matters

11:40-11:50am
Tab 11 Student Representatives Discussion

11:50am-12 Noon
Tab 12 Faculty Representatives Discussion

Action items are noted in red.

Note: Times are estimated based upon the anticipated length for presentation or discussion of a particular topic. An item may be brought up
earlier or the order of items changed for effective deliberation of matters before the Committee.
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Maine’s
Public
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UMNIVERSITY OF MAINE SYSTEM

5/3/19

AGENDA ITEM SUMMARY
NAME OF ITEM: University of Maine Strategic Vision and Values Goals Update
INITIATED BY: Lisa Marchese Eames, Chair
BOARD INFORMATION: X BOARD ACTION:

OUTCOME: BOARD POLICY:
Primary Outcomes:

Increase enrollment

Improve student success and completion

Expand research and development

Enhance fiscal positioning

BACKGROUND:

Over the past nine months, the University of Maine and its regional campus, the
University of Maine at Machias, have been engaged in an open and inclusive process to
develop a new strategic vision and plan. The Strategic Vision and Values process has
included a series of town-hall style forums, pop-up meetings, web-based information
gathering, and formal input gathering by college deans and the university’s vice
presidents. Well over 1,000 members of the university community have provided input.
Through this process UMaine has articulated a set of strategic values that provide the
foundation for developing the broad institutional goals that will realize those values.
With input from students, faculty, staff, alumni, and community partners, the university
has identified goals that will guide decision making over the next five years as well as
broad strategies that will be utilized to pursue those goals and key indicators to track
progress.
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Strategic Vision and Values Forums:

Defining Tomorrow at the University of Maine
November 15, 2018, University of Maine

Fostering Learner Success
November 29, University of Maine

Creating and Innovating for Maine and Beyond
December 6, University of Maine

Growing and Stewardship Partners
December 10, University of Maine

Strategic Vision and Values
January 23, 2019, University of Maine at Ma

Graduate Education Summit
March 8, 2019, University of
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Strategic Vision and Values: Engaging Constituents

PEAC/CEAC pop up —January 22, 2019

University of Maine at Machias Board of Visitors Meetings —
February 4, 2019, March 26, 2019

UMaine Student pop-ups, Memorial Union, February, 4, 5,
2019 .

University of Maine Board of Visitors Meeting — Febr

University of Maine Alumni Board Meeting — Ma

1.1
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Phase 2: Goals, Strategies & Indicators

Fostering Learner Success

0al: We will welcome and support all learners, and
gage them in deep learning.

Creating and Innovating
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Fostering Learner Success

)al: We will welcome and support all learners, and engage them in deep
ning.
, r first-year student retention rate will increase by at 5% and sustain at that level.

rricula will prepare students for success by aligning tailored academic pathways with the skills r
a range of career contexts.

graduate student will have a meaningful, authentic experience in research, schola

e of educational programs to our diverse learners, including noncre
adges, and other micro-credentials.

-
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Growing and Advancing Partnerships

oal: We will grow and advance partnerships to catalyze the cultural, econo
d civic future of Maine and beyond.

e will create new knowledge to contribute to a greater understanding of our society and
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Creating and Innovating

bal: We will create new knowledge, and apply innovative research and
1olarship to enrich lives.

e will collaborate with stakeholders, taking advantage of individual and collective strengtt
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We will welcome and support all learners, and engage
them in deep learning.

We will offer a range of educational programs to our diverse
learners, including noncredit, professional development
programs, badges, and other micro-credentials.

Strategies: 1. Develop curricula that meet the ongoing professional development
needs of graduates.

2. Division of Lifelong Learning and departments develop marketing,
delivery, and support methods to engage graduates throughout
their lives.

3. Develop nondegree course fee structures in the lifelong learning
curricula that take into consideration market demand, delivery costs
and other variables.

F
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We will welcome and support all learners, and engage
them in deep learning.

We will be a welcoming, inclusive and unified community
where every viewpoint and every person is respected and
diversity is embraced.

Strategies: 1. Expand professional development programs for faculty and staff to
increase awareness, motivation, and skills related to inclusivity.

2. Develop target enrollment goals and action plans to achieve those goals
in disciplines with significant gender imbalances in their student
populations (e.g., engineering, computer science, nursing).

3. Create Director of Diversity position to organize and manage diversity
initiatives. Enhance and organize our student support structures to serve
our growing traditional, nontraditional, on-campus and at-a-distance
learners.

F
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Phase 3: Developing a Responsive Strategic Plan
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Phase 3: Developing a Responsive Strategic Plan

ks to complete:
omplete process of aligning strategies with goals

inate redundant strategies and synthesize where appropriate

aishboard of key indicators
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Maine’s
Public
Universities

UNIVERSITY OF MAINE SYSTEM

AGENDA ITEM SUMMARY
1. NAME OF ITEM: UMS Research and Development Plan, FY 2020 Update
2. INITIATED BY: Lisa Marchese Eames, Chair
3. BOARD INFORMATION: X BOARD ACTION:

4. OUTCOME: BOARD POLICY:
Primary Outcomes:
Impact economic and workforce development
in Maine through research and development
Enhance fiscal positioning of UMS
Engage students UMS-wide in high-impact
learning experiences through research

S. BACKGROUND:

The University of Maine System Board of Trustees Declaration of Strategic Priorities
(December 2018) identified an immediate deliverable of a multi-year plan for prioritizing
expanded research and development across the University of Maine System by March
2019. This plan was developed and written by March 2019 and since that time has been
distributed to various constituencies for review and feedback. This is an update on that
process and a presentation of implementation.

5/3/2019

22
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JMS Research &
- ., Development
¥~ Plan FY20-FY24 W&

community growth in Maine

UMS BOT Academic and Student Affairs
Committee Meeting
2

May 15,2019, & Sacem
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Academic and Student Affairs Committee Meeting - Update: UMS Researc h & Development Plan, FY 2020 Update

Ky Update on Progress

Public

') Universifties

UNIVERSITY OF MAINE SYSTEM

e Plan delivered to BOT

e Executive summary shared with key
stakeholders

e Work Session with BOT
e Revisions being incorporated

e BOT adoption at May meeting
e Public launch

24
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Goals to Drive the Expansion of
UMS Research and Development

Make Maine the best state in the

nation in which to live, work, and
learn by 2030.

Maine’s Establish an innovation-driven
Public Maine economy for the 21st

Q Universiries
century.

UNIVERSITY OF MAINE SYSTEM

Prepare the knowledge-and-

innovation workforce for Maine.

25
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Finding 1: Investment by the State of Maine and the University
of Maine System in R&D has been essential to reach our
current R&D capacity.

=

[ 33
. Y
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& Wt
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Research Reinvestment

3

Campuses integrate

Fund be renewed.
R&D expenses in the

Educational and
General (E&G) budget,
in parallel to the way

*Focused Grand Challenges

that instructional costs

2

Increase Maine State

are embedded.

*Aligns with new

MEIF investment to
reach a steady level appropriations
of $40M annually by

the end of FY24.

allocation model
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Finding 2: Each System campus has its own
unique, engaged R&D core of expertise that should
be further strengthened.

Campuses collaborate to
develop coordinated five-year
R&D plans for increasing
research expenditures.

Work
is
underway
1{e]g
these
internal
items

With AFUM and Human
Resources, consider joint
faculty appointments,
including membership in the

University of Maine Graduate
Faculty.

Collaborate on data
governance in R&D to achieve
consistency in reporting and
to wider access to research
databases.
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Finding 3: Across System we have been failing to compete as well as we
should for significant Federal funding, and our facilities, infrastructure, and
administrative support for R&D are inadequate in several fields important to

Maine’s future.

Review and address

heeds for

coordinated hiring of

faculty in key areas

of importance to the
state.

p.

Conduct a system-
wide inventory of
R&D instruments
and facilities and
consider role of
expanded and
renovated R&D
facilities in campus
master plans.

3

Make UMaine’s
comprehensive
research
administration and
development
capacity available
across the System
and share research
compliance
expertise at
UMaine and USM
more widely.
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Finding 4: Across the System students are engaging in authentic
research experiences and community-engaged research initiatives
that are benefitting the region and the state.

| 2

Enable every UMS
undergraduate student Pilot and evaluate the
the opportunity for a use of Course-based
meaningful/authentic
experience in research,

3

Use R&D
opportunities in
recruitment,
enrollment, and
retention and
support to obtain
paid summer
internships and
future employment
in Maine.

Undergraduate
Research Experiences

scholarship, (CURES) across the
development, creative System.

production, policy
analysis, translation, or
commercialization.
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Finding 5: The private and non-profit sectors and the Maine
State Government are eager for expanded R&D interactions
with higher education.

| 2

Continue to work closelyfll UMaine will undertake
with the private and a high-level review of

government sector to existing doctoral

3

Do more robust
communication of
System R&D

establish productive graduate programs in accomplishments,

collaborations. the STEM fields.

including strategic
interactions with
stakeholders.

*Commercialization
growth metrics

30
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Maine’s

') Universities

UNIVERSITY OF MAINE SYSTEM

e Publication and roll out

Sprl ng e Implementation plan

e Internal assessments
e Grand Challenges initiative launched

Summer

e R&D Summit
Fall e MEIF ROI study

32
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Putplic o
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UNIVERSITY OF MAINE SYSTEM
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AGENDA ITEM SUMMARY
NAME OF ITEM: Increasing Affordability & Reducing Student Debt

INITIATED BY: Lisa Marchese Eames, Chair

BOARD INFORMATION: X BOARD ACTION:

OUTCOME: BOARD POLICY:
Improve Student Success & Completion

BACKGROUND:

In December 2019, the University of Maine System Board of Trustees issued a
Declaration of Strategic Priorities to Address Critical State Needs. Among other
provisions, the UMS Trustees state:

To remain competitive, UMS must retain its status as a national leader in higher
education affordability and tuition restraint, limiting tuition increases, investing in
financial aid, and creating pathways for students with the highest need to complete
their educational programs without tuition debt. UMS will strive to make all
credential and degree attainment readily affordable and accessible to all Maine
families, with the lowest possible level of debt.

Student debt is a complex problem requiring a comprehensive set of solutions involving
the federal and state governments, as well as higher education. This report explores the
current perceptions on student debt held nationally, Educate Maine’s goals for
affordability, and how Maine’s Public Universities are currently performing. It discusses
current programs offered by the federal and state governments, as well as the University of
Maine System’s (UMS) own programs and progress towards reducing the use of loans by
its’ students. Finally, the paper concludes with suggestions for additional efforts by the
State and the UMS.

33
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University of Maine System Progress on Reducing Student Dependency on Debt

INCREASING AFFORDABILITY
& REDUCING STUDENT DEBT

University of Maine System

April 2019
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Increasing Affordability & Reducing Student Debt

Introduction

“THE BEST WAY TO CONTROL STUDENT DEBT IS NEVER TO TAKE IT ON IN
THE FIRST PLACE” CHANCELLOR JAMES H. PAGE

2019 STATE OF THE UNIVERSITY ADDRESS

Student debt is a complex problem requiring a comprehensive set of solutions involving the federal and state
governments, as well as higher education. This paper explores the current perceptions on student debt held
nationally, Educate Maine’s goals for affordability, and how Maine’s Public Universities are currently
performing. It discusses current programs offered by the federal and state governments, as well as the
University of Maine System’s (UMS) own programs and progress towards reducing the use of loans by its’
students. Finally, the paper concludes with suggestions for additional efforts by the State and the UMS.

Inherent in this discussion is the desire for a college education as a means to a better life, the relatively
high cost of college as a percentage of family income and the need for borrowing to close that cost gap.
“Students with family incomes of $50,000.00 or less—even those who receive Pell Grants—are 20
percent more likely to borrow than their more affluent peers. In addition, these students also borrow
higher amounts than their peers... [T]hese students are often first generation college students and are
at a higher risk of dropping out and defaulting on debt.” Reducing Undergraduate Indebtedness:
Strategies for Reducing Student Debt Accrued by Undergraduates, EAB Academic Affairs Forum, 2012, p.
8.

The same EAB study indicates the following factors contribute to undergraduate student debt:

e STUDENT ACCESS TO INCREASED LOAN LIMITS

e UNINFORMED BORROWERS

e STUDENT SOCIOECONOMIC STATUS

e TIME ELAPSED BEFORE DECLARING MAJOR

e TYPE OF INSTITUTION ATTENDED

e RISING COST OF TUITION AND THE STATE OF THE ECONOMY

35
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National Outlook

NATIONAL STUDENT DEBT. Open any recent article on student debt in Higher Education and the
beginning will read something like, “student debt has more than tripled since 2004, reaching $1.44 trillion in
the first quarter of 2018, according to the Federal Reserve”. A trillion dollars is hard to imagine. Putting the
student debt total in context, in the beginning of 2018 the consumer automotive debt was $1.27 trillion and
the total debt for mortgages was $9.14 trillion. https://www.statista.com/statistics/500814/debt-owned-by-
consumers-usa-by-type/

IMPACT OF STUDENT DEBT. Inthe report, Buried in Debt, the researchers found that students with
high levels of debt had high levels of stress that delayed big life events like getting married. Students with
debt had restricted opportunities for jobs that may offer low pay (e.g., social workers, teachers, government,
and business startups). The researchers also found that people with high levels of student debt had lower
credit scores, inability to save, and lower levels of home ownership.
https://www.meetsummer.org/share/Summer-Student-Debt-Crisis-Buried-in-Debt-Report-Nov-2018.pdf

PARENT DEBT. Another rapidly rising trend is that parents now are taking on more debt for their
children’s higher education. According to the Department of Education, college students may only borrow up
to $31,000 as a dependent and up to $57,500 as an independent student. Parents are making up the
difference in a new federally sponsored program called Parent PLUS Loans. Research done by Mark
Kantrowitz, on data from the National Postsecondary Student Aid Study, indicates that in fiscal year 2016,
Parent PLUS loans averaged $33,291. https://studentaid.ed.gov/sa/types/loans/subsidized-unsubsidized.

FEDERAL STUDENT LOAN INTEREST RATES. To make matters worse, the interest rate for federal
direct undergraduate student loans increased to 5.05%, up from 4.45% in 2017-18. Unsubsidized direct
graduate student loan rates rose to 6.60%, up from 6.00%. Rates for PLUS loans, which are for graduate
students and parents, rose to 7.60%, up from 7.00%. https://studentaid.ed.gov/sa/types/loans/interest-rates

BENEFITS OF STUDENT LOANS. Debt isn’t inherently bad. Businesses grow when debt is effectively
managed to provide more value than what is owed. This is the contradiction in the national concern about
student debt. Even controlling for changes in the economy, on average students with a higher education will
earn as much as $2 million more in their lives, than if they just have a high school education.
https://www.ssa.gov/policy/docs/research-summaries/education-earnings.html Creating a net positive

value of $2 million buy borrowing on average $30,000 is a return on investment unparalleled in the business
world. This benefit is even more inspiring when you consider that the people who borrow the money are
typically from low income families that would not be able to attain a higher education without our nation’s
commitment. Consider Table 1 below that shows that the UMS cohort of 2011 graduated 579 students, who
qualified and used their Pell Grants. These 579 students will collectively earn a billion dollars more in their
lifetime because they had the opportunity to gain a credential of value. Collectively student loans make sense
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and offer great value to our country’s citizens; however, this isn’t always the case. Students with aspirations
to enter careers that historically haven’t paid much, will not enjoy the same level of return on investment.

Marx and Turner found in their 2019 study, Benefits of Borrowing: Evidence on student loan debt and
community college attainment, that students who took out loans had better grades, took more credits, and
transferred to four year colleges at statistically significant higher rates. Marx said, “there may be two
explanations for why student borrowers outperform their peers. Now a student knows they have to repay a
loan in the future, and they take their studies seriously. Loans also provide students with additional financial
resources, which means they don't have to spend as many hours working to earn money and can take more
classes instead.” https://www.educationnext.org/benefits-of-borrowing-evidence-student-loan-debt-

community-college-attainment/

Table 1. Pell vs Non-Pell/Non-Subsidized Stafford Loan Recipient Graduation Rates, Bachelor's Degree Seeking

Note: as 2011 is the latest 6-year cohort data currently available, it does not reflect interventions put in place since 2011.

2011 Pell Cohort 2011 Non-Pell, Non-Subsidized Cohort
Institution Pell Recipient Adjusted Cortnp!eted 6 Yeaf . Cor.npl.eted 6 Year"

Cohort within 6 Graduation | Adjusted Cohort within 6 Graduation

Years Rate Years Rate
University of Maine 610 295 48.40% 600 404 67.30%
University of Maine at Augusta 170 23 13.50% 28 5 17.90%
University of Maine at Farmington 252 116 46.00% 90 52 57.80%
University of Maine at Fort Kent 68 20 29.40% 50 15 30.00%
University of Maine at Machias 71 21 29.60% 20 8 40.00%
University of Maine at Presque Isle 92 21 22.80% 39 14 35.90%
University of Southern Maine 282 83 29.40% 174 61 35.10%
Total 1,545 579 37.50% 1,001 559 55.80%

Produced by Robert.Zuercher@maine.edu on January 28, 2019. Source IPEDS
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How Does Maine Perform?

AVERAGE DEBT OF UMS STUDENTS. University of Maine System (UMS) Students who graduated
in 2016 had an average debt of $28,619, which was lower than the regional average of $30,432, slightly
higher than the national average for public, four-year or above universities of $27,293, and significantly lower
than the national average of $37,172.

STUDENT AND INSTITUTIONAL CHARACTERISTICS. Institutions within the UMS have
substantially different student characteristics that explain some of the differences in student debt
behaviors/outcomes. For example, UMA primarily serves low-income, first generation, adult learners who
attend college only part-time (see Table 2). Students with these characteristics tend to accumulate debt and
default at higher rates (see Tables 3 and 4).

The program mix at UMS institutions also influence student debt outcomes. For example, the University of
Maine has large enrollments in programs that produce graduates in fields that pay well and are in high
demand (e.g., Engineering). An Engineering student will likely find a job right out of college that pays a wage
sufficient to cover their student loans. So the students tend to take out a high loan amount, knowing they can
pay it back, and default at lower rates (see table 1 and 2).

Additionally, the standard measure for reporting student debt includes resident and nonresident students.
Nonresident students pay significantly more tuition and therefore skew the average amount of student debt.

Table 2. University of Maine at Augusta Student Characteristics

Description UMA Peers Difference
Part-time enrollment as percentage of total enrollment, % 64.5% 35.4% 29.1%
Percentage of enroliment age of 25 or older, % 64.8% 32.7% 32.1%
Percent of full-time first-time undergraduates awarded Pell 70.0% 45.9% 24.1%

grants, %
Percent of undergraduate students enrolled exclusively in 42.0% 16.3% 25.7%
distance education courses, %

UMA Peer Analysis Fall 2017, source IPEDS (Fall 2015)
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Table 3. Average Debt of Graduates
Source: Internal Reports FY 2016

UMS Average $28,619
Source: http://www.savingforcollege.com (Mark Kantrowitz)

National Average $37,172
Source: http://www.college-insight.org

Nation - Public, 4-year or above $27,293
New Hampshire - Public, 4-year or above $35,657
Vermont - Public, 4-year or above $29,012
New York - Public, 4-year or above $26,380
Massachusetts - Public, 4-year or above $30,679

Represents only first-time college students with debt earning a bachelor’s degree in 2015-2016

Table 4. FY 2015 3-YEAR COHORT DEFAULT RATES

University of Maine System Default Rate
University of Maine 6.7%
University of Maine at Augusta 17.0%
University of Maine Farmington 7.0%
University of Maine Fort Kent 8.3%
University of Maine at Machias 16.8%
University Maine Presque Isle 13.8%
University of Southern Maine 6.2%
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EDUCATE
MAINE

2600

Educate Maine’s Goal: College Cost & Debt

“The best way to ensure a prosperous future for Maine is to increase the number of Mainers pursuing a
credential of value after high school. However, the cost of college and student debt burden has a great
influence over who enrolls in higher education and whether or not they graduate. Although tuition is lower
in Maine on average, it represents a greater percentage of income. In order to be competitive in an
increasingly educated marketplace, the cost of college needs to be more affordable for Maine students, with
a goal of closing the affordability gap with New England.”

MAINE IN 2015-16

The average net price of college for students was $16,735 (39% of per-capita income) and average student
debt was 17% of per-capita income.

NEwW ENGLAND IN 2015-16

The average net price of college was $21,050 (35% of per-capita income) and the average student debt was
12% of per-capita income.”

Education Indicators for Maine 2018, Educate Maine, p. 21,
http://www.educatemaine.org/docs/EducateMaine_2018_IndicatorReportWEBO1.pdf

40



Academic and Student Affairs Committee Meeting - Increasing Affordability and Decreasing Student Debt

Federal Programs

PELL GRANT. Federal Pell Grants are available to students who have the greatest financial need. Pell
Grants are our country's commitment to providing access to college to low-income families. Additionally,
unlike most other federal aid programs, the Pell Grant does not have to be repaid. The amount of the award
is determined on the basis of unmet need and current maximum award is $6,095 annually.
https://studentaid.ed.gov/sa/types/grants-scholarships/pell

PosST 9/11 GI BILL. Citizens that served in the military may receive (or assign to a dependent) up to
$21,970 per year for tuition, $1,000 for books, and money for housing. These benefits are prorated
depending on time served; 40% of the benefits if they served 90 days and 100% of the benefits if they served
at least three years.

https://www.benefits.va.gov/GIBILL/resources/benefits resources/rates/ch33/ch33rates080116.asp

Only 50% of veterans use their available Gl Bill benefits. Veterans who use their Gl Bill benefits have
equivalent graduation rates (51.7%); however, take longer than their peers to obtain their credential of value.
https://www.insidehighered.com/quicktakes/2014/03/24/data-student-veterans-college-outcomes-under-

new-gi-bill

TEACH GRANT. The Teacher Education Assistance for College and Higher Education (TEACH) Grant
Program provides up to $4,000 per year to students who are completing or who plan to complete
coursework that is required to begin a career in teaching, and agree to teach full time for at least four years
at an elementary school, secondary school, or educational service agency that serves students from low-
income families and to meet other requirements. https://studentaid.ed.gov/sa/types/grants-
scholarships/teach

PUBLIC SERVICE LOAN FORGIVENESS PROGRAM. The remaining balance of Direct Loans is paid
after you have made 120 qualifying monthly payments while working full-time for a qualifying employer (e.g.,
government agency, certain nonprofit organizations).

State Programs

THE STATE OF MAINE GRANT PROGRAM. The Maine State Grant provides need-based grants to
Maine undergraduate students. For the 2018-2019 academic year, the maximum grant award amount is
$1,500. This amount has not increased in many years despite increasing tuition and, historically, the grant
has required a May application deadline. https://www.famemaine.com/maine_grants loans/state-bof-
maine-grant-program/

EDUCATIONAL OPPORTUNITY TAX CREDIT. Students who earn an Associate’s, Bachelor’s, or
Master’s degree and continued to live and work in Maine after graduation — may be eligible for an
Educational Opportunity Tax Credit on their Maine income tax return. Tax credits are based on the amount of
student loan payments. The tax credit is also available to Maine businesses that make their employees’
educational loan payments.
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FAME ALFOND LEADERS: The Alfond Leaders student debt reduction program provides student loan
repayment assistance to people who live and work in Maine in a STEM- (Science, Technology, Engineering
and Math) designated occupation at a Maine-based employer. Alfond Leaders may qualify for loan
repayment up to half of their outstanding student loan balance at the time of application to the program, not
to exceed $60,000 https://www.famemaine.com/education/topics/managing-student-loans/alfond-leaders/

UMS Programs & Progress

TUITION FREEZE & INCREASED SCHOLARSHIPS, GRANTS AND WAIVERS. Beginningin
2012 the UMS froze tuition and the mandatory fee for six consecutive years. Also beginningin 2012, UMS
total scholarship, grant and waiver awards began to increase. As a result, total loans have been decreasing

since 2012. See graph A.

Graph A: Total UMS Dollars Awarded in Aid v. Loans
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Source University of Maine System Financial Aid Annual Reports

EAB STUDENT SUCCESS COLLABORATIVE. EAB provides technology and techniques designed to
maximize student success and completion. All UMS campuses utilize the Foundations tool, which provides
predictive analytics associated with student success and risk within key courses and major milestones. Three
campuses (UMA, UMM and UMPI) have also implemented the Navigate suite, which enables campuses to
identify patterns of student success and failure, plan strategic interventions, coordinate student support and

measure impacts.

PROMISE PROGRAMS. Available to first-time, full-time college students who are Pell Grant-eligible
Maine residents and who agree to take 30 or more credits per year and maintain a 2.0 or higher GPA. The
Promise program covers tuition and the mandatory fee and is designed to be a “last dollar” method of
student financial support after the Pell Grant, Maine State Grant and other forms of aid are applied. Promise
Programs are available at the University of Maine at Augusta (UMA), the University of Maine at Fort Kent, the
University of Maine at Machias, and the University of Maine at Presque Isle. UMA also extends its program
to “new to UMS” in-state full-time and part-time transfer students who have earned at least 30 transferable

credits.
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ADULT DEGREE COMPLETION SCHOLARSHIP. Dedicated scholarship to support adult students

returning to college after an absence of three or more years to complete their first baccalaureate degree.
Applicants may qualify for up to $4,000 per academic year for up to eight consecutive semesters.

EARLY COLLEGE. Early College is a program that provides higher education courses to high school
students. The course offerings vary. Some are offered on university campuses and others are taught directly
in the high schools. Currently, students can take up to 12 tuition-free credit hours per year (6 credits per
semester). https://academics.maine.edu/early-college/ The average debt for students with early college

credits is significantly lower than their peers. A study at UMaine showed that students who graduated in four
years and entered UM with one to nine early college credits was 15% lower than those who did not bring in
early college credit. For those who brought in 10 to 15 early college credits, the average debt level was 22%
lower than those who did not bring in any early college credits. — UM Report on Student Debt for Graduates

COMPLETE COLLEGE AMERICA’S 15 TO FINISH. The goal of the 15 to Finish program is to get
students to enroll in 15 credits each semester (or 30 credits per year, including winter/summer session).
Students aren’t taking the credits needed to graduate on time, despite research showing the significant
benefits of doing so —including better academic performance, higher retention rates and the increased
likelihood of completion. Programs like UMaine’s Think 30, USM’s 15 to Finish, UMF’s Farmington in Four and
the UMA, UMFK, UMPI and UMM promise grant programs, which require 30 credit hours annually, work
towards the 15 to Finish goal. In an analysis of student debt at UMaine, researchers found average student
debt for Maine residents who complete their UM degree in four years is $22,101. For those who graduate in
five, it’s $29,973, and if it takes six years to graduate, the debt load is $33,482. Their finding clearly illustrates
the impact of timely graduation on student debt. — UM Report on Student Debt for Graduates

BLOCK TRANSFER & PRIOR LEARNING ASSESSMENT. The UMS implemented block transfer of

general education within our System and between the UMS and the Maine Community College System. Such
agreements help to reduce time and cost to degree. Prior learning assessment (PLA) enables students to
document their learning outside of the classroom and, where appropriate, translate that learning into
academic credit, again reducing time and cost to degree. The campuses of the UMS have adopted a uniform
set of guidelines for PLA which ensure alignment across the System.

FINANCIAL LITERACY TRAINING. The UMS utilizes the iGrad financial literacy platform to provide

valuable informational resources for students. Additionally, UMA’s New Ventures Maine offers workshops
on personal finance, budgeting, savings and repairing your credit that are open to all UMS students.

DEBT COUNSELING. Through a partnership with FAME, UMS employs ECMC as our vendor to conduct

grace period counseling, and "61+" day calls to borrowers who are behind in their payments to help get them
back on track to avoid default. Beginning in Fall 2019, ECMC will produce debt summary letters and
infographics for every borrower once per semester to help them track their student debt.

10
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What More Can We Do?

STATE

Increase E&G Funding for Public Higher Education. State appropriation underwrites the cost of tuition
for in-state students, and keeping tuition low is the best way to minimize or avoid student debt.

Increase Maine State Grant. Increasing the size of the Maine State Grant will help to help close the higher
education funding gap for in-state students. Making the filing deadline more flexible will also help adult
students who tend to enter college when convenient, rather than the traditional Fall enrollment.

Increase Early College Funding. Early College helps to reduce the cost and time to completion by allowing
students to start college with up to 24 credit hours.

Funds for Flexible or Emergency Grants. The availability of small grants to cover past due balances or
emergencies helps students to enroll, stay in school and focus on their completion goals.

Funds for Navigational Support. Low income, first generation students tend to be more vulnerable in
many ways, including lower completion rates and higher borrowing and default rates. Providing our public
colleges and universities funding for navigational support to coach these students on how to access available
funding and make good financial choices would help improve overall outcomes.

Financial Literacy Education. The Department of Education, in partnership with FAME, should expand

financial literacy training to public middle schools to help kids learn how to plan and pay for college.

UNIVERSITY OF MAINE SYSTEM

Incentivize/Require Financial Literacy Training. Financial literacy training and advising helps students to
face their financial fears, develop a plan for financing their education and make responsible choices.

Expand Financial Literacy Peer Education Program. UMF’s Peer Education Program provides
comprehensive education concerning personal financial well-being including but not limited to:
understanding student loans and repayment options, budgeting, smart saving habits, debt management and
reduction, tax credits, scholarships and loan forgiveness options for graduates who work in Maine. Funded
by a grant from the Maine Attorney General’s office, the Financial Literacy Peer Education Program’s mission
is to implement the program at all seven University of Maine schools.

Financial Aid Packaging. UMS should find ways to creatively package financial aid, to show the true cost of

attendance and to discourage unnecessary borrowing.

Close Data Gap. UMS should strive to improve data collection on student borrowing and indebtedness in
order to better understand patterns and implement interventions.

11
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Maine’s
Putplic o
Universities

UNIVERSITY OF MAINE SYSTEM

AGENDA ITEM SUMMARY
1. NAME OF ITEM: USM: Update related to Naming of Institution
2. INITIATED BY: Lisa Marchese Eames, Chair
3. BOARD INFORMATION: X BOARD ACTION:

4. OUTCOME: BOARD POLICY:
Primary Outcome: Enrollment

5. BACKGROUND:

USM President Glenn Cummings will present the findings of a market research study
recommending the University of Southern Maine change its name to the University of
Maine-Portland.

o For the past year, the University of Southern Maine has been exploring a possible
name change to the University of Maine - Portland. There are several reasons for
this name change, including better alignment with the rest of the University of
Maine System.

e The primary driving reason, however, is to attract out-of-state students, crucial to
USM’s and the System’s continued growth, as well as to meeting Maine’s
workforce challenges.

o In the fall of 2018, the University of Southern Maine engaged Market Decisions
and Broadreach Communications to conduct a market research study to ascertain
whether a name change would, in fact, generate greater interest among out-of-state
students.

e Conducted among several hundred prospective students, guidance counselors and
the parents of prospective students from Northern New England to the New York
metropolitan area, the 107 page report revealed the following key findings:

o Portland is a very popular city among both Mainers and those out-of-state.

o Out-of-state students, parents and counselors, however, do not know USM
is located in Portland.

o A new name that clearly associates USM with Portland would significantly
move the needle in attracting out-of-state students.

o A name change would also generate interest in other universities in the
University of Maine System.

e Based on the clear data and the recommendation of the market research firms,
President Cummings is recommending to the Board of Trustees that USM change

its name to the University of Maine — Portland. If the BOT approves the
05/03/19
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recommendation, it would then go to the State Legislature for approval next year.
o For the past six months, President Cummings has been sharing the data at close to

20 forums with faculty, staff, students and alumni, as well as at external meetings

with organizations in Portland, Gorham, Lewiston-Auburn and surrounding areas.
e From these forums and meetings, the initiative to change its name has been

overwhelmingly endorsed by USM’s Alumni Board, its Foundation Board, and its
Board of Visitors. The Portland Press Herald also ran a strong editorial in favor of
a name change.

05/03/19
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Name Change:
Market Research Presentation

UNIVERSITY OF

"% SOUTHERN MAINE
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Reasons for a Name Change

Not clear we are a public

university
» New name would align us with

the University of Maine System
» And our Law School

Name Confusion

» Southern Maine Community
College

» University of Southern
Mississippi (usm.edu)

But major reason is this:
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Major Reason for Name Change

Because of alarming population
trends in Maine, recruiting more
out-of-state students is crucial to

e our university and

e Maine’s economy and
employers.




Academic and Student Affairs Committee Meeting - USM: Update related to Naming of Institution

Figure 3. Projected percentage change in public elementary and secondary school enroliment, by state:
Between fall 2014 and fall 2026
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th ﬁ;ﬂmn {Blﬂhf View web version

Maine searches for answers as deaths outnumber births

Across the state, the rapid aging of Maine’s population has reached a crucial
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8,000
’ Projected Employment in Cumberland County

in 2034 at different levels of in-migration
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Out-of-State Students:
An Imperative for Maine’s
Workforce Challenge

Bringing in more out-of-state
students is essential to
addressing this economic

challenge, because studies show
that 70% of graduates stay
within 70 miles of where they

attended college.
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Out-of-State Students:
An Imperative for USM’s Future

For our university, the precipitous drop
in Maine high school student translates
to projected lower enrollments and less
tuition dollars, which in turn, means:

Less money for student aid & support
Less money for new faculty & staff
Less money for academic programs
Less money to provide upgrades on
all three campuses.

Our way out of this impending crisis will
depend on our ability to recruit out-of-
state students.
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Portland’s Appeal to the Out-
of-State Market

With our largest campus located in
Portland — one of the most appealing
and opportunity-laden small cities in
America — we should be an attractive
option for out-of-state students.
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Portland’s Appeal

An exhaustive market research study of
prospective students, parents of
prospective students, and guidance
counselors confirmed that Portland is an
appealing city throughout New England
and the New York Metropolitan area.




Academic and Student Affairs Committee Meeting - USM: Update related to Naming of Institution

Positive Perceptions of Portland

How much do you agree or disagree with the following statements 4.1

about Portland, Maine: (Prospective Students)

It is a city with a lot of 5
interesting things to do 79%

Portland 1s a popular city
among both Mainers —
who like the activity and
opportunities it offers -

It is a city that attracts a lot of

75% 2
young people

and those out-of-state,

It is an appealing college town 63% 30% 0

who have a more general

opinion of the city.

It has good internships and job

graduates

B Agree M Neutral M Disagree
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Out-of-Staters Know Little of
USM

What we have found from the market
research study is that out-of-state
students, parents and counselors do not
know who or where we are.
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High In-State, Low Out-of-State Familiarity

with USM

How familiar are you with the University of Southern Maine
(USM)? (Prospective Students and School Counselors)

95%

81% 81%

38%

44%

Maine students Out-of-state Maine Out-of-state
students counselors Counselors

Somewhat familiar ® Very familiar

‘) BROADREACH"
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4.1

While awareness of the
University of Southern
Maine 1in Maine is high, it

declines quickly outside
the state of Maine.
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Low Knowledge of USM’s Location

Do you know where the University of Southern Maine is located?
(Prospective Students)

76%
64%

36%

24% I I
B N

53% 479

OVERALL MAINE OUT-OF-STATE
B Yes HNo
Where is that? (Prospective Students)
. Out-of-
Overall Maine State

Portland 48% 65% 27%
Maine 23% 4% 45%
Gorham 14% 21% 5%
Southern Maine 11% 5% 18%
South Portland 6% 9% 2%
Lewiston 2% 4% 1%
Augusta 1% 2% -
Orono 1% 2% -
Other 6% 2% 11%

‘) BROADREACH"
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Most out-of-state students
do not know where the
University of Southern
Maine is located (other

than Maine).

High knowledge within
southern Maine quickly

disperses, even within
northern Maine.
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A Name Change Makes a Big
Difference

The market research showed a new
name that clearly associates us with
Portland could significantly move the
needle in attracting out-of-state
students.
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Impact of Name Change on
Prospective Students

Thinking about the University of Maine -
Portland, how likely would you be to:

Association with Portland,

Consider it when looking at both in general and with a

colleges 61% 39% name change, helps to
drive interest in and
Visit the campus 61% 39% likelihood to visit the

university.

Attend the university 49% 51%

M Likely m Unlikely or unsure

‘) BROADREACH"

4.1



Name Change Also Helps Our Sister Campuses

If you were impressed by the University of Maine
at Portland after learning more about it and/or
visiting the campus, would you be more likely to

Academic and Student Affairs Committee Meeting - USM: Update related to Naming of Institution

consider other public universities in Maine?

Likely

Unlikely or unsure

‘) BROADREACH"

35%

76

65%

Nearly two-thirds (65%)
of prospective students
said they would be likely

to consider other public

universities in Maine.

4.1
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Likelihood of School Counselors to

Recommend University of Southern Maine

Does knowing that the University of Southern
Maine is in Portland make you more or less likely
to recommend that students consider it when
looking at colleges?

50%
46%

28% 31% 33+

| iA)

19%

1% 1%
Much more Somewhat Neither Somewhat
likely more likely less likely

B Overall ® Maine = Qut-of-State

“ BROADREACH

7

Summar 4.1

81% of out-of-state
counselors said they are
more likely to recommend
University of Southern
Maine knowing that it is
in Portland compared to
only 53% of in-state
counselofts.

Bottom Line;

Knowing that the
University is located in
Portland helps increase
recommendations among
in-state and out-of-state
school counselots.
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Market Research Conclusion

“According to the data, a name change
would significantly increase interest in
USM across all out-of-state groups.
Given the large populations of these
states and the difference between in and
out-of-state tuition, these students
represent increases in enrollment and in
revenue.

Because of this, data suggests that a
name change would be a sound

strategic move thaf positions USM for UNIVERSITY OF MAINE
long-term success. PORTLAND

GORHAM « LEWISTON « ONLINE
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Based on the market research study, and
the recommendations of the firms who
conducted the study, we are

recommending we change our name to:

UNIVERSITY OF MAINE
PORTLAND

GORHAM « LEWISTON « ONLINE
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Name Change Endorsements

e USM Alumni Board (voted 10-1)
e USM Foundation (voted 18-0)
e USM Board of Visitors (voted 19-0)

* Portland Press Herald

UNIVERSITY OF MAINE
PORTLAND

GORHAM « LEWISTON + ONLINE
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CEOs & Business Leaders Say
Name Change Good for Economy

Michael Bourque, MEMIC

Jon Ayers, ldexx

Rich Petersen, MaineHealth
Jeff Sanders, MaineMed
Deanna Sherman, Dead River
Steve Smith, LL Bean

Michael Simonds, Unum

John Chandler, BerryDunn
Dayton Benway, Baker Newman Noyes
Chris Joyce, Texas Instruments
Bill Tracy, Auburn Savings

Bill Burke, Sea Dogs

Ellen Belknap, SMRT

Leeann Leahy, VIA

Jo-an Lantz, Geiger UNIVERSITY OF MAINE
Bill Williamson, Bank of America PORTLAND

GORHAM « LEWISTON + ONLINE
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Projection of Additional
Out-of-State Students & Revenue
with Name Change

e |f timed to coincide with completion
of Portland’s first residence hall, we
project a 10% increase of out-of-state
students in first year of a name
change.

e This translates to 80-100 students,
bringing in new revenue of $2 million
in year one alone.

e This revenue number would likely
double in year two.

UNIVERSITY OF MAINE
PORTLAND

GORHAM « LEWISTON « ONLINE
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Timeline (subject to change)

e Campus Community Dialogue
Winter — Spring 2019

Approval of Board of Trustees
Summer/Fall 2019

Approval of Legislature
Winter/Spring 2020

Name Change Planning
Summer 2020 - Summer 2021/2022

Name Change
Effective Fall 2021/2022

UNIVERSITY OF MAINE
PORTLAND

GORHAM « LEWISTON + ONLINE
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Two Pledges

1. First and foremost, Gorham and
Lewiston are part of our long-term
future, and in changing our name we
will ensure that prospective students
and the public understand we are a
three-campus university.

Second, we will never lose sight that
we are a university whose primary
mission is to support Maine, our
state’s citizens and their children.

We are pursuing a name change to
to help fulfill that mission, as well as UNIVERSITY OF MAINE

our obligation to meet state %

economic needs.
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For more information:
usm.maine.edu/president/name-change

Thank You!

UNIVERSITY OF MAINE
PORTLAND

GORHAM « LEWISTON « ONLINE
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AGENDA ITEM SUMMARY
1. NAME OF ITEM:  2018-2019 Program Innovation Fund (PIF)
2. INITIATED BY: Lisa Marchese Eames, Chair
3. BOARD INFORMATION: X BOARD ACTION:

4. OUTCOME: BOARD POLICY:
Relevant Academic Programming and
Student Success

5. BACKGROUND:

The UMS 2018-2019 Program Innovation Fund process began on September 21, 2018 with
a request for pre-proposals from interested faculty on each of the seven campuses. This
year’s criteria closely aligned with Board priorities: address workforce needs, increase
adult attainment, and develop credentials of value, with enrollment growth, collaboration,
feasibility, and expediency completing the list.

A total of twenty pre-proposals were submitted. Of these, fifteen were selected by the Chief
Academic Officers Council (CAOC) to move forward to the full proposal stage and twelve
were finally submitted. Eight of those proposals have been selected for full or partial
funding:

o “Increasing Workforce Development Programmatic Capacity for Working Learners
through CBE” — (UMPI lead campus)

e “Core Education Tailored to the Adult Online Student” — (UMF and UM)

o “Mental Health and Rehabilitation Cooperative Minor” — (UMM and UM)

e “Credentialing Maine Adults for Transition into Careers in Information Systems
and Computing” — (UM lead campus, with UMM, UMPI, USM, UMF, and UMA)

e “A Pilot for Enhancing Nurses’ Competency at Graduation through Clinical
Immersion” — (USM and UMA)

e “Aquaculture Workforce Development: Aquatic Systems, Health and Husbandry” —
(UM and UMM)

e “Northern and Downeast Pilot to Expand Inclusive Early Childhood Education” —
(UMM and UMPI)

e “Portable Dental Assisting Program” — (UMA and UMPI)

5/3/2019
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UMNIVERSITY OF MAINE SYSTEM

5/3/19

AGENDA ITEM SUMMARY
NAME OF ITEM: Academic Partnerships
INITIATED BY: Lisa Marchese Eames, Chair
BOARD INFORMATION: X BOARD ACTION:

OUTCOME: BOARD POLICY: NA
Increase enrollment
Improve student success and completion
Enhance fiscal positioning
Maine workforce development

BACKGROUND:

A brief update will be provided on the Academic Partnership (AP) implementation.
Associate Vice Chancellor of Academic Affairs, Dr. Robert Placido will summarize the
work underway at UMFK, UMPI and USM; he will also share the final steps leading into
the launch in the Fall.

In response to the Chancellor's request for more information, UMF Acting Provost and
Vice President for Academic Affairs Dr. Katherine Yardley and USM Provost and Vice
President for Academic Affairs Dr. Jeannine Uzzi will provide updates from their
campuses regarding collaboration decisions with AP.
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Maine’s
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UNIVERSITY OF MAINE SYSTEM

AGENDA ITEM SUMMARY

1. NAME OF ITEM:  Revisions to Board of Trustees Policies: 305 — Program Inventory

and 305.1 — Academic Program Approval
2. INITIATED BY: Lisa Marchese Eames, Chair

3. BOARD INFORMATION: X BOARD ACTION:

4. OUTCOME: BOARD POLICY:
305 Program Inventory
305.1 Academic Program Approval

5. BACKGROUND:

The Administrative Procedures for Section 305.1 of Board Policy governing academic
program approval took effect in 1987 and were last revised in 2010 (although the
accompanying program proposal form hasn’t been updated since 2001). In the spirit of
facilitating One University goals, and as part of a general review of Board policies
pertaining to academic programs, the office of the Vice Chancellor for Academic Affairs
submits the following set of proposed revisions as an information item to the Academic and
Student Affairs committee:

1. That Board Policy 305: Program Inventory be revised to include all academic
programs, not just majors and degree programs. The revised inventory would include

all concentrations, minors, associate degrees, and credit-bearing certificates;

2. That Board Policy 305.1: Academic Program Approval be revised to include approval
policies and processes for the above;

3. That Board Policy 305.1: Academic Program Approval be revised to streamline
approval processes and timelines, include a market research expectation, and make
optional the requirement for an external review for new programs seeking approval.

5/3/2019
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Section 305 Program Inventory

Effective: 3/28/79

Last Revised:

Procedures for Submission of Program Inventory

Board of Trustees policy states that the Academic Program Inventory
is the definitive list of all academic degree programs offered by the
institutions or units of the University of Maine System. An academic
program is defined as a course of study identified by a specific degree
title and a specific subject matter area with a prescribed set of
requirements which a student must complete.

The Academic Program Inventory is maintained by the Office of the
Vice Chancellor for Academic Affairs. Each summer the institutions
are requested to update their portions of the Inventory. The completed
document is submitted to the Board of Trustees for the Board’s
information each September.

See: Policy Manual Section 305: Program Inventory

Section 305.1 Academic Program Approval

Effective: 1/29/87

Last Revised: 2/25/2010

Academic Program Approval

The approval process requires the following steps, some of which can
occur in parallel:

Part A: Intent to Plan
1. The initiating university will follow all appropriate university
processes in preparing the Intent to Plan.

2. When approved by the university President, the Intent to Plan will
be submitted to the Vice Chancellor for Academic Affairs who will
acknowledge receipt of the document.

3. The Vice Chancellor will distribute via email the Intent to Plan, along
with the names and contact information of four potential reviewers, to
the President and the Chief Academic Officer of each university for
their information.

4. The Intent to Plan will be discussed by the Chief Academic Officers
first via email. If a consensus to accept the Intent to Plan can be
reached via email, then the Plan is moved to step 5. If no consensus
can be reached via email, the proposing CAO will be notified and the
Plan may be considered at the next regular CAO business meeting. To
provide adequate time for individuals to prepare and distribute written

Section 305 Program Inventory

Effective: 3/28/79

Last Revised:

Procedures for Submission of Program Inventory

Board of Trustees policy states that the Academic Program Inventory
is the definitive list of all academic programs of study academic-degree
programs offered by the institutions or units of the University of Maine
System. An academic program of study is defined as a prescribed
course of study (i.e., course or other academic requirements) that a
student must complete within a specific subject matter area. This
definition includes academic programs of study identified by a specific
degree title, documented on a transcript, and/or described in an
undergraduate or graduate catalog. All undergraduate majors,
graduate degree programs, advanced certificates of study,
concentrations, minors, associate degrees, and credit-bearing
certificates are programs of study. Concentrations, minors, associate
degrees and credit-bearing certificates, however, are subject to
abbreviated review leading to approval and inclusion in the Program
Inventory (see Roman numeral Il below).

The Academic Program Inventory is maintained by the Office of the
Vice Chancellor for Academic Affairs. Each summer the institutions
are requested to update their portions of the Inventory. The completed
document is submitted to the Board of Trustees for the Board’s
information each September.

See: Policy Manual Section 305: Program Inventory

Section 305.1 Academic Program Approval

Effective: 1/29/87

Last Revised: 2/25/2010

Academic Program Development — Regardless of the level of a
program (e.g., undergraduate majors, graduate degree program,
advanced certificate of study, concentrations, minors, associate
degrees, or credit-bearing certificates), academic units are
encouraged to continuously explore innovative programming that can
serve the needs of the discipline, students and State of Maine. To that
end, programs should align to:

a. the mission and goals of the submitting university(ies);

b. need for the program;

c. availability of resources for program support;

d. appropriate delivery modalities to best provide educational access
and service to students.
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statements in support of or in opposition to the Plan, only Plans
submitted 7 days prior will be considered at the next scheduled
meeting of the Chief Academic Officers. Items not submitted within the
time frame established will not receive consideration until the next
CAO meeting.

In review of the Intent to Plan, the CAOs will take into consideration
the following:

a. Appropriateness of the program to the mission and goals of the
submitting university;

b. Need for the program and rationale for any duplication;

c. Availability of adequate resources to support the program; and

d. Statewide need and corresponding interest, mode of delivery, and
the potential catchment areas from which students would be drawn.

After review of the Intent to Plan, the University of Maine System Chief
Academic Officers will decide upon one of four actions:

a. Acceptance;

b. Acceptance with qualifications;

c. Returned with suggestions for revision; or

d. Rejection with rationale to substantiate decision.

5. The recommendation of the CAOs will be conveyed to the Vice
Chancellor who in turn will make his/her recommendation concerning
an Intent to Plan to the Chancellor. The minutes of the Chief Academic
Officers will be the record of action on an Intent to Plan. If the Intent to
Plan is approved by the Chancellor, the Vice Chancellor will notify the
Chief Academic Officer of the originating university in writing that the
development of a full proposal may proceed, with copies of the action
to all other universities. The Board of Trustees will be informed when
Intent to Plan Statements have been approved by the Chancellor.

6. Once an Intent to Plan has been approved, a status report must be
filed in the Vice Chancellor’s Office at the end of a six-month period in
order to keep the plan active if a program proposal has not yet been
submitted. An approved Intent to Plan which is not followed by the
submission of a program proposal within one year from the time of
initial acceptance will be automatically voided unless a specific request
for an extension of time has been received and approved by the Vice
Chancellor for Academic Affairs.

Part B: Program Proposal

7. Approval of an Intent to Plan is to be followed by the submission of
a Program Proposal by the originating university through the
appropriate university process. The development of the Program

. Approval of Undergraduate Majors, graduate degree programs,
and advanced certificates of study

Step 1: Program Request

a. Request submitted to Provost(s) with a written description and
rationale for a new program in 250 words or less. Such
requests must briefly mention the findings of a market analysis
consultation with campus or UMS institutional researchers.

b. If recommended by the appropriate Provost(s) to whom the
request was submitted, the request is provided electronically
to the VCAA and CAOC.

c. Except under extenuating circumstances, formal response
from a Provost Office and the VCAA office regarding the
CAOC recommendation should occur within two weeks.

Step 2: Submission of Program Proposal.

Upon approval of a program request from the Provost and the VCAA
office, a Program Proposal must be prepared and evaluated through
the originating university’s normal curricular process(es). Program
proposals must be submitted within six months, after which time the
request must be renewed. The Program Proposal must address the
following areas:

a. Program objectives and content

b. Evidence of program need (to include the detailed findings of the
market analysis conducted in consultation with campus or UMS
institutional researchers, or other relevant programmatic information)
c. Program resources and total financial considerations

d. Program evaluation

Step 3: University of Maine System (UMS) Evaluation.

After completion of the campus program evaluation process,
University of Maine System evaluation is initiated by submission of the
proposal by the university President to the Vice Chancellor for
Academic Affairs who will acknowledge receipt of the document and
distribute the proposal electronically to members of the Chief
Academic Officers Council (CAOC).

The CAOC will collectively evaluate and discuss the proposed
program at the first available CAOC meeting. In some instances, and

90



http://staticweb.maine.edu/wp-content/uploads/2013/08/NewProgramProposalsFormat.pdf?0d0f03
http://staticweb.maine.edu/wp-content/uploads/2013/08/NewProgramProposalsFormat.pdf?0d0f03

Academic and Student Affairs Committee Meeting - Revisions to Board of Trustees Policies: 305 — Program Inventory and 305.1 — Academic Program ...

Proposal in most instances will be developed in parallel with the Intent
to Plan in order to speed the approval process, and it is urged that the
university administration share an early draft of the program proposal
with other Chief Academic Officers and the Vice Chancellor for
Academic Affairs. The Program Proposal must address the following
areas:

a. Program objectives and content

b. Evidence of program need

c. Program resources and total financial considerations
d. Program evaluation

When approved by the university President, the program proposal will

be submitted electronically to the Vice Chancellor for Academic Affairs
who will acknowledge receipt of the document and distribute via e-mail
copies to the Chief Academic Officers.

8. The Vice Chancellor will select, contact, and compensate two
external reviewers from those suggested to provide an independent
assessment of the proposal. The external reviewers will report in
writing their findings and recommendations to the Vice Chancellor for
Academic Affairs, who in turn will share these with the originating
university for proposal revision, as deemed necessary.

Following revisions, the completed proposal, with the approval of the
university President, will be submitted to the Vice Chancellor for
Academic Affairs 30 days before the Board meeting at which the
proposal is to be considered. The Vice Chancellor for Academic Affairs
will distribute it to the Chief Academic Officers for information only.

The Vice Chancellor has three action options:

a. forward the proposal with a recommendation for approval to the
Chancellor;

b. return the proposal to the originating university with specific
critiques and suggestions for revision; or

c. return the proposal to the initiating university with specific written
rationale for its rejection.

9. The Chancellor will recommend program proposals to the Board of
Trustees for its review and approval. Notice of final approval of
program proposals will be transmitted to all universities.

Temporary Programs

To meet urgently needed workforce development demand in a
university’s immediate catchment area, the Vice Chancellor of

on the basis of CAOC input, the VCAA may seek external reviews of a
program proposal (e.g., instances in which major questions of program
relevance, content, or demand have been raised in the CAOC). After
CAOC review, the VCAA has four action options:

a. forward the proposal with a recommendation for approval to
the Chancellor;

b. seek external review from disciplinary experts;

c. return the proposal to the originating university with specific
critiques and suggestions for revision; or

d. return the proposal to the initiating university with specific
written rationale for its rejection.

Should revisions be required by the CAOC or VCAA, the originating
university must submit a revised proposal to the Vice Chancellor for
Academic Affairs at least 30 days before the UMS Board of Trustees
meeting at which the proposal is to be considered. Revisions will be
distributed by the VCAA to the CAOC for information only.

Step 4: Chancellor and BOT Action, Notification, and Program
Inventory

The Chancellor will recommend program proposals to the Board of
Trustees for its review and approval. Notice of final approval of
program proposals will be transmitted to all universities. The
originating university is notified of Board of Trustees approval, and has
12 months to implement the program, i.e., admit students. After formal
notice of implementation from the originating university’s provost, the
new program is added to the UMS Program Inventory through the
VCAA'’s office.

Il. Approval of Concentrations, Minors, associate Degrees and
Credit-bearing Certificates,

Step 1: Program development.
A program concentration, minor, associate degree, or credit-bearing
certificate is developed in accordance with the originating university

processes and procedures for evaluation.

Step 2: CAOC Consideration
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Academic Affairs may make exceptions to the above policy.
Universities may seek permission from the VCAA to offer credit
bearing certificates and associate degrees for a specified and limited
time period.

1. Proposal is sent to VCAA electronically
2. VCAA shares proposal electronically with all CAOs
3. Consultation between the CAOs and VCAA is held to:

a. Review soundness of the proposal

b. Determine if collaboration is needed, desired, and/or valuable to the
success of the plan

c. Facilitate any such collaboration(s) as deemed needed

4. Chancellor signs-off on the proposal on behalf of the BOT

An approved program concentration, minor, associate degree, or
credit-bearing certificates is submitted by the originating university(ies)
Provost(s) to the VCAA office for CAOC consideration at the next
regularly scheduled CAOC meeting (typically within two weeks).

Step 3: Final notification, approval and Program Inventory

On the basis of input from the CAOC, the VCAA notifies the originating
university of the CAOC’s recommendation and the VCAA office’s
decision. Upon approval, a new program concentration, minor,
associate degree, or credit-bearing certificate is added to the UMS
Program Inventory through the VCAA'’s office.

lll. Temporary Program Approval

To meet urgently needed workforce development demand in a
university’s immediate catchment area, the VCAA may make
exceptions to the above policy, with notification to the Chancellor and
the Board of Trustees. Universities-may-seek-permissionfrom-the
45 ".E‘. 28 el © e.d : Ia_eal hg-ce t_ SRS R S SR B
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UMNIVERSITY OF MAINE SYSTEM

6.

AGENDA ITEM SUMMARY

NAME OF ITEM: New Academic Program Proposal: Master in Special Education (UMF)
INITIATED BY: Lisa Marchese Eames, Chair
BOARD INFORMATION: BOARD ACTION: X

OUTCOME: BOARD POLICY: 305.2
Relevant Academic Programming - Substantive Changes to
Existing Academic Programs

BACKGROUND:

The University of Maine at Farmington (UMF) is seeking permission to offer a Master of
Science in Education (M.S.Ed.) in Special Education. As described in the proposed
program, a shortage of Special Education teachers exists in Maine, which was also
confirmed by a UMS-level analysis of workforce demand. The proposed program
includes an accelerated 4+1 track for students to earn both their bachelor’s and master’s
degrees in Special Education at UMF, as well as adding a new dimension to the graduate
programming at UMF. Given UMF’s strong foundation and long history of education
and expertise in Special Education, the proposed program fits the mission of UMF, and
serves as a pathway for helping UMF attract new students, as well as meeting a
documented need in the State of Maine.

The proposal was reviewed at all appropriate faculty and administrative levels at UMF,
and was endorsed by the Chief Academic Officers Council at their 14 April, 2019
meeting. Given the upcoming recommendations for changes to Board of Trustee policy
from my office to streamline program approval processes, the Vice Chancellor for
Academic Affairs is requesting for an exception to UMS Board of Trustees policy
requiring external review of the proposal because the workforce analysis through the
UMS Burning Glass license supports the demand for the program.

TEXT OF PROPOSED RESOLUTION:

That the Academic and Student Affairs Committee forwards the following resolution to the
Consent Agenda for the Board of Trustees meeting on May 19-20, 2019.

That the Board of Trustees approves the recommendation of the Academic & Student
Affairs Committee and authorizes the creation of the Master of Science in Education
in Special Education for the University of Maine at Farmington.

05/03/19

93



Academic and Student Affairs Committee Meeting - New Academic Program Proposal: MS in Special Education (UMF)

Vice Chancellor for
Academic Affairs
15 Estabrooke Drive
Orono, ME 04469

Tel: 207-581-5842

Fax: 207-581-9212
www.maine.edu

The University of Maine

University of Maine
at Augusta

University of Maine
at Farmington

University of Maine
at Fort Kent

University of Maine
at Machias

University of Maine
at Presgue lIsle

University of
Southern Maine

Maine’s
Public
Universities
UNIVERSITY OF MAINE SYSTEM
April 19, 2019

Date;:

To:  Dr. James Page, Chancellor _
University of Maine System (UMS)

Q. n,u.ﬂ
From: Robert Neely, VCAA

Regarding: Master of Science in Education (M.S.Ed.) in Special Education

Please tind attached a program proposal from the University of Maine at Farmington
(UMF) to offer a Master of Science in Education (M.S.Ed.) in Special Education, The
attached material includes recent letters of support from Interim President Brown and
Interim Provost Yardley, as well as the full proposal. As described in the proposed
program, a shortage of Special Education teachers exists in Maine, and was confirmed by
a UMS-level analysis ot workforce demand. Further, the proposed program includes an
accelerated 4+1 track for students to earn both their bachelor’s and master’s degrees in
Special Education at UMF, as well as adding a new dimension to the graduate
programming at UMF. In summary, building on the strong foundation of education and
expertise in Special Education at UMF, the proposed program meets an important state
need, fits the mission of UMF, and serves as a pathway to attract new students to UMF.

The proposal was reviewed at all appropriate faculty and administrative levels at UMF,
and was endorsed by the Chief Academic Ofticers Council at their 14 April, 2019
meeting. Given the upcoming recommendations for changes to BOT policy from my
office to streamline program approval processes, I am requesting for an exception to
policy to move this program forward without seeking external reviews. This exception is
predicated on the worktorce analysis conducted through the UMS Burning Glass license
documenting the demand for the proposed program. If you agree with waiver of external
review, I am happy to recommend this program proposal for your approval.

| 1approve I do not approve | Additional Action
I for the reasons information

| listed below needed for a

i | | decision

Approval of UMF |
master’s degree in
Special Education

L S-G9

Date

Chancellor James+. Page

Cc: Eric Brown, UMF
Kathy Yardley, UMF
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S UNIVERSITY o/ MAINE

FARMINGTON

Apl'll 3’ 2019 Office of the Vice President for Academic Affairs and Provost
The University of Maine at Farmington

Merrill Hall

. 224 Main Street

Dr. Eric Brown Farmington, Maine 04938

Interim President

University of Maine at Farmington
224 Main Street

Farmington, Maine 04938

Dear President Brown:

I am pleased to share this program proposal for a Masters in Special Education. The proposal
was developed by the faculty in Special Education and is intended to achieve the following
objectives:
e Increase the number of certified special education teachers and administrators in the
state of Maine and beyond to address persistent shortages of qualified personnel
e Attract new students to UMF through a 4+1 pathway that leads to a Masters in
Special Education
e Provide a clear pathway to a Masters in Special Education for graduate students
participating in UMF’s SPARC (Special Education Alternative Route to
Certification) program

There is tremendous need for Special Education teachers and administrators as supported by data
from Burning Glass. There were over 268 job postings in special education over the last twelve
months, with an expectation that demand will grow over the next eight years.

UMF has followed its procedures for approving new academic programs. The Intent to Plan and
program approval were approved by the Division, Graduate Council, Faculty Senate and
President’s Council, with final approval of the program proposal granted by President’s Council
on April 3, 2019.

Throughout the process, I have worked closely with the Special Education faculty and leaders of
Graduate Education. They have thoughtfully considered program goals, curriculum, delivery

mode, and resources necessary to support the program. I am confident that this program is of the
highest quality, and it has my full support.

Sincerely,
éu‘-lbhb\, X

Katherine Yardley
Acting Vice President for Academic Affairs and Provost

tel: (207) 778-7276 fax: (207) 778-8189 TDD/TYY: (207) 778-7000 web; www.umfmaine.edu
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§ UNIVERSITY & MAINE

FARMINGTON

Office of the President
Merrill Hall

224 Main Street
Farmington, Maine 04938

April 25, 2019

Robert Neely, Vice Chancellor of Academic Affaits
University of Maine System

15 Estabrooke Dtive

Orono, ME, 04469

Dear Vice Chancellor Neely:

I am pleased to support enthusiastically the University of Maine at Farmington’s program proposal for a Mastets in
Special Education. The new program aligns perfectly with UMF’s mission and strengths in education, including
graduate education, addresses a statewide shortage in certified special education instructors and administrators, further
animates the undergraduate programs in Special Education by creating a streamlined 4 + 1 pathway, and is tesponsive to

data demonstrating workforce demand.

The program proposal has passed through all necessary approval steps on our campus, including unanimous
endorsement from President’s Council earlier this month. I request that it now be moved forwatd for System apptoval.

Sincerely,

EC 4

Etic Brown

Interim President

tel: (207) 778-7256 fax: (207) 778-8189 TDD/TYY: (207) 778-7000 web: www.umf.maine.edu
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Proposal for a Master of Science in Education (M.S.Ed.) in Special Education
at the University of Maine Farmington
I. Full program title.
Master of Science in Education (M.S.Ed.) in Special Education

Il. Program objectives.
A. Narrative description of program rationale.

The purpose of the master’s degree in special education at the University of Maine at
Farmington (UMF) is to provide students with multiple, accessible pathways to earn a master’s
degree in special education and, if desired, special education teacher certification (K-8 or 7-12)
with various high-need specialization options provided by expert faculty at UMF and at partner
campuses across the University of Maine System. A blended face-to-face and online delivery
model will ensure we meet the needs of various student populations (pre-service teachers,
alternative route to certification students) and local schools by addressing the special education
teacher shortage in Western Maine, Maine, and New England.

This proposal leverages long-standing special education options at UMF. First, UMF has
a storied special education program at the undergraduate level that has existed for almost 60
years (1961). Additionally, UMF has offered graduate education courses in special education
since 2006 through the SPARC (Special Education Alternative Route to Certification) program.
Currently, the SPARC program is at capacity, offering courses throughout the calendar year and
serving close to 100 students per semester. This new degree program provides an accelerated
pathway to certification for two groups of students; those completing an undergraduate minor in
special education and current UMF SPARC students taking graduate special education courses
at UMF. It also provides an accelerated pathway to a master’s degree for undergraduate special
education majors at UMF. Thus, this program is intended to attract new people to the field that
are not already seeking a master’s degree or certification in special education through existing
programs.

Undergraduate students will participate in a “4+1” where they can obtain a bachelor’s
degree with a major or minor in special education and a master's degree in special education in
five years. Specifically, during summer sessions, students will complete six credits of graduate
coursework between their junior and senior year, and six credits following their senior year
before completing their graduate work in the fifth year.Graduate students who have completed
nine graduate special education credits through SPARC will also be eligible to apply to the
program.

It is anticipated that this program will support attracting undergraduate majors to UMF
due to the prospect of also obtaining a master's degree in five years. The program is also
designed to provide students with the unique opportunity to specialize in areas of need within
the special education field (e.g., assistive technology, inclusive special education, low incidence
disabilities, special education leadership) through coursework at UMF or through collaborative
options at other UMS institutions (see below). This offering is intended to provide a unique
program to attract additional people into the field of special education. By focusing on existing
UMF students as the primary audience (UMF undergraduate special education majors and
minors, SPARC students) we will attract new professionals into the field and also further

Proposal for Master of Science in Education in Special Education
University of Maine Farmington, 2019 1
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develap the expertise of special educators. In particular, this program is partially intended to
support undergraduate enroliment at UMF given the prospect of earning a master’s degree in
five years. Indeed, a hallmark of this program will be to provide students with a seamless
advising experience that supports program continuity and student engagement and retention by
assigning an advisor that undergraduate students will have for all 5 years of their program. This
aspect of the program capitalizes on UMFs strong advising program that focuses on holistic,
close student-advisor relationships between a full-time faculty member and student.

B. General program goals (limit to 3-5 major items maximum).

1. Develop educators who can support students with disabilities in inclusive
education settings achieve high standards so they can be ready for
postsecondary education or the workforce.

Students with disabilities are primarily educated in inclusive settings with non-disabled
peers. Indeed, 85.62% of Maine's students with disabilities spend at least 40% of their
school school day in general education classrooms with 56.58% spending at least 80%
of their school day in general education classrooms. At the same time, all students in
public schools are being expected to meet high academic standards so they are
prepared for higher education or the workforce. However, there remains an urgent need
for effective inclusive education that provides accessible, yet rigorous, curriculum to all
students. For example, only 23% of fourth grade students with disabilities in Maine
schools score “basic” or above on the National Assessment of Educational Progress
(NAEP) and only 43% of these students score “Basic” or above on the NAEP
mathematics assessment. Thus, a unique feature of this program will be its explicit focus
on preparing educators to facilitate inclusive programming for students with disabilities.

2. Infuse Maine’s workforce with an adequate supply of special education teachers
and leaders
As stated elsewhere in this document, Maine has a significant shortage of qualified
special education teachers and districts struggle to hire enough professiconals to fill these
positions. Over the past two decades, Maine regularly reports to the U.S. Department of
Education that it has a shortage of special education teachers. Indeed, currently, 49 of
50 States report critical shortages in special education. In New England alone, there are
1,800 special education teaching positions either open or staffed by unqualified
personnel. This struggle is particularly evident in rural, low socioeconomic status school
districts. With this degree program, there is the potential to support the teacher shortage
in dozens of Maine schools in a short period of time.

3. Prepare leaders who have the vision, expertise, and skills to transform learning
environments to support the success of students with disabilities
A focus of this program is to ensure that students leave the program with expertise in
important content knowledge, pedagogy, and intervention methods (high-leverage
practices). Many programs in special education provide for this opportunity. However, a
unique feature is the explicit focus on developing leaders (broadly defined) who can
implement such practices in inclusive settings.
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C. Specific student outcomes or behavioral objectives (limit to 5-8 items, written for
public accountability)
Objectives were developed based on standards set forth by experts in the field (Council for
Exceptional Children) and are intended to ensure that graduates have the knowledge, skills, and
dispositions to effectively educate and support students with disabilities. Specifically, graduates
will:
1. use foundational knowledge and prafessional ethical principles to inform inclusive, and
culturally and linguistically responsive special education practice
2. engage in lifelong learning and assume leadership responsibilities to advance the
profession and promote the success of colleagues, and individuals with exceptionalities.
3. collaborate with stakeholders to create and improve inclusive programs, services, and
outcomes for individuals with exceptionalities and their families.
4. use their knowledge of general and specialized curricula to create and improve inclusive
programs, supports, and services at classroom, school, community, and system levels.
5. conduct, evaluate, and use inquiry to guide professional practice.
6. set goals and meet high professional expectations, advocate for effective and inclusive
policies and evidence-based practices, and create positive and inclusive work
environments.

lll. Evidence of program need.

A. Existence of educational, economic and social needs to include citations or specific
authorities or studies consulted.

This program is an important addition to meet the statewide shortage of special education
teachers, particularly in high poverty areas. National data from the U.S. Department of
Education indicate that about 50% of all school districts and 90% of high poverty districts have
teacher shortages. Furthermore, 49 of 50 States (including Maine) report special education
teacher shortages. A recent report to University of Maine System Chief Academic Officers
indicated that there are 1,800 special educator job openings in New England. In 2016 the
CEEDAR Center, a federally funded national center dedicated to improving the preparation of
special educators, released a reported titled Teacher shortages: Meeting the demand without
sacrificing quality preparation and support. The report noted that there is an urgent need to find
multiple, flexible, and innovative ways to attract new people into high quality, supportive teacher
preparation programs. Such training programs, the CEEDAR Center concludes, must prepare
educators to work in inclusive environments. The program’s blended delivery model is intended
to serve students desiring to work as special educators in Maine schools, particularly students in
western and central Maine. Additionally, the median age in Maine is 44, five years older than the
median age across the rest of the US. Thus, impending retirements of veteran special education
teachers will only increase the demand for special education teachers. The program has the
potential to attract young people from all New England states through New England Board of
Higher Education’s New England Regional Student Program. Given that Maine has reported a
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shortage of special educators for years, it is clear that the current special education degree and
certification program offerings in the State are simply not enough to meet the demand.

In addition to the documented need for special education teachers and leaders, there is demand
from the field for UMF to offer a master’s degree in special education. UMF currently has
several master's students who focus on special education as part of their concentration in the
master’'s degree in education leadership. Other students take part in the administration
concentration with the intent to becoming certified as a special education administrator. These
students often indicate that they want a master’s in special education but also want to pursue
their master’s degree at UMF. Additionally, the Office of Graduate Studies receives regular 8.1
inquiries from current SPARC students as well as the field about offering a master's degree in
special education.

Several recent surveys also support the development of this degree. In January of 2019,
various groups were sent surveys to gauge the level of interest in this degree and to also
identify areas of need to target through curriculum development. Specifically, three separate
groups were surveyed: current students in undergraduate special education courses, and
current students in SPARC graduate level special education courses, and school district special
education administrators.

Current undergraduate survey results: Thirty-six students currently enrolled as
undergraduates at UMF’s College of Education, Health and Rehabilitation responded to the
survey. Twenty-nine of the respondents indicated an interest in participating in a master’s
degree in special education offered by UMF. Twenty-eight of the respondents indicated an
interest in participating in a UMF 4+1 program to earn a master’s of special education in their
5th year. The respondents were a diverse group, including majors in early childhood education
(n=5), early childhood special education (n=3), special education (n= 10), elementary
education (n=6), secondary education (n=7), rehabilitation (n=2), double major in psychology
and special education (n=1), double major in rehabilitation and special education, (n=1) and an
undeclared major (n=1).

Current SPARC graduate students: Thirty-nine students who had recently participated
in SPARC courses responded to the survey. Many of these students are seeking special
education teacher certification and are employed in school districts as teachers or
paraprofessionals (i.e., Educational Technicians). Thirty-three of the respondents indicated an
interest in participating in a master's degree in special education offered by UMF. The
specializations planned for the program were also of interest. Specifically, a number of
respondents indicated interest in special education administration (n = 21), a certification track
(n = 186), inclusive education (n = 15), low incidence disabilities (n = 14), and assistive
technalogy (n = 10) (note: totals add up to over thirty-three as respondents could indicate more
than one area of interest). Only three respondents indicated a desire for UMF to offer other
specializations (e.g., autism, behavior).

Special education administrators: Special education administrators are a key
constituency. Special education administrators hire and train special education teachers,
supervise staff, and oversee compliance and implementation of special education programs.
Thus, their input was sought to identify important features of this proposed degree. Of the 60
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respondents, 58 indicated their support for this program. The proposed specializations were
also popular among administrators. Eighty-one percent indicated support for a specialization
leading to special education teacher certification. Sixty-one percent indicated an interest in a
specialization focused on inclusive education, followed by specializations in special education
administration (65%), low incidence disabilities (46%), and assistive technology (23%).

C. Detailed survey of similar programs that are offered within the University System,
other higher education institutions or other agencies within the State.
A search of existing programs in the State of Maine found three graduate programs relevant to
the one proposed. As can be seen, this proposed master's degree would be the only program
that offers a blended (face-to-face and online) delivery model.

e University of Maine (100% online)

e University of Southern Maine (100% online)

e University of New England master’s in education offers a 15 credit concentration in

special education (100% online)

University of Maine The University of Maine (UMaine) offers a master’s degree in special
education. The degree is offered 100% online and offers concentrations in early intervention,
high incidence disabilities, and low incidence disabilities. UMaine also offers a Certificate of
Advanced Studies in special education for students who already have a master’'s degree.
University of Southern Maine The University of Southern Maine (USM) offers a master’'s degree
in special education with concentrations in initial teacher certification, gifted and talented
education, or a core knowledge concentration that includes courses in applied behavior analysis
(ABA). This latter concentration can be taken as part of a post-master’s certification in applied
behavior analysis.
University of New England The University of New England does not offer a master's degree in
special education. However, they offer a 15 credit concentration in special education as part of
the master of education degree that is offered 100% online.
D. Enroliment projections for five years.
Given current enrollment in SPARC and undergraduate courses as well as the recent survey
data, we anticipate enrolling 20 students in the first year of operation (2020-2021) and would
accept approximately 20 students annually. As an accelerated program, undergraduate
students choosing the 4+1 option will participate in the program for about a year, which means
that enrollment will remain stable from year to year as only one cohort at a time will be
participating. Students entering the program from UMF’s SPARC program are projected to
spend one to three years in the program depending on their prior coursework and pacing.
Program enroliment is in part contingent upon undergraduate students choosing this
accelerated pathway, an option that will need to be declared up to two years before completing
the bachelor's degree. Thus, we expect enrallment to start small and expand after two to three
years. Projected enrollment is detailed in the table below. Projections are based on survey data
(see above) as well as inquiries received by the graduate office.
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Semester* 2020 2021 2022 2023 2024

Number of Students Admitted 20 30 35 35 35

*Typical program has students begin during summer session

IV. Program content. The opening paragraph will indicate the holistic nature of the
program design in narrative form with attention to such items as listed below but not
limited to these:

The master’s degree program is intended to offer flexible options for students to specialize in a
specific area with all students participating in a core program comprised of 12 credits. The core
of the program emphasizes inclusive education, evidence-based practices (high-leverage
practices), and research. These three areas will provide an advanced foundation ensuring
students have the opportunity to emerge as leaders in the field as special education demands
that practitioners can support students in inclusive classrooms while implementing best
practices. The six credits in research also ensure that graduates have an understanding of
research methods and current special education research, providing them with a foundation to
make effective decisions based on available evidence and data.

In-addition to the core, students-will select a track or specialization based-on their professional
goals. These tracks and specializations have been carefuily designed based on needs in the
field and gaps in current special educator preparation programs in the State. Three options are
designed to provide students with the necessary coursework and internship experiences to
obtain certification (two special education teacher certification tracks and special education
administrator certification track). One of these specializations is offered in collaboration with the
University of Maine. The remaining tracks serve to provide students with specialized expettise in
one of two areas: inclusive education and assistive technology. Tracks will be offered based on
student demand and may be phased in over time, depending on demand from the field.
Specifically, students may enter the program from one of three pathways: (1) as an
undergraduate special education major at UMF (2} as an undergraduate special education
minor at UMF, comprised of 20 credits in special education, or {3) upon completion of at least 9
graduate credits in special education through UMF’s SPARC program. A list of undergraduate
and graduate special education courses offered at UMF can be found in Appendix B.
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A. outline of required and/or elective courses;

Curriculum Outline for Special Education Master’s Degree
Total credits for degree: 33
Core (12 credits)
All students take 12 credits of core program courses
SED 551 Advanced Intervention Methods
EDU 582 Research Methods

SED 586 Special Education Research

SED 598 Inclusive Education Reform: A Social Justice Approach to School and Systemwide
Reform

Students will also be required to take, or to have taken, a course in special education law (SED

450 or SED 518)

Track or Specialization (21 credits)

Students choose either a certification track or a specialization from the options below.

Outline for Tracks and Specializations

Certification Track (for those seeking Maine Department of Education Certification 282-
Teacher-Disabled Students K-8 or 7-12)

Choose at least 12 credits from the following (based on individual certification needs)
*SED 503 Preparing Students for the Future: Transition Programming, Self-Determination, and
Advocacy

SED 504 Collaborative Partnerships Among Individuals with Disabilities, Families, and
Professionals

SED 505 Universal Design for Learning and Curriculum Access

*SED 506 Assessment in Special Education

*SED 507 Curriculum and Instructional Programming for Students with Disabilities
**SED 508 Classroom and Behavior Management of Students with Disabilities

SED 511 Mathematics Instruction for Students with Disabilities

SED 514 Literacy Development for All Students

*SED 518 Special Education Law

SED 519 Assistive Technology

***SED 529 Individualized Positive Behavior Supports

Other graduate courses (see specializations below, for example)

*Courses are required for 282 certification (K-8 and 7-12)

**Course required for 282 certification (7-12 only)

***At least one of these courses required for 282 certification (K-8 or 7-12)

6 credits of internship to meet State certification requirements

SED 522 Internship in Special Education (3 credits, repeated for 6 credits total)
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Low Incidence Disabilities Track (offered in collaboration with the University of Maine)
SED 528 Educational Methods for students with autism (UMaine)

SED 536 Instructional strategies for students with severe disabilities (UMaine)

SED 556 Assessment ll: Students with autism spectrum disorders and severe disabilities
(UMaine)

SED 563 Positive behavior support for students with autism spectrum disorders (UMaine)
SED 522 Internship in Special Education (3 credits, repeated for 6 credits total) (UMF course)
SED 599 Advanced inclusive education (UMF course)

Special Education Administration Track (for those seeking Maine Department of Education
Certification 030 Administrator of Special Education)

EDU 550 School Law for Administrators

EDU 551 Changing Educational Organizations in a Diverse World

EDU 552 Supervision and Evaluation of School Personnel

EDU 553 Finance for School Administrators

EDU 554 Internship in School Leadership (6 credits)

3 credits of electives or SED 518 Special Education Law*

*Required if a special education law course not already taken

Assistive Technology Specialization

SED 519 Assistive Technology Devices and Services (Prerequisite if not taken already)
SED 571 Software and Mobile Technologies for Individuals with disAbilities

SED 572 Designing Adapted Environments

SED 573 Alternative Communication and Transition

SED 574 Assessment, Planning and Implementation in Assistive Technology

SED 570 Internship in Assistive Technology

3-6 credits of electives

Inclusive Schools and Leadership Specialization

EDU 550 School Law for Administrators

EDU 551 Changing Educational Organizations in a Diverse World

SED 599 Advanced Inclusive Education

SED 590 Internship in Inclusive Schools (3 credits, repeated for 6 credits total)
9 credits of electives at the 500 level

B. development of new courses and/or what they may displace;

No courses are being displaced but most of the graduate courses needed will be newly
developed. Courses that will be new to the graduate catalog include:

SED 586

SED 551

SED 599

SED 570

SED 571
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SED 572
SED 573
SED 574
SED 590

C. type of research activity, if any, in program design;

As part of the degree program requirements, students will enroll in two research courses. First,
students will take EDU 582: Research Methods. EDU 582 is designed to introduce educators to
different methodological frameworks in educational research and become more familiar with a
range of research designs and practices. Participants select an area of inquiry and begin an
in-depth analysis of the research on this topic. This is a foundational course that will precede
enrollment in SED 586: Special Education Research, which will be a capstone research
experience where students will design and conduct a research study in the field under the
mentorship of a faculty advisor.

D. nature of independent study, clinical experience, and/or field practicums employed in
curriculum design;

Field experiences will vary for students depending on the track they select. However, all
students will take part in rigorous and relevant field experiences through coursework, internship,
or practica. For students seeking certification as a special education teacher, a year-long
internship (SED 522) that meets the requirements for State certification (i.e., 282 endorsement)
will be offered. This internship will take place in a special education setting under the direction of
a mentor special education teacher in the field and a university-based field supervisor. UMF
currently staffs a Field Services office for such purposes, which includes a Director of Field
Services as well as several field supervisors. This office has already been consulted about
graduate level field experiences and continued collaboration will occur. Students not seeking
certification will be offered various field experiences within their area of specialization. For
example, under the direction of a faculty mentor, students specializing in assistive technology
will have the opportunity to explore, implement, and practice assessment and intervention
strategies in the field with students with disabilities. Students specializing in special education
administration will take part in an administrative internship that is currently offered through
UMF's Educational Leadership program.

E. impact of program on existing programs on the campus.

As part of the program design, it is expected that this degree will attract new students
into the special education major and the special education minor, thus increasing the demand
for undergraduate special education courses at UMF.

The master's degree in special education will also share resources with the existing
graduate studies office. For example, currently, Education Leadership students take EDU 582:
Research Methods. Students in the special education master's program will also take this
course, which will likely increase the number of course sections offered during the year.
Similarly, students choosing the special education administration specialization in this new
degree program will also take part in an administration internship. This internship is currently
offered at UMF for students in the administration track of the Education Leadership program.
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Again, this may either increase the number of students taking this course or may increase the
demand for more sections of the course.
Operationally, graduate studies will also be influenced by this new program. First,

additional administrative tasks related to admissions and registration will occur and can be
absorbed by the current staff. Also, This will be the third master’s degree at UMF requiring a
research experience. Thus, Institutional Review Board (IRB) workload may increase by up to
25%. The Office of Graduate Studies is currently taking part in conversations with [IRB members
to further understand the impact of this change and support streamlined ways to implement
research that meets regulatory ethics requirements.

V. Program resources.

A. Personnel.

1. Vita of faculty and staff who will assume major role for program.
See appendix A.
2. Specific effect on existing programs of faculty assignments to new program. List
necessary faculty adjustments.
Currently faculty in the special education program will have adjustments to their teaching
assignments. Currently, full-time special education faculty at UMF teach undergraduate courses
only to special education majors and minors as well as other education majors needing a
state-approved course in special education (SED 360/SED 361). The proposed degree includes
the development of three new required courses in the core of the program and five to six
additional courses across various specializations or tracks. Thus, with the development of this
master’s degree, faculty will also have some graduate teaching assigned to their course loads.
Specifically, rather than automatically being assigned six undergraduate courses (3 spring/ 3
fall) per year, faculty would likely teach one to four graduate courses per year. This adjustment
will be offset by the addition of a fifth tenure-track faculty member as well as a field supervisor
whose duties will involve supervising internships and, depending on needs and expertise,
supervising practica or teaching courses. The table below summarizes a hypothetical teaching
“load” for five faculty members and one field supervisor that accounts for graduate and
undergraduate courses in both programs.

Hypothetical Teaching Load Per Academic Year (based on 6 courses per year or equivalent)*

Faculty #1 Faculty #2 Faculty #3 Faculty #4 Faculty #5** | Field Supervisor**
SED 100 SED 360 SED 301 SED 551 SED 360 SED 522 (6 cr.)
SED 100 SED 360 SED 307 SED 586 SED 570 SED 522 (6 cr.)
SED 361 SED 590 SED 314 SED 220 SED 571 SED 209

SED 361 SED 215 SED 308 SED 220 SED 572 SED 409

SED 361 SED 210 SED 320 SED 518 SED 573
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SED 360 SED 450 SED 212 SED 598 SED 599

Notes:

All 100-400 level courses are 4 credits, All 500 level courses are 3 credits unless otherwise
indicated

Actual course assignments will vary based on faculty expertise and scheduling needs

*All 500-level courses are new (except SED 518), 100-400 level course loads are based on
current course demand

**New positions

B. Current library acquisitions available for new programs.

UMF’s Mantor Library has extensive resources available for this master's degree program due
to the university already offering two master’s degrees. Mantor Library provides access to more
than 350,000 volumes and 75,000 serials in print and digital form, as well as over 140 full-text
databases and indexes. Existing library resources currently support the two existing master's
degree programs on campus (Educational Leadership and Early Childhood Education).
Students and faculty have access to numerous databases including those commonly used in
the field of special education such as Academic Search Complete, ERIC, JSTOR, and Psyclinfo.
Mantor Library also operates the Spenciner Curriculum Materials Center, housed in the Kalikow
Education Center. The primary mission of the Spenciner Curriculum Materials Center is to
provide an opportunity for UMF students in the fields of education, special education, and
rehabilitation services to preview and evaluate a variety of materials for use with their students
and/or clients. The center’s collection includes books for children, both fiction and non-fiction, as
well as manipulatives, assistive devices, and computer software and peripherals. Within the
Spenciner Center is the Assistive Technalogy Collection (AT Center). As a partner of the Maine
CITE program, the Center for Assistive Technology and its collection serve as a resource
offered free to UMF students, faculty, and staff, and to individuals with disabilities and their
families. It also serves as a resource to professionals in the community. The Assistive
Technology Collection provides a place to view assistive technology (AT) devices, to receive
instruction in the use and evaluation of the equipment, and to obtain information about AT in
general. Many of the items may be signed out for use at home or in a school or therapeutic
settings.

C. New equipment necessary for new program and plan for its acquisition and
implementation.

It is not anticipated that any additional equipment will be needed for the program. Existing
infrastructure and technology resources are adequate for online education as well as
face-to-face courses.

D. Additional space requirements, if any, including renovations.
No additional space will be needed for the program. The program will be housed at the UMF

Kalikow Education Center. Opened in 2007, the building has state-of-the-art technologies in all
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of its classrooms and also houses offices for education faculty, administrators, and staff. The
Kalikow Education Center is also home to the university’s Office of Graduate Studies, which
coordinates graduate degree programs, certificates, and course enroliment.

E. Extent of cooperation with other programs, both on the initiating campus and other
campuses.

A unique feature of this degree program will be the opportunity for students to choose a
specialization to develop expertise in a given content area of special education. One of these
specializations (Low Incidence Disabilities) will be offered in collaboration with the University of
Maine. Students will take the courses for this specialization through UMaine while taking their 8.1
core program requirements through UMF. Additional specialization offerings may be developed
in collaboration with UMaine and the University of Southern Maine as needs arise or students
express particular interests. Such specializations may include, for example, early intervention
(UMaine) or Applied Behavior Analysis (USM).

Additionally, one group of students that will have access to this program are
undergraduate students at UMF that are completing a minor in special education. Thus, as is
already the case, special education faculty will work closely with advisors of students minoring in
special education to ensure effective advising. Also, the foundational research methods course
in the program is also a required course for the master’s in educational leadership. Coordination
across programs will occur to ensure an effective, relevant learning experience for students
enrolled in both degree programs.

Finally, the additional field experiences at the graduate level will require collaboration
with UMF’s Field Services office, which coordinates practicum and student teaching
experiences. Coordinated activities between the special education program and field services
include ensuring adequate staffing for practica and internships and ensuring field experiences
are of high quality and meet State certification rules.

VI. Total financial consideration.

A. Estimate of anticipated cost and anticipated income of the program for five years.
Costs are estimated using current price of tuition and program costs (e.g., salary, benefits,
travel)

Fiscal Year Cost Income

2021 $166,194 $260,480 (tuition based on 20 students)
$82,728 (donated funds)
Total: $343,208

2022 $165,194 $390,720 (30 students)
$82,728 (donated funds)

2023 $165,194 $455,840 (35 students)

2024 $165,194 $455,840 (35 students)
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2025 $165,194 $455,840 (35 students)

Total $826,970 $2,101,448

B. Detailed information on first-year costs, including:

1. new personnel requirements (include employee benefits);

The program will require an additional faculty member in special education (cost of one faculty
line at rank of assistant professor (salary + benefits = $82,728) and 1.0 FTE investment of a
field supervisor (salary + benefits = $64,344). This field supervisor cost is accounted for in the
figures above although the university will work to identify existing resources within the Field
Services department and division to defray this cost.

2. first-year revenue and identity of source;

Assuming enrollment of 20 full time students in the first year at $13,024 per student, revenue
generated from tuition is expected to be $260,480. Additionally, through a donation, an
additional $82,728 would be allocated for the first two years.

3. how operational costs are to be absorbed into current campus operating budget over a
5-year period;

We anticipate that once the program is fully enrolled, the funding for the program will be
self-sustaining through tuition dollars.

4. what additional funding is required to support the program (identify the source);
Materials: An additional estimated expense of $400 per year will be needed to support materials
acquisition. The program will include a required course on special education intervention and
assessment (SED 551). Assessment courses in special education often include additional
expenses for published assessment materials, including consumables. The undergraduate
assessment course offered at UMF currently charges a course fee of $20 per student for a total
of $400 (assuming 20 students taking the course) although the exact cost is determined by
student enrollment. This approach will also be taken for the graduate course.

AT costs:

Travel: Field supervision for students in practica and internships is expected to be
approximately $1,200 per year. This estimate is based on current costs of field supervision in
current undergraduate programs. The source for this funding will be from revenue generated
through tuition. To offset some of this cost, some supervision activities will take place through
distance modalities (e.g., conference calls).

Field Services Mentors: Students participating in internship or practical will be mentored by an
in-service educator. Mentors in UMF teacher education programs currently receive a stipend of
$300 per semester. Assuming 10 students participating in a field experience it is anticipated that
costs for mentors will be $3,000.

Course development: New courses will be developed as part of the degree program. An
anticipated cost of $100 per day for 10 total days ($1,000 total) during the summer is budgeted
for this activity. The Office of Graduate Studies will utilize its own funding for this purpose.
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Adjunct/Overload or fiscal year faculty appointment: We anticipate two to three courses per year
will need to be taught as a course overload for a faculty member or to pay for an adjunct
instructor (about $10,000).

Program coordination: One tenure track faculty member will also serve as the program
coordinator. Similar to UMF’s early childhood master's degree program, this could be paid on a
per credit basis. Currently, the early childhood coordination is paid at a rate of two credits per
semester but the position includes advising. Because the master's program in special education
will be advised by multiple faculty members, the program coordination would be paid at a rate of
one credit per semester, including summer (3 credits per year at $3,522).

5. lifetime of outside or independent funding and plan for how and when ~ hecomes part
of E & G Budget.

For this program, with the exception of donated funds in the first year to cover the cost of a new
faculty member, we do not anticipate additional funding beyond student tuition and fees.

VII. Program evaluation.

A. A post audit of an approved new program must be made after two years.

This program will adhere to standards for review and accreditation through the New England
Commission of Higher Education (NECHE) as well as the Council for the Accreditation of
Education Preparation (CAEP). CAEP accreditation includes the use of multiple quantitative and
qualitative data sources including student and graduate surveys, focus groups, and portfalio
assessments. The program will utilize the TK20 data system to which other educator
preparation programs on campus have access to upload documents, track student progress,
and evaluate program outcomes.

B. The results of the audit must be reported to the Vice Chancellor for Academic Affairs.
Data from NECHE and CAEP accreditation activities will be shared with stakeholders internal
and external to the university, including the Vice Chancellor for Academic Affairs.

Proposal for Master of Science in Education in Special Education
University of Maine Farmington, 2019 14
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AGENDA ITEM SUMMARY

1. NAME OF ITEM: New Academic Program Proposal: Doctorate in
Occupational Therapy, USM

2. INITIATED BY: Lisa Marchese Eames, Chair

3. BOARD INFORMATION: BOARD ACTION: X

4. OUTCOME: BOARD POLICY: 305.2
Relevant Academic Programming - Substantive Changes to Existing

Academic Programs
5. BACKGROUND:

The University of Southern Maine is proposing to offer a doctorate in Occupational
Therapy (OTD) at their Lewiston Auburn College. The intention is to offer two tracks
leading to the doctorate: the entry level OTD and the post professional OTD to bridge
students from the current master’s in occupational therapy to the doctorate. The primary
rationale behind this request is that the accrediting body for occupational therapy
(Accreditation Council for Occupational Therapy Education — ACOTE), is moving
toward a requirement for a doctorate as the entry degree to practice in the discipline.
Although the timeline for meeting this requirement has been extended by ACOTE, the
need for such a program is clear and will be a forthcoming requirement. As written, the
proposal seeks to offer a post-professional OTD to meet the needs of students who are
entering, or have entered, the profession of occupational therapy. To date, the only
competitors in Maine are Husson University and the University of New England. The
proposal documents strong interest in this program by current students, and an internal
UMS workforce analysis confirms the need for occupational therapists in Maine and
across the country.

The Vice Chancellor for Academic Affairs (VCAA) is requesting an exception to UMS
Board of Trustees policy to waive the requirement for external review of the proposal.
The rationale for this request is:

a. ACOTE standards are quite prescriptive about program content and clinical
experiences for the OTD. Review and reaccreditation by ACOTE will amply
serve as external review.

b. UMS analyses of job market demand support the need for occupational therapists
in Maine.

c. The wavier of mandatory external review is consistent with the VCAA’s

05/03/19
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pending recommendation to the UMS Board of Trustees as a means to expedite
development of programs meeting a workforce need.

With respect to procedure, the lead-up to this proposal included approval of an Intent-to-
Plan in June, 2018 by the Chief Academic Officers Council (CAOC) and the VCAA,
adherence to USM and UMS curricular approval processes, including a recommendation
from the USM Faculty Senate, support from President Cummings and Provost Uzzi,
approval by the CAOC, and a recommendation of approval from the VCAA to the
Chancellor. Given the current master’s degree in occupational therapy at USM, the
existing faculty and other resources are sufficient to support this program without funding
from the UMS and the program will be self-supporting.

6. TEXT OF PROPOSED RESOLUTION

That the Academic & Student Affairs Committee forwards the following resolution to the
Consent Agenda for the Board of Trustees meeting on May 19-20, 2019.

That the Board of Trustees approves the recommendation of the Academic &
Student Affairs Committee and authorizes the creation of the Doctorate in
Occupational Therapy for the University of Southern Maine.

05/03/19
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Date: April 30, 2019
To:  Dr. James Page, Chancellor
University of Maine System (UMS)
R,

From: Robert Neely, VCAA

Regarding: USM Academic Program Proposal: Doctor of Occupational Therapy

Please tind attached a program proposal from the University of Southern Maine to offer a
doctorate in Occupational Therapy (OTD) at their Lewiston Auburn College. With
respect to procedure, the lead-up to this proposal included approval of an Intent to Plan in
June, 2018 by the CAOC and me, adherence to the USM curricular approval process,
including a recommendation from the USM Faculty Senate, and support from President
Cummings and Provost Uzzi (attached). Additionally, the CAOC, reviewed this proposal
on 14 April 2019 and recommended approval.

The primary rationale behind this request is that the accrediting body for occupational
therapy (Accreditation Council for Occupational Therapy Education — ACOTE), is
moving toward a requirement for a doctorate as the entry degree to practice in the
discipline. Although the timeline for meeting this requirement has been extended by
ACOTE, the need for such a program is clear and will be a forthcoming requirement. As
written, the proposal seeks to otfer a post-professional OTD to meet the needs of students
who are entering, or have entered, the profession of occupational therapy. To date, the
only competitors in Maine are Husson University and the University of New England.
The proposal documents strong interest in this program by current students, and an
internal UMS workforce analysis confirms the need for occupational therapists in Maine
and across the country.

I am asking for approval to waive the requirement for external review of the proposal for
the following reasons:

a. ACOTE standards are quite prescriptive about program content and clinical
experiences for the OTD. Review and reaccreditation by ACOTE will amply
serve as external review.

b. UMS analyses of job market demand support the need for occupational therapists
in Maine.

c. The wavier of mandatory external review is consistent with my pending
recommendations to the UMS Board of Trustees as a means to expedite
development of programs meeting a workforce need.
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Given the current master’s of occupational therapy at USM, existing faculty and other
resources are sufficient to support this program without funding from the UMS and the
program will be self-supporting. Thus, please accept this proposed program with my
recommendation for approval.

| 1 approve I do not approve | Additional Action ;
; for the reasons information
| listed below needed for a
e el decision
Approval of USM
T~ OTD program
proposal

/

Ci hancellor /um

1. Page

cc: Glenn Cummings, President, USM

Jeannine Uzzi, Provost, USM
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UNIVERSITY OF

SOUTHERN MAINE

Office of the President

March 1, 2019

Dr. Robert Neely

Vice Chancellor for Academic and Student Affairs
University of Maine System

259 Estabrooke Hall

15 Estabrooke Drive

Orono, ME 04469

Dear Vice Chancellor Neely:

The University of Southern Maine (USM) is pleased to submit a new Program Proposal to the University
of Maine System.

The faculty and the Dean of the Lewiston Auburn College at USM have developed an OTD in
Occupational Therapy. This proposal is in response to the changing standards to practice Occupational
Therapy across the US. The Master’s program at USM has been successful in attracting students and
producing distinguished alumni.

The enclosed Program Proposal has been unanimously recommended by the Faculty Senate and has the
full support of Provost Jeannine Uzzi.

As with the Intent to Plan we submitted for this degree, the Program Proposal for the OTD in
Occupational Therapy at LAC has my unequivocal support.

I request that the enclosed Program Proposal move to the next step of the approval process, the external
review and comments and review by the Chief Academic Officers.

Sincerely,

CL AC__\

Glenn A. Cummings
President
University of Southern Maine

ENC.

CC: Provost Uzzi
Dean Toy
Professor Bickmore
File

P.O. Box 9300, Portland, ME 04104-9300
PHONE (207) 780-4480, TTY (207} 780-5646, FAX (207) 780-4561
www,usm.maine.edu

A membar of the Universily of Maine Systern
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UNIVERSITY OF
SOUTHERN MAINE
u s m Provost and Vice President

for Academic Affairs

March 1, 2019

Dr. Glenn Cummings
President

University of Southern Maine
93 Falmouth Street

Portland, ME 04104

Dear President Cummings:

The Lewiston Auburn College and the Department of Occupational Therapy have developed a Program
Proposal for a doctorate in Occupational Therapy.

OT has long been an area of study at USM with a highly successful Master’s degree. Here, the program
looks to address a need for doctorally-prepared practioners for the state of Maine and beyond.

At USM, the initial phase of any new degree program is the Intent to Plan phase. As you remember, the
Intent to Plan followed the approval processes, with input from the program, recommendation and
approval from the LAC Dean, and review and recommendation by the other college deans, review and
recommendation by the Faculty Senate per its bylaws. You approved the Intent to Plan in June 2018 and
forwarded to the University of Maine System for consideration. We were notified of approval of the
Intent to Plan and permission to move to the Program Proposal stage on June 29, 2018.

Since that time, the Occupational Therapy program has worked to complete the Program Proposal, going
into extensive detail about the proposed doctoral degree including program goals and the curriculum.

Throughout this process I have reviewed the Intent to Plan and Program Proposal thoroughly and have
provided feedback to the program; I am satisfied the faculty considered my recommendations and

incorporated responses into the document I am now recommending.

I'am pleased to forward this Occupational Therapy Doctorate Program Proposal to you with my full
support,

Sincerely, s

Academic Affairs

cc: Dean Toy
Professor Bickmore
File

P.O. Box 9300, Portland, ME 04104-3300

(207) 780-4485, TTY (207) 780-5646, FAX (207) 780-4549
www.usm,maine.edu

A member of the University of Maine System
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Program Proposal: University of Southern Maine Occupational Therapy

I Doctor of Occupational Therapy (Post Professionai Level)
1. Program Objectives:

A. The University of Southern Maine at Lewiston Auburn College presently has the only
Occupational Therapy program at the Registered Occupational Therapist (OTR) level in the
University of Maine System. The program is accredited and is under the direct order as follows:

The Accreditation Council for Occupational Therapy Education (ACOTE®), which has independent
authority to set standards for the profession’s education programs, took action at its recent

August 3—6, 2017, meeting to mandate to move the entry-level degree for the occupational 'P{
therapist to the doctoral level by 2027,

In order for the University of Maine system to continue to offer occupational therapy education,
the current Master of Occupational Therapy program will need to transition to a Doctor of
Occupational Therapy program.

B. This proposal is to offer a post-professional Doctor of Occupational Therapy degree option for
students in the Master of Occupational Therapy program to continue their education to the
terminal degree point of the profession. The profession of occupational therapy has been
debating for several years the appropriate entry degree for the occupational therapist. in 2014,
the profession recommended transitioning to an entry level OTD. At that time, many programs
began or continued planning for the OTD.

Given the ability to currently enter the profession at both a master’s or doctoral degree, programs
are required to consider how they will position themselves within the profession and how they will
meet the expectations of students at both a master’s degree and a clinical doctorate. The
University of Southern Maine will transition to the mandatory doctorate as required by
accreditation but this will happen over the next several years. We have current and past master’s
prepared students who are seeking the terminal degree in OT at this time.

C. The post professional occupational therapy doctoral program will educate students who are
already entering or have entered the profession of occupational therapy. These students will get
advanced training beyond their current degree in areas in alignment with the current accreditation
doctoral standards while also allowing students to expand their knowledge in a current area of
clinical practice.
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M. Evidence of Program Need:

A. The field of occupational therapy is consistently rated as a top job and recession proof job by
outlets such as US News and World Report, Glassdoor, MSN Money, and Forbes magazine.
https://www.aota.org/Education-Careers/Considering-OT-Career/JobOutlook.aspx

The American Occupational Therapy Association Workforce Trends in OT has been included in
Appendix A of this document for review.

with qualified occupational therapy personnel. Employers include our school systems,
hospitals, long term care facilities, preschool/early intervention programs, community day
programs, psychiatric care centers, and private practices. The program also provides qualified
personnel who are employed throughout the United States in these areas of practice.

B. The Master of Occupational Therapy program currently supports the State of Maine employers .
9.1

C. There are currently no other programs within the University System. There are two other
programs within the state of Maine. One program is at Husson University in Bangor and the
second is at the University of New England in Portland. Both programs will be moving to the
doctoral degree as mandated by ACOTE.

D. We anticipate this degree will have a ten year timeframe as current occupational therapists
transition to the doctoral level. In a 2017 USM survey of the students currently enrolled in the
program, as well as clinicians in the community, the reality of obtaining a post professional
degree to maintain the credentials of future entry level practitioners is a strong consideration
for many.

Survey data was collected from 63 current graduate students and 8 graduated professionals.
Of the graduate students, 24 were in their first year, 20 in their second and 18 in their third. Of
the graduated professionals, 6 graduated from the University of Southern Maine and 2
graduated elsewhere. Results of each question are below.
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If you want to attend an OTD program, what
format would you prefer?
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When would you consider attending an OTD
program?
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V. Program Content:

A. The full MOT curriculum will be used as a foundation for the transition to the doctoral degree
and the final year courses will be used as a foundation for the post professional degree. The
MOT course sequence is included in Appendix B of this document and can be found at
https://usm.maine.edu/ot/course-descriptions. The doctoral program content is informed by
the ACOTE standards for the entry level doctorate. The primary heading for each content area
is listed below and a full copy of the standards is attached in Appendix C to this document and
can be found at
https://www.aota.org/~/media/Corporate/Files/EducationCareers/Accredit/Standards/2011-
Standards-and-Interpretive-Guide.pdf :

B.1.0. FOUNDATIONAL CONTENT REQUIREMENTS Program content must be based on a broad
foundation in the liberal arts and sciences. A strong foundation in the biological, physical,
social, and behavioral sciences supports an understanding of occupation across the lifespan. If
the content of the Standard is met through prerequisite coursework, the application of
foundational content in sciences must also be evident in professional coursework.

B.2.0. BASIC TENETS OF OCCUPATIONAL THERAPY
B.3.0. OCCUPATIONAL THERAPY THEORETICAL PERSPECTIVES

B.4.0. SCREENING, EVALUATION, AND REFERRAL The process of screening, evaluation, referral,
and diagnosis as related to occupational performance and participation must be culturally
relevant and based on theoretical perspectives, models of practice, frames of reference, and
available evidence. In addition, this process must consider the continuum of need from
individuals to populations.

B.5.0. INTERVENTION PLAN: FORMULATION AND IMPLEMENTATION The process of
formulation and implementation of the therapeutic intervention plan to facilitate occupational
performance and participation must be culturally relevant; reflective of current and emerging
occupational therapy practice; based on available evidence; and based on theoretical
perspectives, models of practice, and frames of reference. In addition, this process must
consider the continuum of need from individual- to population-based interventions.

B.6.0. CONTEXT OF SERVICE DELIVERY Context of service delivery includes the knowledge and
understanding of the various contexts, such as professional, social, cultural, political,
economic, and ecological, in which occupational therapy services are provided.

B.7.0. LEADERSHIP AND MANAGEMENT Leadership and management skills include principles
and applications of leadership and management theory.

B.8.0. SCHOLARSHIP Promotion of scholarly endeavors will serve to describe and interpret the
scope of the profession, establish new knowledge, and interpret and apply this knowledge to
practice.

B.9.0. PROFESSIONAL ETHICS, VALUES, AND RESPONSIBILITIES Professional ethics, values, and
responsibilities include an understanding and appreciation of ethics and values of the
profession of occupational therapy.
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B.

The post professional level OTD will require coursework and capstone/experiential
components that support further knowledge in contemporary practice and evidence based
practice. The degree will also require an expansion of the current evidence based practice
course sequence by adding additional research requirements per ACOTE standards. Additional
coursework outlined in the standards that set the OTD degree apart from the MOT degree
include a focus on leadership, population level interventions, public health and occupational
therapy, international occupational therapy, community program planning, and other higher
level functions within the scope of practice of an occupational therapist with a doctoral
degree. It is anticipated that the post professional doctorate will be approximately 36 credits.
See Appendix D for Curriculum Committee approval.

The doctoral degree has a mandated set of standards of research activity included below that
will support the clinician transitioning to doctoral level:

B.8.1. Articulate the importance of how scholarly activities contribute to the development of a
body of knowledge relevant to the profession of occupational therapy.

B.8.2. Effectively locate, understand, critique, and evaluate information, including the quality
of evidence.

B.8.3. Use scholarly literature to make evidence-based decisions.

B.8.4. Select, apply, and interpret basic descriptive, correlational, and inferential quantitative
statistics and code, analyze, and synthesize qualitative data.

B.8.5. Understand and critique the validity of research studies, including their design (both
quantitative and qualitative) and methodology.

B.8.6. Design a scholarly proposal that includes the research question, relevant literature,
sample, design, measurement, and data analysis.

B.8.7. Implement a scholarly study that evaluates professional practice, service delivery,
and/or professional issues (e.g., Scholarship of Integration, Scholarship of Application,
Scholarship of Teaching and Learning).

B.8.8. Write scholarly reports appropriate for presentation or for publication in a peer-
reviewed journal. Examples of scholarly reports would include position papers, white papers,

and persuasive discussion papers.

B.8.9. Demonstrate an understanding of the process of locating and securing grants and how
grants can serve as a fiscal resource for scholarly activities.

B.8.10. Complete a culminating project that relates theory to practice and demonstrates
synthesis of advanced knowledge in a practice area.
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D. Clinical experience is currently required within the MOT program and will be expanded in the

OTD per the ACOTE standards listed below:

C.1.0. FIELDWORK EDUCATION Fieldwork education is a crucial part of professional

preparation and is best integrated as a component of the curriculum design. Fieldwork

experiences should be implemented and evaluated for their effectiveness by the educational
institution. The experience should provide the student with the opportunity to carry out
professional responsibilities under supervision of a qualified occupational therapy practitioner
serving as a role model.

C.2.0. DOCTORAL EXPERIENTIAL COMPONENT The goal of the doctoral experiential component

is to develop occupational therapists with advanced skills (those that are beyond a generalist

level). The doctoral experiential component shall be an integral part of the program’s
curriculum design and shall include an in-depth experience in one or mare of the following:
clinical practice skills, research skills, administration, leadership, program and policy
development, advocacy, education, or theory development. The student must successfully
complete all coursework and Level Il fieldwork and pass a competency requirement prior to
the commencement of the doctoral experiential component. The specific content and format
of the competency requirement is determined by the program.
E. The post professional level OTD will allow MOT program graduates to obtain a doctoral
degree during the profession transition to entry level OTD.
V. Program Resources:
A. Personnel
1. Current MOT Faculty:
e Dr. Tammy Bickmore, OTD — Program Director and Assistant Professor
e Dr. Mary Anderson, OTD — Lecturer
e Dr. Susan Noyes, PhD — Assistant Professor
e Dr. Bernadette Kroon, DPT — Lecturer
e Sarah Grinder, MOT, PhD Candidate — Lecturer
e Paula Spyropulos, MA, OTR - Lecturer

Curriculum Vitae of faculty are included in Appendix E.

2. Erin McCall, MS, OTR is currently in a one year fixed length position in the MOT program
for academic year 2018-2019. We are currently approved for and searching for a tenure
track assistant professor position to replace this fixed length position.

B. The USM library currently has the library resources to support this degree program.
C. USM LAC currently has the equipment to support this degree program.
D. USM LAC currently has the facilities to support this degree program.
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E. The program will be located at the University of Southern Maine and will continue to
encourage undergraduate applications from all campuses as it currently does now. This
includes select programs from USM Portland/Gorham (accelerated pathway), University of
Maine Orono (Kinesiology), University of Maine Farmington (Rehabilitation) and other
students interested in our program. We are currently exploring inter-professional education
opportunities within USM and other institutions in the system for course shared course
content. This includes programs such as nursing, athletic training, public health, and social

work.
VL. Total Financial Consideration:
Expenses
MOT Personnel  Operational Personnel Operational
Program  Cost Cost ~ Budget Budget
2016-2017 | $725,664 $50,651
2017-2018 $732,490 $63,431
2018-2019 $816,491 $86,927
2019-2020 $836,251* $86,927
2020-2021 $958,011** 586,927
2021-2022 $1,053,771%%* $86,927
2022-2023 $1,053,770 $86,927

*FL to AP search now
**Additional AP and transition of current lecturer positions
***Additional Capstone Coordinator, Doctoral Level

/

Operational Budget 2018-2019

Consulting Services Fees | S0
Professional Services $40,217
Catering Svcs | $500
Accreditation Fees $4,225
Conference & Registration Fees $12,185
Membership Dues $500
Books | $200
Printing & Copying Svcs S0
Rentals & Leases $250
Supplies and Materials SO
Awards & Recognition Items $100
Laboratory Supplies $10,000
Office Supplies $250
Educational Supplies $8,000
Meals Non-Travel S500
Refreshments $S200
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In-State Travel | $1,000
In-State Meals | $2,500
Out of State Travel | $2,000
YE Travel Accrual (acctg use) ]
Computer Equip < $5000 $4,200
Telephone & Telecommunications SO
Toll Charges | S50
Network Access ‘ S50
Maintenance Copiers ! S0
Revenue — AY17-18 through AY21-22
AY 2017-2018 AY 2018-2019
Total Credit Hours Tuition Rate Per Credit Hour Total Credit Hours Tuition Rate Per Credit Hour
Fall 2017 1349 In-State $393 Fall 2018 1319 In-State $407
Spring 2018 | 1045 Out of State $1.063 Spring 2019|1107 Outof State $1.100
Summer 2018 | 587 NEBHE/Canadian $629 Summer 2019 | 625 NEBHE/Canadian $651
Student Count* Student Count*
IS 81 Total Revenue AY 17-18 IS 100 Total Revenue AY 18-19
08 22 $1.517.627 0S 16 $1.492,924
NEBHE/CAN 2 | NEBHE/CAN | 4
*Based on actual numbers *Based on actual nhumbers
AY 2019-2020 AY 2020-2021
Total Credit Hours Tuition Rate Per Credit Hour Total Credit Hours Tuition Rate Per Credit Hour
Fall 2019 1406 In-State $407 Fall 2020 1400 In-State $407
Spring 2020 | 1144 Out of State $1.100 Spring 2021|1120 Out of State $1,100
Summer 2020 | 640 NEBHE/Canadian $651 Summer 2021 | 638 NEBHE/Canadian $651
Student Count* Student Count*
IS 112 Total Revenue AY 19-20 IS 115 Total Revenue AY 20-21
0S 12 $1,511,101 03 11 $1,495,060
NEBHE/CAN | 3 : | NEBHE/CAN | 3
*Based on actual numbers for current students *Based on actual numbers for current students
Assuimes incoming class of 40 (30 FT (27 IS, 30S), 10PT (91S, 10S)) Assumes incoming class of 40 (30 FT (27 IS, 30S), 10 PT {315, 1 0S))
AY 2021-2022
Total Credit Hours Tuition Rate Per Credit Hour
Fall 2021 1398 In-State $407
Spring 2022 11140 Out of State $1,100
Summer 2022 | 650 NEBHE/Canadian $651
Student Count*
IS 115 Total Revenue AY 21-22
0S 12 $1,516,582.
NEBHE/CAN | 1 : [
*Based on actual numbers for current students
Assumes incoming class of 40 (30 FT (27 1S, 308), 10 PT (91S, 10S))
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VII. Program Evaluation

This degree program will be informed by the ACOTE accreditation standards and results reported
to the University of Southern Maine Lewiston Auburn College Dean and the University of Southern

Maine President and Provost.
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APPENDICIES
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WO rkfo rce Tre n dS he demand for occupational therapy services is
scrong. The U.S. Department of Labor’s Bareau

in Occupational
Therapy

of Labor Statistics (BLS) projected employment
of occupational therapists to increase by 26% and of
occupational therapy assistants to increase by 30% or
more between 2008 and 2018. This projection is based
on the Bureau’s assumptions that demographic trends
and advances in medical technology will continue to fuel
demand for therapy services.

Occupational therapy workforce shortages are appear-
ing in selected markets and sectors, Demand for occu-
pational therapy services in early intervention programs
and in schools that enroll children with disabilities who
are served under the federal Individuals with Disabilities
Education Improvement Act of 2004 remains strong,
Newly emerging areas of practice for occupational
therapy practitioners related to the needs of an aging
population are increasing demand for services. These in-
clude low-vision rehabilitation; treatment of Alzheimer’s
disease and other forms of dementia, including caregiver
training; older driver safety and rehabilitation; assisted
living; and home safety and home modifications to en-
able “aging in place.” In a survey of education program
directors, the overwhelming majority (80% +) of the 318
programs reported that more than 80% of occupational
therapy and occupational therapy assistant graduates
were able to secure jobs within 6 months of graduation.
Many of these graduates had secured job offers prior to
graduating.

Current Workforce

Based on 2010 survey results from state occupational
therapy regulatory boards, the American Occupational
Therapy Association (AOTA) estimates the current active
occupational therapy workforce to be roughly 137,000
practitioners, This includes approximately 102,500
occupational therapists and 34,500 occupational therapy
assistants.
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Recent AOTA surveys indicate that 92% of practitio-
ners are female, more than three quarters (85 %) are
employed full-time in the profession, and the median
level of professional experience is 13 years.

Data from the 2010 AOTA Occupational Therapy
Compensation and Workforce Study indicate a median
annual income of $64,722 for occupational therapists
and $44,000 for occupational therapy assistants.

[n addicion, the Workforce study indicated average
entry-level salaries of $52,000 for occupational thera-
pists and $34,298 for occupational therapy assistants.
Recent indications of plentiful job advertisements and
frequent sign-on bonuses suggest that those entry-level
salaries continue to rise and that applicants are receiv-
ing multiple job offers.

Occupational therapy practtioners work in a wide
range of settings including schools, hospitals, skilled
nursing facilities, home health, outpatient rehabilita-
tion clinics, psychiatric facilities, and community health
programs. School systems, hospitals, and long-term-care
facilities are the primary work settings for occupational
therapists and occupational therapy assistants.

Licensure and Regulation

The practice of occupational therapy is regulated in all
50 states, the District of Columbia, Puerto Rico, and
Guam. The most common and highest form of regula-
tion is licensure. Licensure is required in 48 of those
jurisdictions for occupational therapists and 47 jurisdic-
tions for occupational therapy assistants.

Colorado and Hawaii do not regulate occupational
therapy assistants but do regulate occupational thera-
pists (registration law in Hawaii and Colorado).
Occupational therapy assistants are regulated by
certification law in New York.

If you have specific questions about a career in
occupational therapy, please contact educate@aota.org,
Visit www.aota.org for more information about the
profession and the activities of the American
Occupational Therapy Association,

AOTA

The American Occupational Therapy Association

L The
4’; Occupational
. Therapy
Workforce (2010)

Who They Are...

102,500
34,500
137,000

Where They Work...

Occupational Therapists
Occupational Therapy Assistants

Total Practitioner Workforce

26.2%
21.6%
19.9%
9.3%
5.8%
5.2%
4.8%
4.3%
2.9%

Hospitals

Schools

Nursing Facilities
Outpatient Clinics
Home Health
Academia

Early Intervention
Community/Other
Mental Health

(AOTA Occupational Therapy Compensation and
Workforce Study, 2010)
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UNIVERSITY OF
SOUTHERN MAINE Continuous Part Time* Course Sequence Guide
Occupational Therapy 2018-2019
*Replaces old part time sequence fall 2018
FALL YEAR 2
L (N L L ) Course#] T | Credits | (Couree#] :
OTH 501 IOT Foundations 3 OTH 504 |Research & EBP 3 OTH 511 |Level | Fleldwork Populallons 1
QTH 502 [Introduction to Occupation 3 OTH 604 |Infancy-Adolescence Part | Lecture 3 OTH 605 |Management in OT 3
OTH 503 |Reﬂec1|ve Practitioner 3 OTH 607 |Infancy-Adolescence Part | Lab 1 OTH 602 [Applied Kinesiology Lecture 3
Semester Total| 9 Semester Total] 7 OTH 609 [Applied Kinesiology Lab 1
SPRING - YEAR 2 Semester Total| 8
Course#t |  CoutseWitls | Gredits  Course # | : : Credits |
OTH 506 Contextual Consuderatlons 3 OTH 518 [Mental Healih Pan II 3 rse 0
OTH 507 |Ethics & Occupational Justice 3 OTH 815 |Infancy-Adol Part Il Lecture 3 January - arch (7 weeks)
OTH 514 |Fund of Human Anatomy Leciure 3 OTH 619 [Infancy-Adol Pan [i Lab 1 OTH 614 |Adulthood Part Il Lecture 3
OTH 515 |Fund of Human Anatomy Lab 1 Semester Total| 7 OTH 617 |Adulthood Part (I Lab 1
Semester Total| 10 SUMMER YEAR 2 March - June (12 weeks)
i # i) =i [ QOTH 620 |First Level Il Fieidwork 6
e | CourseTile | Credits OTH510 |Level | Fleldwork Comm Practlce 1 Semester Total| 10
QTH 505 [Mental Health Part | Lecture 3 OTH 512 |Research & EBP || 3 SUMME I~ '. A ’;
OTH 508 |Mental Health Part | Lab 1 OTH 603 |Adulthood Part | Lecture 3 Gourse# |  CoumsaTile | Gradits
OTH509 |Level | Fieldwork: Mental Health 1 OTH 606 |Adulthood Parl | Lab 1 OTH 608 [Cognition and Perception 1
OTH 520 |Neuroscience for OTs Lecture 3 Semester Toml 8 OTH 616 |Professional Presentations 3
OTH 521 |Neuroscience for OTs Lab 1 OTH 699 |Advanced Topics in OT 2
Semaester Total 9 Semester Totais 6
il FALL-YEARA
| Coursed# | ~ Coursefitls | Credits
OTH 621 |Final Level Il Fieldwork 6
Semester Totals 6
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i.. UNIVERSITY OF

~ SOUTHERN MAINE Full Time Course Sequence Guide

Occupational Therapy 2018 - 2019

OTH501 |Occupational Therapy Foundations 3 OTH 511 |Level | Fieldwork: Populations 1
OTH502 |Introduction to Occupation 3 OTH 518 |Impact of Mental Health on Occupational Perf. Part | 3
OTH503 |Reflective Practitioner 3 OTH 602 |Applied Kinesiology and Exercise Physiology 3
OTH506 |Contextual Considerations 3 OTH 609 |Applied Kinesiology and Exercise Physiology Lab 1
QOTH 514 |Fundamentals of Human Anatomy and Movement 3 OTH 604 |Occupational Performance: Infancy-Adolescence Part | 3
OTH515 |Fundamentals of Human Anatomy and Movemen! Lab 1 OTH 607 |Occupational Performance: Infancy-Adolescence Part | Lab 1

Semester Total 16 OTH 605 |Management in Occupational Therapy 3

Semester Total 15

i 0
[T -
January - March (7 weeks)
OTH508 |Impact of Mental Heallh on Occupational Perf Part | Lab OTH 614 |Occupational Performance: Adulthood Part Il

3
3
1
QOTH507 |Ethics and Occupational Juslice 3 OTH 617 |Occupational Performance: Adulthood Part Il Lab
1
3
1

OTH 504
OTH505 |Impact of Mental Health on Occupational Perf. Part |

OTH509 |Level | Fieldwork: Mental Health OTH 615 |Occupational Performance: Infancy-Adolescence Part [l
OTH520 |Neuroscience for Occupational Therapists: Leclure OTH 619 |Occupational Performance: Infancy-Adolescence Part Il Lab
OTH 521 |Neuroscience for Occupational Therapists: Laboratory March - June (12 weeks)

Semester Total 15 OTH 620 ]First Level Il Fieldwork 6

Wl

Semaester Total 14

OTH510 |Level | Fieldwork: Community Practice 1 Irse: ral] L e
OTH512 |Research and Evidence Based Practice Il 3 OTH 608 Practice: Cognition and Perception 1
OTH 603 |Occupational Performance: Adulthood Part | 3 OTH 616 |Professional Presentations 3
OTH606 |Occupational Performance: Adufthood Part | Lab 1 OTH 699 |Advanced Topics in Occupational Therapy 2
Semester Total| 8 Semester Total 6

_ FALL.YEARY |

OTH 621 |Final Level Il Fieldwork 6
Semester Total 6
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2011 Accreditation Council for Occupational Therapy Education (ACOTE®) Standards and Interpretive Guide

(effective July 31, 2013)

December 2017 Interpretive Guide Version

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

PREAMBLE

The rapidly changing and dynamic nature of
contemporary health and human services delivery
systems provides challenging opportunities for the
occupational therapist to use knowledge and skills ina
practice area as a direct care provider, consultant,
educator, manager, leader, researcher, and advocate
for the profession and the consumer

A graduate from an ACOTE -accredited doctoral-
degree-level occupational therapy program must

e Have acquired, as afoundation for professional
study, a breadth and depth of knowledge in the
liberal arts and sciences and an understanding of
issues related to diversity

» Beeducated as a generalist with a broad
exposure to the delivery models and systems
used in settings where occupational therapy is
currently practiced and where it is emeiging as a
service

= Have achieved entry-level competence through a
combination of academic and fieldwork education

* Be prepared to articulate and apply occupational
therapy theory and evidence-based evaluations
and interventions to achieve expected outcomes
as related to occupation

e Be prepared to articulate and apply therapeutic
use of occupations with individuals or groups for
the purpose of participation in roles and
situations in home, school, workplace,
community, and other settings

s Be able to plan and apply occupational therapy
interventions to address the physical, cognitive,
psychosocial, sensory, and other aspects of
performance in a variety of contexts and

The rapidiy changing and dynamic nature of
contemporary health and human services delivery
systems requires the occupational therapist to possess
basic skills as a direct care provider, consultant,
educator, manager, researcher, and advocate for the
profession and the consumer

A graduate from an ACOTE-accredited master's-
degree-level occupational therapy program must

e Have acquired, as afoundation for professionai
study, a breadth and depth of knowledge in the
liberal arts and sciences and an understanding of
issues related to diversity

« Beeducated as a generalist with a broad
expasure to the delivery models and systems
used insettings where occupational therapy is
currently practiced and where it is emerging as a
service

+ Have achieved entry-level competence through a
combination of academic and fieldwork education

s Be prepared fo articulate and apply occupational
therapy theory and evidence-based evaluations
and interventiors to achieve expected outcomes
as related to occupation

+  Be prepared to articulate and apply therapetic
use of occupations with individuals or groups for
the purpose of participation in roles and
situations in home, school, workplace,
community, and other settings

* Be able to plan and apply accupational therapy
interventions to address the physical, cognitive,
psychosocial, sensory, and other aspects of
performance in a variety of contexts and
environments to support engagement in everyday

The rapidly changing and dynamic nature of
contemporary health and human services delivery
systems requires the accupational therapy assistant to
possess basic skills as a direct care provider,
educator, and advocate for the profession and the
consumer.

A graduate from an ACOTE-accredited associate-
degree-level ocoupational therapy assistant program
must

» Have acquired an educational foundation in the
liberal arts and sciences, including a facus on
issues related to diversity

« Beedwsated as a generalist with a broad
exposure to the delivery models and systems
used in seftings where occupational therapy is
currently practiced and where it is emerging as a
service

* Have achieved entry-level competence through a
combination of academic and fieldwork education

+  Be prepared to articulate and apply occupational
therapy principles and intervention tools to
achieve expected outcomes as related to
occupation

+ Be prepared to articulate and apply therapeutic
use of occupations with individuals or groups for
the purpose of participation in roles and
situations in home, school, workplace,
community, and other settings

Be able to apply occupational therapy
interventions to address the physical, cognitive,
psychosacial, sensory, and other aspects of
peiformance in a variety of contexts and
environments to support engagement in everyday
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’'S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

environments to support engagement in everyday
life activities that affect health, well-being, and
quality of life

Be prepared to be a lifelong learner and keep
current with evidence-based professional practice

Upheld the ethical standards, values, and
attitudes of the occupational therapy profession

Understand the distinct roles and responsibilities
of the occupational therapist and occupational
therapy assistant in the supervisary process

Be prepared to effectively communicate and
work interprofessionally with those who provide
care for individuals and/or populations in order to
clarify each member's responsibility in exectuting
components of an intervention plan

Be prepared to advocate as a professional for
the occupational therapy services offered and for
the recipients of those services

Be prepared to be an effective consumer of the
latest research and knowledge bases that support
practice and contribute to the growth and
dissemination of research and knowledge

Demonstrate in-depth knowledge of delivery
models, policies, and systems related to the area
of practice in settings where occupational therapy
is currently practiced and where it is emerging as
a service

Demonstrate thorough knowledge of evidence-
based practice

Demonstrate active involvement in professional
development, leadership, and advocacy

Relate theory to practice and demonstrate
synthesis of advanced knowledge in a practice
area through completion of a culminating project

life activities that affect heaith, well-being, and
quality of life

Be prepared fo be a lifelong learner and keep
current with evidence-based professional practice

Uphold the ethical standards, values, and
attitudes of the occupational therapy profession

Understand the distinct roles and responsibilities
of the occupational therapist and occupational
therapy assistant in the supetvisory process

Be prepared to effectively communicate and
work interprofessionally with those who provide
care faor individuals and/or populations in order to
clarify each member's resporsibility in executing
components of an intervention plan

Be prepared to advacate as a professional for
the occupational therapy services offeled and for
the recipients of those services

Be prepared to be an effective consumer of the
latest research and knowledge bases that
support practice and contribute to the growth and
dissemination of research and knowledge

life activities that affect health, well-being, and
quality of life

Be prepared to be a lifekong learner and keep
current with the best practice

Uphold the ethical standards, values, and
attitudes of the occupational therapy profession

Understand the distinct roles and responsibilities
of the occupational therapist and occupational
therapy assistant in the supervisory process

Be prepared to effectively communicate and
work interprofessionally with those who provide
care for individuais and/or populations in order to
clarify each member’s responsibility in executing
components of an intervention plan

Be prepared to advocate as a professional for
the occupational therapy services offered and for
the recipients of those services
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER'S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FORTHE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT

»  Develop in-depth exparience in one or more of
the following areas through completion of a
doctoral experiential component: clinical practice
skills, research skills, administration, leadership,
program and policy development, advocacy,
education, and theory development

0 COMPONENT GF THE 517
) amommrscwmmg »u.r. oammmwmﬁmsmmnwmaéﬁmé :

SECTION A: GENERAL REQUIREMENTS

A.1.0.

AREA oF NONOOMHJAME TOBE REm‘ﬁ’E’D

SPONSORSHIP AND ACCREDITATION

A11

The sponsoring institution(s) and affiliates, if any,
must be accredited by the recognized regional
accrediting authority. For programs in countries other
than the United States, ACOTE wiil determine an
alternative and equivalent external review process

The sponsoring institution(s) and affiliates, if any,
must be accredited by the recognized regional
accrediting authority For programs in countries other
than the United States, ACOTE will detemine an
aiternative and equivalent external review process

The sponsoring institution(s) and affiliates, if any, must
be accredited by a recognized regional or national
accrediting authority

Sponsoring institution(s) must be authorized under
applicable law or other acceptable authority to
pravide a program of postsecondary education and
have appropriate doctoral degree—granting authority

Sponsoring institution(s) must be authorized under
applicable law or other acceptable authority to
provide a program of postsecondary education and
have appropriate degree-granting authority

Sponsaring institution(s) must be authorized under
applicable taw or other acceptable authority to provide
a program of postsecondary education and have
appropriate degree-granting authority, or the institution
must be a program offered within the military services

Accredited occupational therapy educational
programs may be established only in senior colleges,
universities, or medical schools.

Accredited occupational therapy educational
programs may be established anly in senior colleges,
universities, or medical schools

Accredited accupational therapy assistant
educational programs may be established only in
cammunity, technical, junior, and senior colleges;
universities; medical schools; vocational schools or
institutions; or military services

A14

The sponsoring Institution(s) must assume primary
responsibility for appointment of faculty, admission of
students, and curriculum planning at all locations
where the program is offered. This would include
course content, satisfactory completion of the
educational program, and granting of the degree. The
sponsoring institution(s) must alsa be responsible for
the coordination of classroom teaching and
supervised fieldwork practice and for providing
assurance that the practice activities assigned to
students in a fieldwork setting are appropriate to the
program '

‘ME occum rromr. 'mEﬂ.npv mcramrs {om)
ANE DOCTOR OF OGCUPATIONAL THERAPY (De

The sponsaring institution(s) must assume primary
responsibility for appointment of facuity, admission of
students, and curriculum planning at ail locations
where the program is offered This wouid include
course content, satisfactory completion of the
educational program, and granting of the degree The
sponsoring institution(s) must also be responsible for
the coordination of classroom teaching and
supervised fieldwork practice and for praviding
assurance that the practice activities assigned ta
students in a fieldwork setting are appropriate to the
program

S : A
mzmsrm aF céch’A‘nONM mmw MO
MASTER OF SCIENGE IN OGGUPATIONAL THERAPY

| OFF. INED BAGCALA

BEMS OR Emron DEGREES ARE STRONGLY

ENCOLRAGED T0 AVDID USING ‘BACCALAUREATE (N
3
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The sponsaring Institution(s) must assume primary
responsibility for appointment of faculty, admission of
students, and curriculum planning at all locations
where the program is offered. This would include
course content, satisfactory completion of the
educational program, and granting of the degree The
spornsoring institution(s) must also be responsible for
the coordination of classroom teaching and supervised
fieldwork practice and for providing assurance that the
practice activities assigned to students in a fieldwork
setting are appropriate to the program
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER’8-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE PROGRAM FORTHE PROGRAM FOR
OCCUPATIONAL THERAPIST - OCCUPA‘I'IONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT
PQRT!@NGF THE BEGF NN'JETG
| CONFUSING TH Emfgs CEGREE Af’-':&qsmﬂ THE.
BACCALAUREATE PORTION OF THE PROGRAM MOST.
COMMONLY USED ARE *BAGCALAUREATE (N HEALTH
SCIENCES. ‘BACCALAUREATE IN ALL EBHEAU‘H 2
BACCALAUREATE IN OCCUPATJOMLSCIENGE AND I
"BACCALAUREATE (N I-E—‘ALTH srunf
A15 The program must The program must The program must
. Inform ACOTE of the transfer of program Inform ACOTE of the transfer of program Inform ACQOTE of the transfer of program
sponsorship ar change of the institution’s sponsorship or change of the institution's spansorship ar change of the institution's
name within 30 days of the transfer orchange name within 30 days of the transfer orchange name within 30 days of the transfer or change
. Inform ACOTE within 30 days of the date of . Inform ACOTE within 30 days of the date of . Inform ACOTE within 30 days of the date of
notification of any adverse accreditation action notification of any adverse accreditation action notification of any adverse accreditation action
taken to change the sponsoring institution’s taken to change the sponsoring institution's takento change the sponsoring institution's
accreditation status to probation or withdrawal accreditation status to probation or withdrawal accreditation status to probation or withdrawal
of accreditation of accreditation of accreditation
- Notify and receive ACOTE approval for any . Notify and receive ACOTE approval for any - Notify and receive ACOTE approval for any
significant program changes prior to the significant program changes prior to the significant program changes prior to the
admission of students into the new/changed admission of students into the new/changed admission of students into the new/changed
program program program
. Inform ACOTE within 30 days of the . Inform ACOTE within 30 days of the - Inform ACOTE within 30 days of the
resignation of the program director or resignation of the program director or resignation of the program director or
appointment of a new or interim program appointment of a new or interim program appointment of a new or interim program
director director director.
. Pay accieditation fees within 90 days of the . Pay accreditation fees within 90 days of the . Pay accreditation fees within 90 days of the
invoice date invoice date invoice date
. Submit a Report of Self-Study and other . Submit a Report of Self-Study and other - Submit a Report of Self-Study and other
required reports (e g, Interim Report, Plan of required reports (e g, Interim Report, Plan of required reports (e g, Interim Report, Plan of
Correction, Progress Report) within the period Correction, Progress Report) within the period Carrection, Progress Report) within the period
of time designated by ACOTE All reports must of time designated by ACOTE All reports must of time designated by ACOTE . All reports must
be complete and cortain all requested be complete and cortain all requested be complete and cortain all requested
information information information
. Agree to a site visit date before the end of the . Agree to a site visit date before the end of the - Agree to a site visit date before the end of the
period for which accreditation was previously period for which accreditation was previously period for which accreditation was previously
awarded awarded awarded
. Demonstrate honesty and integrity in all . Demonstrate honesty and irtegrity in all . Demonstrate honesty and integrity in all
interactions with ACOTE interactions with ACOTE interactions with ACOTE
15 ALSO RESPONSIB ; URRENT REGQUIREN “THE Rl REMENT |
Pi'\‘OGFAM T&%UHMJ‘T A LEI'TET\' OF JM_NTTOQEB( AECR&HTA-TTONPBRANWTJWAL I.QGATI'UNAHEAS? h MOM‘HS‘PRIOR o WR_MEDWS&-‘GN 0oF
A20. ACADEMIC RESOURCES
AZ21 The program must identify an individual as the program | The program must dentify an individual as the program | The program must identify an individual as the program
director who is assigned to the occupational therapy director who is assigned to the occupational therapy director who s assigned to the occupational therapy
educational program on a full-time basis The director | educational program on a full-time basis The director | educational program on a full-time basis The director
may be assigned other institutional duties that do not | may be assigned other institutional duties that do not | may be assigred other institutional duties that do not
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER’S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT
interfere with the management and administration of interfere with the management and administration of interfere with the management and administration of
the program The institution must document that the the program The institution must document that the the program The institution must document that the
programdirector has sufficient release time to ensure | program director has sufficient release time fo ensure | proglaimdirector has sufficient release time to ensure
that the needs of the program are being met that the needs of the program are being met that the needs of the program are being met
THE STANDARD DOES NOT ALLOW THE APFOINTIMENT OF CO-DIRECTORS.

A22 The program director must be an initially certified The program director must be an iniially certified The program director must be an intially certified
occupational therapist who is licensed or otherwise occupational therapist who is licensed or othenwise occupational therapist or occupational therapy
regulated according to regulations in the state(s) or regulated according to regulations in the state(s) or assistant who Is licensed or otherwise regulated
jurisdiction(s) in which the program Is located. The juiisdiction(s) in which the program is located The according to regulations in the state(s) or
program director must hold a doctaral degree program director must hold a doctoral degree jurisdiction(s) in which the program is located. The
awarded by an institution that 1s accredited by a awalded by an institution that is accredited by a pragram director must hold a minimum of a master's
reglonal accrediting body recognized by the U.S regional accrediting body recagnized by the U.S degree awarded by an institution that is accredited by
Department of Education (USDE). The doctoral Department of Education (USDE). The doctoral a regional or natianal accrediting body recognized by
degree is not limited to a doctorate in occupational degree is not limited to a doctorate in occupational the US. Departiment of Education (USDE}). The
therapy therapy master's degree is not limited to a master’s degree in

occupatianal therapy.
A DOCTORAL DEGREE THAT WAS AWARDED PRIOR TQ JULY 1, 2015 FROM AN INSTITUTION THAT WAS NOT A MASTER'S DEGREE THAT WAS AWARDED PRIOR TO
REGIONALLY ACCREDITED 1S CONSIDERED ACCEPTABLE TO MEET THIS STANDARD ONLY IF THE INST/ITUTION | JULY 1, 2015 FROM AN INSTITUTION THAT WAS NOT
1S SEEKING OR HAS BEEN AWARDED REGIONAL ACCREDITATION SINCE THAT TIME. REGIONALLY OR NATIONALL Y ACCREDITED IS
FOR DEGREES FROM INSTITUTIONS IN COUNTRIES OTHER THAN THE UNITED STATES, ACOTE WILL NI ED A CER AR B OMERINIY S STANDARD
D HINE AN ALTERNATIVE AN B AL NS A R EW PROLESS ONLY I THE INSTITUTION IS SEEKING OR HAS BEEN
SINCE THAT TIME.
FOR DEGREES FROM INSTITUTIONS IN COUNTRIES
OTHER THAN THE UNITED STATES, ACOTE WILL
DETERMINE AN ALTERNATIVE AND EQUIVALENT
EXTERNAL REVIEW PROCESS
A23 The program director must have a minimum of 8 The pragram director must have a minimum of 8 The program director must have a minimum of 5

years of documented experience in the field of

occupational therapy. This experience must include

» Clinical practice as an occupational therapist:

+ Administrative experience including, but nat
limited to, program planning and
implementation, personnel management,
evaluation, and budgeting;

e Scholarship {e g, scholarship of application;
scholarship of teaching and leaming); and

o Atleast 3 years of experience in a full-time
academic appointment with teaching
responsibilities at the postbaccalaureate level

5 l Y (
OR POSTBACCALAUIEATE (EG, OTM/OTD) COURSE THATINCLUDES IMPLEMENTATJON OF THE COURSE SVI.LABUS. COURSE CONTENT AND GOURSEI EVALUAT!ON

- METHODS. THE ACADEMIC APPOINTMENT MUST BE FULL-TIME AND THE TEACHING RESPONSIBILIT/ES REQUIREMH\IT MAYBE MET THROUGH ONE ( \COURSE THATIS i ]‘
EDUCATIONAL PROGRAM.

NOT LIMITED TO THE OCCUPATIONAL THERAPY ED!

years of documented experience in the field of

occupational therapy, This experience must include

e Clinical practice as an occupational therapist;

e Administrative experience including, but not
limited to, program planning and
implementation, personnel management,
evaluation, and budgeting

« Scholarship (e g, scholarship of application,
scholarship of teaching and learning); and

¢ Atleast 3 years of experience In a full-time
academic appointment with teaching
responsibilities at the postsecondary level

yeals of documented experience in the field of

occupational therapy. This experience must include

»  Clinical practice as an occupational therapist or
accupational therapy assistant;

e Administrative experience including, but not
limited to, program planning and
implementation, personnel management,
evaluation, and budgeting;

e Understanding of and expelience with
occupational therapy assistants; and

o Atleast 1 year of experience in a full-time
academic appointment with teaching

respon5|b||1t\es atthe postseconda level
FO EA AR

2971 -~
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER’S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT
A24 The program diiector must be responsible for the The program director must be respansible for the The program director must be responsible for the
management and administration of the program, management and administration of the program, management and administration of the program
including planning, evaluation, budgeting, selection of | including planning, evaluation, budgeting, selection of | including planning, evaluation, budgeting, selection of
faculty and staff, maintenance of accreditation, and faculty and staff, maintenance of accreditation, and faculty and staff, maintenance of accreditation, and
commitmment to strategies for professional commitment to strategies for professional commitment to strategies for professional
development development development
A25 (No related Standard) (No related Standard) Inaddition to the program director, the program must
have at least ane full-time equivalent (FTE} faculty
position at each accredited location where the
program is offered. This positionmay be shared by w
to three individuals who teach as adjunct faculty. These
individuals must have ore or more additional
responsibilities related to student advisement,
supervision, committee work, program planning,
evaluation, recruitment, and marketing activities
A28 The program director and facuity must possess the The program director and facuity must possess the The program director and faculty must possess the
academic and experiential qualifications and academic and experiential qualifications and academic and expenential qualifications and
backgrounds (identified in documented descriptions backgrours (identified in documented descriptiors backgrounds (identified in decumented descriptions
of roles and responsibilities) that are necessary to of roles and responsibilities) that are necessary to of roles and responsibilities) that are necessary to
meet program objectives and the mission of the meet program objectives and the mission of the meet program objectives and the mission of the
institution institution institution
A27 The program must identify an individual for the role of | The program must identify an individual for the role of | The program must identify an individual for the role of

academic fieldwork coordinator who is specifically
respansiple for the program’s compliance with the
fieldwork requirements of Standards Section C 1.0
and is assigned to the occupational therapy
educational program as a full-time faculty member as
defined by ACOTE The academic fieldwork
coordinator may be assigned other institutional duties
that do not interfere with the management and
administration of the fieldwork program. The
institution must document that the academic fieldwork
coordinator has sufficient release time to ensure that
the needs of the fieldwork program are being met

This individual must be a licensed or otheiwise
regulated occupational therapist Coordinators must
hold a dactoral degree awarded by an institition that
is accredited by a USDE-recognized regional
accrediting body

A DOCTORAL DEG THAT WAS AWAR| PRIOR
TOJULY 1, 2015 FROM AN INSTITUTION THAT WAS
NOT REGIONALLY ACCREDITED IS CONSIDERED
ACCEPTABLE TO MEET THIS STANDARD ONLY IF THE
INSTITUTION /S SEEKING OR HAS BEEN AWARDED

academic fieldwork coordinatar who is specffically
responsible for the pragram’s compliance with the
fieldwork requirements of Standards Section C 1 0
and is assigned to the occupational therapy
educational program as a full-time faculty member as
defined by ACOTE. The acade mic fieldwork
coordinator may be assigned other institutional duties
that do not interfere with the management and
administration of the figldwork program The
Institution must document that the academic fieldwork
coordinator has sufficient release time to ensure that
the needs of the fieldwork program are being met

This individual must be a licensed or othenvise
regulated occupational therapist. Coordinators must
hold a minimum of a maste's degree awarded by an
institution that is accredited by a USDE recognized
regional accrediting body.

A MASTER'S DEGREE THAT WAS AWARDED PRIOR TO

JULY 1, 2015, FROM AN INSTITUTION THAT WAS NOT
REGIONALLY ACCREDITED IS CONSIDERED
ACCEPTABLE TO MEET THIS STANDARD ONLY IF THE
INSTITUTION IS SEEKING OR HAS BEEN AWARDED

academic fieldwark coordinator who is specfically
responsible for the program’s compliance with the
fieldwark requirements of Standards Section C.1 0
and is assigned to the occupational therapy
educational program as a full-time faculty member as
defined by ACOTE The academic fieldwork
coordinator may be assigned other institutional duties
that do not interfere with the management and
administration of the fieldwork program The
institution must document that the academic fieldwork
coordinator has sufficient release time to ensure that
the needs of the fieldwork program are being met

This individual must be a licensed or othenvise
regulated occupational therapist or occupational
therapy assistant. Coordinators must hold a minimum
of a baccalaureate degree awarded by an institution
that is accredited by a USDE-recognized regional or
national accrediting body

A BACCALAUREATE DEGREE THAT WAS AWARDED

PRIOR TO JULY 1, 2018 FROM AN INSTITUTION THAT
WAS NOT REGIONALLY OR NATIONALLY ACCREDITED
1S CONSIDERED ACCEPTABLE TO MEET THIS
STANDARD ONLY IF THE INSTITUTION IS SEEKING OR

6
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-EVEL EDUCATIONAL MASTER'S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST 5 OCCUPATIO NAL THERAPIST HE OOCPAIONAL THPY ASSISTANT
TNAL A f ARDEL ONAL OF N
FOR, .L'.!EGREES FROM INSTITLITIONS [N COUNT] RIBS FOR DEGREES FROM- WSHTUTJMJN COUNTRIES AG AﬂﬂN SRS
OTHER THAN THE UNITED STATES. ACOTE WiLL OTHER THAN THE UNITED STATES, ACQ}‘E WILL || For BEGREESFR@ WSTTMIE’NS MGOUMRIES
DETERMINE AN ALTERNATIVE AND EQUNALEM‘ , DETERMINE AN ALTERNATIVE AND EGUIVAL OTHER THAN THE UNITED STATES. ACOTE WiLL
EXTERNAL REVIEW FROCESS EXTERNAL REVIEW mo@ess EIETB‘?MINE ANALTWJIWVE D EQUIVALENT
A28 Core faculty who are occupational therapists or Core faculty who are occupational therapists or Core raculty who are occupatlonal therapists or
occupational therapy assistants must be currently occupationai therapy assistants must be currently accupational therapy assistants must be currently
licensed or otherwise regulated according to licensed or otherwise regulated according to licensed or otherwise regulated according to
regulations in the state or jurisdiction in which the regulations in the state or jurisdiction in which the regulations in the state or jurisdiction in which the
program is located program is located program is located
Faculty in residence and teaching at additional Faculty in residence and teaching at additional Facuity in residence and teaching at additional
locations must be currently licensed or otherwise locations must be currently licensed or otherwise locations must be currently licensed or otherwise
regulated accarding to regulations in the state or regulated according to regulations in the state or regulated according to regulations in the state or

jurisdiction in which the additional location is located | jurisdiction in which the additional location is located. | jurisdiction in which the additional location is located

A29 (No refated Standard) (No related Standard) In programs where the program director Is an
occupational therapy assistant, an occupational
therapist must be included on faculty and contribute
to the functioning of the program through a variety of
mechanisms including, but not limited to, teaching,
advising, and committee work Ina program where
there are only occupational therapists on faculty who
have never practiced as an occupational therapy
assistant, the program must demonstrate that an
individual who is an occuipational therapy assistant or
an occupational therapist who has previously
practiced as an occupational therapy assistant is
involved in the program as an adjunct faculty or
teaching assistant

RO BECUPATI iy
EROCESS: MSRWREMEMT MA"I’“.BE FILZ:ED BY
ONE OF MORE PERSONS. |
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
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PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT
AZ210 All full-time faculty teaching in the program must hold | The majority of full-time faculty who are occupational | All occupational therapy assistant facuity who are

a doctoral degree awarded by an institution that is
accredited by a USDE-recognized regional
accrediting body. The doctoral degree is not limited to
a doctorate in occupational therapy.

N THATWAS
A@nm'rm 3 cﬁﬂﬂﬂm&‘n
msmmnamnﬁ THE
CIR n@& BEEN AWAF
SINGE THAT Til

FOR DEGREES mam m.(s‘n? wawmmes
OTHER mm THE UNITED: smrgga
INE AN AL FERNATIVE msawmm
NAL REVIEW PROGESS

therapists or occupational therapy assistants must
hold a doctoral degree. All full-time faculty must hold
a minimum of a master's degree. All degrees must be
awarded by an institution that is accredited by a
USDE-recagnized regional accrediting body. The
degrees are not limited to occupational therapy

For an even number of full-time faculty, at least half
must hold dociorates. The program director is
counted as a raculty member

full-ime must hold a minimum of a baccalaureate
degree awarded by an institution that is accredited by
a USDE-recognized regional or national accrediting
body

!NSW@??&TWISN&TGEG{S?&&V s ¥
wasrmaqu __mgmsﬂwnm_

TATTWSWGE THAT TIME s

MR GEGRE‘S‘ EROWINSTITUTIONS IN COUNTRIES
OTHER THAN THE UNITED STATES, ACOTE WILL
DETERMINE AN ALTERNATIVE AN EGUIVALENT
EXTERNAL REVIEW PROGESS.,

| STANDARD QNLY IF THE INSTITUTION i
1 AWARDED REGIONAL OF NA :oiw.
et et 0

FORDEGREES FROM (NST?WUNS INCOUNTRIES
OTHER THAN THE UNITED STATES ACOTE WILL
DETERMINE AN ALTERNATIVE AND EQUIVALENT

EXTERNAL REVIEW FROCESS

A2

The faculty must have documented expertise intheir | The faculty must have docuranted expertise inthelr | The faculty must have documeited expertise in their
area(s) of teaching responsibility and knowledge of area(s) of teaching responsibility and knowledge of area(s) of teaching respansibility and knowledge of
the content delivery method (e g, distance Iearmng) the content dellvery method (e g., distance Iearnlng) the contert delivery method (e g , distance Iearnlng)
EVIDENGE EXTERTT TEACHING TINEING | RELEVANT EXPERIENGE FA

0 VE:OPMEM‘%REFLE(’}TM AMJJS‘TI'UNOF NEW CONTENT rmmmnm QFFEECE&L‘JCFROM COURSE & E'VHUA?‘IOAG. MB OTHER SGHRCSB

A2 12 ' Far programs with addilional acerediled Iocallr:n{s] For programs with addntlohat accredited location(s), Far programs with additional accredited location{s),
the program must identify a faculty member who is an | the program must identify a faculty member who is an | the program must identify a faculty member whe Is an
occupational therapist as site coordinator at each occupational therapist @s site coordinator at each occupational therapist or occupational therapy
location who is responsible for ensuring uniform location who Is responsible for ensuring uniform assistant as site coordinator at each location who is
implementation of the program and angoing implementation of the program and ongoing responsible for ensuring unifarm implementation of
comimunication with the program director communication with the program director the program and angoing communication with the

program director
A213 The occupational therapy faculty at each accredited The accupational therapy facully at each ascredited The occupational therapy assistant faculty at each

location where the program is offered must be
sufficient in number and must possess the expertise
necessary to ensure appropriate curriculum design,
content delivery, and program evaluation The faculty
must include individuals competent to ensure delivery
of the broad scope of occupational therapy practice
Multiple adjuncts, part-time faculty, or full-time faculty
may be configured to meet this goal Each accredited
additional location must have at least one full-time
equivalent (FTE) faculty member

location where the program is offered must be
sufficient in number and must possess the expertise
necessary to ensure appropriate curriculum design,
content delivery, and program evaluation The faculty
must include individuals competent to ensure delivery
of the broad scope of occupational therapy practice
Muitiple adjuncts, part-time facuity, or full-time faculty
may be corfigured to meet this goal Each accredited
additional location must have at least one full-time
equivalent (FTE) faculty member

accredited location where the program is offered
must be sufficient in number and must possess the
expertise necessary to ensure appropriate curriculum
design, content delivery, and program evaluation
The faculty must include individuals competent to
ensure delivery of the broad scope of occupational
therapy practice. Multiple adjuncts, part-time faculty,
or full-time faculty may be corfigured to meet this
goal Each accredited additional location must have
at least one full-time equivalent (FTE) faculty
member
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

A214

Faculty resporsibilities must be consistent with and
supportive of the mission of the institution

Faculty responsibilities must be consistent with and
supportive of the mission of the institution

Faculty responsibilities must be corsistent with and
supportive of the mission of the institution

A215

The faculty—student ratio must permit the
achievement of the purpose and stated objectives for
laboratory and lecture courses, be campatible with
accepted practices of the institution for similar
programs, and ensure student and consumer safety

The faculty—student ratio must permit the
achievement of the purpose and stated objectives for
laboratory and lecture courses, be compatible with
accepted practices of the institution for similar
programs, and ensure student and consumer safety

The faculty—student ratio must permit the
achievement of the purpose and stated objectives for
laboratory and lecture courses. be compatible with
accepted practices of the institution for similar
programs, and ensure student and consumer safety

A216

Clerical and support staff must be provided to the
program, consistent with institutional practice, to meet
pragrammatic and administrative requirements,
including support for any portion of the program
offered by distance education

CILERICAL SUPPORT MUST BE SUFFICIENT 1O THE MEE

Clerical and support staff must be provided to the
program, cansistent with institutional practice, to meet
programmatic and administrative requirements,
including support for any portion of the program
offered by distance education

Clerical and support staff must be provided to the
program, consistent with institutional practice, to meet
programmatic and administrative requirements
including support for any portion of the program
offered by distance education

T"THE NEEDS OF THE PROGRANM AND BE CONSISTENT WiTH INSTITUTIONAL FRACTICE

The program must be allocated a budget of regular
institutional funds, not including grants, gifts, and
other restricted sources, sufficient to implement and
maintain the objectives of the program and to fulfili
the program’s obligation to matriculated and entering
students

. The program must be allocated a budget of regular

institutional funds, not including grants, gifts, and
other restricted sources, sufficient to implement and
maintain the objectives of the program and to fulfill
the program’s abligation to matriculated and erteling
students

The program must be allocated a budget of regular
institutional funds, not including grants, gifts, and
other restricted sources, sufficient to implement and
maintain the objectives of the pragram and to fulfili
the progiam’s obligation to matriculated and entering
students

A218

Classrooms and laboratories must be provided that are
consistent with the program'’s educational objectives,
teaching methods, number of students, and safety and
health standards of the institution, and they must allow
for efficient operation of the program

Classroams and laboratories must be provided that are
consistent with the program'’s educational objectives,
teaching methods, number of students, and safety and
health standards of the institution, and they must allow
for efficient operation of the program

Classmoms and laberatories must be provided that are
consistent with the program’s educational objectives,
teaching methods, number of students, and safety and
health standards of the institution, and they must allow
for efficient operation of the program

=
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If the program offers distance education, it must

include

« A process through which the program establishes
that the student who registers in a distance
education course or program Is the same student
who participates in and completes the program
and receives academic credit,

» Technology and resources that are adequate to
suppart a distance-learning environment, and

« A process to ensure that facuity are adequately
trained and skilled to use distance education
methodolegies

If the program offers distance education, it must

include

* A process through which the program
establishes that the student who registers ina
distance education course or program is the
same student who participates in and completes
the program and receives academic credit,

« Technology and resources that are adequate to
suppott a distance-learning environment, and

« A process to ensure that faculty are adequately
trained and skilled to use distance education
methodologies

If the program offers distance education, it must

include

« A process through which the program establishes
that the student who registers in a distance
education course or program is the same student
who participates in and completes the program
and receives academic credit,

« Technology and resources that are adeguate to
support a distance-learning environment, and

* A process to ensure that faculty are adequately
trained and skilled to use distance education
methodnlogies

A220

Laboratory space provided by the institution must be
assigned to the occupational therapy program ona
priority basis. If laboratory space for occupational
therapy lab classes is provided by another institution
or agency, there must be a written and signed
agreement to ensure assignmert of space for
program use

Laboratory space provided by the institution must be
assigned to the accupational therapy program on a
priority basis If laboratory space for occupational
therapy lab classes is provided by another institution
or agency, there must be a written and signed
agreement to ensure assignment of space for
program use

Laboratory space provided by the institution must be
assigned to the occupational therapy assistant
programon a priority basis. [f laboratory space for
accupational therapy assistant lab classes is provided
by another institution or agency, there must be a
written and signed agreement to ensure assignment
of space for program use
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OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT

A2l Adequate space must be provided to store and Adequate space must be provided to store and Adequate space must be provided to store and
secure equipment and supplies secure equipment and supplies secure equipment and supplies

A222 The program director and faculty must have office The program director and faculty must have office The program director and faculty must have office
space consistent with institutional practice space consistent with institutional practice space consistent with institutional practice

A223 Adequate space must be provided for the private Adequate space must be provided for the pnvate Adequate space must be provided for the private
advising of students advising of students advising of students

A2.24 Appropriate and sutficient equipment and supplies Appraopriate and sufficient equipment and supplies Appropriate and sufficient equipment and supplies
must be provided by the institution for student use must be provided by the institution for student use must be provided by the institution for student use
and for the didactic, supervised fieldwork, and and for the didactic and supervised fieldwork and for the didactic and supervised fieldwoik
experiential companents of the curriculum companents of the curriculum components of the curticulum

A2.25 Students must be given access to and have the Students must be given access to and have the Students must be given access to and have the
opportunity fo use the evaluative and treatment opportunity to use the evaluative and treatment opportunity to use the evaluative and treatment
methodologies that reflect both current practice and methodologies that reflect both current practice and methodologies that reflect both current practice and
practice in the geographic area served by the practice in the geographic area seived by the practice inthe geographic area served by the
program program program

A226 Students must have ready access to a supply of Students must have ready access to a supply of Students must have ready access to a supply of
current and relevant books, journals, periodicals, current and relevant books, journals, perodicals, current and relevant books, journals, periodicals,
computers, software, and other reference materials computers, software, and other reference materials computers, software, and other reference materials
needed for the practice areas and to meet the needed to meet the requirements of the curnculum needed to meet the requirements of the curriculum
requirements of the curriculum. This may include, but | This may include, but is not limited to, libraries, online | This may include, but is not limited to, libraries. online
is not limited to, libraries, online services, interlibrary services, interlibrary loan, and resaurce centers sarvices, interlibrary loan, and resource centers.
loan, and resource centers

A227 Instructional aids and technology must be available in | Instructional aids and technology must be available in | Instructional aids and technology must be available in
sufficient quantity and quality to be consistent with sufficient quantity and quality to be consistent with sufficiert quantity and quality to be consistent with
the program objectives and teaching methods the program objectives and teaching methods the program objectives and teaching methods

A3.0. STUDENTS

A31 Admission of students to the occupational therapy Admission of students to the occupational therapy Admission of students to the occupational therapy
program must be made in accordance with the program must be made in accordance with the assistant program must be made in accordance with
practices of the institution There must be stated practices of the institution. There must be stated the practices of the institution There must be stated
admission criteria that are clearly defined and admission criteria that are clearly defined and admission criteria that are clearly defined and
published and reflective of the demands of the published and reflective of the demands of the published and reflective of the demands of the
program program program

A3 2 Institutions must require that program applicants hold | (No related Standard) (No related Stanadard)

a baccalaureate degree or higher prior to admission
to the program

10
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ACCREDITATION STANDARDS FOR A

ACCREDITATION STANDARDS FOR AN

STANDARD ACCREDITATION STANDARDS FOR A
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER'S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FORTHE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT

A33 Policies pertaining to standards for admission, Policies pertaining to standards for admission, Policies pertaining to standards for admission,
advanced placement, transfer of credit, credit for advanced placement, transfer of credit, credit for advanced placement, transfer of credit, credit for
experiential learning (if applicable), and prerequisite experiertial learning (if applicable), and prerequisite experiential learning (if applicable), and prerequisite
educational or work experience requirements must be | educational or work experience requirements must be | educational or work expernience requirements must be
readily accessible to prospective students and the readily accessible to prospective students and the readily accessible to prospective students and the
public public public

A34 Programs must docuiment implementation of a Programs must document implemeintation of a Programs must document impiementation of a
mechanism to ensure that students receiving credit mechanism to ensure that students receiving credit mechanism to ensure that students receiving credit
for previous courses and/or work experience have for previous courses and/or work experience have for previous courses and/or work experience have
met the content requirements of the appropriate met the cantent requirements of the appropriate met the content requirements of the appropriate
doctoral Standards master's Standards occupational therapy assistant Standards

A35 Criteria for successful completion of each segment of | Ciiteria for successful completion of each segment of | Criteria for successful completion of each segment of
the educational program and for graduation must be the educational program and for graduation must be the educational program and for graduation must be
given in advance to each student given in advarice to each student given in advarice to each student

A36 Evaluation content and methods must be cansistent Evaluation content and methods must be consistent Evaluation content and methods must be consistent
with the curriculum design; objectives; and with the curriculum design, objectives, and with the curriculum design, objectives, and
competencies of the didactic, fieldwork, and competencies of the didactic and fieldwork competencies of the didactic and fieldwork
experiential companents of the program components of the program. components of the program

A37 Evaluation must be conducted on a regular basis to Evaluation must be conducted on a regular basis to Evaluation must be conducted on a reguiar basis to
provide students and program officials with timely provide students and program officials with timely provide students and program officials with timely
indications of the students’ progress and academic indications of the students’ progress and academic indications of the students’ progress and academic
standing standing standing

A38 Students must be informed of and have access to the | Students must be informed of and have access to the | Students must be informed of and have access to the
student support services that are provided to other student support services that are provided to other student support services that are provided to other
students in the institution students in the institution students in the institution

A39 Advising related to professional coursework, fieldwork | Advising related to professional coursework and Advising related to coursewark in the occupational
education, and the experfential component of the fieldwork education must be the responsibility of the therapy assistant program and fieldwork education
program must be the responsibility of the occupational therapy faculty must be the responsibility of the occupational therapy
occupational therapy facuity. assistant facuilty

A.4.0. OPERATIONAL POLICIES

A4 All pragram publications and advertising—including, All program publications and advertising—including All program publications and advertising—including,
but not limited to, academic calendars, but not limited to, academic calendars, but not limited to, academic calendars
announcements, catalogs, handbooks, and Web announcements, catalags, handbooks, and Web announcements, catalogs, handbooks, and Web
sites—must accurately reflect the program offered sites—must accurately reflect the program offered sites-——must accurately reflect the program offered

Ad2 Accurate and current information regarding student Accurate and current information regarding student Accurate and current information regarding student

and progiam outcomes must be readily available to
the public onthe program’s Yeb page Ata
minimum, the following data must be reported for the
previous 3 years:

« Total number of progiam graduates

¢ Graduation rates

and program outcomes must be readily available to
the public on the program’s Web page Ata
minimum, the following data must be reported for the
previous 3 years:

e Total number of program graduates

¢ Graduation rates

and program outcomes must be readily available to
the public on the program’s Web page. At a
minimum, the following data must be reported for the
previous 3 years:

o Total number of program graduates,

* Graduation rates

"
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The program must provide the direct link to the The program must provide the direct link to the The pragram must provide the direct link to the
National Board for Certification in Occupational National Board for Certification in Occupational National Board for Certification in Occupational
Therapy (NBCOT) program data results on the Therapy (NBCOT) program data results on the Therapy (NBCOT) program data results on the
program’s home rorams home program’s home page

EROM P)EWQUSJ YEARS;AS‘ GNGAS ?*EM FRA umwﬂrmrm f.FENUHBE‘!O‘ PROGRAM GRADUATES MUST BE #LEI}FQRTHE
| RE‘QRM ING PERIDD FPROGRAM HAS ONLY ONE mh'l‘fVG YEARSOF GRADUATE DATA THISl{US? 5E MQEAVNMM AND TO?AI& THE TOTAL | Y.BEW THE
.:FOEM QFAWRATTVEORMMNA GRID THE TOTAL NU OF PROGRAM GRADUATES AND GRADUATION RATES MUST BE SOSTEL ON THE & SWEB
( A0 MUST EAN ACTIVE BIRECT. UNKTO THE NBEOT PROGRAM mu RESULTS ON MMWAMSWMG‘E T?-EOM.“-ABGEP‘!'
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A43 The program'’s accreditation status and the name, The program'’s accreditation status and the name, The program’s accreditation status and the name,
address, and telephone number of ACOTE must be address, and telephone number of ACOTE must be address, and telephone number of ACOTE must be
published in all of the following materials used by the | published in ail of the following materials used by the | published in all of the following materials used by the

institution: catalog, Web site, and program-related institution: catalog, Web site, and program-related institution: catalog, Web site, and program-related
brochures or flyers available to prospective students brochures or flyers available to prospective students brochures or flyers available to prospective students
A link to www acoteonline org must be provided on A link to www acoteonline org must be provided on A link to www. acoteoniine org must be provided on

the program’s home page the program'’s home page the program’s home page

i\ »-'IM".. ACCREDITED BY THE AGEREDTATION COUNGIL FOR 7 |
oewmnewmmwewmmvmcor osm& g.rm .nasocmwmmaw LOCATED AT 4720 MONTGOMERY LANE SUITE 200 |
BETHESDA. MO 20814-3449 ACOTE'S TE| LEP!‘!GI.EN aeac-o»xomr 201) eaé-mmmm?&mnnmess’ S WWW.ACOTEOMLINEORG *

THE PRQGRAM MUST FRQW’JE MAG}'IIGUNK !"D ORG GN THE PROGRAM 'S HOME PAGE

Ad4 . All practlces within the mstltunon related to faculty, All pl’aDtIDES W|th|n the |nst|tut|on related to faculty, All practices within the ihstitution related to faculty,
staff, applicants, and students must be staff, applicants, and students must be staff, applicants, and students must be

nondiscriminatory nondiscriminatory nondiscriminatory

Ad45 Graduation requnements tuition, and fees must be Graduation requirements, tuition, and fees must be Graduation requirements, tuition, and fees must be

accurately stated, published, and made known to all accurately stated, published, and made known to all accurately stated, published, and made known to all
applicants. When published fees are subject to applicants. When published fees are subject to applicants. When published fees are subject to
change, a statement to that effect must be included change, a statement to that effect must be included change, a statement to that effect must be included

A4G The program or sponsorng institution must have a The program or sponsoring institution must have a The program or sponsoring institution must have a
defined and published policy and procedure for defined and published policy and procedure for defined and published policy and procedure for
processing student and faculty grievances processing student and faculty grievances processing student and facuity grievances

A47 Policies and procedures for handiing camplaints Policies and procedures for handling complaints Policies and procedures for handling complaints
against the program must be published and made against the program must be published and made against the program must be published and made
known. The program must maintain a record of known The program must maintain a record of known. The program must maintain a record of
student complaints that includes the nature and student complaints that includes the nature and student complaints that includes the nature and
disposition of each complaint disposition of each complaint disposition of each cotmplaint

A48 Polickes and processes for student withdrawal and for | Policies and processes for student withdrawal and for | Policies and proce sses for student withdrawal and for
refunds of tuition and fees must be published and refunds of tuition and fees must be published and refunds of tuition and fees must be published and
made known to all applicants made knawn to all applicants made known to all applicants
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ACCREDITATION STANDARDS FOR AN
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A4S Policies and procedures for student probation, Policies and procedures for student probation, Policies and procedures for student probation,
suspension, and dismissal must be published and suspension, and dismissal must be published and suspension, and dismissal must be published and
made known made known made known

A 410 Policies and procedures for human-subject research | Policies and procedures for human-subject research | Policies and procedures for human-subject research
protocal must be published and made known protocol must be published and made known protocol must be published and made known (if

applicable to the program)

Ad11 Programs must make available to students written Programs must make available to students written Programs must make available to students written
policies and procedures regarding appropriate use of | policies and procedures regarding appropriate use of | policies and procedures regarding appropriate use of
equipment and supplies and for all educational equipment and supplies and for all educational equipment and supplies and for all educational
activities that have implications for the health and activities that have implications for the health and activities that have implications for the health and
safety of clients, students, and faculty (including safety of clients, studerts, and faculty (including safety of clients, students, and faculty (including
infection control and evacuation procedures) infection control and evacuation procedures) infection control and evacuation procedures)

A412 A program admitting students on the basis of ability to | A program admitting students on the basis of ability to | A program admitting students on the basis of ability to
benefit (defined by the USDE as admiitting students benefit (defined by the USDE as admitting students benefit (defined by the USDE as admitting students
who do not have either a high school diploma or its who do not have either a high school diploma or its who do not have either a high school diploma or its
equivalent) must publicize its objectives, assessment | equivalent) must publicize its objectives, assessment | equivalent) must publicize its objectives, assessment
measures, and means of evaluating the student's measures, and means of evaluating the student’s measures, and means of evaluating the student's
ability to benefit ability to benefit ability to benefit

A413 Documentation of all progression, retention, Documentation of all progression, retention, Documentation of all progression, retention,

graduation, certification, and credentialing
requirements must be published and made known to
applicants. A statement on the program's Web site
about the potential impact of a felony conviction ana
graduate's eligibility for certification and credentialing
must be provided

i REQU!RE LICENSURE TO PRACT]

WORDING: "GRADUA

graduation, certification, and credentialing
requirements must be published and made known to
applicants. A statement on the program's Web site
about the potential impact of a felony convictienona
graduate’s eligibility for certification and credentialing
must be provided

graduation, certification, and credentialing
requirements must be published and made known to
applicants. A statement on the program’s Web site
about the potential impact of a felony convictionona
graduate’s eligibility for certification and credentialing
must be prowded

SAMPLE S0
CERTIFICATION EXAMINATION: F-'OR TH‘E WWPATIGNRL T?rIERAﬂST ADM’NPSFEREH BY FHENATMNAL BOARD

FOR CERTIFIGATION IN DCGUPATIONAL THERARY. (NBGOT) AFTER

SUCCESSFUL COMPLETION OF THIS EXAM.

THE GRADUATE WILL BE AN OCCUPATIONAL THERAPIST, REGI' TE?ED(OTFD WA&D#’TTON MOST STATES

THE NBCOT CERTIE

CATION EXAMINATION. A FELONY CONVI
FOR THE mrommmm’m EXAMINATION OR ATTAIN STATE LIGENSL

e o Emm STATE ucsw&n

USUALLY BASED ON THE RESULTS OF

ICTION M, Afﬂtﬁﬂfﬂl GRADUATE S ABILITY TO ST

| DEQUPATIONAL THERARY ASSISTANT (COTA). (N
| apoimion: UGSTSTATE‘SREQUJREUGEIWJRE

TIT _

m srrmam‘:’ mnomm

cER‘fmCATIQM Exummmud mn? MT'.‘;E
S5(S

ADMINISTERED BY THE NATIONAL BOARD FOR

CERTIFICA nom.\s.rgcccupmmm Emmw ﬁus

T
MWTHEGRAM.‘IEWM BEprCER‘I'!FI

PRACTICE. HOWEVER, STATE LIGENSES ARE
USUALLY BASED ON m&nemrsmmzwhcar
cmwﬁmnoﬂmmmm FELGNY'
CONVICTION MAY AFFECT A G

ST FOR THE NBGOT CERTIFIGATIO!
TR ATTAIN STATE LIGENSURE *

Ad14

The program must have a documented and published
policy to ensure that students compiete all

graduation, fieldwark, and experiential component
requirements in a timely manner_This policy must

The program must have a documerted and published
policy to ensure that students complete all graduation
and fieldwork requirements in a timely manner This
policy must include a statement that all Level il

The program must have a documerted and published
policy ta ensure that students complete all graduation
and fieldwork requirements in a timely manner This
policy must include a statement that all Level I|
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Include a statemert that all Level i fieldwork and the
experiential component of the program must be
completed within a time frame established by the
program

fieldwork must be completed within a fime frame
established by the program

mcw.m mMPLEHON |OF THE DIDA
OF THE PROGRAM,

OREING, *STUOEN _WECETE#LL
aeva.unemifomw E><FER.'

OF THE PROGRA] w:m‘na M_mms

C FORTION

SAMPLE WOR|

fieldwork must be completed within a time frame
established by the program

ST COMPLETE ALL LEVEL if Hﬂmmmmiﬂnm MCNTHE FOLLOWING

COMPLETION OF?HED:’DAGNC PGRTTG.NOF THE FROGRAM

A 415 Records regarding student admission, enrollment, Records regarding student admission, enroliment, Records regarding student admission, enroliment,
fieldwork, and achievement must be maintained and fieldwark, and achievernent must be maintained and fieldwork, and achievement must be maintained and
kept in a secure setting Grades and credits for kept in a secure setting Grades and credits for kept in a secure setting. Grades and credits for
courses must be recorded on students’ transcripts courses must be recorded on students' transcripts courses must be lecorded on students' transcripts
and permanently maintained by the sponsoring and permanently maintained by the spansoring and permanently maintained by the sponsoring
institution institution institution

A5.0. STRATEGIC PLAN AND PROGRAM ASSESSMENT

For programs

location as a component of the overall plan.

that are offered at more than one location, the program’s strategic plan, evaluation plan, and results of ongoing evaluation must address each program

AS1

The program must document a current strategic plan
that articulates the program's future vision and guides
the program development (e g, facuity recruitment
and professional growth, scholaiship, changes in the
curriculum design, priorities in academic resources,
procurement of fieldwork and experiential component
sites). A program strategic plan must be for a
minimum of a 3-year period and include, but need not
be limited to,

* Eviderce that the plan is based on program
evaluation and an analysis of external and
internal environments.

» Long-tem goals that address the vision and
mission of both the institution and the program,
as well as specific needs of the program

e  Specific measurable action steps with expected
timelines by which the program will reach its
long-term goals

» Person(s) responsible for action steps.

=  Evidence of periodic updating of action steps and
long-term goals as they are met or as
circumstances change

| THE TIMELINE REF 1E ACTUAL DUE DATE WHEN THE: FROGRAM E3
AGCERTABLE TIMELINES, WHEREAS ‘DECEMBER 2017 WOULD BE AN ACCERTABLE TIMELUNE

The program must document a current strategic plan

that articulates the progiam’s future vision and guides

the program development (e g, faculty recruitment

and professional growth, scholarship, changes in the

curriculum design, priorities in academic resources,

procurement of fieldwork sites) A program strategic

plan must be for a minimum of a 3-year period and

include, but need not be limited to,

¢  Evidence that the plan is based on program
evaluation and an analysis of external and
internal environmerts

e Long-tem goals that address the vision and
mission of both the institution and the program,
as well as specific needs of the program

« Specfific measurable action steps with expected
timelines by which the program will reach its
long-term goals

»  Person(s) responsible for action steps

* Evidence of periodic updating of action steps and
long-tenm goals as they are met or as
circumstances change

The program must document a current strategic plan
that articulates the program's future vision and guides
the program development (e g, faculty recruitment
and professional growth, scholarship, changes in the
curriculum design, priorities in academic resources,
procurement of fieldwork sites) A program strategic
plan must be for a minimum of a 3-year period and
include, but need not be limited to,

e Evidence that the planis based on program
evaluation and an analysis of external and
internal environments

« Long-tem goals that address the vision and
mission of both the institution and the program,
as well as specific needs of the program

e Specific measurable action steps with expected
timelines by which the program will reach its
long-term goals

* Person(s) responsible for action steps

« Evidence of periodic updaling of action steps
and long-term goals as they are met or as
circumstances change.
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AB2

The program director and each faculty member who

teaches two or more courses must have a current

written professional growth and development plan

Each plan must contain the signature of the facuity

member and supervisor. At a minimum, the plan must

include, but need not be limited to,

« Goals to enhance the facuity member's ability to
fulfill designated resporsibilities (e g, goals
related to currency in areas of teaching
responsibility, teaching effectiveness, research,
scholarly activity)

« Specific measurable action steps with expected
timelines by which the faculty member will
achieve the goals

*  Evidence of annual updates of action steps and
goals as they are met or as circumstances change

¢ ldentification of the ways in which the faculty
member's professional development plan will
contribute to attaining the program'’s strategic
goals

The program director and each faculty member who

teaches two or more courses must have a current

written professjonal growth and development plan

Each plan must contain the signature of the facuity

member and supervisor Ata minimum, the plan must

include, but need not be limited to,

e Goals to enhance the faculty member's ability to
fulfill designated resporsibilities (e g, goals
related to currency in areas of teaching
responsibility, teaching effectiveness, research,
scholarly activity)

»  Specific measurable action steps with expected

timelines by which the faculty member will

achieve the goais

Evidence of annual updates of action steps and

goals as they are met or as circumstances change

¢ |dertification of the ways in which the faculty
members professional development plan will
contribute to attaining the program’s strategic
goals

The program director and each faculty member who
teaches two or more courses must have a current
written professional growth and development plan
Each plan must contain the signature of the faculty
member and supervisor At a minimum, the plan must
include, but need not be limited to,
¢ Goals to enhance the faculty member’s ability to
fulfill designated resporsibilities (e g, goals
related to currency in areas of teaching
responsibility, teaching effectiveness, research,
scholarly activity}
Specfific measurable action steps with expected
timelines by which the faculty member will
achieve the goals
Evidence of annual updates of action steps and
goals as they are met ar as circumstances change,
e |dentification of the ways in which the faculty
member’'s professional development plan will
contribute to attaining the proagram's strategic
goals

THE PLAN SHOULD REFLECT THE INDIVIDUAL FACULTY MEMBER'S DESIGNATED RESPONSIBILITIES (E.G, EVERY

PLAN DOES NOT NEED TO INCLUDE SCHOLARLY

ACTIVITY IF THIS IS NOT PART OF THE FACULTY MEMBER'S RESPONSIBILITIES SIMILARLY, IF THE FACULTY MEMBER'S PRIMARY ROLE IS RESEARCH, HE OR SHE MAY
NOT NEED A GOAL RELATED TO TEACHING EFFECTIVENESS). THE TIMELINE SHQULD REFLECT THE ACTUAL DUE DATE WHEN THE FACULTY MEMBER WiLL ACHIEVE
EACH GOAL ‘ANNUALLY" AND ‘ONGOING® ARE NOT ACCEPTABLE TIMELINES., WHEREAS “DECEMBER 2017° WOULD BE AN ACCEPTABLE TIMELINE.

Programs must routinely secure and documet

sufficient qualitative and quantitative information to

allovy for meaningful analysis about the extent to which

the program is meeting its stated goals and objectives

This must include, but need not be limited to,

» Facully effectiveness in their assigned teaching
responsibilities

« Students' progression through the program

«  Student retention rates

« Fieldwork and experiential component
performance evaluation

e Student evaluation of fieldwork and the
experiential component experience

«  Student satisfaction with the program

»  Graduates' performance on the NBCOT
certification exam

+ Graduates’ job placement and performance as
detemined by employer satisfaction

e Graduates’ scholarly activity (e g, preseitations,
publications, grants obtained, state and national
leadership positions, awards)

Programs must routinely secure and document

sufficieit qualitative and quantitative information to

allow for meaningful analysis about the extent to which

the program is meeting its stated goals and objectives

This must include, but need ot be limited to,

e Faculty effectiveness in their assigned teaching
responsibilities

*  Students’ progression through the program

¢  Student ietention rates

« Fieldwork performance evaluation

¢  Student evaluation of fieldwork experience

e Student satisfaction with the pragram

» Graduates' performance on the NBCOT
certification exam

» Graduates' job placement and performance as
determined by employer satisfaction

Programs must routinely secure and document

stfficient qualitative and quantitative information to

allow for meaningful analysis about the extent to which

the program is meeting its stated goals and objectives

This must include, but need not be limited to,

o Facully effectiveness in their assigned teaching

responsibilities

Students’ progression through the program

Student retention rates

Fieldwork performance evaluation

Student evaluation of fieldwork experience

Student satisfaction with the program

Graduates’ performance on the NBCOT

certification exam

«  Graduates' job placement and performance as
detemnined by employer satisfaction
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ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

AS5.4

Programs must rottinely and systematically analyze
data to determine the extent to which the program is
meeting its stated goals and objectives. Anannual
report summarizing analysis of data and pianned
action responses must be maintained

Programs must routinely and systematically analyze
data to determine the extent to which the program is
meeting its stated goals and objectives An annual
report summarizing analysis of data and planned
action responses must be maintained

Programs must routinely and systematically analyze
data to determine the extent to which the program is
meeting its stated goals and abjectives Anannual
report summarizing analysis of data and planned
action responses must be maintained

THE INTENT OF STANDARD A.541S THAT PROGRAMS PREPARE AN ANNUAL REPORT THAT SUMMARIZES AN ANALYSIS OF DATA COLLECTED ABOUT THE EXTENT TO
WHICH THE PROGRAM 1S MEETING ITS STATED GOALS AND OBJECTIVES AS REQUIRED BY STANDARD A.5.3 (E.G, FACULTY EFFECTIVENESS IN THEIR ASSIGNED
TEACHING RESPONSIBILITIES; STUDENTS' PROGRESSION THROUGH THE PROGRAM, STUDENT RETENTION RATES, FIELDWORK PERFORMANCE EVALUATION, STUDENT
EVALUATION OF FIELDWORK EXPERIENCE, STUDENT SATISFACTION WITH THE PROGRAM, GRADUATES' PERFORMANCE ON THE NBCOT CERTIFICATION EXAM,
GRADUATES’ JOB PLACEMENT, AND PERFORMANCE AS DETERMINED BY EMPLOYER SATISFACTION)

The results of ongoing evaluation must be
appropriately reflected in the program’s strategic
plan, curriculum, and other dimensions of the
program

The results of ongoing evaluation must be
appropriately reflected in the program’s strategic
plan, curriculum, and other dimensions of the
program

The resuits of ongoing evaluation must be
appropriately reflected in the program’s strategic
plan, curricuium, and other dimensions of the
program

A5G

The average pass rate over the 3 most recent
calendar years for graduates attempting the national
certification exam within 12 months of graduation
from the program must be 80% or higher (regardless
of the number of attempts) If a program has less
than 25 test takers in the 3 most recent calendar
years, the pragiam may include test takers from
additicnal years until it reaches 25 or until the 5 most
recent calendai years are included in the total

D O 3
RATE EACH YEAR UNTIL DATA FOR 3 CALENDAR YEARS

The average pass rate over the 3 most recent
calendar years for graduates attempting the national
certification exam within 12 months of graduation
from the program must be 80% ar higher (regardless
of the number of attempts). If a program has less
than 25 test takers in the 3 most recent calendar
years, the program may include test takers from
additional years until it reaches 25 or until the 5 most
recent calendar years are included in the total

ARE AVAILABLE.

The average pass rate over the 3 most recent
calendar years for graduates attempting the national
certification exam within 12 months of graduation
from the program must be 80% or higher {regardless
of the number of attempts) If a program has less
than 25 test takers inthe 3 most recent calendar
years, the pragram may include test takers from
additional years until it reaches 25 or until the 5 most
recent calendar years are included in the total

FOR THE EXAMIN EACH OF THE 3 MOST RECENT CALENDAR YEARS MUST MEET THE REQUIRED 80% PASS

A8.0.

CURRICULUM FRAMEWORK

The curriculum framework is a description of the program that includes the program’s mission, philosophy, and curriculum design.

A61 The curriculum must ensure preparation to practice The curriculum must include preparation for practice The curriculuim must include preparation for practice
as a generalist with a broad exposure to current as a generalist with a broad exposure to current as a generalist with a broad exposure to current
practice settings (e g . school, hospital, community, practice settings (e g., school, hospital, community, practice settings (e g., school, hospital, community,
long-term care) and emerging practice areas (as long-term care) and emerging practice areas (as long-term care) and emerging practice areas (as
defined by the program). The curriculum must defined by the program). The curriculum must defined by the pragram) The curriculum must
prepare students to work with a variety of populations | prepare students to work with a variety of populations | prepare students to work with a variety of populations
including, but not limited to, children, adolescents, including, but not limited to, children, adolescents, including, but not limited to, children, adolescerts,
adults, and elderly persons in areas of physical and adults, and elderly persons in areas of physical and adults, and elderly persons in areas of physical and
mertal health mental health mental health

AB2 The curriculum must include course objectives and (No refaled Standard) (No related Standard)
learning activities demanstrating preparation beyond
a generalist level in, but not limited to, practice skills,
research skills, administration, professional
development, leadership, advocacy, and theory.
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STANDARD
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ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
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OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
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ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

AB.3

The occupational therapy doctoral degree must be
awalded after a period of study suich that the fotal
time to the degree, including both preprofessional
and professional preparation, equals at least 6 FTE
academic years The program must document a
system and rationale for ensuring that the length of
study of the program is appropriate to the expected
iearning and competence of the graduate

The program must document a system arxi rationale
for ensuring that the length of study of the program is
appropriate to the expected learning and competence
of the graduate

The program must document a system and rationale
for ensuring that the length of study of the program is
appropriate to the expected learning and competence
of the graduate

AB 4

The curriculum must include application of advanced
knowledge to practice through a combination of
experiential activities and a culminating project

(No related Standard)

(No related Standard)

AB5

The statement of philosophy of the occupational
therapy program must reflect the current published
philosophy of the profession and must include a
statement of the program’s fundamental beliefs about
human beings and how they learn

The statement of philosophy of the occupational
therapy program must reflect the current published
philesophy of the profession and must include a
statement of the program’s fundamental beliefs about
human beings and how they learn

The statement of philosophy of the occupational
therapy assistant program must reflect the current
published philosophy of the profession and must
include a statement of the program’s fundamental
beliefs about human beings and how they learmn

AGB

The statement of the mission of the occupational
therapy program must be carsistent with and
suppoartive of the mission of the sponsoring institution
The program's mission statement should explain the
unique nature of the program and how it helps fulfill
or advance the mission of the sponsoring institution,
including religious missions

The statermment of the mission of the occupational
therapy program must be consistent with and
supportive of the mission of the sponsoring institution
The program's mission statement should explain the
unique nature of the program and how it helps fulfill
or advance the mission of the sponsoring institution,
including religious missions

The statement of the mission of the occupational
therapy assistant program must be consistent with
and supportive of the mission of the spotsoring
institution The program’s mission statemert should
explain the unique nature of the program and how it
helps fulfill or advance the mission of the sponsoring
institution, including religious missions

AB7

The curriculum design must reflect the mission and
philosophy of both the occupational therapy program
and the institution and must provide the basis for
program planning, implementation, and evaluation
The design must identify curricular threads and
educational goals and describe the selection of the
content, scope, and sequencing of caursework

The curriculum design must reflect the mission and
philosophy of both the occupational therapy program
and the institution and must provide the basis for
program planning, implementation, and evaluation
The desigh must identify curricular threads and
educational goals and describe the selection of the
content, scope, and sequencing of coursework

The curriculum design must reflect the mission and
philosaphy of both the occupational therapy assistant
program and the institution and must provide the
basis for program planning, implementation, and
evaluation The design must identify curricular
threads and eclucational goals and describe the
selection of the content, scope, and sequencing of
coursework

The program must have clearly documented
assessment measures by which students are
regularly evaluated on their acquisition of knowledge.
skills, attitudes, and competencies required for
graduation

The progiam must have clearly documented
assessment measures by which students are
regularly evaluated on their acquisition of knowledge,
skills, attitudes, and competencies required for
graduation

The program must have clearly documented
assessiment measures by which students are
regularly evaluated an their acquisition of knowledge,
skills, attitudes, and competencies required for
graduation
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AB9 The program must have written syllabi for each The program must have written syllabi for each The program must have written syllabi for each
course that include course objectives and learning course that include course objectives and learning course that include course abjectives anc learning
activities that, in total, reflect all course content activities that, in total, reflect all course content activities that, in total, reflect all course content
required by the Standards. Instructional methods required by the Standards. Instructional methods required by the Standards Instructional methods
(e g presentations, demonstrations, discussion) and | (e g, presentations, demaonstrations, discussion) and | (e.g, presentations, demonstrations, discussion) and
materials used ta accomplish course objectives must | materials used to accomplish course abjectives must | materials used to accomplish course objectives must
be documented. Programs must also demonstrate be documented Programs must also demanstrate be documented. Programs must also demonstrate
the consistency between course syllabi and the the consistency between course syllabi and the the consistency between course syllabi and the
curriculum design curriculum design curriculum design
LEVEL | FIELDWORK SYLLABI MAY NOT BE USED 10 DOCUMENT COMPL/ANCE WITH A SEC TION B CONTENT STANDARD INFORMATION ON THE RELATIONSHIP OF THE
COURSES TO THE CURRICULUM DESIGN MUST BE MADE AVAILABLE TO STUDENTS. THIS INFORMATION MAY BE INCLUDED ON THE COURSE SYLLABI OR WITHIN
1 ANOTHER DOCUMENT WHICH IS READILY AVAILABLE TO STUDENTS.
SECTION B: CONTENT REQUIREMENTS

The content requirements are written as expected student outcomes. Faculty are responsible for developing learning activities and evaluation methods to document that
students meet these outcomes.

B.1.0. FOUNDATIONAL CONTENT REQUIREMENTS FOUNDATIONAL CONTENT REQUIREMENTS
Program content must be based on a broad foundation in the liberal arts and sciences. A strong Program content must be based on a broad
foundation in the biological, physical, social, and behavioral sciences supports an understanding of foundation in the liberal arts and sciences.
occupation across the lifespan. If the content of the Standard is met through prerequisite coursework, | A strong foundation in the biological, physical,
the application of foundational content in sciences must also be evident in professional coursework. social, and behavioral sciences supports an
The student will be able to understanding of occupation across the lifespan.

If the content of the Standard is met through
prerequisite coursework, the application of
foundational content in sciences mustalso be
evident in professional coursework. The student
will be able to

B11 Demoanstrate knowledge and undeistanding of the Demonstrate knowledge and understanding of the Demonstrate knowledge and understanding of the
structure and function of the human body to include structure and function of the human body to include structure and function of the human body to include
the biological and physical sciences. Course content | the biologicai and physical sciences. Course content | the biological and physical sciences Course content
must include, but is not limited to, biology, anatomy, must include, but is nat limited to, biology, anatormny, must include, but is not limited to, anatomy,
physiology, neuroscience, and kinesiology or physiology, neuroscience, and kinesiology or physiology, and biomechanics
biomechanics biomechanics

B12 Demonstrate knowledge and understanding of human | Demonstrate knowledge and understanding of human | Demonstrate knowledge and understanding of human
development throughout the lifespan (infants, development throughout the lifespan (infants, development throughout the lifespan (infants
children, adolescents, adults, and older aduilts) children, adalescents, aduits, and older adults) children, adolescents, adults, and older adults)
Course content must include, but is not limited to, Course content must inciude, but is not limited to, Course content must include, but is not limited to,
developmental psychology developmental psychology developmental psychalogy

B.1.3 Demonstrate knowledge and understanding of the Demonstrate knowledge and understanding of the Demonstrate knowledge and understainding of the

caneepts of human behavior to include the behavioral
sciences, social sciences, and occupational science
Course content must include, but is not [imited to,
introductory psychology, abnormal psychology, and
introductory sociology or introductory anthropology

concepts of human behavior to include the behavioral
sciences, social sciences, and occupatianal science
Course cortent must include, but is not limited to,
introductory psychology, abnormal psychology, and
introductory sociology or introductory anthropology

concepts of human behavior to include the behavioral
and social sciences (e g., principles af psychology,
sociology, abnormal psychology) and occupational
sclence
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ACCREDITATION STANDARDS FOR A
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PROGRAM FORTHE
OCCUPATIONAL THERAPIST
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ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

B14

Apply knowledge of the role of sociocultural,
sociceconomic, and diversity factors and lifestyle
choices in contemporary society to meet the needs of
individuals and communities. Course content must
include, but is not limited to, introductory psychoiogy,
abnormal psychology, and introductory sociology or
introductory anthropology

Demonstrate knowledge and appreciation of the role
of sociocultural, socioceconamic, and diversity factors
and lifestyle choices in contemporary society Course
content must include, but is not limited to,
introductory psychology, abnormal psychology, and
introductory sociology or introductory anthropology

Demonstrate knowledge and appreciation of the roie
of sociocultural, socioeconomic, and diversity factors
and lifestyle choices in contemporary society {e g,
principles of psychalogy, sociology, and abnormal

psychology)

B15

Demonstrate an understanding of the ethical and
practical considerations that affect the health and
wellness needs of those who are experiencing or are
at risk for social injustice, occupational deprivation,
and disparity in the receipt of services

Demonstrate an understanding of the ethical and
practical considerations that affect the health and
weliness needs of those who are experiencing or are
at risk for social injustice, occupational deprivation,
and disparity in the receipt of services

Articulate the ethical and practical considerations that
affect the health and wellness needs of those who
are experiencing or are at risk for social injustice,
occupational deprivation, and disparity in the receipt
of services

B16

Demonstrate kinowledge of global social issues and
prevailing health and welfare needs of populations
with or at risk for disabilities and chronic health
conditions

Demonstrate knowledge of glabal social Issues and
prevailing health and welfare needs of populations
with or at risk for disabilities and chronic health
conditions.

Demonstrate knowledge of global social issues and
prevailing health and welfare needs of populations
with or at risk for disabilities and chronic health
conditions.

Apply quantitative statistics and qualitative analysis to
interpret tests, measuremernts, and other data for the
purpose of establishing and/or delivering evidence-
based practice

Demonstrate the ability to use statistics to interpret
tests and measurements for the purpose of delivering
evidence-based practice

Articulate the Importance of using statistics, tests,
and measurements for the purpose of delivering
evidence-based practice

Demonstrate an understanding of the use of
technology to support performance, participation,
heaith and well-being. This technology may include,
but is not limited to, electronic documentation
systems, distance communication, virtual
environments, and telehealth technology

Demonstrate an understanding of the use of
technology ta suppart performance, participation,
health and well-being. This technology may include,
but is not limited to, electronic documentatian
systems, distance communication, virtual
environments, and telehealth technology

Demoanstrate an understanding of the use of
technalogy to support performance, participation,
health and well-being. This technalogy may include,
but is not limited to, electronic documentation
systems, distance communication, virtual
environments, and telehealth technoiogy

B.2.0.
Coursework m

BASIC TENETS OF OCCUPATIONAL THERAPY

ust facilitate development of the performance criteria

B21

Explain the history and philosophical base of the
profession of occupational therapy and its importance
in meeting society’s current and future occupational
needs

listed below. The student will be able to

Articulate an understanding of the impoertance of the
history and philosophical base of the profession of
occupational therapy

Articulate an understanding of the impartance of the
history and philosophical base of the profession of
occupational therapy

B22

Explain the meaning and dynamics of occupation and
activity, including the interaction of areas of
accupation, performance skills, performance patterns,
aclivity demands, cortext(s) and environments, and
client factors

Explain the meaning and dynamics of accupation and
activity, including the interaction of areas of
occupation, performance skills, performance patterns,
activity demands, context(s) and environments, and
cliert factors

Describe the meaning and dynamics of occupation
and activity, including the interaction of areas of
occupation, performance skills, performance patterns,
activity demands, context(s) and environments, and
client factors

B23

Articulate to consumers, potential employers,
colleaguies, third-party payers, regulatory boards,
policymakers, other audiences, and the general
public both the unique nature of occupation as
viewed by the profession of occupational therapy and

Articulate to consumers, potential employers,
colleagues, third-party payers, regulatory boards,
policymakers, other audiences, and the general
public both the unigue nature of occupation as
viewed by the profession of occupational therapy and

Articulate to consumers, potential employers,
colleagues, third-party payers, regulatory boards,
policymakers, other audiences, and the general
public both the unique nature of occupation as
viewed by the profession of occupational therapy and
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the vaiue of occupation to support performance, the value of occupation to support performance, the value of occupation support performance,
participation, health, and well-being participation, health, and well-being participation, health, and well-being
B24 Articulate the iImportance of balancing areas of Articulate the iImportance of balancing areas of Articulate the importance of balancing areas of
occupation with the achievement of health and occupation with the achievement of health and occupation with the achievement of health and
wellness for the clients weliness for the clients wellness for the clients
B25 Explain the role of occupation in the promotion of Explain the role of occupation in the promotion of Explain the rale of accupation in the promotion of
health and the prevention of disease and disability for | health and the prevertion of disease and disability for | health and the prevention of disease and disability for
the individual, family, and society the individual, family, and society the individual, family, and scciety
B26 Analyze the effects of heritable diseases, genetic Analyze the effects of heritable diseases, genetic Understand the effects of heritable diseases, genetic
conditiors, disability, trauma, and injury to the physical | conditions, disability, trauma, and injury to the physical| conditions, disability, trauma, and injury to the physical
and mental health and occupational performance of and mental health and occupational performance of and mental health and occupational performance of
the individual the individual the individual
B27 Demonstrate task analysis in areas of occupatiaon, Demonstrate task analysrs in areas of occupation, Demonstrate task analysis in areas of occupation,
performance skills, performance patterns, activity performance skills, performance patterns, activity performance skills, performance patterns, activity
demands, cantext(s) and ernvironments, and client demands, context(s) and environments, and client demands, context(s) and environments, and client
factors to formulate an intervention plan factors to formulate an intervention plan factors to implement the intervention plan
B28 Use sound judgment in regard to safety of self and Use sound judgment in regard to safety of self and Use sound judgment in regard to safety of self and
others and adhere to safety regulations throughott others and adhere to safety regulations throughout others and adhere to safety regulations throughout
the occupational therapy process as apprapriate to the occupational therapy process as appropriate to the occupational therapy pracess as appropriate to
the setting and scope of practice the setting and scope of practice the setting and scope of practice
B29 Express support for the quality of life, well-being, and | Express support for the quality of life, well-being, and | Express support for the quality of life, well-being, and
accupation of the individual, group, or popuiation to occupation of the individual, group, or population to occupation of the individual, group, or population to
promaote physical and mental health and prevention of | promote physical and mental health and prevention of | promote physical and mental health and prevention of
injury and disease considering the context (e g, injury and disease considering the context (e g, injury and disease considering the context (e g,
cultural, personal, temporal, virtual) and environment. | cultural, personal, temporal, virtual) and environment | cultural, personal, temporal, virtual) and environment
B210 Use clinical reasoning to explain the rationale forand | Use clinical ieasoning to explain the rationale forand | Explain the need for and use of compensatory
use of compersatory strategies when desired life use of compenrsatory strategies when desired life strategies when desired life tasks cannot be
tasks cannot be performed tasks cannot be perfarmed performed
B2.11 Analyze, synthesize, evaluate, and apply models of Analyze synthesize, and apply models of Idertify intervertions consistent with madels of
occupational performance occupational performance occupational performance
B.3.0. OCCUPATIONAL THERAPY THEORETICAL PERSPECTIVES
The program must facilitate the development of the performance criteria listed below. The student will be able to
B31 Evaluate and apply theories that underlie the practice | Apply theories that underlie the practice of Describe basic features of the theories that underlie
of occupational therapy. occupational therapy. the practice of occupational therapy
B3.2 Compare, contrast, and integrate a variety of models | Compare and contrast models of practice and frames

of practice and frames of reference that are used in
accupational therapy

of reference that are used in occupational therapy

Describe basic features of models of piactice and
frames of reference that are used in occupational
therapy
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PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

B3.3

Use theories, madels of practice, and frames of
reference to guide and inform evaluation and
intervention

Use theories, models of practice, and frames of
reference to guide and inform evaluation and
intervention

(No related Standard)

B34

Analyze and discuss how occupational therapy
history, accupational therapy theory, and the
sociopalitical climate influence and are influenced by
practice

Analyze and discuss how occupational therapy
history, occupational therapy theary, and the
sociopolitical climate influence practice

Discuss how occuipational therapy history and
occupational therapy theory, and the sociopolitical
climate influence practice

B35

Apply theoretical corstructs to evaluation and
intervention with various types of clients in a variety
of practice contexts and environments, including
poptuilation-based approaches, to analyze and effect
meaningful occupation outcomes

Apply theoretical constructs to evaluation and
intervention with various types of clients in a variety
of practice contexts and environments to analyze and
effect meaningful occupation outcomes

(No related Standard)

B3.6

Articulate the process of theory development in
occupational therapy and its desired impact and
influence on society

Discuss the process aof theary developiment and its
importance to occupational therapy

(No related Standard)

B.4.0.

SCREENING, EVALUATION, AND REFERRAL
The process of screening, evaluation, referral,
and diagnosis as related to occupational
performance and participation must be culturally
relevant and hased on theoretical perspectives,
models of practice, frames of reference, and
available evidence. In addition, this process must
consider the continuum of need from individuals
to populations. The program must facilitate
development of the performance criteria listed
below. The student will be able to

SCREENING, EVALUATION, AND REFERRAL
The process of screening, evaluation, and referral
as related to occupational performance and
participation must be culturally relevant and
based on theoretical perspectives, models of
practice, frames of reference, and available
evidence. In addition, this process must consider
the continuum of need from individuatls to
populations. The program must facilitate
development of the performance criteria listed
below. The student will be abie to

SCREENING AND EVALUATION

The process of screening and evaluation as related
to occupational performance and participation
must be conducted under the supervision of and in
cooperation with the occupational therapistand
must be culturally relevantand based on theoretical
perspectives, models of practice, frames of
reference, and available evidence. The program
must facilitate development of the performance
criteria listed below. The student will be able to

B41

Use standardized and nonstandardized screening and
assessment tools to determine the need for
occupational therapy intervention. These tools include,
but are not limited to, specified screening tools;
assessments; skilled observations; occupational
histories; consultations with other professionals; and
interviews with the client, family, significant others, and
community

Use standardized and nonstandardized screening and
assessment tools to determine the need for
occupational therapy intervention These tools include,
but are not limited to, specified screening toals:
assessiments; skilled observations; occupational
histories; consultations with other professionals; and
interviews with the client, family, significant others, and|
community

Gather and share data far the purpose of screening
and evaluation using methods including, but not
limited to, specified screening tools; assessments;
skilled observations; occupational histories;
consultations with other professionals; and interviews
with the client, family, and significant others

B42

Select appropriate assessment tools on the basis of
client needs, contextual factors, and psychometric
properties of tests. These must be cuiturally relevant,
based on available evidence, and incorporate use of
occupation in the assessment process

Select appropriate assessment tools on the basis of
client needs, contextual factors, and psychometric
properties of tests. These must be culturally relevant,
based on available evidence, and incorporate use of
occupation in the assessiment process

Administer selected assessments using appropriate
procedures and protocols (including standardized
formats) and use occupation for the purpose of
assessment

B43

Use appropriate procedures and protocols (including
standardized formats) when administering
assessments

Use appropriate procedures and protocols (including
standardized formats) when administering
assessments

(No related Standard)
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B44

Evaluate client(s)’ occupational performance in
activities of daily living (ADLs), instrumentai activities
of daily living (IADLs), education, work, play, rest,
sleep, leisure, and social participation Evaluation of
occupational performance using standardized and
nonstandardized assessment tools includes

e The ecccupational profile, including paiticipation in
activities that are meaningful and necessary fot
the client to carry out roles in home, work, and
community environments

s Client factors, including vaiues, beliefs,
spirituality, body functions (e g., neuromuscular,
sensory and pain, visual, perceptual, cognitive,
mental) and body structures (e.g.,
cardiovascular, digestive, nervous, genitourinary,
integumentary systems)

+ Performance patterns (e g, habits, roctines,
rituals, roles)

» Context (e.g, cultural, personal, temporal, virtual)
and environment (e g., physical, social)

s Performance skills, including motor and praxis
skills, sensory—perceptual skills, emotional
regulation skills, cognitive skills, and
communication and social skills

Evaluate client(s)' occupational perfarmance in

activities of daily living (ADLs), instrumental activities

of daily living (IADLs), education, work, play, rest,

sleep, leisure, and social participation Evaluation of

occupational performance using standardized and

nonstandardized assessment tools includes

s The occupational profile, including participation in
activities that are meaningful and necessary for
the client to carry out roles in home, work, and
community environments

» Cliert factors, including values, beliefs,
spirituality, body functions (e.g , neuromuscular,
sensory and pain, visual, perceptual, cognitive,
meital) and body structures (e.g .
cardiovascular, digestive, nervous, genitourinary,
integumertary systems)

+ Performance patterns (e g, habits, routines,
rituals, rales)

+ Context (e g, cultural, personal, temporal, virtual)
and environment (e g, physical, social)

¢ Performance skills, including mator and praxis
skills, sensory—perceptual skills, emational
regulation skills, cognitive skills, and
communication and sacial skills

Gather and share data for the purpose of evaluating
client(s)' occupational performance in activities of
daily living (ADLs), instrumental activities of daily
living {IADLs), education, work, play, rest, sleep,
leisure, and social participation Evaluation of
occupational performance includes

»  The occupational profile, inciuding participation in
activities that are meaningful and necessary for
the client to carry out roles in home, work, and
community environments,

« Client factars, including values, beliefs,
spirituality, body functions (e g., neuromuscular,
sensory and pain, visual, perceptual, cognitive,
mental) and body structures (e.g.,
cardiovascular, digestive, nervous, genitourinary,
integumentary systems)

+ Performance patterns (e g , habits, routines,
rituals, roles)

« Cortext (e g, cuitural, personal, temporal, virtual)
and environment (e g, physical, social)

«  Performance skills, including motor and praxis
skills, sensory—perceptual skills, emotional
regulation skills, cognitive skills, and
communication and social skills

B45

Compare and contrast the role of the occupational
therapist and occupational therapy assistant in the
screening and evaluation process along with the
importance of and rationale for supervision and
collaborative work between the occupational therapist
and occupational therapy assistant in that process

Compare and contrast the rale of the occupational
therapist and occupational therapy assistant in the
screening and evaluation process along with the
importance of and rationale for supervision and
collaborative work between the occupational therapist
and occupational therapy assistant in that process

Articulate the role of the occupational therapy
assistant and occupational therapist in the screening
and evaluation process along with the impartance of
and rationale for supervision and collaborative work
between the occupational therapy assistant and
occupational therapist in that process

B46

Interpret criterion-referenced and norm-referenced
standardized test scores on the basis of an
understanding of sampling, normative data, standard
and criterion scares, reliability, and validity

Interpret criterion-referenced and norm-referenced
standardized test scores onthe basis of an
understanding of sampling, normative data, standard
and criterion scores, reliability, and validity

(No related Standard)

B4.7

Consider factars that might bias assessment results
such as culture, disability status, and situational
variables related to the individual and context

Considerfactors that might bias assessmert resuits,
such as culture, disability status, and situational
variables related to the individual and context

(No related Standard)

B438

Interpret the evaluation data in relation to accepted
terminology of the profession, relevant theoretical
frameworks, and interdisciplinary knowledge

Interpret the evaluation data in relation to accepted
terminology of the profession and relevant theoretical
frameworks

(No related Standard)
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B.49

Evaluate appropriateness and discuss mechanisms
for referring clients for additional evaluation to
specialists who are internal and external to the
profession

Evaluate appropriateness and discuss mechanisms
for referring clients for additional evaluation to
specialists who are internal and external to the
profession

Identify when to recommend to the accupational
therapist the need for referring clients for additional
evaiuation

B8.4.10

Document occupational therapy services to ensure
accountability of service provision and to meet
standards for reimbursement of services, adhering to
the requirements of applicable facility, local, state,
federal, and reimbursement agencies. Documentation
must effectively communicate the need and rationale
for occupational therapy services

Document occupational therapy services to ensure
accountability of service pravision and to meet
standards for reimbursement of services, adhering to
the requirements of applicable facility, local, state,
federal, and reimbursement agencies. Documentation
must effectively communicate the need and rationale
for occupational therapy services

Dacument occupational therapy services to ensure
accountability of service provision and to meet
standards for reimbursement of services, adhering to
the requitements of applicable facility, local, state,
federal, and reimbursement agencies. Documentation
must effectively communicate the need and rationale
for accupational therapy services.

B411

Articulate screening and evaluation processes for all
practice areas. Use evidence-based reasoning ta
analyze, synthesize, evaluate, and diagnose
problems related to occupational performance and
participation

(No relaled Standard)

(No related Standard)

B.5.0.

INTERVENTION PLAN: FORMULATION AND
IMPLEMENTATION

The process of formulation and implementation
of the therapeutic intervention plan to facilitate
occupational performance and participation must
be culturally relevant; reflective of current and
emerging occupational therapy practice; based on
available evidence; and based on theoretical
perspectives, models of practice, and frames of
reference. In addition, this process must consider
the continuum of need from individual- to
population-based interventions. The program
must facilitate development of the performance
criteria listed below. The student will be able to

INTERVENTION PLAN: FORMULATION AND
IMPLEMENTATION

The process of formulation and implementation
of the therapeutic intervention plan to facilitate
occupationai perforimance and participation must
be culturally relevant; reflective of current
occupational therapy practice; based on available
evidence; and based on theoretical perspectives,
models of practice, and frames of reference. The
program must facilitate development of the
performance criteria listed below. The student will
be able to

INTERVENTION AND IMPLEMENTATION

The process of intervention to facilitate
occupationai performance and participation must
be done under the supervision ofand in
cooperation with the occupational therapistand
must be culturally relevant, reflective of current
occupational therapy practice, and based on
available evidence. The program must facilitate
development of the performance criteria listed
below. The student will be able fo

BS5A1

Use evaluation findings to diagnose occupational
peiformance and participation based on appropriate
theoretical approaches, models of practice, frames of
reference, and interdisciplinary knowledge. Develop
occlipation-based intervention plans and strategies
(including goals and methods to achieve them) on the
basis of the stated needs of the client as well as data
gathered during the evaluation process in
collaboration with the client and others. Intervention
plans and strategies must be cultually relevant,
reflective of currert occupational therapy practice, and
based on available evidence. Interventions address
the following componernts:
s The accupational profile, including patticipation in
activities that are meaningful and necessary for

Use evaluation findings based on appropriate
theoretical approaches, models of practice, and
frames of reference to develop occupation-based
intervention plans and strategies (including goals and
methods to achieve them) an the basis of the stated
needs of the client as well as data gathered during
the evaluation process in collaboration with the client
and others. Intervention plans and stiategies must be
culturally relevant, reflective of current occupational
therapy practice, and based on available evidence
Interventions address the following components:

s The occupational profile, including participation in
activities that are meaningful and necessary for
the client to carry ottt roles in home, wark, and
community environmerts

Assist with the development of occupation-based
intervention plans and strategies (including goals and
methods to achieve them) on the basis of the stated
needs of the client as well as data gathered during
the evaluation process in collaboration with the client
and others. Intervention plans and strategies must be
culturally relevant, reflective of current occupational
therapy practice, and based on available evidence
Interventions address the following components:

*  The occupational profile, including participation in
activities that are meaningful and necessary for
the client to carry out roles in hame, work, and
community environmernts

» Client factors, including values, beliefs,
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personality, insights, perceptions, and judgments, as
part of the therapeutic process in both individual and
group interaction

persanality, insights, perceptions, and judgments, as
part of the therapetic process in both individual and
group interaction
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NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER’S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT

the client to carry out roles in home, work, and * Client factors, including values, beliefs, spirituality, body functions (e g., neuromuscular,
community environments spirituality, body functions (e g, neuromuscular, sensory and pain, visual, perceptual, cognitive,

» Client factors, including values, beliefs, sensory and pain, visual, perceptual, cognitive, mental) and body structures (e g,
spirituality, body functions (e.g., neuromuscular, mental) and body structures (e g., cardiovascular, digestive, nervous, genitourinary,
sensory and pain, visual, perceptual, cognitive, cardiovascular, digestive, nervous, genitourinary, integumentary systems)
mental) and bady structures (e g., integumentary systems) » Performance patterns (e.g., habits, routines.
cardiovascular, digestive, nervous, genitourinary, | «  Performance patterns (e g., habits, routines, rituals, rales)
integumertary systerms) rituals, roles) =« Context (e g, cultural, personal, temporal, virtual)

+« Performance patterns (e g., habits, routines, + Context (e.g.. cultural, personal, temporal, virtual) and environment (e g., physical, social)
rituals, roles) and environment (e.g., physical, social) s Performance skills, including motor and praxis

« Context (e g, cdtural, personal, temporal, vitual) | «  Performance skills, including motor and praxis skills, sensory—perceptual skills, emotional
and enviranment (e.g., physical, social). skills, sensory—perceptual skills, emotional regulation skills, cognitive skills, and

*  Performance skills, including motor and praxis regulation skills, cognitive skills, and communication and social skills
skills, sensory—perceptual skills, emotional communication and social skills
regulation skilis, cognitive skills, and
communication and social skills

B&52 Select and provide direct occupational therapy Select and provide direct occupational therapy Select and provide direct occupational therapy
interventions and procedures to enharice safety, interventions and procedures to enhance safety, interventions and piocedures to enhance safety,
health and wellness, and performance in ADLs health and wellness, and performance in ADLs, health and wellness, and performance in ADLs,
|ADLs, education, wark, play, rest, sleep, leisure, and | |ADLs, education, work, play, rest, sleep, leisure, and | 1ADLs, education, work, play, rest, sleep, leisure, and
social participation social participation sacial participation

B53 Provide therapettic use of occupation, exelcises, and | Provide therapedtic use of occupation, exercises, and | Provide therapetic use of occupation, exercises, and
activities {e.g , occupation-based intervention: activities (e g . occupation-based intervention; activities (e g, occupation-based intervention;
purposeful activity, preparatory methods) purposeful activity, preparatory methods) purposeful activity, preparatory methods)

B54 Design and implement group interventions based on Design and implement group Interventions based on Implement group interventions based on principles of
principles of group development and group dynamics | principles of group development and group dynamics | group development and group dynamics across the
across the lifespan acrass the lifespan lifespan

B& S Provide training in seff-care, self-management, heaith | Provide training in self-care, self-management, health | Provide training in self-care, self-management, health
management and maintenance, hame management, | management and maintenance, home management, management and maintenance, home management,
and community and work integration and community and work integration and community and work integration

B56 Provide development, remediation, and Provide deveiopment, remediation, and Provide development, remediation, and
compensation for physical, mental, cognitive, compensation for physical, mental, cognitive, compensation for physical, mental, cagnitive,
perceptual, neuromuscuiar, behavioral skills, and perceptual, neuromuscular, behavioral skills, and perceptual, neuramuscular, behavioral skills, and
sensory functions (e g, vision, tactile, auditory, sensory functions (e g, vision, tactile, auditory, sensary functions (e g., vision, tactile, auditory,
gustatory, olfactory, pain, temperature, pressure, gustatory, olfactory, pain, temperature, pressure, gustatory, olfactory, pain, temperature, pressure,
vestibular, proprioception) vestibular, proprioception) vestibular, propricception)

B57 Demonstrate therapeutic use of seff, including one's Demonstrate therapedtic use of self, including one’s Demonstrate therapeutic use of self, including

one's personality, insights, perceptions, and
judgments, as part of the therapeutic process in both
individual and group interaction
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B58

Develop and implement intervention strategies to
remediate and/or compensate far cognitive deficits
that affect occupational perfarmance,

Develop and implement intervention strategies to
remediate and/or compensate for cognitive deficits
that affect occupational performance

Implement intervention strategies to remediate and/or
compensate for cognitive deficits that affect
accupational performance

B59

Evaluate and adapt processes or environments (e g.,
home, work, school, community) applying ergonomic
principles and principies of environme ntal
modification

Evaiuate and adapt processes or environments (e g ,
home, wark, schaol, community) applying ergonomic
principles and principles of environmertal
madification

Adapt environments (e g, home, woik, school,
community) and pracesses, including the application
of erganomic principles

B5.10

Articulate principles of and be able to design,
fabricate, apply, fit, and train in assistive technologies
and devices (e.g . electronic aids to daily living,
seating and positioning systems) used to enhance
occupational performance and foster participation
and weli-being

Articulate principles of and be able to design,
fabricate, apply, fit, and train in assistive technologies
and devices (e g, electronic aids to daily living,
seating and positioning systems) used to enhance
occupational performance and foster participation
and well-being

Articulate principles of and demonstrate strategies
with assistive technologies and devices (e g,
electronic aids to daily living, seating and positioning
systems) used to enhance occupationai performance
and foster participation and well-being

B5.11

Provide design, fabrication, appiication, fitting, and
training in orthotic devices used to enhance
occupational performance and participation Trainin
the use of prosthetic devices, based on scientific
principles of kineslology, biomechanics, and physics

Provide design, fabrication, application, fitting, and
training in orthotic devices used to enhance
occupational performance and participation Train in
the use of prosthetic devices, based on scientific
principles of kinesiology, biomechanics, and physics

Provide fabrication, application, fitting, and training in
arthotic devices used to enhance occupational
perfarmance and participation, and training in the use
of prosthetic devices

Provide recommendations and training In techniques
to enhance functional mobility, including physical
transfers, wheelchair management, and mobility
devices

Provide recommendations and training in technigues
to enhance functional mobility, including physical
transfers, wheelchair managemert, and mobility
devices

Provide training in techniques to ennaince functional
mobillity, including physical transfers, wheelchair
management, and mobility devices

B513

Provide recommendations and training in techniques
to enhance community mobility, including public
transportation, community access, and issues related
to driver rehabilitation

Pravide recommendations and training in techniques
to enhance community mobility, including public
transportation, community access, and issues related
to driver rehabilitation

Provide training in techniques to enhance community
mobility, including public transportation, community
access, and issues related to driver rehanilitation

BS 14

Provide management of feeding, eating, and
swallowing to enable performance (including the
process of bringing food or fluids from the plate or
cup to the mouth, the ability to keep and manipulate
food or fluid in the mouth, and swallowing
assessment and management) and train others in
precautions and techniques while considering client
and contextual factors

Provide management of feeding, eating, and
swallowing to enable performance (including the
pracess of bringing food or fluids from the plate or
cup to the mouth, the ability to keep and manipulate
foad or fluid in the mouth, and swallowing
assessment and management) and train others in
precautions and techniques while considering client
and contextual factors

Enable feeding and eating performance (including the
process of bringing food or fluids from the plate or
cup to the mouth, the ability to keep and manipulate
food or fluid in the mouth, and the initiation of
swallowing) and train others in precautions and
technigues while considering client and contextual
factors

B5.15

Demonstrate safe and effective application of
superficial thermal and mechanical modalities as a
preparatory measure to manage pain and improve
occupational performance, including foundational
knowledge, underlying principles, indications,
contraindications, and precattions

Demonstrate safe and effective application of
superficial thermal and mechanical modalities as a
preparatory measure to manage pain and improve
accupational perfarmance, including foundational
knowledge, underlying principles, indications,
contraindications, and precattions

Recognize the use of superficial thermal and
mechanical modalities as a preparatory measure to
improve occupational performance. On the basis of thej
intervention plan, demonstrate safe and effective
administration of superficial thermal and mechanical
madalities to achieve established goals while adhering
to contraindications and precautions
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i RA M AOTA PRACT ‘ : :
STUDIES SUPERFICIAI. THERMAL MODAUTIES /NCLUDE BUT ARE NOTLIMITED TO, HYDROTHERAPY/WHIRLPOOL CRYOTHERAPY (COLD PACKS. ICE)
FLUIDOTHERAPY ™ HOT PACKS, PARAFFIN. WATER, AND INFRARED MECHANICAL MODALITIES INCLUDE, BUT ARE NOT LIMITED TO VASOPNEUMATIC DEVICES AND
CONTINUOUS PASSIVE MOTION
THE WORD *“DEMONSTRATE DOES NOT REQUIRE THAT A STUDENT ACTUALLY PERFORM THE TASK TO VERIFY KNOWLEDGE AND UNDERSTANDING THE PROGRAM
MAY SELECT THE TYPES OF LEARNING ACTIVITIES AND ASSESSMENTS THAT WILL INDICATE COMPLIANCE WITH THE STANDARD.
FOR INSTITUTIONS IN STATES WHERE REGULATIONS RESTRICT THE USE OF PHYSICAL AGENT MODALITIES, IT 1S RECOMMENDED THAT STUDENTS BE EXPOSED TO
THE MODAUTIES OFFERED IN PRACTICE TO ALLOW STUDENTS KNOWLEDGE AND EXPERIENCE WITH THE MODALITIES IN PREPARATION FOR THE NBCOT EXAMINATION
AND FOR PRACTICE OQUTSIDE OF THE STATE IN WHCH THE EDUCATIONAL INSTITUTION RESIDES

B.5.16 Explain the use of deep thermal and Expialn the use of deep thermal and (No related Standard)
electrotherapeutic modalities as a preparatory electrotherapeutic madalities as a preparatory
measure to Improve occupational performance, measure to improve occupational performance,
including indications, contraindications, and including indications, contraindications, and
precautions precautions
SKILLS, KNOWLEDGE, AND COMPETENCIES FOR ENTRY-LEVEL PRACTICE ARE DERIVED FROM AOTA PRACTICE
DOCUMENTS AND NBCOT PRACTICE ANALYSIS STUDIES DEEP THERMAL MODALITIES INCLUDE, BUT ARE NOT
LIMITED TO, THERAPEUTIC ULTRASOUND AND PHONOPHORESIS ELECTROTHERAPEUTIC MODALITIES
INCLUDE BUT ARE NOT LIMITED TO. BIOFEEDBACK, NEUROMUSCULAR ELECTRICAL STIMULATION.
FUNCTIONAL ELECTRICAL STIMULATION, TRANSCUTANEQUS ELECTRICAL NERVE STIMULATION, ELECTRICAL
STIMULATION FOR TISSUE REFPAIR HIGH-VOLTAGE GALVANIC STIMULATION. AND /IONTOPHORESIS

B.5.17 Develop and promote the use of appropriate home Develop and promote the use of appropriate haime Promote the use of appropriate home and community
and community programming to support performance | and community programming to support performance | programming to support performance in the client's
in the client's natural environment and participation in | in the client's natural environment and participation in | natural environment and participation in all contexts
all contexts relevant to the client all contexts relevant to the client relevant to the client

B.5.18 Demonstrate an understanding of health literacy and Demonstrate an understanding of heaith literacy and Demonstrate an understanding of health literacy and
the ability to educate and train the client, caregiver, the ability to educate and train the client, caregiver, the ability to educate and train the cliert, caregiver,
family and significant others, and communities to family and significant others, and communities to and family and significant others to facilitate skills in
facilitate skills in areas of occupation as well as facilitate skills in areas of occupation as well as areas of occupation as well as prevention, health
prevention, health maintenance, health promotion, prevention, health maintenance, health promotion, maintenance, health promotion, and safety
and safety and safety

B5.19 Apply the principles of the teaching—learning process | Apply the principles of the teaching—learning process | Use the teaching—learning process with the client,
using educational methods to design experiences to using educational methods to design experiences to family, significant others, colleagues, other heaith
address the needs of the ciient, family, significant address the needs of the client, family, significant providers, and the public. Collakorate with the
others, communities, colleagues, other health others, colleagues, other health providers, and the occupational therapist and learner to identify
providers, and the public public. appropriate educational methads

B520 Effectively interact through written. oral, and Effectively interact through written, oral, and Effectively interact through written, oral, and
nonverbal cammunication with the client, family, nonverbal communication with the client, family, nonverbal communication with the client, family,
significant others, communities, colleagues, other significant others, colleagues, other health providers, | significant others, colleagues, other health providers,
health providers, and the public in a professionally and the public in a professionally acceptable manner | and the public in a professionally acceptable manner
acceptable manner

B521 Effectively communicate, coordinate, and work Effectively communicate and work interprofessionally | Effectively communicate and work interprofessionally

interprofessionally with these who provide services to
individuals, organizations. and/for papulations in arder

with those who provide services to individuals
organizations, and/or populations in order to clarify

with those who provide services to individuals and
groups in order to claiify each member’'s

26

160




Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD

NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
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to clarnfy each member's responsibility in executing
camponents of an intervention plan

each member's responsibility in executing an
intervention plan

responsibility in executing an intervention plan

Refer to specialists (both internal and external to the
profession) for consuitation and intervention

Refer to specialists (both internal and external to the
profession) far consultation and intervention

Recagnize and communicate the need to refer to
specialists (both internal and external to the
profession) for consultation and intervention

Grade and adapt the environment, tools, materials,
occupations, and interventions to reflect the changing
needs of the client, the saciocultural context, and
technological advances

Grade and adapt the environment, tools, materials,
occupations, and interventions to reflect the changing
needs of the client, the sociocultural context, and
technological advances

Grade and adapt the environment, tools, matenals,
occupations, and interventions to reflect the changing
needs of the client and the sociocultural cantext

B5 24

Select and teach compensatory stiategies, such as
use of technology and adaptations to the
environment, that support performance, participation,
and well-being

Select and teach compensatory strategies, such as
use of technology and adaptations to the
environment, that support performance, participation,
and well-being

Teach compensatory strategies, such as use of
technology and adaptations to the environment, that
support performance -participation, and well-being

Identify and demonstrate techniques in skills of
supervision and collaboration with occupational
therapy assistants and other professionals on
therapeutic interventions

Identify and demonstrate techniques in skills of
supelvision and collaboration with occupational
therapy assistants and other professionals on
therapedutic interve ntions

Demonstrate skills of collaboration with occupational
therapists and other professionals on therapeutic
interventions

Demonstrate use of the consultative process with
groups, programs, organizations, or communities

Understand when and how to use the consultative
process with groups, programs, organizations, or
communities

Understand when and how to use the consuitative
process with specific consumers or constumer groups
as directed by an occupational therapist

Demonstrate care coordination, case management,
and transition services in traditional and emerging
practice environments

Describe the role of the occupational therapist in care
coordination, case management, and trarsition
services in traditional and emerging practice
environments

Describe the role of the occupational therapy
assistant in care coordination, case management,
and transition services in traditional and emerging
practice environments

B528

Monitor and reassess, in collaboration with the client,
caregiver, family, and significant others, the effect of
occupational therapy intervention and the need for
continued or modified intervention

Monitor and reassess, In collaboration with the ciient,
caregiver, family, and significant athers, the effect of
accupational therapy intervention and the need for
continued or modified intervention

Monitor and reassess, In collaboration with the client,
caregiver, family, and significant others, the effect of
occupational therapy intervention and the need for
continued or modified intervertion, and communicate
the identified needs to the occupational therapist

Plan for discharge, In collaboration with the client, by
reviewing the needs of the client, caregiver, family,
and significant others; availabie resources; and
discharge environment This process includes, but is
not limited to, identification of client's current status
within the continuum of care; identification of
community, human, and fiscal resources;
recommendations for environmental adaptations; and
home programiming ta facilitate the client's
pragression along the continuum toward outcome
goals

Plan for discharge, In collaboration with the client, by
reviewing the needs of the client, caregiver, family,
and significant others; available resources; and
discharge environmert. This process inciudes, but is
not limited to, identification of client’s current status
within the continuum of care; identification of
cammunity, human, and fiscal resources;
recommendations for environmental adaptations; and
home pragramming to facilitate the client’'s
progression along the continuum toward outcome
goals

Facllitate discharge planning by reviewing the needs
of the client, caregiver, family, and significant others;
available resources; and discharge environment, and
identify those needs to the occupational therapist,
client, and others invalved in discharge planning This
pracess includes, but is not limited to, identification of
community, human, and fiscal resources;
recommendations for environmental adaptations; and
home programming
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B5.30 Organize, collect, and analyze data in a systematic Organize collect, and analyze data in a systematic Under the direction of an administrator, manager, or
manner for evaluation of practice outcomes. Report manner for evaluation of practice outcomes. Report occupational therapist, collect, organize, and report
evaluation results and medify practice as needed to evaluation results and modify practice as needed to on data for evaluation of client outcomes
improve client outcomes improve client outcomes

B531 Terminate occupational therapy services when stated | Terminate occupational therapy services when stated | Recommerx to the occupational therapist the need
outcomes have been achieved ar it has been outcomes have been achieved or it has been far termination of occupational therapy services when
determined that they cannot be achieved. This detemnined that they cannot be achieved. This stated outcomes have been achieved or it has been
process includes developing a summary of process includes developing a summary of detemmined that they cannot be achieved. Assist with
occupational therapy outcemes, appropriate occupational therapy outcomes, appropriate developing a summary of occupational therapy
recommendations, and referrals and discussion of recommendations, and referrals and discussion of outcomes, recommendations, and referrals
postdischarge needs with the client and with post-discharge needs with the client and with
appropriate others appropriate others

B5.32 Document occupational therapy services to ensure Document occupational therapy services to ensure Document occupational therapy services to ensure
accountability of service provision and to meet accountability of service provision and to meet accountability of service provision and to meet
standards for reimbursement of services standards for reimbursement of services standards for reimbursement of services
Daocumentation must effectively communicate the Documentation must effectively communicate the Daocumentation must effectively communicate the
need and rationale for accupational therapy services | need and rationale for occupational therapy services | need and rationale for occupational therapy services
and must be appropriate to the context in which the and must be appropriate to the context in which the and must be appropriate to the context in which the
service is delivered service is delivered service is delivered

B5.33 Provide population-based occupational therapy (No related Standard) (No related Standard)
intervention that addresses occupational needs as
identified by a community.

B.6.0. CONTEXT OF SERVICE DELIVERY

Contextof ser

in which occupational therapy services are provided. The program

vice delivery includes the knowledge and understanding of the various contexts, such as professional, social, c ultural, political, economic, and ecological,
must facilitate development of the performance criteria listed below. The student will be able to

B61 Evaluate and address the various contexts of health Evaluate and address the various contexts of health Describe the contexts of health care, education,
care, education, community, political, and social care, education, community, political, and social community, and social systems as they relate to the
systems as they relate to the practice of occupational | systems as they relate to the practice of accupational | practice of occupational therapy
therapy therapy

BG2 Analyze the current policy Issues and the social, Analyze the current policy issues and the social, Identify the potential impact of current policy issues
economic, political, geographic, and demographic economic, political, geographic, and demographic and the social, economic, political, geagraphic, or
factors that influence the various contexts for practice | factors that influence the various contexts for practice | demographic factors on the practice of occupational
of occupational therapy of occupational therapy therapy

B63 Integrate current social, economic, palitical, Integrate current sacial, economic, political, (No related Starxdard)
geographic, and demographic factors to promote geographic, and demographic factors to promote
policy development and the provision of accupational | policy development and the provision of occupational
therapy services therapy services

B6.4 Advocate for changes in service delivery policies, Articulate the role and resporsibility of the practitioner | Identify the role and responsibility of the practitioner

effect changes in the system, and identify
opportunities to address societal needs

to advocate for changes in service delivery policies,
to effect changes in the systemn, and to identify
opportunities in emerging practice areas

to advocate for changes in service delivery policies,
to effect changes in the system, and to recognize
opportunities in emerging practice areas
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Analyze the trends In models of service delivery,

including, but not limited to, medical, educational,
community, and social models, and their potential
effect on the practice of occupational therapy

Analyze the trends in models of service delivery,
including, but not limited to, medical, educational,
community, and social models, and their potential
effect onthe practice of occupational therapy

(No refated Standard)

BG&6

Integrate national and international resources in
education, research, practice, and policy
development

Utilize national and inteinational resources in making
assessiment or intervention choices and appreciate
the influence of international occupational therapy
contributions to education, research, and practice

(No related Standard)

B.7.0,

LEADERSHIP AND MANAGEMENT

Leadership and management skills include
principles and applications of leadership and
management theory. The program must facilitate
development of the performance criteria listed
below. The student will be able to

MANAGEMENT OF OCCUPATIONAL THERAPY
SERVICES

Management of occupational therapy services
includes the application of principles of
management and systems in the provision of
occupational therapy services to individuals and
organizations. The program must facilitate
development of the performance criteria listed
below. The student will be able to

ASSISTANCE WITH MANAGEMENT OF
OCCUPATIONAL THERAPY SERVICES
Assistance with management of occupational
therapy services includes the application of
principles of management and systems in the
provision of occupational therapy services to
individuals and organizations. The program must
facilitate development of the performance criteria
listed below. The student will be able to

Identify and evaluate the impact of contextual factors
on the managemert and delivery of occupational
therapy services for individuals and populations

Describe and discuss the impact of contextual factors
on the management and delivery of accupational
therapy services

|dentify the impact of contextual factors on the
management and delivery of occupational therapy
services

Identify and evaluate the systems and structures that
create federal and state legislation and regulations and
their implications and effects on practice and policy

Describe the systems and structures that create
federal and state legislation and regulations and their
implications and effects on practice

Identify the systems and structures that create federal
ai state legislation and regulations and their
implications and effects on practice

Demonstrate knowledge of appiicable national
requirements for credentialing and requirements for
licensure, certification, or registration under state
laws

Demonstrate knowledge of applicable national
requirements for credentialing and requirements for
licensure, certification, or registration under state
laws

Demonstrate knowledge of applicable national
requirements for credentialing and requirements for
licensure, certification, or registration under state
lavvs

Demonstrate knowledge of various reimbursement
systems (e.g , federal, state, third party, private
payer), appeals mechanisms, and documentation
requirements that affect society and the practice of
occupational therapy

Demenstrate knowledge of various reimbursement
systems (e g, federal, state, third party, private
payer), appeals mechanisms, and documentation
requirements that affect the practice of occupational
therapy.

Demonstrate knowledge of various reimbursement
systems (e g, federal, state, third party, private
payer) and documentation requirements that affect
the practice of occupational therapy

Demonstrate leadership skills in the ability to plan,
develop, organize, and market the delivery of
services to Include the determination of programmatic
needs and service delivery options and formulation
and management of staffing for effective service
provision

Demonstrate the ability to plan, develop, organize,
and market the delivery of services to include the
detemmination of programmatic needs and service
delivery options and formulation and management of
staffing for effective service provision

Demonstrate the ability to participate in the
development, marketing, and management of service
delivery optiors

Demonstrate leadership skills in the ability to design
angaing processes for quality improvement (e g.,
outcome studies analysis) and develop program
changes as needed to ensure quality of services and
to direct administrative changes

Demonstrate the ability to design ongoing processes
for quality improvement {e g, outcome studies
analysis) and develop program changes as needed to
ensure quality of services and to direct administrative
changes

Participate in the documentation of ongoing
pracesses for quality improvement and implement
program changes as needed to ensure quality of
services
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=5k Develop strategies for effective, competency-based Develop strategies for effective, competency-based idertify strategies for effective, competency-based
legal and ethical supervision of occupational therapy legal and ethical supervision of occupational therapy legal and ethical supervision of nonprofessional
and non—occupational therapy personnel and non—occupational therapy personnel personnel
B78 Describe the ongoing professional responsibility for Describe the ongoing professional respansibllity for Describe the ongoing professional responsibility for
providing fieldwork education and the criteria for providing fieldwork education and the criteria for providing fieldwark education and the criteria for
becoming a fieldwork educator becoming a fieldwark educator becaming a fieldwork educator
B79 Demonstrate knowledge of and the ability to write (No related Stancard) (No related Standara)
program development plans far provision of
occupational therapy services to individuals and
populations
B7 10 Identify and adapt existing madels or develop new (No related Standard) (No refated Standard)
service provision models to respond to policy,
regulatory agencies, and reimbursement and
compliance standards
B7.11 Identify and develop strategies to enable {No refated Standard) (No related Standard)
occupational therapy to respond to society's changing
needs
B712 Idertify and implement strategies to promote staff (No related Standard) (No relaied Standard)
development that are based an evaluation of the
personal and professional abllities and campetencies
of supervised staff as they relate to job
responsibilities
B.8.0. SCHOLARSHIP

Promotion of scholarly endeavors will serve to describe and interpret the scope of the profession, establish new knowledge, and interpret and apply this knowledge to
practice. The program must facilitate development of the performance criteria listed below. The student will be able to

B8.1

Articulate the importance of nhow scholaily activities
contribute to the development of a body of knowledge
relevant to the professicn of occupational therapy

Articulate the importance of how scholarly activities
contribute to the development of a body of knowledge
relevant to the profession of occupational therapy

Articulate the importance of how scholarly activities
and literature contribute to the development of the
profession

B82

Effectively locate, understand, critique, and evaluate
information, including the quality of evidence

Effectively locate, understand, critique, and evaluate
Information, including the quality of evidence

Effectively locate and understand information,
including the quality of the source of information

B83

Use scholarly literature to make evidence-based
decisions

Use scholarly literature to make evidence-based
decisions

Use professional literature to make evidence-based
practice decisions in collaboration with the
accupational therapist

Select, apply, and interpret basic descriptive,
correlational, and inferential quantitative statistics and
code, analyze, and synthesize qualitative data

Understaind and use basic descriptive, correlational,
and inferential quantitative statistics and code,
analyze, and synthesize qualitative data

(No related Standard)

B85

Understand and critigue the validity of research
studies, including their design (both quantitative and
qualitative) and methodology

Understand and critique the validity of research
studies, including their design (both quantitative and

qualitative) and methodology

(No related Standard)
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B86 esign a scholarly proposai that includes the Demonstrate the skills necessary to design a

research question, relevant literature, sample, design,
measurement, and data analysis.

 ASSOCIATE-DEGREE-LEVEL EDUCATIONAL

PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

scholarly proposal that includes the research
question, relevant literature, sample, design,
measurement, and data analysis.

(No related Standard)

Wri!e scholarly reports appropriate for presentation or

Implerment a scholarly study that evaluates
professional practice, service delivery, and/or
professional issues (e g., Scholarship of Integration,
Scholarship of Application, Scholarship of Teaching
and Learning).

for publication in a peer-reviewed journal. Examples
of scholarly reports wauld include position papers,
white papers, and persuasive discussion papers.

Participate in scholarly activities that evaluate
professional practice, service delivery, andfor
professional issues (e g, Scholarship of Integration,
Scholarship of Application, Schalarship of Teaching

and Learning).

Deronstrate skills necessary to write a scholarly
report in a farmat for presentation or publication

Idertify how scholarly activities can be used to
evaluate professional practice, service delivery,
and/or professional issues (e g, Scholarship of
Integration, Scholarship of Application, Scholarship of
Teaching and Learning)

Demonstrate the skills to read and understand a
scholarly report

practice and demonstrates synthesis of advanced
knowledge in a practice area.

B89 Demonstrate an understanding of the process of Demonstrate an understanding of the process of (No relaled Standard)
locating and securing grants and how grants can locating and securing grants and how grants can
serve as a fiscal resource for scholarly activities serve as a fiscal resource for scholarly activities.

B8 10 Complete a culminating project that relates theory to (No related Standard) (No related Standard)
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B.9.0. PROFESSIONAL ETHICS, VALUES, AND RESPONSIBILITIES

Professional ethics, values, and responsibilities include an understanding and appreciation of ethics and values of the profession of occupational therapy. The program

must facilitate

development of the performance criteria listed helow. The student will be able to

BSO1

Demonstrate knowledge and understanding of the
American Occupational Therapy Association (AOTA)
QOccupalional Therapy Code of Ethics and Ethics
Standards and AOTA Standards of Piactice and use
them as a guide for ethical decision making in
professional interactions, client interventions, and
employment settings

Demonstrate knowledge and understanding of the
American Occupational Therapy Association (AOTA)
Occupational Therapy Code of Ethics and Ethics
Standards and AOTA Standards of Praclice and use
them as a guide for ethical decision making in
professional interactions, client interventions, and
employment settings

Demonstrate knowledge and understanding of the
American Occupational Therapy Assaciation (AOTA)
Occupational Therapy Code of Ethics and Ethics
Standards and ACTA Standards of Practice and use
them as a guide for ethical decision making in
professional interactions, cliert interventions, and
employment settings,

B82 Discuss and justify how the ole of a professional is Discuss and justify how the role of a professional is Explainand give examples of how the role of a
enhanced by knowledge of and involverment in enhanced by knowledge of and invalvement in professional is enhanced by knowledge of and
international, national, state, and local occupational international, national, state, and local occupational involvement in international, national, state, and local
therapy associations and related professional therapy associations and related professional occupational therapy associations and related
associations associations professional associations

B93 Promote occupational therapy by educating other Promote occupational therapy by educating other Promote accupational therapy by educating other
professionals, service providers, consumers, third- professionals, service providers, consumers, third- professionals, service providers, consumers, third-
party payers, regulatary bodies, and the public party payers, regulatory bodies, and the public party payers, regulatory bodies, and the public

B9.4 Identify and develop strategies for ongoing Discuss strategies for ongoing professional Discuss strategies for ongoing professional
professional developmelt to ensure that practice is development to ensure that practice is consistent with | deveiopment to ensure that practice is consistent with
consistent with current and accepted standards current and accepted standards current and accepted standards

B9.5 Discuss professional responsibilities related to liability | Discuss professional responsibilities related to liability | Identify professional respaonsibilities related to liability
issues under current models of service provision issues under current madels of service provision issues under current models of service pravision

B96 Discuss and evaluate personal and professional Discuss and evaluate personal and professional Identify personal and professional abilities and
abilities and competencies as they relate to job abilities and competencies as they relate to job competencies as they relate to job responsibilities
responsibilities responsibilities

B97 Discuss and justify the varied roles of the Discuss and justify the varied roles of the Identify and appreciate the varied roles of the
accupational therapist as a practitioner, educator, occupational therapist as a practitioner, educator occupational therapy assistant as a practitianer
researcher, policy developer, program developer, researcher, consultant, and entre preneur educator, and research assistant
advocate, administrator, consultant, and
entrepreneur

B98 Explain and justify the importance of supervisory Explain and justify the importance of supervisory Identify and explain the need for supervisary roles,
roles, responsibilities, and collaborative professional roles, responsibilities, and collabarative professional responsibilities, and collaborative professional
relationships between the occupational therapist and | relationships between the occupational therapist and | relationships between the occupational therapist and
the occupational therapy assistant the occupational therapy assistant the occupational therapy assistant

B99 Describe and discuss professianal responsibilities Describe and discuss professional responsibilities Identify professional responsibilities and issues when

and issues when providing service on a contractual
basis

and issues when providing service on a contractual
basis

praviding service on a contractual basis
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B9.10 Demonstrate strategies for anaiyzing issues and Demonstrate strategles for analyzing 1ssues and Idertify strategies for analyzing issues and making
making decisions to resolve personal and making decisions to resolve personal and decisions to resolve personal and arganizational
organizational ethical conflicts organizational ethical conflicts ethical conflicts

B9.11 Demonstrate a variety of informal and fonmal Explain the variety of informal and formal systems for | ldentify the variety of informal and formal systems for
strategies for resolving ethics disputes in varying resolving ethics disputes that have jurisdiction over resolving ethics disputes that have jurisdiction over
practice areas occupational therapy practice occupational therapy practice

B.912 Describe and implement strategies to assist the Describe and discuss strategies to assist the |dentify strategies to assist the consumer in gaining
cansumer in gaining access to occupational therapy consumer in gaining access to occupational therapy access to occupational therapy services
and other health and social services services

B.9 13 Demonstrate advocacy by participating in and Demonstrate professional advocacy by participating Demonstrate professional advocacy by participating

exploring leadership positions in organizations or
agencies promoting the profession (e.g., AOTA, state
occupational therapy associations, World Federation
of Occupational Therapists, advocacy organizations),
consumer access and services, and the welfare of

the community

in organizations or agencies promoting the profession
(e.g., AOTA, state occupational therapy associations,
advacacy organizations)

in organizations or agencies promoting the profession
{e.g., AOTA, state accupational therapy associations,
advocacy organizations)

SECTION C: FIELDWORK EDUCATION AND DOCTORAL EXPERIENTIAL COMPONENT

C.1.0: FIELDWORK EDUCATION
Fieldwork education is a crucial part of professional preparation and is best integrated as a component of the curriculum des ign. Fieldwork experiences should be
implemented and evaluated for their effectiveness by the educational institution. The experience should provide the student with the opportunity to carry out professional
responsibilities under supervision of a qualified occupational therapy practitioner serving as a role model. The academic fieldwork coordinator is responsible for the
program’s compliance with fieldwork education requirements. The academic fiekdwork coordinator will

C11

Ensure that the fieidwaork program refiects the
sequence and scope of content in the curriculum
design in collaboration with faculty so that fieldwork
experiences strengthen the ties between didactic and
fieldwork education

Ensure that the fieldwork program reflects the
sequence and scape of content in the curriculum
design in collaboration with faculty so that fieldwork
experiences strengthen the ties between didactic and
fieldwork education

Ensure that the fieldwork program reflects the
sequence and scope of content in the curriculum
design in collaboration with faculty so that fieldwork
experiences strengthen the ties between didactic and
fieldwork education

Document the criteria and process for selecting
fieldwork sites, to include maintaining memoranda of
understanding, complying with all site requirements,
maintaining site objectives and site data, and
communicating this information to students

THE PROGRAM MUS T HAVE EVIDENCE OF THE TIMELY

Document the criteria and process for selecting
fieldwoerk sites, to include maintaining memoranda of
understanding. complying with ail site requirements,
maintaining site objectives and site data, and
communicating this information to students

Document the criteria and process for selecting
fieldwork sites, to include maintaining memaranda of
understanding, complying with all site requirements,
maintaining site objectives and site data, and
communrcatmg this information to students

Demonsﬂ'ate thét-a-cademio and fieldwork educétt;rs 1l

collaborate in establishing fieldwork objectives and
communicate with the student and fieldwork educator
about progress and performance during fieldwork

.Dém(;nstrat.e thai academic a_rid riélawork educators

collaborate in establishing fieldwork objectives and
communicate with the student and fieldwork educator
about progress and performance during fieldwork

Demonstrate that academic Iand fié lawork edum-:ators

collaborate in establishing fieldwork objectives and
communicate with the student and fieldwork educator
about progress and performance during fieldwork

ACADEWMIC AND FIELDWORK EDUCATORS ARE EXPECTED TO COLLABORATE IN ESTABLISHING FIELDWORK OBJECTIVES PRIOR TO THE FIELDWORK B(F‘FRTEVE THEY
ARE ALSO EXPECTED TO COMMUNICATE WITH THE STUDENT ABOUT PROGRESS AND PERFORMANCE THROUGHOUT THE FIELDWORK PER/IOD,
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; Ll el s o A - s | B
The program must have evidence of valid memoranda

scope and number to allow completion of graduation
requirements in a timely manner in accordance with
the policy adopted by the program as required by
Standard A 414

of understanding in effect and signed by both parties af
the time the student is completing the Levell or Level
Il fieldwork experience  (Electronic memoranda of
understanding and signatures are acceptable )
Responsibilities of the sponsoring institution(s) and
each fieldwork site must be clearly documented in the

memorandum of understanding

Level | or Level ll) has as its focus psychological and
social factors that influence engagement in
occupation.

STANDARD 'ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A CCl ITATIO DARDS AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER'S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT

Ci4. Ensure that the ratio of fieldwork educators to Ensure that the ratio of fieldwork educators to Ensure that the ratio of fiekdwork educators to
students enables proper supervision and the ability to | students enables proper supervision and the ability to | students enables proper supervision and the ability to
provide frequent assessmeit of student progress in provide frequent assessment of student progress in pravide frequent assessiment of student progress in
achieving stated fieldwork objectives. achieving stated fieldwork objectives. achieving stated fieldwork objectives.

Cc15 Ensure that fieldwork agreements are sufficient In

Ensure that fieldwark agreements are sufficient in
scope and number to allow completion of graduation
requirements in a timely manner in accordance with
the policy adapted by the program as required by
Standard A 414

The program must have evidence of valid memoranda
of understanding in effect and signed by both parties al
the time the student is completing the Level | or Level
|| fieldwark experience. (Electronic memorancia of
understanding and signatures are acceptable.)
Responsibilities of the sponsoring institution(s) and
each fieldwork site must be clearly documented in the
memorandum of understanding.

Ensure that at le
(either Level | or Level Il) has as its focus
psychological and social factors that influence
engagement in occupation
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Ensure that fieldwork agreements are sufficient in
scope and number to allow completion of graduation
requirements in a timely manner in accordance with
the policy adopted by the program as required by
Standard A 414

The program must have eviden
of understanding in effect and sighed by both parties al
the time the student is completing the Level | or Level
Il fieldwork expertience (Electronic memoranda of
understanding and signatures are acceptable )
Responsibilities of the sponsoring institution(s) and
each fieldwork site must be clearly documented in the
memorandum of understanding.

Ensure that at least one fieldwork experience (either
Level | or Level Il) has as its focus psychological
and social factors that influence engagement in

occupation
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ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE
OCCUPATIONAL THERAPIST

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR
THE OCCUPATIONAL THERAPY ASSISTANT

The goal of Level | fieldwork is to introduce students to the fieldwork experience, to apply knowledge to practice, and to

The program will

develop understanding of the needs of clients.

c18 Ensure that Level | fieldwork is integral to the
program's curriculum design and include experiences
designed to enrich didactic coursewark through
directed observation and participation in selected
aspects of the accupational therapy process

Ensure that Level | fieldwork is integral to the
program’s curriculum design and include experiences
designed to enrich didactic coursework through
directed abservation and participation in selected
aspects of the occupational therapy process

Ensure that Level | fieldwaork is integral to the
program’s curriculum design and include experiences
designed to enrich didactic coursewark through
directed observation and participation in selected
aspects of the occupational therapy process

Ensure that qualified personnel supervise Level |
fieldwork Examples may include, but are not limited
to, currently licensed or otherwise regulated
accupational therapists and occupational therapy
assistants, psychologists, physician assistants,
teachers, social warkers, nurses, and physical
therapists

Ensure that gqualified personnel supervise Level |
fieldwork Examples may include, but are not limited to
currently licensed or otherwise regulated occupational
therapists and occupational therapy assistants,
psychologists, physician assistants, teachers, social
workers, nurses, and physical therapists

Ensure that qualified personnel supervise Level |
fieldwork. Examples may include, but are not limited
to, currently licensed or otherwise regulated
occupational therapists and occupational therapy
assistants, psychologists, physician assistants,
teachers, social workers, nurses, and physical
therapists

C.110 Document all Level | fieldwork experiences that are
provided to students, including mechanisms for
formal evaluation of student performance Ensure
that Level | fieldwark is not substituted for any part of

Level il fieldwork

Document all Level | fieldwork experiences that are
provided to students, including mechanisms for
formal evaluation of student performance. Ensure
that Level | fieldwork is not substituted for any part of
Level Il fieldwork

Document all Level | fieldwork expenences that are
provided to students, including mechanisms for
formal evaluation of student performance Ensure
that Level | fieldwork is not substituted for any part of
Level |l fieldwork

The goal of Level il fieldwork is to develop competent, entry-level, generalist occupational therapists. Level |l
fieldwork must be integral to the program’s curriculum design and must include an in-depth experience in delivering
occupational therapy services to clients, focusing on the application of purposeful and meaningful occupation and
research, administration, and management of occupational therapy services. It is recommended that the student be
exposed to a variety of clients across the lifespan and to a variety of settings. The program will

Thegoal of Level Il fieldwork is to develop
competent, entry-level, generalist occupational
therapy assistants. Level Il fieldwork must be
integral to the program’s curriculum design and
must include an in-depth experience in delivering
occupational therapy services to clients, focusing
on the application of purposeful and meaningful
occupation, It is recommended that the student be
exposed to a variety of clients across the lifespan
and to a variety of settings. The program will

cC1M1 Ensure that the fieldwark experience Is designed to
promote clinical reasoning and reflective practice, to
transmit the values and beliefs that enable ethical
practice, and to develop professionalism and

competence in career responsibilities

Ensure that the fieldwork experience is designed to
promote clinical reasoning and reflective practice, to
transmit the values and beliefs that enable ethical
practice, and ta develop professionalism and
competence in career responsibilities

Ensure that the fieldwark experience Is designed

to promote clinical reasoning appropriate to the
occupational therapy assistant role, to transmit the
values and beliefs that enable ethical practice, and to
develop professionalism and competence in career
responsibilities
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C112 Provide Level Il fieldwork in traditional and/or Provide Level 1l fieldwork in traditional and/or Provide Level Il fieldwork in traditional and/or
emerging settings, consistent with the curriculum emerging settings, consistent with the curriculum emerging settings, consistent with the curriculum
design. |n all settings, psychosocial factors design Inall settings, psychasocial factors design In all settings, psychesocial factors
influencing engagement in ocoupation must be influencing engagement in occupation must be influencing engagement in occupation must be
understood and integrated for the development of understood and integrated for the development of understood and integrated for the development of
client-centered, meaningful, occupation-based client-centered, meaningful, occupation-based client-centered, meaningful, occupation-based
outcomes. The student can complete Level Il outcomes. The student can complete Level Il outcomes. The student can complete Level Il
fieldwork in a minimum of one setting I itis reflective | fieldwork in a minimum of one setting if it is reflective | fieldwork in a minimum of one setting if it is reflective
of mare than one practice area, or in a maximum of of more than one practice area, or in a maximum of of more than one practice area, or in a maximum of
four different settings four different settings three differert settings

C113 Require a minimum of 24 weeks’ full-time Level || Require a minimum of 24 weeks’ full-time Level i Require a minimum of 16 weeks' full-time Level il
fieldwork This may be completed on a part-time fieldwork. This may be completed on a part-time fieldwork This may be completed on a part-time
basis, as defined by the fieldwork placement in basis, as defined by the fieldwork placement in basis, as defined by the fieldwork placement in
accardance with the fieldwork placement’s usual and | accordance with the fieldwork placement’s usual and | accordance with the fieldwork placement's usual and
customary personnel policies, as long as itis at least | customary personnel policies, as long as itis at least | customary personnel policies, as long as it is at least
50% of an FTE at that site 50% of an FTE at that site 50% of an FTE at that site

C114 Ensure that the student is supervised by a currently Ensure that the student 1s supervised by a currently Ensure that the student is supervised by a currently
licensed or otherwise regulated occupational licensed or otherwise regulated occupational licensed or otherwise regulated cccupational
therapist who has a minimurn of 1 year full-time (or its | therapist who has a minimum of 1 year full-time (or its | therapist or occupational therapy assistant (under the
equivalent) of practice experience subsequent to equivalent) of practice experience subsequent to supervision of an occupational therapist) who has a
initial certification and who is adequately prepared to | initial certification and who is adequately prepared to | minimum of 1 year full-time (or its equivalent) of
serve as a fieldwork educator. The supervising serve as a fieldwork educator. The supervising practice experience subsequernt to initial certification
therapist may be engaged by the fieldwork site or by therapist may be engaged by the fieldwork site or by and who is adequaltely prepared to serve as a
the educational program the educational program fieldwork educatar. The supervising therapist may be

engaged by the fieldwork site or by the educational
program
VERIFICATION THAT THE FIELDOWVORK SUPERVISOR MEETS ALL REQUIREMENTS OF STANDARD C 1 14 MUST OCCUR PRIOR TO THE ARRIVAL OF THE STUDENT AT THE
FIELDWORK EXPERIENCE.

C115 Document a mechanism for evaluating the Document a mechanism for evaluating the Document a mechanism for evaluating the
effectiveness of supervision (e g.. student evaluation | effectiveness of supervision (e.g., student evaluation | effectiveness of supervision (e g, student evaluation
of fieldwork) and for providing resources for of fieldwork) and for providing resources for of fieldwork) and for providing resources for
enhancing supervision (e g, materials on supervisory | enhancing supervision (e g., materials on supervisary | enhancing supervision (e g., materials on supervisory
skills, continuing education opportunities, articies on skills, continuing education opportunities, articles on skills, continuing education opportunities, articles on
theory and practice) theory and practice) theoly and practice)

C1.16 Ensure that supervision provides protection of Ensure that supervision provides protection of Ensure that supervision provides protection of
consumers and opportunities for appropriate role consumers and opportunities for appropriate role consumers and oppartunities for appropriate role
modeling of occupational therapy practice . Initially, modeling of occupational therapy practice Initially, madeling of occupational therapy practice. Initially,
supervision should be direct and then decrease ta supervision should be direct and then decrease to less| supervision should be direct and then decrease to
less direct supervision as appropriate for the setting, direct supervision as appropriate for the setting, the less direct supervision as appropriate for the setting,
the severity of the client's condition, and the ability of | severity of the client’s condition, and the ability of the | the severity of the client's condition, and the ability of
the student student the student

C117 Ensure that supervision provided in a setting where Ensure that supervision pravided in a setting where Ensure that supervision provided in a setting where

no occupational therapy services exist includes a
documented plan for provision of occupational

no occupational therapy services exist includes a
documented plan for provision of occupational

no occupational therapy services existincludes a
documented plan for provision of occupational

36

170




Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL EDUCATIONAL MASTER’S-DEGREE-LEVEL EDUCATIONAL ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE PROGRAM FOR THE PROGRAM FOR
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST THE OCCUPATIONAL THERAPY ASSISTANT
therapy services and supervision by a currently therapy services and supeivision by a currently therapy assistant services and supervision by a
licensed otherwise regulated accupational therapist licensed or otherwise regulated occupational currently licensed or otherwise regulated
with at least 3 years’ full-time or its equivalent of therapist with at least 3 years' full-time orits occupational therapist or occupational therapy
praofessional experience. Supervision must include a equivalent of professional experience. Supervision assistant (under the direction of an occupational
minimum of 8 hours of direct supervision each week must include a minimum of 8 hours of direct therapist) with at least 3 years' full-time or its
of the fieldwork experience  An occupational therapy | supervision each week of the fieldwork experience equivalent of professional experience Supervision
supervisor must be available, via a variety of contact | An occupational therapy supervisor must be must include a minimum of 8 hours of direct
measures, to the student during all working hours An | available, via a variety of contact measures, to the supervision each week of the fieldwork experience
on-site supervisor designee of another profession student during all working hours. An on-site An occupational therapy supervisor must be
must be assigned while the accupational therapy supervisor designee of another profession must be available, via a variety of contact measures, to the
supervisor is off site assigned while the occupational therapy supervisoris | student during all working hours. An on-site
off site supervisor desigree of another profession must be
assigned while the occupational therapy supervisor is
off site

C118 Document mechanisms for reguiing formal Document mechanisms for requiring formal Document mechanisms for requiring formal
evaluation of student performance on Level (1 evaluation of student performance on Level I evaluation of student performance on Level I
fieldwork (e g, the AOTA Fieldwork Perfonmance fieldwork (e g., the AOTA Fieldwork Peifornance fieldwork (e.g., the AOTA Fieldworlc Performance
Evaluation for the Cccupational Therapy Student or Evaluation for the Occupational Therapy Student or Evaluation for the Occupational Therapy Assistant
equivalent) equivalent) Student or equivalent)

C.119 Ensure that students attending Level Il fieldwork Ensure that students attending Level |i fieldwork Ensure that students attending Level Il fieldwork
outside the United States are supervised by an outside the United States are supelrvised by an outside the United States are supervised by an
occupational therapist who graduated from a program | occupational therapist who graduated from a program | occupational therapist who graduated from a program
approved by the World Federation of Occupational approved by the World Federation of Occupational approved by the World Federation of Occupational
Therapists and has 1 year of experience in practice Therapists and has 1 year of experience in practice Therapists and has 1 year of experience in practice

C.2.0. DOCTORAL EXPERIENTIAL COMPONENT

The goal of the doctoral experiential component is to develop
occupational therapists with advanced skills (those that are
beyond a generalist level). The doctoral experiential component
shall be an integral part of the program’s curriculum design and
shall include an in<depth experience in one or more of the
following: clinical practice skilis, research skills, administration,
leadership, program and policy development, advocacy,
education, or theory development.

The student must successfully complete all coursework and
Level Il fieldwork and pass a competency requirement prior to the
commencement of the doctoral experiential component. The
specific content and format of the competency requirement is
determined by the program. Examples include a written
comprehensive exam, oral exam, NBCOT certification exam
readiness tool, and the NBCOT practice exams.
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STANDARD |
NUMBER

ACCI ATION ST/ |

DOCT ORAL-DEGREE-LBIEL EDUCATIONAL |

PROGRAM FORTHE
OCCUPATIONAL THERAPIST

cz1

| "ACCREDITATION STANDARDS FOR A [

MASTER'S-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR THE

OCCUPATIONAL THERAPIST

~ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL EDUCATIONAL
PROGRAM FOR

THE OCCUPATIONAL THERAPY ASSISTANT

Ensure that the doctoral experiential companent is
designed and administered by faculty and provided in
setting(s) consistent with the program's curriculum
design, including individualized specific objectives
and plans for supervision.

(No related Standard)

(No related Standard)

C22.

Ensure that there 1s a memorandum of understanding
that, at a minimum, includes individualized specific
objectives, plans for supervision or mentoring, and
responsibilities of all parties.

(No related Standard)

(No related Standard)

<323

Require that the length of this doctoral experiential
component be a minimum of 16 weeks (640 hours)
This may be completed on a part-time basis and must
be consistent with the individualized specific
objectives and culminating project. No more than
20% of the 640 hours can be completed outside of
the mentored practice setting(s) Prior fieldwork or
work experience may not be substituted for this
experiential component.

{No related Standard)

(No related Standard)

c24

Ensure that the student is mentored by an individual
with expertise consistent with the studenrt's area of
focus The mertor does not have to be an
occupational therapist.

(No related Stancard)

Document a formal evaluatlon mechamsm for
objective assessment of the student's peffarmance
during arx at the completion of the doctoral
experiential component.

(No related Standard)

relndard)

~(No related Standard)
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GLOSSARY
Accreditation Standards for a Doctoral-Degree-Level Educational Program for the Occupational Therapist,
Masters-Degree< evel Educational Program for the Occupational Therapist, and
Associate-Degree-Level Educational Program for the Occupational Therapy Assistant

Definitions given below are for the purposes of these documents.
ABILITY TO BENEFIT: A phrase that refers to a student who does not have a high school diploma or its recagnized equivalent, but is eligible to receive funds under the Title IV

Higher Education Act programs after taking an independently adiministered examination and achieving a score, specified by the Secretary of the U.S Department of Education
{USDE), indicating that the student has the ability to benefitfrom the education being offered

ACADEMIC CALENDAR: The official institutional document that lists registration dates, semester/quarter stop and start dates, holidays, graduation dates, and other pertinent
everts Generally, the academic year is divided into two major semesters, each approximately 14 to 16 weeks long A smaller number of institutions have quarters rather than
semesters. Quarters are approximately 10 weeks long; there are three major quarters and the summer session

ACTIVITY: A teim that describes a class of human actions that are goal directed (AOTA, 2008b)

ADVANCED: The stage of being beyond the elementary or introductory

AFFILIATE: An entity that formally cooperates with a sponsoring institution in implementing the occupational therapy educational program

AREAS OF OCCUPATION: Activities in which people engage: activities of daily living, instrumental activities of daily living, rest and sleep, education, work, play, leisure, and sacial
participation

ASSIST: To aid, help, or hold an auxiliary position
BODY FUNCTIONS: The physiological functions of body systems (including psychological functions)
BODY STRUCTURES: Anatomical parts of the body such as argans, limbs, and their components
CARE COORDINATION: The process that links clients with appropriate services and resources
CASE MANAGEMENT: A system to ensure that individuals receive appropriate health care services
CLIENT: The term used to name the entity that receives occupational therapy services Clients may include (1) individuals and other persons relevant to the client's iife including
family, caregivers, teachers, employers, and others who may also help or be served indirectly; (2) organizations, such as businesses, industries, ar agencies; and (3) populations
within a community (AOTA, 2008b)
CLIENT-CENTERED SERVICE DELIVERY: An arientation that honors the desires and priorities of clierts in designing and implementing interventions
CLIENT FACTORS: Factors that reside within the client and that may affect performance in areas of occupation Client factors include body functions and body structures
CLINICAL REASONING: Complex multifaceted cognitive process used by practitioners to plan, direct, perform, and reflect on intervention
COLLABORATE: To work together with a mutual sharing of thoughts and ideas
COMPETENT: To have the requisite abilities/qualities and capacity to function in a professional environment
CONSORTIUM: Two ar more higher education institutions having a formal agreement to share resources for the operation of an educational program.
CONSUMER: The direct and/or indirect recipient of educational and/or practitioner services offered
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CONTEXT/CONTEXTUAL FACTORS AND ENVIRONMENT :
CONTEXT: The variety of interrelated conditions within and surrounding the client that influence performance. Contexts include cultural, personal, temporal, and virtual
aspects
ENVIRONMENT: The external physical and sacial environment that surrounds the client and in which the client's daily life occupations occur

CONTEXT OF SERVICE DELIVERY: The knowledge and understanding of the various contexts in which occupational therapy sewvices are provided

COOPERATIVE PROGRAM: Two administrative entities having a cooperative agreement to affer a single program. At least one of the entities must hold degree-granting authority
as required by the ACOTE Standards

CRITERION-REFERENCED: Tests that compare the performance of an individual to that of another group, known as the nom group

CULMINATING PROJECT: A project that is completed by a doctoral student that demonstrates the studert’s ability to relate theory to practice and to synthesize advanced
knowledge in a practice area

CURRICULUM DESIGN: An overarching set of assumptions that explains how the curricuium is planned, implemented, and evaluated Typicaily, a curriculum design includes
educational goals and curriculum threads and provides a clear rationale for the selection of content, the determination of scope of content, and the sequence of the content. A
curriculum design is expected to be consistent with the mission and philosophy of the spensoring institution and the program

CURRICULUM THREADS: Curriculum threads, or themes. are identified by the program as areas of study and development that follow a path through the curriculum and represent
the unique qualities of the program, as demonstrated by the program’s graduates Curriculum threads are typically based on the profession's and program’s vision, mission, and
philosophy (e g., occupational needs of society, critical thinking/professional reasoning, diversity/globalization  (AOTA, 2008a)

DIAGNOSIS: The process of analyzing the cause or nature of a condition, situation, or prablem Diagnosis as stated in Standard B 4 0 refers to the occupational therapist's ability to
analyze a probleim associated with occupational performance and participation

DISTANCE EDUCATION: Education that uses one or mare of the technologies listed below to deliver instruction to students who are separated from the instructor and to support
regular and substantive interaction between the students and the instructor, either synchronously or asynchronously The technologies may include
»  The Internet:
+ One-way and two-way transmissions through open broadcast, closed circuit, cable, microwave, broadband lines, fiber optics, satellite, or wireless communications devices;
* Audio conferencing; or
e Video cassettes, DVDs, and CD-ROMs, if the cassettes, DVDs, or CD-ROMs are used in a course

DISTANCE EDUCATION DELIVERY MODEL: There is one curricufum with some (or all) of the students receiving the didactic portion of the prograim taught via distance education
from the primary campus. The didactic portion of the program is delivered to all students {irrespective of whether it is delivered in class or by distance education) by the same
instructors. Students may receive the experiential and lab components at either the primary campus or at other locations

DRIVER REHABILITATION: Speciaiized evaluation and training to develop mastery of specific skills and techniques to effectively drive a motor vehicle independently and in
accordance with state department of motor vehicles regulations

ENTRY-LEVEL OCCUPATIONAL THERAPIST: The outcome of the occupational therapy educational and certification process; an individual prepared to begin gereralist practice
as an occupational therapist with less than 1 year of experience

ENTRY-LEVEL OCCUPATIONAL THERAPY ASSISTANT: The outcome of the occupational therapy educational and cetification process; an individual prepared to begin
generalist practice as an occupational therapy assistant with less than 1 year of experience

FACULTY:

FACULTY, CORE: Persors who are resident facuity, including the program director and academic fieldwork coordinator, appointed to and employed primarily in the
occupational therapy educational program
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FACULTY, FULL TIME: Core faculty members who hold an appointment that are full-time, as defined by the institution, and whose job responsibilities include teaching and/or
contributing to the delivery of the designed curriculum regardless of the pasition title (e g., full-time instructional staff, academic fieldwork coordinator, and clinical instructars
would be considered faculty)

FACULTY, PART TIME: Core faculty members who hold an appointment that is considered by that institution to constitute less than full-time service and whose job
respansibilities include teaching and/for cantributing to the delivery of the designed curriculum regardless of the position title

FACULTY, ADJUNCT: Persons who are responsible for teaching at least 50% of a course and are part-time, nonsalaried, non-tenure-track faculty members who are paid for
each class they teach

FIELDWORK COORDINATOR: Faculty member who is responsible for the development, implementation, management, and evaluation of fieldwork education

FRAME OF REFERENCE: A set of interrelated, internally consistent concepts, definitions, postulates, and principles that provide a systematic description of a practitioner's
interaction with clierts A frame of reference is intended to link theory to practice

FULL-TIME EQUIVALENT (FTE): An equivalent position for a full-time faculty member (as defined by the institution). A full-time equivalent can be made up of no more than 3
individuals

GRADUATION RATE: The total number of students who graduated from a program within 150% of the published length of the program, divided by the number of students on the
roster who started in the program

HABITS: "Automatic behavior that is integrated into mare complex pattems that enable people to function on a day-to-day basis" (Neidstadt & Crepeau, 1998)

HEALTH LITERACY: Degree to which individuals have the capacity to obtain, process, and understand basic health information and services needed to make appropriate health
decisions (National Network of Libraries of Medicine, 2011)

INTERPROFESSIONAL COLLABORATIVE PRACTICE: “Multiple health workers from different professional backgrounds working together with patients, families, careers, and
communities to deliver the highest quality of care” (World Health Organization, 2010)

MEMORANDUM OF UNDERSTANDING (MOU): A document outlining the terrns and details of an agreement between parties, including each parties’ requirements and
responsibilities. A memorandum of understanding may be signed by any individual who is authorized by the institution to sign fieldwork memoranda of understanding on behalf of the
institution

MENTORING: A relationship between two people in which ane person (the mentor) is dedicated to the personal and professional growth of the other (the mentee). A mentor has
more experience and knowledge than the mentee

MISSION: A statement that explains the unique nature of a program or institution and how it helps fuffill or advance the goals of the sponsoring institution, including religious
missions

MODALITIES: Application of a therapetic agent, usually a physical agent modality
DEEP THERMAL MODALITIES: Modalities such as therapeutic ultrasound and phonophoresis
ELECTROTHERAPEUTIC MODALITIES: Modalities such as biofeedback, neuromuscular electrical stimulation, functional electrical stimuiation, transcutaneous
electrical nerve stimulation, electrical stimulations for tissue repair, high-voitage galvanic stimulation, and iontophoresis
MECHANICAL MODALITIES: Modalities such as vasopneumatic devices and continuous passive motion
SUPERFICIAL THERMAL MODALITIES: Modalities such as hydrotherapy, whirlpool, cryotherapy, fluidotherapy, hot packs, paraffin, water, and infrared

MODEL OF PRACTICE: The set of theories and philosophies that defines the views, beliefs, assumptions, values, and domain of concern of a particular profession or discipline
Models of practice delimit the boundaries of a profession
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OCCUPATION: "Activities of everyday life, named, organized and given value and meaning by individuals and a culture. Occupation is everything that people do to occupy
themselves, including looking after themselves enjoying life and contributing fo the social and economic fabric of their communities” (Law, Polatajko, Baptiste, & Townsend,
1997)

OCCUPATIONAL PROFILE: An analysis of a client's occupational history, routines, interests, values, and needs to engage in occupations and occupational roles

OCCUPATIONAL THERAPY: The art and science of applying occupation as a means to effect positive, measurable change in the health status and functional outcomes of a client
by a qualified occupational therapist and/or occupational therapy assistant (as appropriate)

OCCUPATIONAL THERAPY PRACTITIONER: An individual who is initially credentialed as an occupational therapist or an accupational therapy assistant
PARTICIPATION: Active engagement in occupations
PERFORMANCE PATTERNS: Patterns of behavior related to daily |ife activities that are habitual or routine Performance patterns include habits, routines, rituals, and roles

PERFORMANCE SKILLS: Features of what one does, not what one has, related to observable elements of action that have implicit functional purposes. Performance skills include
motor and praxis, sensory/perceptual, emotional regulation, cognitive, and communication and social skills

PHILOSOPHY: The underlying belief and value stiucture for a program that is consistent with the sponsoring institution and which permeates the curriculum and the teaching
learning process

POPULATION-BASED INTERVENTIONS: |nterventions focused on promoting the overall health status of the commurity by preventing disease, injury, disability, and premature
death A population-based health intervertion can include assessment of the community’s needs, health promotion and public education, disease and disability prevention,
monitoring of services, and media interventions Most infervertions are tailored to reach a subset of a population, although some may be targeted toward the population at large
Populations and subsets may be defined by geography, culture, race and ethricity, socioeconomic status, age, or other characteristics Many of these characteristics relate to the
health of the described population (Keller, Schaffer, Lia-Hoagberg, & Strohschein, 2002)

PREPARATORY METHODS: Intervention techniques focused on client factors to help a client’s function in specific activities

PROGRAM DIRECTOR (asscciate-degree-level occupational therapy assistant): An initially certified occupational therapist or occupational therapy assistant who is licensed or
credentialed according to regulations in the state or jurisdiction in which the program is located The program director must hold a minimum of a master's degree

PROGRAM DIRECTOR (master's-degree-level occupational therapist): An initially certified ocoupational therapist who is licensed or credentialed according to regulations in the
state or jurisdiction in which the program is located. The program director must hold a doctoral degree

PROGRAM DIRECTOR (doctoral-degree-level occupational therapist): An initially certified occupational therapist who s licensed or credentialed according to regulations in the state
or jurisdiction in which the program is located The program director must hold a doctoral degree

PROGRAM EVALUATION: A continuing system for routinely and systematically analyzing data to determine the extent to which the program is meeting its stated goals and
objectives

PURPOSEFUL ACTIVITY: “An activity used in treatment that is goal directed and that the [client] sees as meaningful or purposeful” (Low, 2002)
RECOGNIZED REGIONAL OR NATIONAL ACCREDITING AUTHORITY: Regional and national accrediting agencies recognized by the USDE and/or the Courcil for Higher
Education Accreditation (CHEA) to accredit postsecondary educational programsiinstitutions. The purpose aof recagnition is to ensure that the accrediting agencies are reliable

authorities for evaluating quality education or training programs in the institutions they accredit

Regional accrediting bodies recognized by USDE:

e Accrediting Commission for Community and Junior Colleges, Western Association of Schools and Colleges (ACCJCAMVASC)
s Accrediting Commission for Senior Colleges and Universities, Western Assaciation of Schoals and Colleges (ACSCUMWASC)
» Commission on Colleges, Southern Association of Colleges and Schools (SACS)
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Commission on institutions of Higher Education, New England Association of Schools and Colleges (CIHE/NEASC)
Higher Learning Commission, North Central Association of Colleges and Schools (HLC)

Middle States Commission on Higher Education, Middle States Association of Colleges and Schools (MSCHE}
Northwe st Commission on Colleges and Universities (NWCCU)

Natlonal accrediting bodies recognized by USDE:

Accrediting Bureau of Health Education Schools (ABHES)
Accrediting Commission of Career Schools and Colleges (ACCSC)
Acgcrediting Council for Continuing Education and Training (ACCET)
Council on Occupational Education (COE)

Distance Education Accrediting Commission (DEAC)

New York State Board of Regents

National accrediting bodies recognized by CHEA:
« Accrediting Council for Independent Colleges and Schools (ACICS)

REFLECTIVE PRACTICE: Thoughtful consideration of one’s experiences and knowledge when applying such knowledge to practice. Reflective practice includes being coached by
professionals

RELEASE TIME: Period when a person is freed from regular duties, especially teaching, to allow time for other tasks or activities

RETENTION RATE: A measure of the rate at which students persist in their educational program, calculated as the percertage of students on the roster, after the add period, from
the beginning of the previous academic year who are again enrolled at, or graduated prior to, the beginning of the subsequent academic year

SCHOLARSHIP: “A systematic investigation = designed to develop or fo contribute to generalizable knowledge” (45 CFR § 4G). Scholarship is made public, subject to review, and
part of the discipiine or professional knowledge base (Glassick, Huber, & Maeroff, 1997) It allows others to build on it and further advance the field (AOTA, 2009)

SCHOLARSHIP OF DISCOVERY: Engagement in activity that leads to the developrment of ‘knowledge for its own sake " The Scholarship of Discovery encompasses
original research that contributes to expanding the knowledge base of a discipline (Boyer,1890)

SCHOLARSHIP OF INTEGRATION: Investigations making creative cannections both within and across disciplines to integrate, synthesize, interpret, and create new
perspectives and theories (Boyer, 1990}

SCHOLARSHIP OF APPLICATION: Practitioners apply the knowledge generated by Scholarship of Discovery or Integration to address real problems at all levels of
saciety (Boyer, 1990) In occupational therapy, an example would be the application of theoretical knowledge to practice interventions or to teaching in the classroom

SCHOLARSHIP OF TEACHING AND LEARNING: “Involves the systematic study of teaching and/or learning and the public sharing and review of such work through
presertations, publications, and performances” (McKinney, 2007, p 10)

SENIOR COLLEGE: A college that holds degree-granting authority that includes baccalaureate-degree-level education.
SKILL: The ability to use one's knowledge effectively and readily in execution or performance
SPONSORING INSTITUTION: The identified legal entity that assumes total responsibility for meeting the minimal standards for ACOTE accreditation
STRATEGIC PLAN: A comprehensive plan that articulates the program’s future vision and guides the program development (e g, faculty recruitment and professional growth,
changes in the curricuium design, priorities in academic resources, procurement of fieldwork sites). A program'’s strategic plan must include, but need not be limited to,
¢ Evidence that the plan is based on program evaiuation and an analysis of external and internal environments,

« Long-term goals that address the vision and mission of both the institution and program, as well as specific needs of the program,
» Specffic measurable action steps with expected timelines by which the program will reach its long-term goals,
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e Person(s) responsible for action steps, and
* Evidence of periodic updating of action steps and long-term goals as they are met or as circumstances change
SUPERVISE: To direct and inspect the performance of workers or work
SUPERVISION, DIRECT: Two-way communication that occurs in real time and offers both audio and vistial capabilities to ensure oppartunities for timely feedback

SUPERVISOR: One who ensures that tasks assigned to others are peiformed cormectly and efficiently

THEORY: A set of interrelated concepts used to describe, explain, or predict phenomena

TELEHEALTH: The application of evaluative, consultative, preventative, and therapeutic services delivered through telecommunication and information technologies. Occupatioral
therapy services provided by means of a telehealth service delivery model can be synchronous, that is, delivered through interactive technologies in real time, or asynchronaus,

using store-and-forward technologies. Occupational therapy practitioners can use telehealth as a mechanism to provide services at a location that is physically distant from the client,
thereby allowing for services ta occur where the client lives, works, and plays, if that is needed or desired (AOTA, 2010)

TRANSFER OF CREDIT: A tenm used in higher education to award a student credit for courses earned in another institution prior to admission to the occupational therapy or
occupational therapy assistant program
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2018 Accreditation Council for Occupational Therapy Education (ACOTE®) Standards and Interpretive Guide
(effective July 31, 2020)

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
QCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

PREAMBLE

The dynamic nature of contemporary
health and human services delivery
systems provides opportunities for the
occupational therapist to possess Lhe
necessary knowledge and skills as a direct
care provider, consultant, educalor,
manager, leader, researcher, and advocate
for the profession and the consumer.

A graduate from an ACOTE-accredited
doctoral-degree-level occupational therapy
program must

e Haveacquired, as a foundation for
professional study, a breadth and
depth of knowledge in the liberal arts
and sciences and an understanding of
issues related to diversily.

e Beeducated as a generalist with a
hroad exposure to the delivery models
and systems used in setlings where
occupational therapy is currently
practiced and where i1 is eraerging as a
service,

*  Have achieved eulty-level competence
through a combination of didactic,
fieldwork, and capstone education.

*  Be prepared to evaluate and choose
appropriate theory to inform practice.

e Beprepared to articulate and apply
occupational therapy iheory through
evidence-based evaluations and
interventions to achieve expected
outconmes as related to occupation

*  Be prepared to articulate and apply

The dynamic nature of contemporary
health and human services delivery
systerus requires the occupational therapist
lo possess basic skills as a direct care
provider, consultani, educator, manager,
leader, researcher, and advocale for the
profession and the consumer,

A graduate from an ACOTL-accredited
masler’s-degree-level occupational therapy
program must

. Have acquired, as a foundation for
prolessional study, a breadth and
depth of knowledge in the liberal arts
and sciences and an understanding of
issues related to diversity.

¢ Beeducated as a generalisl with a
broad exposure to the delivery models
and systems used in seltings where
occupational thevapy is currently
practiced and where it is emerging as
a service.

e Haveachieved entry-level compelence
through a combination of didactic and
lieldwork education,

s Be prepared to choose appropriate
theory to inform practice.

*  Beprepared lo articulate and apply
occupational therapy theory through
evidence-based evaluations and
intervenlions lo achieve expected
oulcorues as related to occupation.

*  Be prepared to articulate and apply
therapeutic use of occupations with

The dynamic nature of contemporary
health and human services delivery
systems requires Lhe occupational therapy
assistant lo possess basic skills as a direct
care provider, educator, manager, leader,
and advocate for the profession and the
consumer,

A graduate frora an ACOTCG-aceredited
baccalaureate-degree-level occupational
therapy assistanl program must

e Have acquired an eclucational
foandation in the liberal arts and
sciences, including a focus on issues
related 1o diversity.

¢ Beeducaled as a generalist with a
broad exposure to the delivery models
and systems used in settings wlere
occupational therapy is cwrrently
practiced and where il is emerging as
aservice.

*  Have achieved enry-level competence
through a combination of didactic and
fieldwork education.

¢ Define theory as it applies Lo pruclice.

*  Be prepared to articulate and apply
occupalional therapy principles and
intervention tools 1o achicve expected
outcomes as related 1o occupation.

*  Be preparedio articulate and apply
therapeutic use of occupations with
persons, groaps, and populations lor
the purpose of facilitating
performance and participation in

The dynamic nature ot contemporary
health and human services delivery
systeras requires the occupational thervapy
assistant ta possess basic skills as a direct
care provider, educator, manager, leader,
and advocate for the profession and the
consurer.

A graduale (rom an ACOTE-accredited
associale-degree-level occupational
therapy assistant program must

s Haveacquired an educational
foundation in the liberal arts and
sciences, including a focus on issues
related to diversity.

¢ Beeducated as a generalist with a
broad exposure to the delivery models
and systems used in seltings where
occupational therapy is currently
practiced and where il is emerging as
aservice,

*  Have achieved entry-level competence
through a combination of didactic and
fieldwork education.

*  Define theory as itapplies to praclice

*  Bepreparedtoarticulate and apply
occupational therapy principles and
intervention tools to achieve expected
oulcomes as related o occupation.

+  Be prepared to articulate and apply
therapeutic use of accupations with
persons, groups, and populalions lor
the purpose of facilitating
performance and participation in
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A

DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A

MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

therapeutic use of occupations with
persons, groups, and populations for
the purpose of facilitating
performance and participation in
activities, occupations, and roles and
situations in home, school, workplace,
community, and other settings, as
informed by the QOccupational
Therapy Practice Framework.

Be able to plan and apply evidence-
based occupational therapy
interventions to address the physical,
cognilive, functional cognilive,
psychosocial, scnsory, and other
aspects ol performance in a variety of
contexis and environments to support
engagenient in everyday life activities
that affect health, well-being, and
quality of life, as informed by the
Occupational Therapy Practice
Framework.

Be prepared to be a lifelong learner to
keep current wilh evidence-based
professional practice.

Uphold the ethical standards, values,
and attitudes of the occupational
therapy profession.

Understand the distinct roles and
responsibilities of the occupational
therapist and the occupational
therapy assistant in the supervisory
process for service delivery.

Be prepared to effectively collaborate
with and supervise occupalional
therapy assistants in service delivery.

Be prepared to effeclively
communicate and work
interprolessionally with all who
provide services and programs for

persons, groups, and populations for
the purposc of facilitating
performance and participation in
aclivities, occupations, and roles and
situations in home, school, workplace,
community, and ather settings, as
informed by the Occupational
Therapy Practice Framework.

Be able to plan and apply evidence-
based occupational therapy
inlerventions to address the physical,
cognilive, functional cognitive,
psychosocial, sensory, and ather
aspects of performance in a variely of
contexls and environments to support
engagement in everyday life aclivities
that affect health, well-being, and
quality of life, as informed by the
Occupational Therapy Practice
Framework

Be prepared to be a lifelong learner to
keep curvent with evidence-based
professional practice.

Uphold 1he ethical standards, values,
and aflitudes of the occnpational
therapy profession.

Understand the distinet roles and
responsibilitics of the occupalional
therapist and the occupational
therapy assistant in the supervisory
process for service delivery,

Be prepared to effectively collaborate
with and supervise occupational
therapy assistants in service delivery.

Be prepared to effectively
communicate and work
interprofessionally with all who
provide services and programs (or
persons, groups, and populations.

activities, occupations, and roles and
situations in home, school, workplace,
community, and other settings, as
inlormed by the Qccupational
‘Therapy Practice Framework.

s Beable 10 apply evidence-based
occupational therapy interventions to
address the physical, cognilive,
functional cognitive, psychosocial,
sensoty, and other aspects of
performance in a variety of contexts
and environments to supporl
engagement in everyday life activilies
that alfect health, well-being, and
quality ofli(e, as informed by the
Occupational Therapy Practice
Framework.

s  Be prepared to be a lifelong learner to
keep carrent with evidence-based
professional practice.

e Uphold the ethical standards, values,
and alliludes of the occupational
therapy profession.

o Understand the distinct roles and
responsibilities ol the oceupational
therapist and the occupational therapy
assistant in the supervisory process
for service delivery.

+  Be prepaved to effeclively collaborate
with vecupational therapists in
service delivery.

+  Beprepared to effectively
comnunicate and work
interprofessionally with all who
provide services and programns for
persons, groups, and populations.

e Be preparedio advocate asa
protessional for access to occupational
therapy services olfeved and for the

activilies, occupalions, and roles and
siluations in home, school,
workplace, conimunity, and other
settings, as informed by the
Occupational Therapy Practice
Framework.

Be able to apply evidence-based
occupalional therapy interventions 1o
address the physical, cognitive,
functional cognitive, psychosocial,
sensory, and other aspects of
performance in a variety of contexts
and environments to support
engagement in everyday life activities
that affect health, well-being, and
quality oflife, as informed by the
Occupational Therapy Practice
Framework.

Be prepared to be a lifelong learner ta
keep current with evidence-based
professional practice.

Uphold the ethical standards, values,
and attitudes of the occupational
therapy profession.

Understand the distincl roles and
vesponsibililies of the occupational
therapist and the occupational
therapy assislanl in the supervisory
process for service delivery.

Be prepared to effectively collaborate
with occupational therapists in
service delivery.

Be prepared to effectively
communicate and work
inlerprofessionally with all who
provide services and prograws (or
persons, groups, and populations.

Be prepared to advocate as a
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STANDARD
NUMBER

I

AL

CREDITATION STANDARDS FOR &
TCTARAL-DTGREE-LEN L
ONAL PROGRAM FORTHE
BCCUPATIONAL THERATIST

]

ACCREDITATIONS TANDARNDS FORA
MASTER S-DLGRI IR
LRUCAT UNAL PROGRAM MR THE
OECUTATION AL THERAFIST

ACEREDITATION STANDRRDS I A
PAICALADREAT P EGREE LT
ETUCATIDNAL PROGE FOREHE

GUCUPATIONAL THERAPY ASSIETANT

ACERBDITATION BT ANDARES FUR AN
ASKRCIATE-DEG REE-LEYVEL
ENUCATIONAL PROGRAM EORTHE
ACCUPATIONAL THERARY ASRISTANT

persons, groups, and populations.

Be prepared to advocate as a
professional for access to
occupational therapy services offered
and for the recipients of those
services.

Be prepared to be an effective
consumer of the latest research and
knowledge bases that support
occupational therapy practice and.
contribute to the growth and
dissemination of research and
knowledge.

Demonsirate in-depth knowledge of
delivery models, policies, and systems
related to practice in settings where
occupational therapy is currently
practiced and settings where it is
emerging.

Demonstrate active involvement in
professional development, leadership,
and advocacy.

Denonstrate the ability to synthesize
in-depth kmowledge in a practice area
through the development and
comapletion of a doctoral capstone in
one or more of the following areas:
clinical practice skills, research skills,
administration, leadership, program
and policy development, advocacy,
education, and theory development.

Be prepared to advocate as a
professional for access to
occupational therapy services offered
and for the recipients of those
services.

Be prepared to be an effective
consumer of the latest research and
knowledge bases that support
occupational therapy practice and
contribute to the growth and
dissemination of research and
knowledge.

Demonsirate the ability to be actively
involved in professional development,
leadership, and advocacy.

recipients of those services.

Demonstrate active involvement in
professional development, leadership,
and advocacy.

Denonstrate the ability to synthesize
in-depth knowledge in a practice area
through the development and
completion of a baccalaureate project
in one or more of the following areas:
clinical practice skills, administration,
leadership, advocacy, and education.

professional for access to occupational
therapy services offered and for the
recipients of those services.

s Demonstrate active involvement in
professional development, leadership,
and advocacy.

FORALL STANTARDS TISTHD BELOW, I ONE COMPONINT OF 15 STANDARD 5 NONGOS PLIANT- 11 BNATGE S TANDARD WLl 86 CHED, THE PROGIRAR MUST DEMONSTRATE
GOMPHANCE WIRHALL COMPONENTS OF THE STANUARD IN ORDER FOR THEAREA OF NONCOMPLIANGE T HE REMOVED
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FORTHE

OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

SECTION A: GENERAL REQUIREMENTS

A.1.0. SPO

NSORSHIP AND ACCREDITATION

A. 1.1. Institutional Accreditation

All

The sponsoring inslitution(s) and alliliales,
if any, must be accredited by the
recognized regional accrediting awthority,
For programs in countries other than the
United States, ACOTE will determine an
equivalent external review process.

The sponsoring institution(s) and aftiliates,
if any, must be accredited by the
recognized regional acerediting authority.
For programs in countries other than the
United Stales, ACOTE will determine an
equivalent external review process.

The sponsoring institution(s) and afliliates,
if any, must be accredited by the
recognized regional accrediting authority.

The sponsoring institution(s) and affiliates,
i any, must be accredited by the recognized
regional or national accrediting authority.

A.1.2. Institutional Authority

ALZ

Sponsoring institution(s) must be
authorized under applicable law or other
acceprable anthorily to provide a program
of postsecondary edlucation and have
appropriate docloval degree-granling
authority.

Spousoring institution(s) must be
anthorized under applicable law or other
acceptable autharity to provide a program
of postsecondary education and have
appropriate degree-granting authority.

Sponsoring institution{s) musi be
authorized under applicable law or other
acceptable authority to provide a program
of postsecondary education and have
appropriate degree-granting authorily, or
the institution must be a prograni offered
wilhin the military services.

Sponsoring institution(s) must be
anthorized under applicable law orother
acceptable authority to provide a program
of postsecondary education and have
appropriate degree-granting anthority, or
the institution must be a program olfered
within the military services.

A.1.3. Institu

tional Setting

AL3,

Accredited occupational therapy
cducational programs must be established
in senior colleges, universilies, or medical
schools.

Accredited occapational therapy
educational programs must be established
in senior colleges, universities, or medical
schools.

Accredited ocenpational therapy assistant
educational programs must be established
in comnunily, technical, junior, and senior
colleges; universilies; medical schools; or
mililary inslitutions.

Accredited occupational therapy assistant
educational programs nust be established
in community, technical, junior, and senior
colleges; universities; medical schools;
vacational schools or institutions; or
mililary institutions,

A.1.4. Spansoring Institution Kesponsibifities

Al

The sponsoring institution(s) must
assnume primary responsibility for
appointment of faculty, admission of
students, and curriculum planning at all
locations where the program is ollered.
‘This would include course conlent,
satisfactory completion of the educational
program, and granting of the degree. The
sponsoring institution(s) must also be
responsible for the coordinalion of
classroom teaching aund supervised
fieldwork practice and for providing
assurance that the practice activities
assigned to students in a fieldwork setting
are appropriate to the program,

The sponsoring institation(s) must
assune primary responsibility lor
appointrient of facully, admission of
students, and curriculum planning at all
locations where the program is offered.
This would include course content,
satisfactory comapletion of the educational
program, and granting o( the degree. The
sponsoring institution(s) musl also be
responsible for the coordination of
classroom teaching and supervised
fieldwork practice and for providing
assurance that the practice activities
assigned to students in a fieldwork setting
are appropriate to the program,

The sponsoring institution(s) must
assume primany responsibility for
appointment of faculty, admission of
students, and curriculum plauning atall
locations where the program is offered,
This would include course content,
salisfactory completion of the eclucational
program, and granting of the degree. The
sponsoring institution(s) must also be
responsible for the coordination of
classroom teaching and supervised
fieldwork practice and for providing
assurance that the practice activities
assigned to students in a fieldwork setting
are appropriate to the progran,

The sponsaring institution(s) must
assume primary responsibility for
appointruent of faculty, admission of
students, and curriculum planning at all
locations where the program is offered.
This would include course conlent,
satisfactory completion of the educational
program, and granting of the degree. The
sponsoring institution(s) must also be
responsible for the coordination of
classroom teaching and supervised
fieldwork practice and for providing
assurance that the practice activities
assigned to students in a fieldwork setting
are appropriate to the program.
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on Requirements

A.1.5. Notifi
ALS5. The program must: The program must: The program must: The program niust:

Inform ACOTE of the transter of
program sponsorship or change of the
institution’s name within 30 days of
the transfer or change.

Inform ACOTE within 30 days of the
date of notification of any adverse
accreditation action taken to change
the sponsoring institution’s
accreditation status to probation or
withdrawal of accreditation,

Notify and receive ACOTE approval
for any significant program changes
prior to the admission of students
into the new/changed program.

Inform ACOTE within 30 days of the
resignation of the program director

or appoiniment of a new or interim

program director,

Pay accreditation fees within 90 days
of the invoice date.

Inform ACOTE of the transfer of
program sponsorship or change of
the institution’s name within 30 days
of the transfer or change.

Inform ACOTE within 30 days of the
date of notification of any adverse
accreditation action taken to change
the sponsoring institution’s
accreditation status to probation or
withdrawal of acereditation.

Notify and receive ACOTE approval
for any significant program changes
prior to the admission of students
into the new/changed program.
Toform ACOTE within 30 days ofthe
resignation of the program director
orappointnient of a new or interim
program divector.

Pay accreditation fees within 90 days
ofthe invoice date.

Inform ACOTE of the transfer of
program sponsorship or change of
the institution’s name within 30 days
of the transfer or change.

Inform ACOTE within 30 days of the
date of nofification of any adverse
accreditation action taken to change
the sponsoring institution’s
accreditation status to probation or
withdrawal of accreditation.

Notify and receive ACOTE approval
for any significant progran: changes
prior to the admission of students
into the new/changed program.

Inform ACOTE within 30 days of the
resignation of the program director

or appointrient of a new or interim

program director,

Pay accreditation fees within 90 days
of the invoice date.

[nform ACOTE of the transfer of
progrant sponsorship or change of
the institution’s name within 30 days
of the transfer or change.

Inform ACOTE within 30 days of the
date of notification of any adverse
accreditation action taken to change
the sponsoring institution’s
accreditation status to probation or
withdrawal of accreditation.

Notify and receive ACOTE approval
for any significant program changes
prior to the admission of students
into the new/changed program.
Tnform ACOTE within 30 days of the
resignation of the program director
orappointment of a new or interim
program director.

Pay accreditation fees within 90 days
of the invoice date.
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[ STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL MASTER’S-DEGREE-LEVEL BACCALAUREATE-DEGREE-LEVEL ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPY ASSISTANT OCCUPATIONAL THERAPY ASSISTANT

& Submit a Report of Self-Study and «  Submit a Report of Self-Study and «  Submil a Report of Self-Study and e Submit a Report of Self-Study and
other required reports (e.g, Interim other reguired reports (e.g, Interim otherrequired reports (e.g., Interim other required reports (e.g., Interim
Report, Plan of Correction, Progress Report, Plan of Corvection, Progress Report, Plan of Correction, Progress Report, Plan of Correction, Progress
Report) within the period of lime Report) within the period of lime Report) within the period ol time Report) within the period of time
designated by ACOTE. All reports designated by ACOTE. All reporis designated by ACOTE. Allreports designated by ACOTE. All reports
must be complele and contain all niust be complete and conlain ail must be complete and contain all must be complete and contain all
requested inforimation. requested information. requested information. requested information.

*  Agree to asile visit date before theend | e Agree fo a site visit date before the end| e Agree to a site visit date before the end| o Agree fo a site visit date before the end
of the period for which accreditation of the period for which accreditation of the period for which accreditation of the period for which accreditation
was previously awarded. was previously awarded. was previously awarded, was previously awarded.

» Demonstrate honesty and integrity in | «  Demonslrate honesty and integrity in | «  Demonstrale honesty and integrity in | ¢ Demonstrate honesly and inlegrity in
all inleractions with ACOTE, all interactions with ACOTE, all interactions with ACOTE, all interactions with ACO'TE.

*  Comply with the current e Comply with the current o Comply with the current +  Comply with the cwirent
requirenients of all ACOTE policies. requirements ot all ACOTE. policies. requirements of all ACOTE policies. requirements of all ACOTE policies.

A2.0. ACADEMIC RESOURCES

A2 1. Program Diredor

Al #  The program miust identify an e The program must identify an *  The program must identify an s The program must identify an
individual as the program director who individual as the program divector who individual as the program director who individualas the program directorwho
is assigned lo the occupational is assigned to the vccupational is assigned 1o the occupational isassigned (o the occupational
therapy educational program as a full- therapy educational program as a full- therapy educational progiam as a full- therapy educational program as a full-
lime core faculty member as defined time core faculty member as defined time core faculty member as detined time core faculty member as defined
by ACOTL. The director may be by ACO'LE. The dircctor may be by ACOTE. The direclor may be by ACOTE. The director may be
assigned other instilutional duties assigned other institutional duties assigned other institutional duties assigned other institutional duties
that do not interfere with the that do not interfere with the that do not interfere wilh the that do not interfere with the
management and administration of nanagement and administration of managenient and administration of nianagement and acdministration of
the program. The institation must the program, The institution must the program. The institution must the program. The institution must
document that the program director document that the program director document that the program director document that the program director
has sufficient release time to ensure has suificient release time to ensure has sulficient release time to ensure has sulficient release time to ensure
that the needs ot the program are that the needs of the program are that the needs of the program are that the needs of the program are
being met. being met. being met. being met.

s The program director must be an +  The program director musl be an +  The program director must be an & The program director must be an

initially certified occupational
therapist who is licensed or otherwise
regulated according to regulations in
the stale(s) or jurisdiction(s) in which
the program is localed. The program
director must hold a doctoral degree
awarded by an institution that is
accredited by a regional accrediting
body recognized by the U.S.
Department of Education (USDE).
The doctoral degree is not limited to

initially certified occupational
therapist who is licensed or otherwise
regulaled according to regulations in
the stale(s) or jurisdiction(s) in which
the program is located, The program
director must hold a doctoral degree
awarded by an institution that is
accrediled by a regional accredliting
body recognized by the US.
Department of Educalion (USDE).

The doctoral degree is not limiled Lo

initially certified occupational
therapist or occupational therapy
assistant who is licensed or otherwise
regulated according to regulations in
the state(s) or jurisdiction(s) in which
the program is located. The progran
director must hold a minimum of a
naster’s degree awarded by an
institution that is accredited by a
regional accrediting body recognized
by the U.S. Department of Education

initially certified accupational
thecapist or occupational therapy
assistant who is licensed or otherwise
regulated according to vegulations in
the state(s) or jurisdiction(s) in which
the program is located. The program
director must hold a minimum of a
masler’s degree awarded by an
institution that is accredited by a
regional accrediting body recognized
by the U.S. Departnient of Education

8

185




Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE- LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

a doctorate in occupational therapy.

For degrees from inslitutions in
countries other than the Uniled States,
ACOTE will determine an alternative
and equivalent exlernal review
process,

The program director must have a
minimum of 8 years of documented
experience in the field of occupational
therapy. This experience must include:

< Clinical praclice as an
occupational therapist,

o Administrative experience
including, bat not limiled to,
program planning and
implemenlation, personnel
management, evalualion, and
budgeting,

< Scholarship (c.g, scholarship of
application, scholarship of
Lleaching and learning).

< Understanding of the role of the
occupational therapy assistant
At least 3 years of experience in a
full- time academic appointmenl
with teaching responsibilities at
the postbaccalaureate level.

The program director musi be
responsible for the management and
administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
stafl, maintlenance of accreditation,
and commitment to strategies for
professional development.

The program director position cannot
be shared.

a doctorate in occupational therapy.

For degrees fron institutions in
countries other than the United States,
ACOTE will determine an alternative
and equivalent external review
process,

The program director must have a
minimum of § years of documented
experience in the field of occupational
therapy. This experience must include:

Clinical practice as an
accupational therapist.

o Administrative experience
including, but not limited to,
program planning and
implementation, personnel
managerent, evaluation, and
budgeting.

& Scholarship (e.g, scholarship of
application, scholarship of
teaching and learning).
Understanding of the role of the
occupational therapy assistant.

o At least 3 vears of experience in a
[ull-time academic appoiniment
with teaching responsibilities at
the postsecondary level

The program director must be
responsible for the management and
administration of the program,
including planning, evaluation,
budgeting, seleclion of faculty and
staft, maintenance ol accreditation,
and commitment o strategies for
professional development.

The program director position cannot
be shared.

(USDE). The master’s degree is not
limired to a master’s degree in
occupational therapy.

For degrees from institntions in
countries other than the United
States, ACOTE will determine an
alternative and equivalent external
review process.

*  The program director must have a

minimum of 5 years ol docomented
experience in the field of
ocenpational therapy, This
experience must include:

< Clinical practice as an
occupational therapist or
occupational therapy assistant.

= Administrative experience
including, but not limited to,
program planning and
implenientation, personnel
management, evaluation, and
budgeling.

= Scholarship (e.g., scholarship of
application, scholarship of
teaching and Jearning),

> Understanding of and experience
with eccupational therapy
assistants.

o Alleasl 2 years of experience in a
full-tine academic appointment
with teaching responsibilities at
the postsecondary level.

«  The program director must be

responsible for the management and
adminislration of the program,
including planning, evaluation,
budgeting, selection of faculty and
staff, maitenance of accreditation,
and coramilment to strategies for
professional development.

e The program divector position cannot

be shared.

(USDE). The master’s degree is not
limited to a master’s degree in
occupalional therapy.

For degrees [rom institutions in
conntries other than the Uniled
States, ACOTE will determine an
alternative and equivalent external
Teview process.

+«  The program director must have a

minimum of 5 years of docnmented
experience in the field of
occupational therapy. This
experience must include:

= Clinical practice as an

occupational therapist or

occupational therapy assistant.

Administrative experience

including, but not limited to,

program planning and
iniplementation, personnel
management, evaluation, and
budgeting,

Scholarship (e.g., scholarship of

application, scholarship of

teaching and learning).

< Understanding of and experience
with occupational therapy
assistants,

o Alleasl 2 years of experience ina
full-time academic appointment
with teaching responsibilities at
the postsecondary jevel.

B

#  The program director niust be

responsible for the management and
administration of the program,
including planning, evaluation,
budgeting, selection of faculty and
stall, maintenance of accreditation,
and commitrent to strategies for
professional development.

*  The program director position cannat

be shared.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

on

ACCREDITATION STANDARDS FOR A
MASTER'S- DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
occu PATIONAL THERAP[ST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIO NAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

A.2.2. FTEFaculrv Comp

A22.

(No refated Standard)

(No related Standard)

The program must have at least three full-
time equivalent (FTE) faculty positions at
each accredited location where the
program is offered.

At a miniuun, each program must have a
core faculty who is an occupational
therapist and a core faculty who is an
occupational therapy assistant.

The program must have at least two full-
lime equivalent (FTE) faculty positions at
each accredited location where the
program is offered.

At a minimum, each program must have a
core faculty who is an occupational
therapist and a core faculty who is an
occupational therapy assistant.

A.2.3. Progra.

m Director and Faculty Qualifications

A23.

The program director and [aculty must
possess:

*  The academic and experiential
qualifications and backgrounds
(identified in documented
descriptions of roles and
responsibilities) that are necessary to
meel program objectives and the
mission of the institution,

»  Documented expertise in their area(s)
of teaching responsibility and
lmowledge of the content delivery
method (e.g, distance learning).
Evidence of expertise in teaching
assignments might include
documentation of continuing
professional development, relevant
experience, faculty development plan
reflecting acquisition of new content,
incorporation of feedback from

*  The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation.

course evaluations, and other sources.

The program director aud [aculty must
possess:

e The academic and experiential
qualifications and backgrounds
(identified in documented
descriptions of roles and
responsibilities) that ave necessary to
meel program objectives and the
mission of the tnstitution,

»  Documented expertise in their area(s)
of teaching respousibility and
knowledge of the content delivery
method (e.g, distance learning).
Evidence of expertise in teaching
assignments might include
documentation of continuing
professional development, relevant
experience, faculty development plan
reflecting acquisition of new content,
incorporation of feedback from
course evaluations, and other sources.

o The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation.

The program director and faculty must
possess:

e The academic and expertiential
qualifications and backgrounds
(iclentified in documented
descriptions of roles and
responsibilities) that are necessary to
meet program objectives and the
mission of the instilution.

e Documented expertise in their area(s)
of teaching responsibility and
Inowledge of the conlent delivery
method (e.g., distance learning).
Evidence of expertise in teaching
assignments might include
documentation of coutinuing
professional development, relevant
experience, faculty developraent plan
reflecling acquisition of new content,
incorporation of feedback from
course evaluations, and other sources,

e The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation

The program divector and faculty must
possess:

#  The academic and experiential
qualifications and backgrounds
(identified in documented
descriptions of roles and
responsibilities) (hat arve necessary to
meet program objectives aud the
nission of the institution.

s Documented expertise in their area(s)
of teaching responsibility and
knowledge of the content delivery
method (e.g, distance learning).
Evidence of expertise in teaching
assignmuents might include
documentation of continuing
professional development, relevant
experience, faculty development plan
reflecting acquisition of new content,
incorporation of feedback from
course evaluatiouns, and other sources.

e The expertise necessary to ensure
appropriate curriculum design,
content delivery, and program
evaluation.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

A.2.4. Academic Fieldwork Coordinator

A24.

The program must identify an individnal
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s compliance
with the fieldwork requirements of
Standards Section C.1.0 and is assigned to
the occupational therapy educational
prograwm as a full-time core faculty
member as defined by ACOTE. The
academic fieldwork coordinator may be
assigned other institutional duties that do
not interfere with the management and
administration of the fieldwork program.
The institution st document that the
academic fieldwork coordinator has
sufficient release time and support Lo
ensure that the needs of the fieldwork
program are being met.

This individual must be an occupational
therapist who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s) in which the
program is located. The academic
fieldwork coordinator must have at least 2
years of clinical practice experience as an
occupational therapist and hold a doctoral
degree awarded by an institution that is
accredited by a USDE-recognized regional
accrediting body.

For degrees from institutions in countries
other than the United States, ACOTE will
determine an allernative and equivalent
external review process.

The program must identify an individnal
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s compliance
with the fieldwork requirements of
Standards Section C.1.0 and is assigned to
the occupational therapy educational
program as a full-time core faculty
member as defined by ACOTE. The
academic fieldwork coordinator may be
assigned other institutional duties that do
not interfere with the management and
adniinistration of the fieldwork program.
The institution must docunient that the
academic fieldwork coordinator has
sufficient release tine and supporl to
ensure that the needs of the fieldwork
program are being met.

This individual must be an occupational
therapist who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s) in which the
programn is localed. The academic
fieldwork coovdinator must have at least 2
years of clinical practice experience as an
occupational therapist and hold a
minimum of a master’s degree awarded by
an institution that is accredited by a USDE-
recognized regional accrediting body.

For degrees from institutions in countries
other than the United States, ACOTE will
determine an alternative and equivalent
external review process.

The prograni must identify an individual
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s conipliance
with the fieldwork requirements of
Standards Section C.1.0 and is assigned to
the occupational therapy educational
program as a full-time core facuity
meniber as defined by ACOTE. The
acadeic fieldwork coordinator may be
assigned other instirntional duties that do
not interfere with the management and
administration of the fieldwork program.
The institution must document that the
academic fieldwork coordinator has
sufficient release time and support to
ensure that the needs of the fieldworl
program are being met.

This individual must be an occupational
therapist or occupational therapy
assistant who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s) in which the
program is located. The academic
fieldwork coordinator must have at least 2
years of clinical practice experience as an
occupalional therapist or occupational
therapy assistant and hold a minimum of a
baccalaureate degree awarded by an
institution that is accredited by a USDE-
recognized regional or national
accrediting body.

For degrees from institutions in countries
other than the United States, ACOTE will
determine an alternative and equivalent
external review process,

The program must identify an individual
for the role of academic fieldwork
coordinator who is specifically
responsible for the program’s compliance
with the fieldwork requirements of
Standards Section C.1.0 and is assigned to
the occupational therapy educational
program as a full-time core faculty
wmember as defined by ACOTE. The
acadeniic fieldwork coordinator may be
assigned other institutional duties that do
not interfere with the management and
administration of the fieldwork program.
The institution must document that the
academic fieldwork coordinator has
sufficient release time and support to
ensure that the needs of the fieldworlc
program are being met.

This individual must be an occupational
therapist or occupational therapy
assistant who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s) in which the
program is located. The academic
fieldwork coordinator must have at least 2
years of clinical practice experience as an
occupational therapist or occupational
therapy assistant and hold a minimum of a
baccalaureate degree awarded by an
instilution that is accredited by a USDE-
recognized regional or national
accrediting body.

For degrees from institutions in countries
other than the United States, ACOTE will
determine an alternative and equivalent
external review process.
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ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL

.~ EDUCATIONAL PROGRAM FOR THE

 OCCUPATIONAL THERAPY ASSISTANT

STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A
NUMBER DOCTORAL-DEGREE-LEVEL MASTER'S-DEGREE-LEVEL

. EDUCATIONAL PROGRAM FORTHE | EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR AN
| ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
| OCCUPATIONAL THERAPY ASSISTANT

“A.2.5, Dactaral Capstene Covrdinator
A2S5, The program must identily an individual (No related Standard)

for the role of capstone coordinator who is
specifically responsible for the program’s
compliance with the capstone
requirements of Standards Section D.1.0
and is assigned to the occupational
therapy educational program as a full-time
core faculty member as defined by ACOTE.
The capstone coordinator may be assigned
other institutional duties that do not
interfere with the management and
administration of the capstone progran.
The institution must document that the
capstone coordinator has sufficient
release timie and support lo ensure that
the needs of the capstone program ave
being net.

(No related Standard ) (No related Standard)

This individual must be an occupational
therapist who is licensed or otherwise
regulated according to regulations in the
state(s) or jurisdiction(s) in which the
program is located. The capstone
coordinator must hold a doctoral degree
awarded by an institution that is
accredited by a USDE-recognized regional
accrediting body,

For degrees from institutions in countries
other than the United States, ACOTE will
determine an alternative and equivalent
external review process.

10
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FORTHE
OCCUPATIONAL THERAPY ASSISTANT

A.2.6. Licensed OT and OTA Faculty

A2.6.

Core facully who are occupational therapy
praclilioners and teaching occupational
thevapy content must be currently licensed
or otherwise regulated in the state or
jurisdiclion as an occupational therapist or
accupational therapy assistant.

Faculty in residence and feaching at
additional localions must be curvently
licensed or otherwise regulated according
to regulations in the state(s) or
jurisdiction(s) tn which the additional
location is located

For programs outside of the United States
orits jurisdiclions, core faculty who are
occupalional therapists or occupational
therapy assistants and who ave teaching
occupational therapy content mustbe
currently licensed or regulated in
accordance wilh their counuty’s
regulations.

Core faculty who are occupational therapy
practitioners and teaching occupational
therapy content must be currently licensed
or otherwise regulated in the state or
jurisdiclion as an occupational therapist or
occupational therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated according
to regulations in the state(s) or
jurisdiction(s) in which the additional
location is located.

For programs outside of the United States
orits jurisdictions, core faculy who are
occupational therapists or occupalional
therapy stants and who are teaching
occupalional therapy content must be
currently licensed or regulated in
accordance with their country’s
regulations.

Core faculty who are occupational therapy
practitioners and teaching occupational
therapy content nust be currently licensed
or otherwise regulated in the state or
jurisdiction as an occupational therapist or
occapational therapy assistant,

Facully in residence and teaching at
additional locations must be currently
licensed ot otherwise regulated according
to regulations in the state(s) or
jurisdiction(s) in which the additional
location is located

For programs outside of the Uniled States
or its jurisdictions, core faculty who are
occupalional therapists or occupational
therapy assistants and who are teaching
oceupational therapy content must be
currently licensed or regulated in
accordance with their country’s
regulations.

Core faculty who are occupational therapy
practitioners and teaching occupational
therapy content must be curvently licensed
orotherwise regulated in the stale or
jurisdiction as an occupational therapist or
occupational therapy assistant.

Faculty in residence and teaching at
additional locations must be currently
licensed or otherwise regulated according
to regulations in the state(s) or
jurisdiction(s) in which the additional
location is located.

For programs outside of the Uniled States
or its jurisdictions, core faculty who are
occupational therapists or occupalional
therapy assistants and who ave teaching,
occupational therapy content must be
currently licensed or regulated in
accordance wilh their country’s
regulations.

A.2.7. Faculty Degrees

A27.

All full-tinre core facully who are
oceupalional therapy praclilioners
teaching in the program must hold a
doctoral degree awarded by aninstitution
that is aceredited by a USDE-recognized
regional acerediting body. The doctoral
degree is not limited to a doctorate in
occupational therapy.

At least 50% of full-time core facully mast
have a post-professional doclorale.

For degrees from institutions in countries
ather than the United States, ACOTE will
determine an alternative and equivalent
external review process.

The majority of [ull-time core faculty who
are occupational therapy practitioners
teaching in the program must hold a
doctoral degree. All full-time faculty must
hold a minimun of a master's degree. All
degrees musl be awarded by an institution
that is aceredited by a USDE-recognized
regional acerediting body. The degrees are
not limiled o occupational therapy.

At least 50% of full-time core facully must
hold a doctoral degree, The program
director is counted as a faculty member.

At least 25% of full-time core {acully must
have a post-professional doclorate,

For degrees from instilutions in countries
other than the United States, ACOTE will
detlermine an allernative and equivalent
external review process,

The majority of full-time coce [aculty who
are occupalional therapy practitioners
1eaching in the program must hold a
minimu of a master’s degree awarded by
aninstitution that is accredited by a USDE-
recognized regional acerediling body. All
full-time faculty must hold a minimum of a
baccalaureale degree that is awarded by
an institution that is accredited by a USDE-
recognized regional or national
accrediling body. The degrees are not
limited to occupational therapy.

At least 50% of full-time core tacully must
hold a minintum of a masler’s degree. The
program divector is vounted as a faculty
member.

For degrees from institutions in countries
other than the United States, ACOTE will
determine an alternative and equivalent
external review process.

All full-time core faculty who are
occupalional therapy practitioners
teaching in the program must hold a
mininmum of a baccalaureate degree
awarded by an institution that is
accredited by a USDE-recognized regional
or national accrediting body. The degrees
are not limited Lo occupational therapy.

For degrees (rom institutions in countries
other than the Uniled States, ACOTE will
determine an alternative and equivalent
external review process.

1
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STANDARD ACCREDITATION STANDARDS FOR A
NUMBER DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST
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A.2.8. Site Coordinator

A28

For programs with additional location(s),
the program munst identify a full-time core
laculty member who is an occupational
therapist as site coordinator at each
location who is responsible for ensuring
uniform implementation of the program
and ongoing communication with the
program direclor,

For programs with additional location(s),
the program must identify a full-time core
faculty meniber who is an occupational
therapist as site coordinator at each
location who is responsible for ensuring
uniform imple mentation of the program
and ongoing communication with the
program director,

For programs with additional location(s),
the program must identily a full-lime cove
faculty member who is an occupational
therapy practitioner as site coordinator at
each location who is respousible for
ensuring uniform implementation of the
program and ongoing communicalion
with the program director,

For programs with additional location(s),
the program must identify a full-time core
faculty member who is an occupational
therapy practitioner as site coordinator at
each location who is responsible for
ensuring uniform implementation of the
program and ongoing comrmunication with
the program director.

A.2.9. Sufficient Faculty

A29.

The occupational therapy faculty at each
location where the program is offered must
be sufficient in number to ensure
appropriate curticulum design, content
delivery, and program evaluation. Multiple
adjuncts, part-time faculty, or full-time
faculty may be configured to meet this goal.

Faculty responsible for content related to
research rethodology and mentoring
students on scholarly projects must
denionsirate ongoing scholarly
achievement and research expertise.

The occupational therapy faculty at each
location where the program is offered must
be sufficient in number to ensure
appropriate curriculum design, content
delivery, and program evaluation. Multiple
adjuncts, part-time faculty, ov full-time
faculty may be configured to meet this goal.

Faculty responsible for conlent related to
research methodology and mentoring
students on scholarly projects must
demonstrate ongoing scholarly
achievemenlt and research expertise.

The occupational therapy assistant faculty
at each location where the program is
offered must be sufficient in number to
ensure appropriate ciuriculum design,
content delivery, and program evaluation.
Multiple adjuncts, part-time faculty, or
full-time faculty may be configured to
meet this goal.

The occupational therapy assistant faculty
at each location where the program is
offered must be sufficient in nuruber to
ensure appropriate curricnlum design,
content delivery, and program evaluation.
Multiple adjuncts, part-time faculty, or
full-time faculty may be configured to
meet this goal.

A.2.10. Clerical and Support Staff

A210.

Clerical and support staff must be
provided to Lhe program, consistent with
institutional practice. to meet

Clerical and support staft must be
provided lo the program, consistent with
institutional practice, to meet

Clerical and support staft must be
provided to the prograr, consistent with
institutional practice, to meet

Clerical and support staff must be
provided to the program, consistent with
institutional practice, to meet
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN

NUMBER DOCTORAL-DEGREE-LEVEL MASTER'S-DEGREE-LEVEL BACCALAUREATE-DEGREE-LEVEL ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE
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programmatic, administrative, fieldwork programatic, administrative, and programmatic, administrative, fieldworls, programmatic administrative, and
and dactoral capslone requirerents, fieldwork requircments, including support | andbaccalaurcate project requirements, fieldwork requirements, including support
including support fov any portion of the for any portion of the program offered by including support for any portion of the for any portion of the program offered by
program cffered by distance education. distance education. program offered by distance education. distance education.
A.2.11. Budget
A2.11L The program must be allocated a budget The program must be allocated a budget The program must be allocated a budget The program must be allocated a budget
of regular institutional funds, not ofregular institutional funds, not of regular institutional funds, not of regular institutional finds, not
including grants, gifts, and other vestricted | including grants, gifts, and other vestricled | including grants, gifts, and other vesiricted | including grants, gifts, and other restricted
sources, sufficient to implemenl and sources, sufficient to implement and sources, sufficient to implement and sources, sufficient to implement and
maintain the objectives of the program maintain the objectives ol Lthe program maintain the objectives of the program mainlain the objectives ot the program
and to fulfill the program’s abligation to and to fulfill the program’s obligation to and to fulfill the progrant’s obligation to and to fulfill the program’s obligation to
matriculated and entering students, matriculated and entering students, matriculated and entering students. matriculated and entering students.

A.2.12. Adequate Space

AZ1Z, *  Adequate classroom and laboratory +  Adequale classroom and laboratory »  Adequate classroom and laboratory +  Adeqguate classroom and laboratory
space, including storing and securing space, including storing and securing space, including storing and securing space, including storing and securing
of equipment and supplies, must be of equipment and supplies, must be ofequipment and supplies, must be of equipment and supplies, must be
provided by the institution and provided by the institution and provided by the institution and provided by the instilution and
assigned to the occupational therapy assigned to the occupational therapy assigned to the occupational therapy assigned 10 the occupational therapy
program on a priority basis. [f program ona priority basis, If assistant program on a priority basis assislant program on a priority basis.
laboratory space is provided by laboratoty space is provided by Ll laboratory space is provided by If labovatory space is provided by
another institution or agency, there another institulion or agency, there another institution or agency, there another institution or agency, there
must be a writlen and signed must be a written and signed must be a written and signed must be a written and signed
agreement lo cnsure assignment ol agreement lo ensure assignment of agreement to ensure assignment of agreement to ensure assignment of
space [or program use. space for program use. space for program use. space for program use,

*  The program director and faculty »  The program director and facully *  The program director and faculty »  The program director and faculty
must have office space consislent niust have oflice space consistent must have office space consistent must have office space consistent
with institutional practice, with institutional practice. with institulional practice. with instilutional practice.

*  Adequate space must be providedfor | »  Adecquale space must be provided for | #  Adequate space must be provided for | »  Adequate space musl be provided for
the private advising of students. the private advising of students. the private advising of students. the private advising of students.

A.2.13. Equipient, Supplies, and Evaluative and Treatinent Methodologies

AZ13, *  Appropriate and sufficient equipment | »  Appropriate and sufficient cquipment | »  Appropriate and sufficient equipment | »  Appropriate and sufficient equipment
and supplies must be provided by the and supplies must be provided by the and supplies must be provided by the and supplies must be provided by the
institution for student use during the institution for student use during the institution for student use during institution for student use during the
didactic, ficldwork, and doctoral didactic and fieldwork components of didactic, ieldwork, and baccalaureate didactic and fieldwork components of
capslone components of the the curricolum, project components of Lhe the curriculum,
curriculurn, curriculum, .

+  Students must be given access and o Students must be given access and
e Students must be given access and apportunily to use the evalvative and | «  Students musl be given access and opportunily to use the evaluative and

opportunity to use the evaluative and
treatment methodologies that reflect
current evidence-based praciice in the
geographic area served by the

treatruent methodologies that reflect
current evidence-based praclice in
the geographic area served by the
program.

opporlunity to use the evaluative and
treatment methodologies that reflecL
cwrrent evidence-based practice in
the geographic area served by the

treatment methodologies that reflect
current evidence-based practice in
the geographic area served by the
program,
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ACCREDITATION STANDARDS FOR A

ACCREDITATION STANDARDS FOR A

ACCREDITATION STANDARDS FOR AN
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progran. program,

A2 14, Lilirary, Reference Materials, Instrictional Aids, and Technology

A2.14. o Students must have ready access to a
supply of current and relevant books,
journals, periodicals, computers,
software, and other reference
materials needed to meet the
requirenents of the cwrricnhi, This
may include, but is not lirnited to,
libraries, online services, interlibrary
loan, support, and resource centers,

e [nstructional aids and technology
musl be available in sufficient
quantily and quality to be consistent
with the program objectives and
1eaching methods. Student support
services must also be available.

s  Students must have ready access to a
supply of current and relevant books,
journals, periodicals, computers,
software, and other reference
materials needed to meet the
requirements of the curriculum. This
may include, but is not limited to,
libraties, online services, interlibrary
loan, support, and resource centers.

*  Instractional aids and technology
must be available in sufficient
quantity and quality to be consistent
with the program objectives and
teaching methods. Student support
services must also be available.

+  Students must have ready access to a
supply of current and relevant books,
journals, periodicals, compulers,
software, and other reference
materials needed to meet the
requiretnents of the curriculum, This
wmay include, but is not limited to,
libraries, online services, interlibrary
loan, support, and resource centers,

* [nstructional aids and technology
must be available in sutficient
quantity and guality to be consistent
wilh the program objectives and
teaching methods. Student support
services must also be available,

= Students must have ready access to a
supply of current and relevant books,
journals, periodicals, computers,
software, and other reference
materials needed Lo meet the
requirements of the curviculum. This
may include, bul is not liwited to,
libraries, online services, interlibrary
loan, support, and resource cenlers,

* Instructional aids and technology
must be available in sufficient
quantity and quality to be counsistent
with the program objectives and
teaching methods, Student support
services musl also be available,

A.2.15. Distance Education

AZLS, 1t any portion of the program is offered

s A process through which the program
eslablishes thal the student who
registers in a distance education
course or program is the same
studenl who participates in and
campletes the program and receives
academnic credit.

»  Technology and resources thal ave
adequate Lo support a distance-
learning environment.

e« A process to ensure that faculty are
adequately trained and skilled Lo use
distance education methodologies.

The program must provide documentation
of the processes involved and evidence of
implenmentation,

throngh distance education, it must include:

If any portion of the program is otfered

through distance education, it must include:

e Aprocess through which the program
eslablishes that the studenl who
registers in a distance education
course or program is the same
student who participates in and
completes the program and receives
academic credit.

*  Technology and resources that are
adequate to sapporl a distance-
learning environment.

e A process to ensure that faculty are
adequately trained and skilled to use
distance education methodologies.

The program must provide documentation
af the processes involved and evidence ol
implementation,

Tl any portion of the program is oflered
through distance education, it mus! include:

e A process through which the program
establishes thal the student who
registers in a distance education
course or progrant is the same
student who participates in and
conipletes the program and receives
academic credit.

e Technology and resources that are
adequale to support a distance-
learning environment.

e A process to ensure that faculty are
adequately trained and skilled to use
distance education methodologies.

The program must provide documentation

of the processes involved and evidence of
implementation.

If any portion of the program is offered
through distance education, it niust include:

* A process through which the program
eslablishes thal the student who
registers in a distance educalion
course or program is the same
student whao participates in and
completes the program and receives
academic credit.

e Technolagy and resources that are
adequale 10 support a distance-
learming environment.

e A process to ensure that faculty are
adequately trained and skilled to use
distance education methodologies.

The program must provide documentation
of the processes involved and evidence of
impleentation,
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A3.0. STUDENTS

A.3.1. Admission Criteria

A3l Admission of students to the occupational | Admission of students to the occupational | Adwmission of students to the occupational | Admission of students Lo the occupalional
therapy program must be nade in therapy program must be made in therapy assistant program must be made therapy assistant program must be made
accordance with the practices of the accordance with the praclices ol Lhe in accordance with the practices of the in accordance with the practices of the
institution. There must be stated institution. There must be stated institution, There must be stated institution. There musl be stated
admission criteria that ave clearly defined | admission criteria that ave clearly delined | adimission criteria that ave cleatly defined | admission crileria that are clearly defined
and published and reflective of the and published and reflective of the and published and reflective of the and published and vellective of the
deniands of the program. demands of the program. derands of the program. demands ol the program.

A3.2.4d Palicies

A3.2 Policies pertaining to standands for Policies pertaining o standards for Policies perlaining to standards for Policies pertaining to standards for

admission, advanced placement, transler
of credit, credit for experiential learning
(if applicable), and prerequisite
educational or work experience
requirements must be readily accessible
Lo prospeclive students and the public.

admission, advanced placement, transfer
of credit, credit for experiential learning
(if applicable), and prerequisite
educational or work experience
requirements must be readily accessible
to prospective students and the public.

admission, advanced placement, trausfer
of credit, credit for experiential learning
(if applicable), and prerequisite
educational or work experience
requirements must be readily accessible
Lo prospective students and the public.

admission, advanced placement, transfer
of credil, credit for experiential learning
(if applicable), and prerequisite
educational or work experience
requiremenis must be readily accessible
to prospective students and the public

A.3.3. Credit fin* Previous Cotrses/Waork Experience

A3.3.

Programs must document implementation
of a mechanism to ensure that students
receiving credit for previous courses
and/or work experience have met the
content requirements of the appropriate
doctoral Standards.

Programs must document implementation
ofa mechanism to ensure that students
receiving credil [or previons courses
and/or work experience have mel the
conlent requirements of the appropriate
masier’s Standards

Programs must document implementation
of a mechanism to ensure that students
receiving credit for previous courses
and/orwork experience have et the
content requirements of the appropriale
baccalaureate Standards.

Programs must document implementation
of a mechanism to ensure that students
receiving credil lor previons courses
and/or work experience have met the
content requirements of the appropriate
associale’s Standards.

A3 Critertd for Successfil Completion

A3.4

Criteria for successful completion of each
segnmient of the educational program and
{or graduation must be given in advance lo
each student.

Criteria for successful completion of each
segment of the educational program and
for graduation must be given in advance to
each student.

Criteria (or successful conipletion of each
segment of the educational program and
for graduation muslt be given in advance lo
each studenl.

Criteria for snccessful completion ol each
segment of the educational program and
for graduation must be given in advance to
each student.

A.3.5. Eval

A3.5.

on a Regular Basis
Evaluation must occur on a regular basis
and feedback must be provided in a timely
fashion inthe following areas:

¢ Student progress
*  Professional behaviors
¢ Academic standing

Fvaluation musi occur on a regular hasis
and feedback must be provided in a timely
ashion in the (ollowing arcas:

*  Student progress
¢ Professional behaviors
«  Academic standing

Lvaluation nust oceur on a regular basis
and feedback must be provided in a timely
fashion inthe following aveas:

*  Stndent progress
e Professional behaviors
»  Academic standing

Evaluation must occur on a regular basis
and feedbaclc must be provided in a timely
[ashion in the following avens:

e Student progress
¢ Prolessional behaviors
e Academic standing

A.3.6. Studen

t Support Services

A3.6.

Students must be informed of and have
access to the student support services thal
are provided to other studenls in the

Students must be informed of and have
access to the student support services that
are provided to other students in the

Students musi be informed of and have
access to the student support services that
are provided to ather studeuts in the

Students must be informed of and have
acvess to the stucdent support services that
are provided lo other students in the
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institution. Distance students must have
access to the same resources as campus
students.

institution. Distance students must have
access to the same resources as campus
students.

institution. Distance students must have
access to the same resources as campus
students.

institution. Distance students must have
access to the same resources as campus
students.

A.3.7. Advisi

ng by Faculty

A3.7.

Advising related to professional
coursework, professional behaviors,
fieldwork education, and the doctoral
capstone must be the respousibility of the
occupational therapy faculty.

Advising related to professional
coursework, professional belaviors, and
fieldwork education must be the
responsibility of the occupational therapy
faculty.

Advising related to coursework in the
occupational therapy assistant program,
professional behaviors, fieldwork
education, and the baccalaureate project
must be the responsibility of the
occupational therapy assistant faculty.

Advising related to coursework in the
occupational therapy assistant program,
professional behaviors, and fieldworl
education must be the responsibility of the
occupational therapy assistant faculty.

A4.0.

PUBLIC INFORMATION & POLICIES

A1 Aceura

te Program Publications

A4l

All program publications and
advertising—including, but not lintited to,
academic calendars, announcements,
catalogs, handbooks, and websites—mus1
accurately reflect the program offered.

All program publications and
adverlising—including, but not limited to,
academic calendars, announcements,
catalogs, handbooks, and websites—niust
accurately reflecl the program offered.

All program publications and
advertising—including, but not liniited to,
academic calendars, announceents,
catalogs, handbooks, and websites—must
accurately reflect the program offered.

All prograr publications and
advertising—including, but not limited to,
academic calendars, announcements,
catalogs, handbooks, and websites—mnust
accurately reflect the program offered.

A.4.2. Publication of Program OQutcomes

A2,

Accurate and current information
regarding student and program outcomes
must be veadily available to the public on
the program’s web page. At a minimura,
the following data must be reported
separalely as well as totaled for each of
the previous 3 years:

e Program graduates
» Graduationrates

The program musl provide the divect link
to the National Board for Certificalion in
Occupational Therapy (NBCOT®)
program data results on the program’s
home page.

[ l\iﬁ.&ﬂ;‘l’.’?i{E Q&.MMMA.GRI

SR A ENVDAR

PERIOD (F THE FROGRAM MAS |
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Accurate and current information
regarding student and program outcomes
must be readily available 1o the public on
the program’s web page. At aminimum,
the following data must be veported
separately as well as totaled for cach of
the previous 3 years:

e Program graduates

¢ (Graduationrates

The program must provide the direct link
lo the National Board for Certification in
Occupational Therapy (NBCOT®)
program data results on the program’s
home page.

Accurate and current information
regarding student and program outcomes
must be readily available to the public on
the program’s web page. At a minimum,
the following dala must be reported
separately as well as totaled for each of
the previous 3 years:

e Program graduates
¢ Graduation rates

The program must provide the direct link
to the National Board for Certification in
Occupational Therapy (NBCOT®)
program data results on the program’s
home page.

v BER T
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| #revious. vr-aﬁs«nsmm AS THE TIME FRAMEIS GLEAR memmza msmmsaemmmmu GRADUATES lfwsrss TOTALED FOR THE 8-VEAR REFORT
LY ONE QR TWO YEARS OF GRADUATE DATA, THIS MUST BE MALE AVAILABLE AND TOTALED: THE TOTAL MAY BE wmsmm OFA
mm NUMBER OF PROGRAM GRADUATES AND GRADUATION RATES mﬁmmmm&mm WFBFAGE. mmnau
PROGRAM -Hmu;mo%mmmw smusp AGE 5

Accurale and current information
regarding student and program outconmes
must be readily available to the public on
the program’s web page. At a minimumn,
the following data must be veported
separately as well as totaled for each of
the previous 3 years:

* Program graduates
¢ Graduationrates

The program must provide the direct link
to the National Board for Certification in
Occupational Therapy (NBCOT®)
program data results on the program’s
home page.

A 43 Publication of el COTE .'n,fummrtrm

AA43.

The program’s accreditation status and
the name, address, and telephone number

The program’s accreditation status and

the name, address, and telephone number

The program’s accreditation status and
the name, address, and telephone number

The program’s accreditation stalus and
the name. address, and telephone number
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of ACOTE must be published in all of the
following materials used by the
inslitution: catalog, website, and program-
related brochures or flyers available to
prospeclive students. An active link Lo

of ACOTE must be published in all of the
following materials used by the
institution: calalog, website, and program-
related brochures or (lyers available to
praspeclive students. An aclive link to

of ACOTE must be published in all of the
{ollowing materials used by the
inslitution: calalog, website, and program-
related brachures or flyers available 10
prospective studenls. An active link to

of ACOTE must be published in all of the
following malerials used by the
institulion: calalog, website, and program-
relaled brochures or flyers available to
prospective students. An active link to

www.acoteonline.org must be provided on
the program’s home page.

www.acoteonline.org must be provided on
the program’s home page.

www.acoteonline.org must be provided on
the program’s horue page.

wwv.acoteonline.org must be provided on
the progranr’s home page.

SAMPLE WORDING: “THE OCCUPATIONAL THERAPY/OCCUPATIONAL THERAPY ASSISTAN
THERAPY EDUCATION (ACOTE) OF THE AMERICAN OCCUPATIONAL THERAPY ASSOCIATION (AOTA), LOCATED AT 4720 MONTGOMERY LANE, SUITE 200, BETHESDA, MD 20814-

3449. ACOTE'S TELEPHONE NUMBER, /0 AOTA, IS (301) 652-A0TA, AND ITS WEB ADDRESS IS WWW NGO TEONLINE ORG ”

[ PROGRAM 1S ACCREDITED BY THE ACCREDIT

"ATION COUNGIL FOR OCCUPATIONAL

A.4.4. Published Policies and Procedures

Add

The program must have documented
policies and procedures, which are made
available to students and ensure the
consistent application of each of the
following:

Palicy and procedures for processing
student and faculty grievances must
be defined and published.

The program must have documented

policies and procedures, which are made

available to students and ensure the

consistent application of each of the

lollowing:

*  Policy and procechres for processing
stuclent and (aculty gricvances must
be defined and published.

"Ihe program must have documented
policies and procedures, which are made
available to students and ensure the
consistent application of each of the
following:

e Policy and procedures for processing
student and facully grievances must
be defined and published.

The program must have documented
policies and procedures, which are made
available to students and ensure the
consistent application of each ol the
lollowing:

Policy and procedures for processing
student and faculty grievances must
be defined and published.

»  Stadent wilhdrawal and refunds of s Student withdrawal and refunds of ¢ Student withdrawal and refunds of ¢  Student withdrawaland refunds ol
tuition and fees must be published tuition and lees must be published tuition and fees must be published tuition and lees must be published
and made known toall applicants. and made known to all applicants. and macle known to all applicants and made known to all applicants.

e Student probalion, suspension, and e Student probation, suspension, and e Student probation, suspension, and e Student probalion, suspension, and
dismissal must be published and dismissal must be published and dismissal must be published and dismissal must be published and
mace known. made known. made known. made known.

*  Appropriate use of equipment and s Appropriate nse of equipment and e Appropriate use of equipment and e Appropriate use of equipment and
supplies and for all educational supplics and for all educational supplies and for all educational supplies and (or all educalional
activilies that have implications for the activitics that have implications for the activities that have implications (or the aclivities that have implications (or the
health and salety of clients, students, health and safety of clients, students, health and salety of clieuts, students, health and safety of clients, students,
and faculty (including infection control and (aculty (including infection control and faculty (ineluding infection control and faculty (including infection control
and evacuation procedures) must be and evacuation procedures) must be and evacualion procedures) must be and evacuation procedures) must be
documented and made known, documented and made known. documented and made known. documented and made known.

. Graduation requirements, luition, and | o Graduation requirements, Luition, . Gradualion requirements, luition, ® Graduation requirements, tuition,

fees must be accurately stated,
published, and made known to all
applicants. When published fees are
subject to change, a stalement to that
eflect must be included. This inclndes
fees assoviated with distance
education.

and fees must be accurately stated,
published, and made known to all
applicants. When published fees are
subject 1o change, a slalement Lo that
effect must be included. This includes
fees associated with distance
education.

and fees must be accurately stated,
published, and made known to all
applicants. When published fees are
subject to change, a statement to thal
effect must be included. This includes
fees associaled with distance
cducalion,

and fees must be accuraiely stated,
published, and made known o all
applicants. When published fees are
subject to change, a stalement 10 thal
effect must be included. This includes
fees associated with distance
education.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FORTHE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FQOR THE

OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

A.A4.5. Ability

to Benefit

A,

A program admitiing stadents on the basis
of abilily to benelit {defined by the USDE
as admilting students who do not have
cither a high school diploma orits
cquivalent) nust publicize its objectives.
assessmenl measures, and means ol
evaluating the student’s ability to benefit,

A program admitting students on the basis
of ability to benefit (defined by the USDE
as admitting students who do not have
either a high school diploma orils
equivalent) must publicize ils objectives,
assessment measures, and means of
evaluating the student’s abilily (o benefil,

A program admitting students on the basis
ofability 10 benetit (defined by the USDE
as admitting students who do not have
cither a high school diploma orits
equivalent) must publicize its objectives,
assessment measures, and means of
evaluating the student’s ability 10 benelil

A program admitling students on the basis
of ability to benelit {deflined by the USDE
as admilting students who do not have
either a high school diploma orils
equivalent) must publicize ils objectives,
assessment measures, and means of
evalualing the student’s ability to benelit

AA.6. Progression, Retention, Graduation, Certification, ar

1l Credentialing Requirements

A6

Documentationofall progression,
retention, graduation, certilication, and
credentialing requirements nust be
published and made known 1o applicants.
A statement on Lhe program’s website
aboul the polential impact of a felony
conviclion on a graduaie’s eligibility for
certification and credentialing must be
provided,

Documentation ol all progression,
refention, graduation, certification, and
credentialing requirements must be
published and made known lo applicants.
A stalement on the program’s websile
about the potential imtpact of a telony
conviclion on a graduate’s eligibility for
certification amd credentialing must be
provided.

Documentation of all progression,
retention, graduation, certification, and
credentialing requirements must be
published and made known to applicants,
A statement on the program’s website
aboul the potential impact of a (elony
conviction on a graduate’s eligibility for
certification and eredentialing must be
provided.

Documentation ol all progression,
retention, graduation, cerlification, and
credentialing requirements must be
published and made known to applicants.
A statement on the program’s website
about the potential impact ol a lelony
conviction on a graduate’s eligibilily (or
certification and credentialing must be
provided.

SAMPLE WORDIN(: “(:RADUATES OF THE PROGRAM WILL BE ELIGIBLE TO SIT FOR THE
NATIONAL CERTIFICA HION EXAMINATIGN FOR THE OCCUPATIONAL THERAPIST,
ADMINISTERED BY THE NATIONAL BOARD FOR CERTIFICATION IN OCCUPATIONAL
THERAPY (NBCOT®). AFFTER SUCCESSFUL COMPLETION OF THIS EXAM, THE GRADUATE
WILL BE AN OCCUPATIONAL THERAPIST, REGISTERED (OTR). IN ADDITION, ALL STATES
REQUIRE LICENSURE TO PRACTICE; HOWEVER, STATE LICENSES ARE USUALLY BASED
| ON THE RESULTS OF THE NBCOT CERTIFICATION EXAMINATION. A FELONY
CONVICTION MAY AFFECT A GRADUATE'S ABILITY TO SIT FOR THE NBCOT
CERTIFICATION EXAMINATION OR ATTAIN STATE LICENSURE."

SAMPLE WORDING: "GRADUATES OF THE PROGRAM WILL BE ELIGIBLE TO SIT EOR THE
NATIONAL CERTIFICATION EXAMINATION FOK THE OCCUPATIONAL THERAPY
ASSISTAN', ADMINISTERED BY THE NATIONAL BUARD FOR CERTIFICATION IN
OCCUPATIONAL THERAPY (NBCOT®) AFTER SUCCESSFUL COMPLETION OF THIS EXAM,
THE GRADUATE WILL BE A CERTIFIED OCCUPATIONAL THERAPY ASSISTANT (COTA). IN
ADDITION, ALL STATES REQUIRE LICENSURE TO PRACTICE; HOWEVER, STATE LICENSES
ARJE USUALLY BASED ON THE RESULTS OF THE NBCOT CERTIFICATION EXAMINATION. 4
FELONY CONVICTION MAY AFFECT A GRADUATE'S ABILITY TO SIT FOR THE NBCOT
CERTIFICATION EXAMINATION OR ATTAIN STATE LICENSURE."

A.4.7. Completion in a Timely Manner

AAT.

The program must have a documented
and published policy Lo ensure (hat
students complete all graduation,
fieldwvorl, and the docloral capstone
requirenments in a timely manner. This
policy mast include a statement that all
Level [ fieldwork and the doctoral
capstone must be completed within a tlime
[rame eslablished by the program.

The program must have a documented
and published policy to ensuare that
studenls complete all graduation and
fieldwork requirements ina limely
manner. This policy must include o
statement that all Level 1l ficldworle musi
be completed within a time [rame
established by the program.

[he progranm must have a documented
and published policy (o ensure that
students complete all graduation,
fleldwork, and the baccalaurcate project
requirements ina timely mamer. This
policy must include a statement that all
Level Il fieldwork and the baccalaureale
project must be completed within a time
(rame eslablished by the progran.

The program must have a documented
and published policy to ensure that
students complete all graduation and
fieldwork requirements ina timely
manner. This policy must include a
stalement Lthat all Level [T fieldwork must
he completed within a Lime frame
established by the program.

SAMPLE WORDING: "STUDENTS MUST
COMPLETE ALL LEVEL Il FIELDWORK AND
THE DOCTORAL CAPSTONE WITHIN [XX]
MONTHS FOLLOWING COMPLETION OF THE|
DIDACTIC PORTION OF THE PROGRAM."

SAMPLE WORDING: “STUDENTS MUST
COMPLETE ALL LEVEL It FIELDWORK
WITHIN [XX] MONTHS FOLLOWING
COMPLETION OF THE DIDACTIC PORTION
OF THE PROGRAM."

SAMPILE WORDING: "STUDENTS MUST
COMPLETE ALL LEVEL Il FIELDWORK AND
THE BACCALAUREATE PROJECT WITHIN
[XX] MONTIIS FOLLOWING COMPLETION OF
THE DIDACTIC PORTION OF THE PROGRAM.

SAMPLE WORDING: "STUDENTS MUST
COMPLETE ALL LEVEL 11 FIELDWORIC
WITHIN [XX{ MONTHS FOLLOWING
COMPLETION OF THE DIDACTIC PORTION
OF THE PROGRAM.*
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

A.4.8. Student Records

A48

Records regarding student admission,
enrollment, Reldwork, docloral capstone,
and achievement must be maintained and
kept in a secure setting consistent with
Family Educational Rights and Privacy Act
regulations. Grades and credits for courses
must be recorded on students’ transcripts
and permanently maintained by the
sponsoring institution,

Records regarding student admission,
enrollment, fieldwork, and achievement
nmust be maimtained and kept ina secure
setting consistent with Family Educational
Rights and Privacy Act regulations. Grades
and credits for courses must be recorded
on students’ transcripts and permanently
maintained by the sponsoring institution.

Records regarding student admission,
enrollment, fieldwork, baccalanreate
project, and achievenment must be
maintained and kept in a secure setling
cousistenl with Family Educational Rights
and Privacy Act regulations. Grades and
credits for courses must be recarded on
sludents’ iranscripts and permanently
maintained by the sponsoring institution.

Records regarding student admission,
enrollment, fieldwork, and achicvement
ntust be maintained and kept ina secure
setring consistent with Family Educational
Rights and Privacy Act regulations. Grades
and credits for courses must be

recorded on students’ lranscripts and
permanently maintained by the
sponsoring institution,

A.5.0.

The curriculum framework is a description of the progr

CUR

RICULUM FRAMEWORK

ram that includes the program’s mission, philosophy, and curriculum design.

A.5.1. Curriculym—Preparation to Practice as a Generalist

ASLL

The curriculunt must include preparation
Lo praclice as a generalist with a broad
exposure to praclice setlings (e.g. school,
hospital, community, long-term care) and
praclice areas, including new and
emerging areas (as defined by the
program). The curriculum must prepare
stuclents Lo work with a variety of
populations including, but not limited to,
infants, children, adolescents, adults, and
older adults in areas of physical and
mental health,

The curriculum must include preparation
tor practice as a generalist with a broad
exposure lo praclice settings (e.g. school,
hospital, cotmmunity, long-term care) and
practice avcas, including new and
emerging areas (as defined by the
program). The curriculunt must prepare
students to work with a variety of
populations including, but not limited to,
infants, children, adolescents, adults, and
older adults in areas of physical and
niental health.

The curciculun must include preparation
for practice as a generalist with a broad
exposure to praclice settings {e.g., schaol,
hospital, comnunity, long-term care) and
praclice areas, including new and
emerging areas (as defined by the
program). The curriculum must prepare
students to work with a variety of
populations including, but not limited to,
infants, children, aclolescents, adulls, and
older adults in areas of physical and
mental health.

The curriculum must include preparation
lor practice as a generalist with a broad
exposure to praclice settings (e.g., school,
hospital, community, long-term care) and
practice areas, including new and
emerging areas (as defined by the
program). The curriculum must prepare
students to work with a variety of
populations including, but not limited to,
infants, children, adolescents, adults, and
older adults in aveas ol physical and
nental health.

A.5.2, Curriculum—Preparation and Application of In-de,

pti Knowledge

Ab5.2.

The curriculum design must inclade
course objeclives and learning activities
demonsiraling prepavation and
application of in-depth knowledge in
practice skills, research skills,
administration, leadership, program and
policy development, advocacy, education,
or theory through a combination ofa
capstone experience and a capstone
project.

(No related Standard)

The curriculum design must include
course objectives and learning aclivities
demonstrating preparation and
application of in-depth knmowledge in
practice skills, administration, leadevship,
advocacy, or education through the
baccalaunreate project.

(No related Standard)

A5.3. Program Length

A53.

The occupational therapy doctoral degree
must be awarded after a period of study
such thal the total time to the degree,
including both preprofessional and

The program must document a systen and
ralionale for ensuring that the length of
study of the program is appropriate to the
expected learning and competence of Lhe

The program must document a system and,
rationale for ensuring that the length of
study of the program is appropriate to the
expected learning and competence of Lhe

The program must document a system and
rationale for ensuring that the length of
study of the program is appropriate to the
expected learning and competence of the
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL MASTER'S-DEGREE-LEVEL BACCALAUREATE-DEGREE-LEVEL ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPY ASSISTANT OCCUPATIONAL THERAPY ASSISTANT
professional preparation, equals a graduate. graduate graduate.
minintum of 6 FTE academic years, The
program must document a system and
rationale for ensuring Lhat the length of
study of the program is appropriale lo the
expected learning and competence of the
graduale,
A.5.4, Program Mission and Philosophy

AS A4,

* The statement of the mission of the
occupational therapy program must:

= Be consistent with and
supportive of the mission of the
sponsoring institution.

o Explain the unique nature of the
program and how it helps (ulfill
oradvance the miission of the
sponsoring institution, including
religious missions.

¢ The statement of philosophy of the
occupational therapy program must:

Rellect the current published
philosophy of the prolession.

= Includea stateent of the
program’s fundamental beliefs
about human beings and how
they learn.

»  The statement of the mission ol the
occupational therapy program must:

< Beconsistent with and
supportive of the mission of the
sponsoring institution.

o Explain the unique nature of the
program and how it helps tulfill
or advance the mission of the
sponsoring institution, including
religious missions.

s The statement ol philosophy of the
occupational therapy program mausk:

< Reflect the current published
philosophy of the profession.

o< Include a statement of the
program’s fundamental beliefs
about human beings and how
they learn,

*  The statement of the mission of the
occupational therapy assistant
program must:

& Be counsistent with and
supportive of the mission of the
sponsoring inslilution.

o Explaiu the unique nature of the
program and how it helps fulfill
ot advance the mission of the
sponsoring institution, including
religious missions.

®  The statement of philosophy of the
occupational therapy assistant
prograni must:

o Reflect the current published
philosophy of the profession.

< Include a statement of the
program’s fundamental beliefs
aboul human beings and how
they learn.

o The statement of the mission of the
occupational therapy assistant
program must:

=  Beconsistent with and
supportive of the mission of the
sponsoring inslitution.

> Explain the unique nature of the
program and how it helps fulfill
oradvance the mission of the
sponsoring institution, including
religious missions.

*  The statewent of philosophy of the
occupalional therapy assistant
program must:

= Reflect the current published
philosophy of the profession,

< Include a statement of the
program’s fundamental beliefs
aboul human beings and how
they learn.

A.5.5. Curriculum Design

A5.5,

The curriculum design must reflect the
niission and philosoply of both the
occupational therapy program and the
institution and must provide the basis for
program planning, implementation, and
evaluation. The design must identify
curricular threads and educational goals
and describe the selection of the content,
scape, and sequencing of coursework.

The instructional design must reflect the
curriculunt and ensure appropriate
content delivery.

The curriculum design must reflect the
mission and philosophy of both the
occupational therapy program and the
institution and musl provide the basis for
program planning, implenmentation, and
evaluation. The design must idenlily
curricular threads and educational goals
aud describe the selection of the conlent,
scope, and sequencing of coursework.

The instructional design must rellect the
curriculum and ensure appropriate
content delivery.

The curriculum design must reflect the
mission and philosophy ofboth the
occupational (herapy assistant program and|
the institution and must provide the basis
for program planning, implementation, and
evaluation. The design must identify
curricular threads and educational goals
and describe the sclection of the conlent,
scope, and sequencing of coursework.

The instructional design must reflect the
curricalun and ensure appropriate
conlent delivery.

The curriculum design must reflect the
wmission and philosophy of both the
occupational therapy assistant program and
the institulion and must provide the basis
tor program planuing, implementation, and
evaluation. The design musl identify
curricular threads and educational goals
and describe the selection of the content,
scope, and sequencing of coursework

The instructional design must veflect the
curricnlum and ensure appropriate
content delivery.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

A.5.6. Schalarship Agenda

AL.6.

The program must have a documented
agenda of scholarship that reflects the
curriculum design and mission ofthe
program and institution.

The program must have a documented
agenda of scholarship that reflects the
curriculum design and mission of the
program and institution.

The program must have a documented
agenda of scholarship that reflects the
curriculum design and mission of the
program and institution.

The program must have a documented
agenda of scholarship that reflects the
curriculun design and mission of the
program and institution.

A.5.7. Written

1 Syllabi and Assessment Strategies

AST.

The programs must have writlen syllabi for
each course that include course objectives
and learning activities that, in total, veflect
all course content required by the
Standards. Instructional methods {e.g,
presentations, demaonstrations, discussion)
used to accomplish course objectives must
be documented. Programs must also
demonstrate the consistency between
course syllabi and the curriculum design,

Assessment strategies 1o assure the
acquisition of knowledge, skills, atritudes,
professional behaviors, and competencies
must be aligned with course objectives
and required for progress in the progran
and graduation.

The program must have writlen syllabi for
each course that include course objectives
and learning aclivities that, in total, reflect
all convse content required by the
Standards. Instructional methods (e.g.,
presentalions, demonstrations, discussion)
used to acconiplish course objectives must
be docnmented. Programs must also
demonstrate the consistency between
course syllabi and the curriculum design.

Assessment stralegies to assure the
acquisition of lmowledge, skills, altiludes.
professional behaviors, and competencies
must be aligned with course objectives
and required for progress in the program
and gracation,

The program mast have written syllabi for
each course that include course objectives
and learning aclivilies 1hat, in lotal, reflect
all course content required by the
Standards. Instructional methods (e.g,
presenlalions, demonstrations, discussion)
used to accomplish course objectives must
be documented. Programs must also
demonstrate the consistency belween
course syllabi and the curriculum design,

Assessment strategies to assure Lhe
acquisition of lmowledge, skills, altitudes,
professional behaviors, and competencies
must be aligned with course objectives
and required for progress in the program
and graduation.

‘The program must have written syllabi for
cach course that include course objectives
and learning activities that, in total, reflect
all course content required by the
Standards. Instructional methods (e.g.,
presentations, demonsirations, discussion)
used to accomplish course objeclives must
be documented. Programs must also
demonstrale the consistency between
course syllabi and the curriculum design.

Assesstent strategies to assure the
acquisition of knowledge, skills, atlitudes,
professional behaviors, and competencies
nwust be aligned with course objectives
and required for progress in the program
and graduation

A.6.0.

STRATEGIC PLAN AND PROGRAM ASSESSMENT

For programs that are offered at more than one location, the program'’s strategic plan, evaluation plan, and results of ongoing evaluation must address each program location as a
component of the overall plan.

A.6.1. Strategic Plan

Ao,

The program must document a current
strategic plan that articulates (he
program'’s fulure vision and scholarship
agenda, which guides the program (e.g,
faculty recruitment and professional
growth, scholarship, changes in the
curricilum design, priorilies in academic
tesources, procurement of fieldwork and
doctoral capslone sites). A program
strategic plan must reflect a minimum of a
3-year period and include, but need nol be
limited to:

»  Lvidence that the plan is based on
program evaluation and an analysis of
external and inlernal environments.

The program must docunent a current
strategic plan that articulates the
program’s future vision und scholarship
agenda, which guides the program (e.g.,
faculty recruitment and professional
growlh, scholarship, changes in the
curriculum design, priorities in academic
resources, procurement of ieldwork
sifes). A prograr strategic plan must
reflect @ minimum of a 3-year period and
include, but need not be limited to:

o Evidence that the plan is based on
program evaluation and au analysis of
external and internal environments.

®  Loug-term goals that address the

The program nwust document a current
strategic plan that articulates the
program’s future vision and scholarship
agenda, which guides the program (e.g,
faculty vecruitment and professional
growth, scholarship, changes in the
curriculum design, priorilies in academic
resources, procurement of fieldwark sites
and baccalaureate project). A program
stralegic plan must reflect a minimum of a
3-year period and include, but need not be
limited to:
e Evidence that the plan is based on
program cvaluation and an analysis of
extermal and internal environrents,

The program wust document a current
strategic plan that articulates the
program’s future vision and scholarship
agenda, which guides the progranm (e.g,
Taculty recruitrent and prolessional
growth, scholarship, changes in the
curriculum design, priorities in academic
resources, procurement of fieldwork
sites), A program strategic plan must
reflect a minimum of a 3-year peciod and
include, but need not be limited to:

e  Evidence that the plan is based on
program evaluation and an analysis of
external and internal environments.

o Long-term goals that address Ihe
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

e Loug-term goals that address the
vision and mission of both the
institation and the program, as well
as specilic needs of the program.

»  Specific measurable action steps with
expected timelines by which the
program will reach its long-term goals.

e Person(s) responsible for action steps.

e Jividence of periodic updaling of action
steps and long-term goal$ as they are
met oras circunistances change.

vision and mission ot both the
institution and the program, as well
as specific needs of the program.

e Specilic measurable aclion steps with

expected limelines by which the
program will reach its long-term goals.

®  Person(s) responsible for action steps.

e Evidence of periodic updating of action

steps and long-term goals as Lthey are
met or as circumstances change.

s Long-lerm goals that address the
vision and mission ofboth the
institution and the program, as well
as specific needs of the program.

*  Specific measurable action steps with
expected limelines by which the
program will reach its long-term goals.

e Derson(s) responsible for action steps.

e Lvideuce of periodic updating of action
steps and long-tevm goals as they are
et or as circumstances change.

vision and mission of both the
institution and the program, as well
as specific needs of the program.

*  Specific measmable action steps with
expecled timelines by which the
program will reach its long-lerm goals.

*  Person(s) responsible for action steps.

+  Evidence of periodic updating of action

steps and long-term goals as they are
met or as circumstances change

A.6.2. Professional Development Plans

A6.2.

The program director and each faculty
member who teaches two or more courses
must have a current written professional
growth and devclopment plan Each plan
must conlain the signature of the faculty
member and supervisor (electronic/typed
signatuve is acceptable). At a minimum,
the plan must inclucle, but nced not be
limited to:

¢ Goals to enhance the faculty
mewber’s ability to fulfill designaled
responsibilities (e.g, goals related 10
areas of teaching responsibility,
teaching effectiveness, scholarly
activity).

e Evidence of currency in the areas of
teaching responsibilities.

e Specific measurable action steps with
expected timelines by which the
faculty member will achieve the goals,

e Lvidence of annual updates of action
steps and goals as they are met or as
circutustances change,

*  Identificalion of the ways in which the
faculty member’s professional
development plan will contribute to
aftaining the program’s stralegic goals.

The program director and each faculty
menber who teaches two or more courses
must have a current writien prolessional
growth and development plan. Kach plan
must contain the signature of the faculty
member and supervisor (electronic/typed
signature is acceptable). At a minimumn,
the plan must include, bur need not be
limited to:

e Goals to enhance the facalty
member’s ability 1o fulfill designated
responsibililies (e.g, goals velated to
areas of teaching respousibility,
teaching eflectiveness, scholarly
activity).

*  Evidence of currency in the areas of
leaching responsibilities.

+  Specilic measurable action steps with
expected timelines by which the
faculty member will achieve the goals.

+  [vidence of annual updates of action
steps and goals as they are metoras
circumstances change.

o [dentification of the ways in which the

faculty member’s protessional
development plan will contribute to

attaining the prograrm’s stralegic goals.

The program director and each faculty
member who teaches two or more courses
must have a current written professional
growth and development plan. Each plan
must contain the signature of the faculty
member and supervisor (electronic/typed
signature is acceptable). At a minimum,
the plan must include, but need not be
Tintited lo:

e Goals to enhance the facully
member’s ability to fulfill designated
responsibilities (e.g., goals related lo
arcas of teaching responsibility,
Leaching effecliveness, scholarly
aclivity).

»  Evidence of currency in the areas of
teaching responsibilities.

®  Specific measurable action steps with
expecied timelines by which the
faculty member will achicve the goals,

+  [vidence of annual updates of action
steps and goals as they are mel oras
circumstances change.

e Identification of the ways in which the
faculty member’s professional
developraent plan will contribute to
altaining the program'’s strategic goals.

The program director and each facully
member who teaches two or more courses
must have a currenl written prafessional
growth and development plan. Each plan
must contain the signature of the faculty
member and supervisor (electronic/ typed
signature is acceptable). At a minimuan,
the plan must include, bul need not be
limited to:

e Goals to enhance the faculty
member’s ability to tulfill designated
responsibilities (e.g, goals related lo
areas of teacliing responsibility,
teaching effectiveness, scholarly
aclivity).

¢  Evidence of currency in the areas of
tcaching responsibilities.

e Specilic measurable action steps with
expected limelines by which the
faculty member will achieve the goals.

Evidence of anmual npdates of action
sleps and goals as they are met oras
circurastances change.

Identification of the ways inwhich the
faculty member’s professional
development plan will contribute to
atlaining the program’s strategic goals.
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¢ The individual faculty member’'s s The individual faculty nember’s ¢ The individual faculty member’s #  The individual laculty mermber’s
designated responsibilities (e.g., every designaled respounsibilities (e.g., every designated responsibilities (e.g, designated responsibilities (..,
plan does not need to include plan does not need to include every plan does not need Lo include every plan does not need to include
scholarly activity if this is not pact of scholarly activity if this is nol part of scholarly activity if this is not part of scholarly activity if this is not part of
the faculty member’s respounsibililies. the faculty member’s responsibilities. the faculy member’'s the facully member’s
Similarly, if the facully member’s Similarly, if the facully membe’s responsibilities.). responsibililies,),
primary vole is research, he or she primary role is vesearch, he or she
may not need a goal related to niay not need a goal related to
teaching effectiveness). teaching effectiveness).
A.6.3. Program Evaluation
A63. Programs must routinely secure and Programs must routinely secure and Prograrms must routinely secure and Programs must routinely secure and

document sufficient qualitative and
quanltitative information to allow tor
analysis about the extent to which the
program is meeting its staled goals and
objectives to inform sirategic changes. This
must include, but need not be limited 1o:

e Faculty effectiveness in their assigned

teaching responsi S.

e Elfectiveness of instructional design.

¢ Students’ competency in protessional
behaviors.

¢ Swdents progression through the
program.

«  Student retention rates.

*  Fieldwork and docloral capstone
performance evaluation.

¢ Student evaluation of fieldwork and
the doctoral capstone experience.

¢ Evaluation of doctoral capslone
outcomes,

¢ Graduates’ performance on the
NBCO'T' certification exam.

*  Graduates’ job placement and
performance as determined by
eniployer satisfaction.

e Graduates’ scholarly activity (e.g,
preseutations, publications, grants
obtained, state and national
leadership pasitions, awards).

Programs raust routinely and
systemalically analyze dala to determine

¢ Student satislactian with the program.

docurent sullicient qualitative and
quantitative info rmation to allow for
analysis about the extent to which the
program is meeting its stated goals and
abjectives to inform strategic changes. This
must include, but need not be limited to:

e Faculty effectiveness in theirassigned
teaching responsibilities.

*  Effectiveness of instructional design.

e  Students’ competency in protessional
behaviors.

*  Students’ progression through the
program

. Student relention rates

e Tieldwork performance evaluation.

e Studenl evaluation of lieldwaork
experience.

e  Student satisfaction with the program.

¢ Graduates’ performance on the
NBCOT certificalion exa.

¢ Graduates’ job placement and
performance as determined by
employer satisfaction.

Programs niust routinely and
systemalically analyze data o determine
the extent to which the program is
meeting its stated goals and objectives. An
annual repott summarizing analysis of
data and planned action responses must
be maintained.

The results of ongoing evaluation must be

document sufficient qualitative and
quanltitative inforsation to allow for
analysis about the extent to which the
program is meeting its stated goals and
objectives to inform strategic changes. This
must include, but need not be limiled to:

e Faculty effectivencss in their assigned
leaching respousibilities.

¢ Effectiveness ol instructional design.

*  Students’ competency in protessional
behaviors.

e Students’ progression through the
program.

¢  Student retention rates.

e Ficldwork and baccalaureate project
performance evaluation

s Student evaluation of fieldwork and
the baccalaureate project experience,

»  Evaluation of baccalaureate project
outcoes,

o Student satisfaction with the program.

e Graduates’ performance on the
NBCOT certification exam,

»  Graduales’ job placement and
performance as determined by
employer satisfaction,

Programs must routinely and
systematically analyze data Lo determine
the extent to which the program is
tueeting its stated goals and objectives. An
annual report summarizing analysis of
data and planned action responses must

document sufticient qualitative and
quantitative information to allow for
analysis about the extent to which the
program is meeting its stated goals and
objectives to inform strategic changes. This
musi include, but need not be linited to:

e Faculty effectiveness in their assigned
teaching responsibilities.

»  Effectiveness of instructional design.

«  Students’ competency in protessional
belaviors,

»  Students’ progression hrough the
program,

¢ Student retention rates.

¢ Fieldwork performance evaluation

¢ Stadent evaluation of fieldwork
expericnce,

e Student satisfaction with the program.

s Graduates’ performance on the
NBCOT certification exam,

e Graduates’ job placement and
performance as determined by
employer satisfaction,

Programs raust roatinely and
systematically analyze data lo determine
the exlent to which the program is
meeting i1s slated goals and objectives. An
annual report summarizing analysis of
data and planned action responses must
be maintained.

The results of ongoing evaluation must be
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the extent to which the program is
meeting its stated goals and objectives. An
annual report summarizing analysis of
data and planned aclion responses must
be maintained.

‘Tie results of ongoing evaluation must be
appropriately reflected in the program’s
strategic plan, curriculum, and other
dimensions of the program

approputately reflected in the program’s
strategic plan, curriculum, and other
dimensions of the program.

be maintained.

‘The results of ongoing evaluation must be
appropriately reflected in the program’s
strategic plan, curriculum, and other
dimensions of the program,

appropriately reflected in the program's
strategic plan, curricalum, and other
dimensions of the program.

A.6.4 Certification Exam Pass Rate

A6,

The average pass rale over the 3 most
recent calendar years for graduates
alterpting the national certification exom
within 12 months of graduation from the
program must be 80% or higher
(regardless of the nuraber of attempts). If
a program has fewer than 25 test takers in
the 3 mosi recent calendar years, the
program may include test takers from
additional years until it reaches 25 or until
the 5 most recent calendar years are
included in the total. Programs that did
not have candidates who sat for the exam
in cach of the 3 most recent calendar years
mus| mecl the vequired 80% pass rate
cach year until data for 3 calendar years
are available.

The average pass rate over the 3 most
recent calendar years lor graduales
attempting the national cerificalion exam
within 12 months of graduation from the
program must be 80% or higher
(regardless of Lhe number of attempts). If
a program has fewer than 25 test takers in
the 3 most recent calendar years, the
program may include test takers from
additional years until it veaches 25 or until
the 5 most recent calendar years are
included in the total. Programs that did
not have candidales who sal for the exam
in each of the 3 most recenl calendar years
niust meet the required 80% pass rate
each vear untildata for 3 calendar years
are available.

The average pass rate over lhe 3 mosl
recent calendar years for graduates
attempling the national certification exam
within 12 months of graduation from the
program must be 80% or higher
(regardless of the number ofattempis). If
a progran has fewer than 25 test takers in
the 3 most recent calendar years, the
program may include test lakers from
additional years unlil it reaches 25 or until
the 5 most recent calendar years ave
included in the total. Programs that did
not have candidates who sat for the exam
in each of the 3 most recent calendar years
must meet the vequired 80% pass rate
cach year until data for 3 calendar years
are available,

The average pass rale over the 3 most
recent calendar years for graduates
altempling the national cerlification exam
within 12 months of graduation from the
program must be 80% or higher
(regardless of the number of attempts). if
a program has fewer than 25 test takers in
the 3 most recent calendar years, the
program may include test takers from
additional years until it reaches 25 or until
the 5 most recent calendar years ave
included in the 1otal. Programs that did
not have candidales who sat for Lhe exam
in each of the 3 most recent calendar years
must meet the required 80% pass rate
each year until data for 3 calendar years
are available,

SECTION B: CONTENT REQUIREMENTS
The content requirements are written as expected student outcomes. Faculty are responsible for developing learning activities and evaluation methods to document that students

meet these outcomes. Level [l Fieldwork, the Baccalaureate Project, or the Doctoral Capstone Experience and Project syllabi may not be used to document compliance with a section
B content Standard.

B.1.0.

FOUNDATIONAL CONTENT REQUIREMENTS

Program content must be based on a broad foundation in the liberal arts and sciences. A strong foundation in the biological, physical, social, and behavioral sciences supports an
understanding of occupation across the lifespan. If the content of the Standard is met through prerequisite coursework, the application of foundational content in the sciences must
also be evident in professional coursework. The student will be able to:

B.1.1. Human Body, De

T

t, ol

B.1.1.

Demonstrate knowledge of:

s The siructure and funclion of the
human body to include the biological
and physical sciences, neurosciences,

Demonslrate lmowledge of:

s The structure and function of the
human body to include the biological
and physical sciences, neurosciences,

Demonstrale knowledge of:

e The structure and function of the
human body to include the biological
and physical sciences, neurosciences,

Demonstrate knowledge of:

e The structure and function of the
liuman body to include the biological
and physical sciences, neurosciences,

24

203




Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE- LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
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EDUCATIONAL PROGRAM FOR THE
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kinesiology, and biomechanics.

+  Human development throughout the
lifespan (infants, children, adolescents,
adults, and older adulis). Course
conlent nsust include, but is not limited
lo, developmental psychology.

e Concepis of human behavior to
include the behavioral sciences, social
sciences, and science of occupation.

kinesiology, and biomechanics.

Human development throughout the
lifespan (infants, children, adolescenls,
adults, and older adulls). Course
content must include, but is not limited
to, developmental psychology.

s Concepts of human behavior to
include the behavioral sciences, social
sciences, and science of occupation.

kinesiology, and biomechanics.

*  Human development throughout the
lifespan (infants, children, adolesceuts,
adults, and older adulls). Course
content must include, but is not linited
to, developmental psychology.

«  Concepts of humanbehavior to
include the behavioral sciences, social
sciences, and science of occupation.

kinesiology, and biomechanics.

e [luman development throughout the
litespan (infants, children, adolescents,
adults, and older adults). Course
contenl must include, but is not limited|
to, developmental psychology.

»  Concepis of haman behavior o
include the behavioral sciences, social
sciences, and science of occupation.

B 1.2, Sociocultural, Socioec

Diversity Fuctors, an

d Lifestyle Cholces

B.1.2.

Apply, analyze, and evaluate the role of
sociocultoral, socioeconomic, diversily
factors, and lifestyle choices in
contemporary society to meet the needs of
persons, groups, and populations. Course
content musl include, bt is not limited to,
introduclory psychology, abnormal
psychology, and introductory sociology or
introductory anthropology.

Apply and analyze the role of
sociocultural, socioeconomic, diversity
laclors, and lifestyle choices in
conteraporary society to meet the needs of
persons, groups, and populations. Course
content must include, but is nol limited 1o,
introductory psychology, abnormal
psychology, and introdnelory sociology or
intreduclory anthropology.

Apply knowledge and appreciation of the
role of sociocultural, socioeconomic,
diversity factors, and lifestyle choices in
conlemporary society to meet ihe needs of
persons, groups, and populations (c.g.,
principles of psychology, sociology, and
abnormal psychology),

Lxplain the role of socioculiural,
socioeconontic, diversity factors, and
lifestyle choices in contemporary sociely
lo meet the needs of persons, groups, and
populations (e.g, principles of psychology,
sociology, and abnormal psychology).

B.1.3. Social Determinants of Health

B.1.3.

Denonstrate knowledge of the social
delerminants of health for persons,
groups, and populations with or at risk for
dlisabilities and chronic health conditions.
This must include an analysis of the
epidemiological factors that impact the
public health and welfare ol populatious.

Demonstrate knowledge of the social
determinants of health lor persons,
aroups, and populations with or at risk for
disabilities and chronic health conditions,
This nrust include an analysis of the
epideniological factors that impact the
public health and welfare of populations,

Demonstrate knowledge of the social
determinants of health for persons,
groups, and populations with or at risk for
disabilities and chronic health conditions.
This must include an understanding of the
cepidemiological factors that impact the
public health and wellare ol populations.

Demonstrate knowledge ol the social
determinants ol health for persons,
groups, and populations with or at risk for
disabilities and chronic heallh conditions.
This must include an understanding of the
epidemialogical factors that impact the
public health and welfare of populations.

B.1.4. Quantitative Statistics and Qualitative Analysis

B.1A. Demonstrate the abilily 1o use quantitative | Demonstrate the ability to use quantitalive | (No related Standard) (No related Standard)
statistics and qualitative analysis to statistics and qualitative analysis to
interpret tests and measurements for the interprel tests and measurements for the
purpose of establishing and delivering purpose of establishing and delivering
evideuce- based practice. evidence-based practice.
B.2.0. OCCUPATIONAL THERAPY THEORETICAL PERSPECTIVES

Current and relevant interprofessional perspectives including rehabilitation, disability, and developmental as well as person/population-environment-occupation models, theories
and frameworks of practice. The program must facilitate the development of the performance criteria listed below. The student will be able to:

B.2. 1. Svientific Evide

o, Theories, M

of Practice, aind Frames of Reference

B2.1

Apply, analyze, and evaluate scientific
evidence, theories, madels of practice, and
(raies of reference that underlie the

Apply, analyze, and evaluale scientific
evidence, theovies, models of practice, and
Irames of reference that underlie the

Apply scientific evidence, theories, models
of practice, and frames of reference that
underlic the practice of occupational

Apply scientific evidence, theories, models
of practice, and (vames ol reference that
underlie the practice of occupational
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practice of occupational therapy to guide
and inform inlerventions for persons,
groups, and populations ina variely of
practice contexts and environments.

practice of occupational therapy to guide
and inform interventions for persons,
groups, and populations in a variety of
practice contexts and environments.

therapy to guide and inform intervenlions
for persons, groups, and populations ina
variety of practice contexts and
environments,

therapy to guide and inform interventions
lor persons, groups, and populations ina
variely of practice contexts and
environments.

B.2.2. Theory Development

B22. Explain the process of theory development | Explain the process of theory development | Define the process of theory development | Define the process of theory development
in occupational therapy and its desired and its importance Lo occupational and jfs imporlance to occupational and its importance to occupational
impact and influence on society. therapy. therapy. therapy.

B.3.0.  BASIC TENETS OF OCCUPATIONAL THERAPY

Coursework must facilitate development of the perfermance criteria listed below. The student will be able to:

B.3.1. OT History, Phil

phical Base, Theory, and Sociveconomic Climate

B3l

Analyze and evaluale occupational
therapy history, philosophical base,
theory, and sociopolitical climate and their
importance in meeting society’s current
and fulure occupational needs as well as
how these factors influence and are
intluenced by practice.

Analyze occupalional therapy history,
philosophical base, theory, and
sociapolitical climate and their
importance in meeting socicly”

/'s current
and future occupational needs as well as
how these factors influence and are
influenced by practice.

Apply knowledge of occupational therapy
history, philosophical base, theory, and
sociopolitical climate and their
importance in meeling sociely’s current
and future occupational needs as well as
how these factors inlluence and are
intluenced by practice,

Apply knowledge of-occupalional therapy
history, philosophical base, theory, and
sociopolitical climate and their
importance in meeling sociely’s current
and future occupational needs as well as
how these factors influence and are
influenced by practice

B.3.2. Interaction of Occupation and Activity

B.3.2.

Apply, analyze, and evalnate the interaction
of occupation and activity, including arcas
ofoccupation, performance skills,
performance patierns, context(s)

and environments, and client factors.

Apply, analyze, and evaluate the interaction
of occupation and activily, including areas
of occupation, performance skills,
performance patterns, context{s) and
environments, aud client factors.

Demonslrate knowledge of and apply the
interaction of occupation and activity,
including areas of occupation, performance
skills, performance patterns, context(s)
and environments, and client factors.

Demonstrate kmowledge ol and apply-the
interaction of occupation and activity,
including areas of occupation, performance
skills, performance patterus, contex!(s)
and environments, and client faclors.

B.3.3. Distinet Nature aof Occupation

B3.3.

Explain to consumers, potential
ewployers, colleagues, third-paity payers,
regulatory boards, policymakers, and the
general public the distincl natuve of
occupation and the evidence that
occupation supports performance,
participation, health, and well-being.

Explain to consumers, potential
employers, colleagues, third-party pavers,
regulatory boards, policymalers, and the
general public the distinct nature of
occupation and the evidence that
occupation supports performance,
participation, health, and well-being.

[ixplain to consumers, polential
employers, calleagues, third-parly payers,
regulatory boards, policymakers, and the
general public the distinct nalure of
occupation and the evidence that
occupation supports performance,
participation, health, and well-being.

Explain to consumers, potential
employers, colleagues, third-parly payers,
regulatory boards, policymakers, and the
general public the distinel nature ot
occupation and the evidence thar
occupalion supporls performance,
participation, health, and well-being.

8.3.4. Balancing Areas of Occupation, Rele in Promotion of Health and Prevention

B.3.4.

Apply, analyze, and evaluale scientific
evidence o explain the importance of
balancing areas of occupation; the role of
oceupation in the promotion of health; and
the prevention of disease, illness, and
dysfunction for persons, groups, and
populations.

Apply and analyze scientific evidence to
explain the importance of balancing areas
of occupation; the role of occupation in the
promotion of healtl; and the prevention of
disease, iliness, and dysfunction for
persons, groups, and populations.

Demonstrate knowledge ol scienlilic
evidence as it relates to the importance of
balancing areas of occupation; the role of
occupation in the promaotion of healh; and
the preveution of disease, illness, and
dysfunction for persons, groups, and
populations.

Demonstrate knowledge of scientific
evidence as il relales to the importance of
balancing areas of accupation; the role of
occupation in the promotion of health; and
the prevention of disease, illness, and
dyslunction for persons, groups, and
papulations.
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B.3.5. Effects

of Disease Processes

B.3.5.

Analyze and evaluate the effects of discase
processes including heritable diseases,
genelic conditions, mental illness, disabilily,
traunta, and injury on occupational
performance.

Analyze the elfects of disease processes
including heritable diseases, genelic
conditions, mental illness, disability,
trauma, and injury on occupational
performance.

Demonstrate lmowledge ol the etlects of
disease processes including heritable
diseases, genclic conclitions, mental illness,
disabilily, trauma, and injury on
occupalional performance,

Demonstrate knowledge of the effects of
disease processes including herilable
diseases, genelic conditions, mental illness,
disabilily, trauma, and injury on
occupational performance,

B.3.6. Activity Analysis

B.3.6.

Demonstrate aclivity analysis in areas of
occupation, performance skills,
performance patlerns, context(s) and
environments, ancl client faclors 1o
lormulate the intervention plan.

Demonstrate activity analysis in arcas of
oceupation, performance skills,
performance patlerns, context(s) and
environments, and client factors to
formulate the intervention plan

Demonstrale activity analysis in areas ot
occupation, performance skills,
performance patterns, context(s) and
environments, and client factors lo
implement the intervention plan.

Demonstrale activily analysis in areas of
occupation, performance skills,
performance patterns, context(s) and
environments, and client factors to
implement the intervention plan,

B.3.7. Safety of Self and Others

B.3.7. Demonstrate sound judgment in regard to | Demonstrate sound judgment invegard to | Demonstrate sound judgment in vegard to | Demonstiate sound judgment in regard to
safety of selfand others and adhere Lo safety of self and others and adhere to safety of sell and others and acdhere to safety of self and othevs and adhere to
safety regulations throughout the safety regulations throughout the safety regulations throughout the sufety regulations throughoul the
occupational therapy process as occupational therapy process as occupalional Lherapy process as occupational therapy process as
appropriate 1o the setting and scope of appropriate to the setting and scope of appropriale to the setting and scope ol appropriale to the setting and scope of
practice. This must include the ability to practice. This must include the ability 10 practice, This must include the ability to practice. This must include the ability to
assess and monitor vital signs (e.g, blood | assess and monitorvital signs (e.g., blood assess and monitorvital signs (e.g, blood assess and monitor vital signs (e.g. blood
pressure, heart raic, respiratory slatus, pressure, heart rate, respiratory status, pressure, heart rate, respiralory status, pressure, heart rate, respiratory status,
and temperalure) to ensure that the client | and lemperature) to ensure thal the client | and temperature) to ensure that the client | and lemperature) to ensure that the client
is stable for intervention. is stable forintervention, is stable for intervention is stable for intervention

B.4.0. REFERRAL, SCREENING, EVALUATION, AND INTERVENTION PLAN SCREENING, EVALUATION, AND INTERVENTION PLAN

reference, and available evidence,

below. The student will be able to:

The process of referral, screening, evaluation, and diagnosis as velated to
occupational performance and participation must be client centered; culturally
relevant; and based on theoretical perspectives, madels of practice, frames of

INTERVENTION PLAN: FORMULATION AND IMPLEMENTATION

The process of formulation and implementation of the therapeutic intervention
plan to facilitate occupational performance and participation must be client
centered and culturally relevant; reflective of current and emerging occupational
therapy practice; based on available evidence; and based on theoretical
perspectives, models of practice, and frames of reference.

These processes must consider the needs of persons, groups, and populations.
The program must facilitate development of the performance criteria listed

The process of screening and evaluation as related to occupational performance and
participation must be conducted under the supervision of and in cooperation with
the occupational therapist and must be client centered; culturally relevant; and
based an theovetical perspectives, models of practice, frames of reference, and
available evidence, These processes must consider the needs of persons, groups, and

populations.
INTERVENTION AND IMPLEMENTATION

The process of intervention to facilitate occupational performance and participation
must be done under the supervisio n of and in cooperation with the occupational
therapist and must be client centered, cuiturally relevant, reflective of current
occupational therapy practice, and based on available evidence.

The program must facilitate development of the performance criteria listed below.

The student will be able to:

B.4.1. Therapeutic Use of Self

BAL

Demonsirate therapeutic use of self,
including one’s personalily, insights,

Demonstrate therapeutic use of sell,
including one's personalily, insights,

Demonstrate therapeutic use of self,
including one’s personalily, insights,

Demonstrate therapeutic use of self,
including one's personalily, insights,
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perceptions, and judgments, as part of the
therapeulic process in both individual and
group interaction.

perceptions, and judgments, as part of the
therapeutic process in both individual and
group inleraction

perceplions, and judgments, as part of the
therapeutic process in both individual and
group interaction,

perceptions, and judgments, as part of the
therapeulic process in both individual and
group interaction.

B.-4.2. Clinica

! Reasoning

BA4.2,

Demonstrate clinical reasoning to evaluate,
analyze, diagnose, and provide occupation-
based interventions to address client
faclors, performance patterns, and
petformance skills,

Demonstrate clinical reasoning to evaluate,
analyze, diagnose, and provide occupation-
based interventions to address client
factors, performance patterns, and
performauce skills,

Demonstrale clinical reasoning to address
occupation-based interventions, client
factors, perlormance patterns, and
performance skills.

Demonstrate clinical reasoning to address
occupation-based interventions, client
factors, perlormance patterns, and
performance skills.

R.4.3. Occiipation-Based Interventions

BA3

Utilize clinical reasoning 10 facilitate
occupation-based interventions that
address client factors. This must include
interventions focused on promotion,
campensation, adaptation, and prevention.

Utilize clinical reasoning Lo facilitate
occupalion-based inlerventions thal
address client factors. This must include
interventions focused on promolion,
compensation, adaptation, and prevenlion.

Utilize clinical reasoning to [acilitate
occupation-based interventions that
addvess cliem factors. This must include
interventions focused on promotion,
compensation, adaptation, and prevention.

Utilize clinical reasoning to facilitale
occupation-based interventions that
address client factors, This must include
interventions focused on promotion,
compensation, adaptation, and prevention.

B.4.4. Standaydized and Nonstandardized Screening and

Assessment Tools

B.4.4.

Evaluate client(s) occupational
perlormance, including occupational
prolile, by analyzing and selecting
standardived and non-standardized
screenings and assessment tools to
determine the need for occupalional
therapy interveniion(s). Assessment
methods must take into consideration
cultural and contextual factors of the client,

luterpret evaluation findings of
occupational performance and participatior
deficits to develop occupation-based
intervention plans and stralegies.

[ntervention plans and strategies must be
client-centered, culturally relevant,

re(lective of currenl occupational therapy
practice, and based on available evidence.

Lvaluate client(s)" occupational
pertormance, including occupational
profile, by analyzing and selecting
standardized and non-standardized
screenings and assessment fools Lo
determine the need (or occupational
therapy intervention(s). Assessmenl
methods must take into consideration
cultnral and contextual factors of the clicnt.

[nterpret evaluation findings of
accupational performance and participation|
deficits to develop occupation-based
intervention plans and strategies.

Intervention plaus and strategies must be
client-centered, culturally relevant,

reflective of current occupational therapy
practice, and based on available evidence.

Contribute to the evalualion process of
client(s)’ occapational performance,
including an occupational profile, by
administering standardized and
nonstandardized screenings and
assessment tools and collaborating in the
development of occupation-based
inlervention plans and sirategies.

Explain the imperiance of using
psychometrically sound assessment tools
when considering client needs, and cultural
and contextual factors to deliver evidence-
based intervention plans and stralegies.

Inlervention plans and strategies must be
client-centeved, culturally relevant,
reflective of current occupational therapy
practice, and based on available evidence.

Contribute to the evaluation process of
client(s)’ occupational performance,
including an oceupational profile, by
administering standardized and
nonslandardized screenings and
assessiment tools and collaborating in the
development of occupation-based
inlervention plans and sirategies.

Explain the importance of using
psychometrically sound assessment tools
when considering client needs, and caltural
and contextual factors to deliver evidence-
based intervention plans and strategies.

[utervention plans and strategies must be
clienl-centered, culturally relevant,
reflective of current occupational therapy
practice, and based on available evidence.

B.L.5. Application of Assessment Tools and Interpretation

of Results

B.A.5.

Select and apply assessment lools,
considering client needs, and cultural and
contextual factors.

Administer selecled standardized and
nonstandardized assessments using
appropriate procedures and protocols.

Select and apply assessment tools,
considering client needs, and cultural and
contextual factors.

Administer selecied standardized and
nonstandardized assessmenls using
appropriate procedures and protocols.

{No related Standard)

{No related Standard)
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Interpret the results based on psychometric
properties of tests considering factors that
might bias assessment results (e,g, culture
and disability stalus related to the person
and context).

Interpret the vesults based on psychometric
properties of tests considering factors that
might bias assessment results (e.g., culture
and disability status related to the person
and context).

B.-4.6. Reporti

ng Data

B.4.6.

Colleer, analyze, and report data ina
systematic manner for evaluation of client
and practice outcomes, Report evaluation
results and modily practice as needed.

Collect, analyze, and report data ina
sysfematic mamner for evaluation of client
and practice outcomes. Report evaluation
results and modify practice as needed.

Under the direction of an occupational
therapist, collect, organize, and report on
data tor evaluation of client outcomes,

Under the direction of an occupational
therapist, collect, organize, and report on
data for evaluation of client outcomes.

BL7 hterpret

dlized Test Seures

B.4.7,

Interpret eriterton-referenced amd norm-
referenced standardized test scores on the
basis of an understanding of sampling,
normative data, standard and criterion
scores, reliability, and validiry.

Interpret crilerion-referenced and norm-
referenced standardized test scores on the
basis of an understanding of sampling,
normative data, standard and criterion
scores, reliability, and validity,

(No refated Swandard)

(No related Standard)

BAL8. terpret Evaluation Duta

B.4.8,

Interpret the eviluation data in relation to
accepted terminology of the profession
and explain the lindings to the
interprofessional tearn.

Interpret the evaluation data in relation to
accepted terminology of the profession
and explain the finclings to the
interprofessional learm.

(No related Standard)

{No related Standard)

B.4.9. Remedi

iation and Compensation

3.4.9.

Designamd implement intervention
strategies o remediate and /or
compensale for fanctional cognilive
deficits, visual deficits, and psychosocial
and behavioral health deficits thal affect
occupational performance.

Design and implement intervention
strategies to remediate and/or
compensate (or functional cognitive
deficils, visual deficits, and psychosocial
and behavioral health deficits thal affect
occupational performance,

Demonstrate an understanding of the
intervention strategies that remediale
and/or compensate for fanctional
cognitive deficits, visual deficils, and
psychosocial and behavioral health
deficits that affect occupational
performance,

Demonstrate an understanding of the
inlervention strategies that remediate
and/or compensate for functional
cognitive deficits, visual deficits, and
psychosocial and behavioral health
deficits thal affect occupational
performance.

B.4.10. Provide Interventions and Procedures

B.A.L0.

Recoramend and provide direct
interventions and procedures Lo persons,
groups, and populations to enhance safety,
health and wellness, and performance in
occupations.

This must include the ability to sclect and
deliver occupations and aclivities,
preparatory methods aud tasks (including
1herapeutic exercise), education and

training, and advocacy.

Recommend and provide direct
imlerventions and procedures to persons,
groups, and populalions 1o enhance safety,
health and wellness, and performance in
occupations,

This must include the abilily to select and
deliver occupations and aclivities,
preparatory methods and tasks (including
therapeutic exercise), education and
training, and advocacy.

Provide direct inlerventions and
procedures lo persons, groups, and
populations lo enhance safety, health and

wellness, and performance in occupations.

This must include the abilily 1o select and
deliver occupations and aclivities,
preparatory methods and tasks (including
therapeutic exercise), education and
training, and advocacy.

Provide direct inlerventions and
procedures to persons, groups. and
populations to enhance safety, health and
wellness, and performance in occupations,

This must include the ability to select and
deliver occupations and activities,
preparatory methods and tasks (including
therapeutic exercise), educalion and
training, and advocacy.
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B.4.11. Assistive Technologies tnel Devices

B4.11.

Assess the need for and demonstrate the
abilily to design, tabvicate, apply, fit, and
train in assistive technologies and devices
(e.g., electronic aids to daily living, scating
and positioning systems) used to enhance
occupational performance and foster
patticipalion and well-being.

Assess the need for and demonstrale the
ability to design, fabricate, apply, {it, and
train in assistive technologies and devices
(e.g, clectronic aids to daily living, sealing
and positioning systems) used to cnhance
occupational performance and foster
participation and well-being.

Explain the need for and demonstrate
strategies with assislive technologies and
devices (e.g, electronic aids to daily living,
seating and posilioning systems) used to
enhance occupational performance and
foster participation and well-being.

Explain the need for and demonstrate
sirategies with assistive technologies and
devices (e.g., electronic aids to daily living,
sealing and positioning systems) used to
enhance occupational performance and
foster participation and well-being,

B.4.12. Orthoses and Prosthetic Devices

BA12.

Assess the need for ortholics, and design,
fabricate, apply, fit, and train in orthoses
and devices used (o enhance occupational
perdormance and parlicipation,

Train iu the safe and effective use of
prosthetic devices.

Assess the need for orthotics, and design,
fabricate, apply, fit, and train in orthoses
and devices used o enhance occupational
performance and participation.

Train in the safe and effective use of
prosthetic devices.

Explain the need lor ortholics, and design,
tabricate, apply, fit, and train in orthoses
and devices used to enhance occupational
performance and participation.

Train in the safe and effective use of
prosthetic devices.

Explain the need for orthotics, and design,
fabricate, apply, fit, and train in orthoses
and devices used to enliance occupational
performance and parlicipation

Train in the safe and effective use of
prosthetic devices

B.4.13. Functional Mobility

B.4.13.

Provide recolmmendations and training in
teclmigues to enhance functional mobility,
including physical transfers, wheelchair
nmanagement, and mobility devices.

Provide recommendations and training in
techniques to enhance functional mobility,
including physical ransfers, wheelchair
managenient, and mobility devices

Provide training in techniques to enhance
funclional mobility, including physical
transfers, wheelchair management, and
mobility devices.

Provide training in techniques to enhance
functional mobility, including physical
transfers, wheelchair management, and
mobility devices.

B.4.14. €y

ity Mability

B.A.14.

Evaluate the needs of persons, groups, and
populalions to design programs that
enhance community mobility, and
implement transportation Lransitions,
including driver rehabilitation and
contmunity access,

Cvaluate the needs of persons, groups, and
populations to design prograras that
cnhance conmmunity mobility, and
implement transportation transitions,
including driver rehabilitation and
conmmunily access,

Provide training in techniques to enhance
community mobility, and address
transporiation transitions, including
driver rehabilitation and community
access.

Provide training in techniques o enhance
communily mobility, and address
transpurtalion transitions, including
driver rehabilitation and conmmunity
access.

B.4.15. Technology in Practice

B.4.15.

Demonstrate knowledge of the use of

technology in praclice, which must include:

+  Electronic docunzenlation systems
=+ Virtual environments
»  Telehealih technology

Demonstrate knowledge of the nse ot
technology in practice, which must
include:

e [lectronic documentation systems
e Virtual enviconments

o  Telehealth technologv

Demonslrate knowledge of the use of

technology in practice, which must include:

= Electronic docamentation systems
+  Virtual environments
e Telehealth technology

Demonsirate knowledge of the use of
technology in practice, which must include:

»  Llectronic documentation systems
»  Virtual environments
e Telehealth technology

B.4.16. Dysphagia and Feeding Disorders

B.4.l6.

Evaluate and provide interventions (o1
dysphagia and disorders of feeding and
eating to enable performance and train
others in precautions and techniques
while considering client and conlextual
factors.

Lvaluate and provide interventions for
dysphagia and disorders of [eeding and
ealing to enable performance and train
otliers in precautions and techniques
while considering client and contextual
factors,

Demonstrate interventions that address
dysphagia and disorders of feeding and
eating and train others in precautions and
lechniques while considering client and
contextual factors.

Demanslrate interventions thar acldress
dysphagia and disorders of feeding and
eating and train others in precaulions and
techniques while considering client and
contextual factors.
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B.4.17. Super

ficial Thermal, Deep Thermal, and Electrotherapeutic Agents and Mechanical Devices

B..17.

Demonslirate knowledge and use of the sale
and effective application of superficial
thermal agents, deep thermal agents,
electrotherapeulic agents, and mechanical
devices as a preparatory measure to
improve occupational performance. This
niust include imdications, contraindicalions,
and precaations,

Demonstrate knowledge and use of the safe
and effeclive application of superficial
thermal agemts, deep thermal agents,
electrotherapeutic agents, and mechanical
devices as a preparalory measure to
inprove accupational performance. This
mus! include indications, contraindications,
and precautions.

Define the safe and effective application of
superficial thermal agenls, deep thernal
agents, electrolierapeutic agents, and
mechanical devices as a preparatory
nmeasure 10 improve occupaltional
performance. 'This must include indications,
contraindicalions, and precautions.

Define the sate and elfective application of
superficial thermal agents, deep thermal
agents, electrotherapeutic agents, and
mechanical devices as a preparatory
easure to improve occupational
performance. This must include indications,
contraindications, and precautions

B4 18, Grade and Adapt Processes or Environments

BA.18.

Assess, grade, and modify the way persons,
groups, andl populations perform
occupations and activities by adapting
processes, modifying environments, and
applying ergonomic principles to reflect the
changing needs of the client, sociocultural
context, and technological advances.

Assess, grade, and modify the way persons,
groups, and populations perform
occupations and activities by adapling
processes, modilying environments, and
applying ergonomic principles to veflect the
changing needs of the client, sociocultural
context, and technological advances.

Assess, grade, and modity the way persons,
groups, and populations perform
occupations and activities by adapling
processes, modifying environments, and
applying ergonomic principles ta reflect the
changing needs ot the client, sociacultural
context, and lechnological advances.

Assess, grade, and modily the way persons,
groups, and populations perform
accupations and activities by adapting
processes, modilying environments, and
applying ergonomic principles to reflect the
changing needs of the client, sociocultural
context, and technological advances.

B.4.19. Consuftative Process

B.4.19.

Demonstrate, evaluate, and plan the
consultative process with persons, groups,
programs, organizations, or communitics
in collaboration with inter- and
intraprofessional colleagues,

Demonstrate, evaluale, and plan the
consultative process with persons, groups,
progrars, organizations, ot communitics
in collaboration with inter- and
intraprofessional colleagues.

Engage in the consullative process with
persons, groups, programs, organizations,
orcommunilies in collaboration with
inter- and intraprofessional colleagues,

Engage in the consuliative process with
persons, groups, progrants, organizations,
or communities in collaboration with
inter- and intraprofessional colleagues.

B.4.20. Care Coordination, Case Management, and Traus

tion Services

B.4.20.

Demonslrate, evalnate, and plan care
coordinalion, case managenent, and
transition services in traditional and
emerging praclice environments.

Demonslrate, evaluate, and plan cave
coordinalion, case management, and
wransition services in traditional and
emerging practice environments.

Demonstrate, evaluate, and plan care
coordination and case management.
Understand and articulate-transition
services in Iraditional and emerging
praclice environments,

Understand and articulate care
coordination, case management, and
transition services in traditional and
emerging praclice environments

B.4.21. Teaching-Learning Process and Health Literacy

B.421

Demonstrate, evalnate, and utilize the
principles of the teaching-learning
process using educational methods and
health literacy education approaches:

e Todesign aclivities and clinical
training for persons, groups, and
populations.

e Toinstruct and train the client,
caregiver, fanily, significant others,
and coninmunities at the level of the
audience.

Demonstrate, evaluate, and utilize the
principles of the teaching-learming
process using educational methods and
health literacy education approaches:

e To design activities and clinical
training {or persons, groups, and
populations.

¢ Toinstruct and train the client,
caregiver, family, significant others,
and communities at the level of the
audience,

Demonstirate the principles of the teaching—
learning process using educational methods
and health literacy education approaches:

e To design activities and clinical
training for persons, groups, and
populations.

¢  To instruct and Lrain the client,
caregiver, family, signiticant others,
and communilies at the level of the
audience.

Demonsirate the principles of the teaching-|
learning process using educational methods
and health literacy education approaches:

e To design activities and clinical
training for persous, groups, and
populations.

e Toinstruct and train the client,
caregiver, family, significant others,
and communities at the level of the
audience.
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7 1

B.4.22. Need

o1 Ci i or | intervention

B.4.22.

Monitor and reassess, in collaboration with
the client, caregiver, family, and significanL
others, the effect of occupational therapy
intervention and the need for continued or
moditied intervention,

Monitor and reassess, in collaboration with
the client, cavegiver, family, and significant
others, the eflect of occupational therapy
intervention and the need for continued or
modified intervention.

Monilor and reassess, in collaboration with
the client, caregiver, family, and significant
others, Ihe effect of occupational therapy
intervention and the need for conlinued or
nodified intervention, and communicate
the identified needs to the occupational
therapist.

Monitor and reassess, in collaboration with
the client, caregiver, family, and signilicant
athers, the effect of occupational therapy
intervention and the need for continuned or
modified intervention, and communicate
the identified needs to the occupational
therapist.

B.4.23. Effective Communication

B.4.23.

Identify occupational needs through
effeclive communication with palients,
[amilies, communities, and members ol
the interprofessional team in a responsive
and responsible manner that supports a
teantapproach Lo the promotion of health
and wellness.

Identify occupational needs through
effeclive communication with patients,
families, communilies, and members of
the inlerprotessional team ina responsive
and responsible manner that supports a
team approach to the promotion of health
and wellness.

Identily occupational needs through
effeclive communication with patients,
{amilics, communities, and members of
the interprotessional Leam in a responsive
and responsible manner that supports a
team approach Lo the promolion of health
and wellness.

Identify occupational needs through
effective communication with patients,
families, communities, and members of
the interprofessional team in a respousive
and responsible manner that supports a
team approach to the promotion of health
and wellness.

B.4.24. Effective Intraprofessional Collaharation

B.4.24.

Demonstrate ellective intraprofessional
OT/OTA callaboration lo:

e Identify the role of the occupational
therapist and occupational therapy
assistant in the screening and
evaluation process.

e Demonstrate and idenlify techniques
in skills of supervision and
collaboration with occupational
therapy assistanls.

Demonstrate elfective intraprofessional
OT/OTA collaboration to:

s Identify the role of the occupational
therapist and occupational therapy
assistanl in the screening and
evaluation process.

e Demonstrale and identity techniques
in skills of supervision and
collaboration with occupational
therapy assistants.

Demonstrate effective intraprofessional
OT/OTA collaboration to explain the role
ol the occupational therapy assistant and
occupational Ltherapist in the screening
and evaluation process.

Demonstrate elfeclive intraprofessional
OT/0TA collaboration to explain the role
of the occupational therapy assistant and
occupational therapist in the screening
and evalualion process.

Ire

B.4.25. Princi

les of Interprafi I Team Py

B.4.25.

Demonstrate knowledge of the principles
of interprofessional team dynamics to
perform effectively in different team roles
to plan, deliver, and evaluate patient- and
population-centered cave as well as
population health programs and policies
that are safe, timely, efficient, eflfective,
and equitable,

Demonstrate knowledge of the principles
of interprolessional team dynamics to
perform effectively in diflerent team roles
to plan, deliver, and evaluate palient- and
population-centered care as well as
population health prograras and policics
that are safe, timely, efficient, effective,
and equitable.

Demonslrare awareness of the principles
of interprofessional Leam dynamics to
perform cffectively in different leam roles
to plan, deliver, and evaluate patient- and
population-centered care as well as
population health programs and policies
thal are safe, timely, efficient, effective,
and equitable,

Demonstrate awareness of the principles
of interprofessional team dynarics fo
perform effectively in different 1eam roles
ta plan, deliver, and evaluate patient- and
population-centered cave as well as
population health programs and policies
that are safe, limely, efficient, clfective,
and equitable,

B.4.26. Referral to Specialists

B.4.26.

Evaluate and discuss mechanisms for
referring clients to specialisis both
internal and external to the profession,
including community agencies.

Evaluate and discuss mechanisms for
referring clients to specialists borh
internal and external to the profession,
including community agencies,

Identify and communicate to the
occupational therapist the need to refer to
specialists both inlemal and exlernal to the
profession, including communily agencies.

ldentify and communicate to the
occupational therapist the need Lo refer Lo
specialists both internal and external to the
profession, including comnmnity agencies,
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BA.27. Conmmmumnity and Primary Care Programs

BA27.

Evaluate access ta community resources,
and design comnmunity or primary care
prograns to support occupational
performance for persons, groups, and
populations,

Evaluale access to communily resources,
and design community or primary care
programs to snpport occupational
performance for persons, groups, and
populations.

Identify and comrunicate to the
occupational therapist the need to design
community and primary care progranis to
support occupational performance for
persons, groups, and populations,

[dentity and communicale to the
occupalional therapist the need 1o design
community and primary care programs to
supporl occupational performance for
persons, groups, and populations.

B.4.28. Plan for Discharge

B.4.28. Develop a plan for discharge from Develop a plan for discharge from Implement a discharge plan from [mplement a discharge plan trom
occupalional Lherapy services in occupational 1herapy seivices in occupational therapy services that was occupational therapy services that was
collaboration with the client and members | collaboration with the client and members | developed by the occupatioual therapistin | developed by the occupational therapist in
of the inferprofessional team by reviewing | of the interprofessional team by reviewing | collaboration with the clienl and members | collaboration with the client and members
the needs of the cliem, cavegiver, family, the needs of the client, caregiver, fauily, ot the interprofessional team by reviewing | of the interprofessional team by reviewing
and significant others; available resonrces: | and significant others; available resonrces; | the needs of the client, caregiver, family, the needs of the clieut, caregiver, faniily,
and discharge environment. and discharge environment. and significant oLhers; available resonrces; | and significant olhers; available resources;

and discharge environment. and discharge environment,

B.4.29. Reiml) 5) and Dociumentation

B.4.29. Demonstrate knowledge of various Demonstrate knowledge ol various Demonslirate knowledge of varions Demonstrale knowledge of various
reimbursement systems and (unding reimbursement systerns and funding reimbursement systems and funding reimbursement systems and funding
mechanisms (e.g, federal, stale, third mechanisms (e.g, federal, slate, third mechanisms (e.g, tederal, stale, third mechanisms {e.g, federal, state, third
party, private payer), appeals mechauisms, | party, private payer), appeals mechanisms, | party, private payer), treatmenlt/diagnosis | pany, private payer), treatmeni/diagnosis
treatment/diagnosis codes (e.g, CPT®, treatmenl/diagnosis codes (e.g, CPT®, codes (eg, CPT®, ICD-, DSM® codes) and | codes (e.g, CPT®, [CD, DSM® codes) and
1CD, DSM® codes) and coding and ICD, DSM® codes) and coding and coding and documentation requircments coding and documentation requirements
documentation requirerents that affect documentation requirements that affect that affect consumers and the practice of that affect consumers and the practice ot
consumers and the practice of occupational | consumers and the practice of occupational therapy. occupalional therapy.
therapy. occupational therapy.

. . . ) Documentation must efleclively Documentation must effectively
D()L‘lll]lt’l}tull()ll must effecnvel'y ) 1)0('ume1?lanon st effecllvel}f communicate the need and rationale forr communicate the need and rationale for
commm.ucale the need an(}i rationale for cummm‘ncme the need alu} ralionale for occupational thevapy services. occupational therapy services.
occupational therapy services. occupational therapy services. i
B.5.0. CONTEXT OF SERVICE DELIVERY, LEADERSHIP, AND MANAGEMENT OF OCCUPATIONAL THERAPY SERVICES

Context of service delivery includes knowledge and understanding of the various contexts, such as professional, social, cultural, political, economic, and ecological, in
which occupational therapy services are provided.

Management and leadership skills of occupational therapy services include the application of principles of management and systems in the provision of occupational
therapy services to persons, groups, populations, and organizations.

The program must facilitate development of the performance criteria listed below. The student will:

B.5.1. Factors,

Policy Issues, and Social

B.5.1.

Identify, analyze, and evalnate the
contextual factors; carrent policy issues;
and socioeconomic, polilical, geographic,
and demographic [actors ou the delivery
of occupational 1herapy services for
persons, groups, and populations to

Tdentify, analyze, and evaluate the
contextual factors; current policy issues;
and sacioeconormic, political, geographic,
and demographic factors on the delivery
of occupational therapy services for
persons, groups, and populations 1o

Identify and expliin the contextual factors;
curren policy issues; and socioeconomic,
political, geographic, and demographic
factors on the delivery of occupational
therapy services for persons, groups, and
populations to promote policy

Identify and explain the contextual [actors;
current policy issies; and socioeconomic,
political, geographic, and demographic
factors on the delivery of occnpational
therapy services for persous, groups, and
populations and social systems as they
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promote policy development and social
systems as they relate to the practice of
occupational therapy.

promote policy developments and sacial
systems as they relate to the practice of
occupational therapy.

developments and social syslems as they
relate to the practice of occupational
therapy.

relate Lo the practice of occupational
therapy.

B.5.2. Advoca

cy.

B5.2.

Identify, analyze, and advocate for existing
and future service delivery models and
pelicies, and their potential effect on the
practice of occupational therapy and
opportunities to address societal needs.

[dentify, analyze, and advocate for existing
and fulure service delivery models and
policies, and their potential effect on the
practice of occupational therapy and
opportunities to address societal needs.

Explain the role and responsibility of the
praciitioner to advocate for changes in
service delivery policies, effect changes in
the syslem, vecognize opportunities in
emerging practice areas, and advocate for
opportunities to expand the occupational
therapy assistant’s role.

Explain the role and responsibility of the
practitioner to advocate for changes in
service delivery policies, effect changes in
the system, recognize apportunities in
emerging practice areas, and advocate for
opportunities to expand the occupational
therapy assistant’s vole.

B.5.3. Busi,

Aspects of Pructice

B.5.3.

Demonsirate knowledge of and evaluate
the business aspects of practice including,
bul not limited to, the development of
business plans, financial management,
prograin evaluation models, and strategic
planning.

Demmonstrate knowledge of and evaluate
the business aspects of practice including,
bul not limited 1o, the development of
business plans, financial management,
program evaluation models, and strategic
planning,

Explain the business aspects of practice
including, but not limited to, the
development of business plans, financial
manageient, program evaluation models,
and stralegic planning.

Explain an understanding of the business
aspects of practice including, but not
linnited to, financial management, billing,
and coding.

B.5.4. Systems and Structures That Create Legislation

B.5A4,

Tdeniify and evaluate the systems and
structures thal create federal and state
legislation and regulations and their
implications and cffects on persons, groups,
and populalions, as well as practice and
policy.

[dentify and evaluate the systems and
structures that create federal and state
legislation and regulations and their
implications and effects on persons, groups,
and populations, as well as practice.

Tdentily the systems and structures Lhal
creale federal and stale legislation and
regulations, and their implications and
effects on persons, groups, and
populations, as well as practice.

Define the systems and structures that
creale federal and stale legislation and
regulations, and their implications and
elfects on persons, groups, and
populations, as well as praclice.

B.5.5. Requirements for Credentialing and Licensure

B.5.5.

Provide care and programs that
demonstrate knowledge of applicable
national requirements for credentialing
and requirements for licensure,
certificalion, or regisiration consistent
wilh tederal and state laws.

Provide care and programs that
denmonstrate knowledge ol applicable
national requirerents for credentialing
and requirements for licensure,
certificalion, or registration consistent
with federal and stare laws,

Provide care and programs that
demonstrate knowledge of applicable
national requirements for credentialing
and requirements for licensure,
certification, or registration consistent
with federal and state laws.

Pruvide care and programs that
demonstrate knowledge of applicable
national reguirements for credentialing
and requirements for licensure,
certification, or registration consistent
with federal and state laws.

B.5.6. Market the Delivery of Servives

B.5.6.

Demonstrate leadership skills in the
ability to plan, develop, organize, and
markel the delivery of services to include
the determination of programmatic needs
and service delivery options, and
formulation and management of staffing
for effective service provision,

Demonstrate the ability to plan, develop,
organize, and market the delivery of
services to include the determination of
programmatic needs and service delivery
options, and formulation and management
of staffing for effective service provision.

[dentily the need and demonsirate the
ability to participate in the developnent,
marketing, and management of service
delivery options.

Identify the need and demonstiate the
ability to participate in the development,
nmarketing, and management of service
delivery options.
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B.5.7. Quality Management and Inpro

Participate in the documentation of
ongoing processes (or quality
managenent and improvement (e.g,
outcome studies analysis and client
engagement surveys) and implement
program changes as needed to
demonstrate quality of services.

B.57. Demonstrate leadership skills m the
ability Lo design ongoing processes for
qualily management and improvement
(e.g., outcone studies analysis and client
engagement surveys) and develop
program changes as needed to
demonstrate quality of services and divect
administrative changes.

Demonstrale the abilily to design ongoing
processes {or gqualily management and
improvement (¢.g., outcome studies
analysis and client engagement surveys)
and develop program changes as needed
1o demonstrate quality of services and
direct administrative changes.

Identify the need for and evaluate
processes tor quality management and
improvement (e.g., outcore studics
analysis and client engagement surveys)
and implenent program changes as
needed to demonstrate qualily of services.

B.5.8. Supervision of Personnel

B.5.8. Develop strategies for effeciive, Develop strategies lor cftective, Develop strategics [or effective, Define strategies foreffective,
conmpelency-based legal and ethical competency-based legal and ethical campetency-based legal and ethical compelency-based legal and ethical
supervision of occupational therapy and supervision of occupatiounal therapy and supervision of occupational therapy supervision of occupalional thevapy
non-occupational therapy personnel. non-occupational therapy personnel. assistants and nan-occupational therapy assistants and non-occupational therapy

. personnel. ersonnel.
Analyze stafl development and ¥ P
professional abilities and competencies of
supervised stafl as they relate to job
respousibilities.
B.6.0. SCHOLARSHIP

Promotion of science and scholarly endeavors will serve to describe and interpret the scope of the profession, build research capacity, establish new knowledge, and interpret and
apply this knowledge to practice. The program must facilitate development of the performance criteria listed below. The student will be able to:

! Literature and Scholarly Activities

B.6.1. Scholarly Study B.6.1. Profe

B.6.1.

«  Critigue quantitative and qualitative »  Crilique quanlitative and qualilative = Locate and demonslrate * Locate and demonstrate
research in order to analyze and research in order to analyze and undevstanding of professional understanding of professional
evaluate scholarly activities, which evalunate scholarly activities, which literature, including the guality of the literature, including the quality of the
contribute to the development of a contribule to the development of a source of information, to make source of informalion, fo make
body of knowledge. This includes the: body of knowledge. This includes the: evidence-based practice decisions in evidence-based practice decisions in
. - collaboration with the occupational collaboration with the occupational
= Level of evidence o Level of evidence i . -
A . el . thevapist. thevapist.
Validity of research studies = Validily of research studies
Strength of the methodology < Strength of the methodology *  Lxplain how scholarly activities and e Explain how scholarly activities and
Relevance to the profession of Relevance to the profession ot literature contribute Lo the literature contribute to the
occupational therapy occupational therapy. development of the profession. development of the profession,
e Locale, sclecl, analyze, and evaluale Locate, select, analyze, and evaluate
scholarly literalure to niake evidence- scholarly literature to make evidence-
based decisions. based decisions.
*  Designand implement a scholarly Parlicipale in scholarly activities that
study that aligns with current vesearch align with current research priorilies
priorities and advances knowledge and advances knowledge translation,
translation, professional practice, professional practice, service delivery,
service delivery, or professional issues or professional issnes (e.g., Scholarship
(eg. Scholarship of Integration, of Integration, Scholarship of

35

214



Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
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Scholarship of Application, Scholarship
of Teaching and Learning).

Application, Scholarship of Teaching
and Learning).

This may include a literature review that
requires analysis and synthesis of data.
Systematic veviews thal require analysis
and synlliesis ol data meet the requirement
{or this Standard. A research project is not
required lor this Standard, and narrative
reviews do nol meet this Standard.

B.6.2. Quantitative and Qualitative Methods

B.6.2.

Select, apply, and interpret quantitative
and qualitative methods for dala analysis
to include:

»  Basic descriptive, correlalional, and
inferential quantitative stalistics.

e Analysis and synthesis of qualitative
data.

Demonstrate an understanding and use of
quantitative and qualitative methods for
data analysis to include:

e Basic descriptive, correlational, and
inferential quanlitative stalistics.

e Analysis and synthesis of qualitative
data.

Understand the use of quantitalive and
qualitative methods (or data analysis that
include:

«  Basic descriplive, correlational, and
inferential quantitative statistics.

»  Analysis and synthesis of qualitative
data.

Understand the dilference between
quantitative aud qualitative research
sludies.

B.6.3. Scholarly Reports

B.6.3.

Create scholarly reporls appropriate for
presentation or for publication in a peer-
reviewed journal that support skills of
clinical practice. The reports must be
made available to professional or public
audiences.

Demonstrate the skills necessary to write
a scholarly report in a format for
presentation or publication, which miay be
made available to professional or public
audiences.

Demonstrate the skills to understand a
schelarly report.

Demonstrate the skills to understand a
scholarly report.

B.6.4. Locating and Securing Grants

B.6.4.

Demonstrate an understanding of the
process of locating and securing grants
and how grants can serve as a fiscal
resource for scholarly aclivities and
program development. Create graut
proposais to support scholarly aclivities
and program development,

Demonstrate an understanding of the
process of locating and securing grants
and how grants can serve as a [iscal
resource for scholarly activilies and
program development.

(No related Standard)

(No related Standard)

B.6.5. Ethical Policies and Pracedures for Research

B.65.

Demonstrate an understanding of haw to
design a scholarly proposal in vegards to
ethical policies and procedures necessary
to conduct human-subject research,
educational research, or research related
10 population health.

Demonstrate an understanding of the
ethical policies and procedures for
human-subject reseacch, educational
research, or vesearch related to population
health.

(No related Standard)

(No related Standard)

36

215




Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
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OCCUPATIONAL THERAPY ASSISTANT

8.6.6. Preparation for Work in an Academic Setting

B.6.6. Demonstrate an understanding and apply | Demonstrate an understanding andapply | Understand the principles of instructional | Understand the principles of teaching and
the principles of instructional design and the principles of instructional design and design and teaching and learning in learming in pre paration for work in an
teaching and learning in preparation for teaching and learning in preparation for preparation for work in an academic academic setting.
worlk in an acadentic setting. work in an academic setling. setting.

B.7.0. PROFESSIONAL ETHICS, VALUES, AND RESPONSIBILITIES

Professional ethics, values, and responsibilities include an understanding and appreciation of ethics and values of the profession of occupational therapy. Professional behaviors
include the ability to advecate for social responsibility and equitable services to support health equity and address social determinants of health; commit to engaging in lifelong
learning; and evaluate the outcome of services, which include client engagement, judicious health care utilization, and population heaith. The program must facilitate development of
the perfarmance criteria listed below. The student will be able to:

B.7.1 Ethical Decision Making

B.7.1.

Demonsirate lmowledge of the American
Occupational Therapy Association (AQOTA)
Occupational Therapy Code of Ethics and
AQTA Standards of Practice and use them
as a guide for ethical decision making in
professional interactions, client
interventions, employment settings, and
when confronted with personal and
organizational ethical conflicts,

Demonstrate knowledge of the American
Occupational Therapy Association (AQTA)
Occupational Therapy Code of Ethics and
AOTA Standards of Practice and use them
as a guide for ethical decision making in
professional interactions, client
inerventions, employment sctlings, and
when confronted with personal and
organizalional ethical conflicts,

Demounsirate lmowledge of the American
Occupational Therapy Association (AOTA)
Occupational Therapy Code of £thics and
AQTA Standards of Practice and use them
as a guide for ethical decision making in
professional interactions, client
interventions, employment sellings, and
when confronted with personal and
organizational ethical conflicts.

Demonstrate knowledge of the American
Occupational Thevapy Association (AOTA)
Occupational Therapy Code of Ethics and
AQTA Standards of Practice and nse them
as a guide for ethical decision making in
professional interactions, client
interventions, employment setlings, and
when conlronled with personal and
organizational ethical conflivts.

R.7.2. Professional Engagement

B.7.2.

Demonsirate knowledge of how the role of
a prolessional is enhanced by
participating and engaging it local,
national, and international leadership
posilions in organizations or agencies.

Demonstrale knowledge of how the role of
a professional is enhanced by
parficipaling and engaging in local,
national, and international leadership
positions in organizations or agencies.

Denonstrate knowledge of how the role of
a professional is enhanced by
participaling and engaging in local,
national, and international leadership
positions in organizations or agencies.

Demonstrate knowledge of how the role of
a professional is enhanced by
participating and engaging in local,
national, and intermational leadership
positions in organizations or agencies.

B.7.3. Promote Occupational Therapy

B.7.3.

Promote occupational therapy by educating
other professionals, service providers,
consumers, Lthird-party payers, regulatory
bodies, and the public.

Promote occupational therapy by educating
other professionals, service providers,
consumerts, thivd-party payers, regulatory
bodies, and the public.

Promote occupational therapy by educating
other professionals, service providers,
consumers, third-parly payers, regulatory
bodies, and the public.

Promole occupational therapy by educating
other prolessionals, service providers,
consumers, thivd- party payers, regulatory
bodies, and the public.

B.7.4. Ongoin

g Professional Development

B.7.4.

Identify and develop strategies lor
ongoing professional development to
ensure that practice is cousistent with
current and accepted standards.

Identify and develop strategies for
ongoing professional development to
eunsure that practice is consistent with
current and accepted standards.

Identify and develop strategies for
ongoing professional development to
ensure that practice is consistent with
current and accepted standards.

Identify and develop strategies for
ongoing professional development to
ensure that practice is consistent with
current and accepted standards.

B.7.5. Personal and Professivnal Responsibilities

B.7.5.

Demonstrate knowledge of personal and
professional responsibilities related to:

e Liabilily issues under current models

Demonstrate knowledge of personal and
professional respousibilities relaled Lo:

#  Liability issues under current models

Demonstrate knowledge ol personal and
professional responsibilities related to:

» Liability issues under current models

Demonstrate knowledge of persanal and
professional responsibililies related to:

e Liability issues under current models
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of service provision. of service provision. of service pravision, of service provision.

e Varied roles of the occupational
therapist providing service ona
contractual basis,

*  Varied roles of the occupational
therapist providing service ona
conlractual basis.

»  Varied roles of the occupational
therapy assistant providing service
ona conlractual basis

e Varied roles ol the occupalional
therapy assistant providing service
ona contractual basis.

SECTION C: FIELDWORK EDUCATION

C.1.0: FIELDWORK EDUCATION

Fieldwork education is a crucial part of professional preparation and is best integrated as a component of the curriculum design. The fieldwork experience is designed to promote
clinical reasoning and reflective practice, transmit the values and beliefs that enable ethical practice, and develop professionalism and competence in career responsibilities,
Fieldwork experiences should be implemented and evaluated for their effectiveness by the educational institution. The expericnce should provide the student with the opportunity
to carry out professional responsibilitics under the supervision of qualified personnel serving as a role model. The academic fieldwork coordinator is responsible for the program'’s
compliance with fieldwork education requircments, The academic fieldwork coordinator will:

C 1.1, Fleldwork Program Reflects the Curviculum Destgn

C.1.1.

Ensure that the fieldwork program reflects
the sequence and scope of content in Lhe
curricnlum design, in collaboration with
faculty, so that fieldwork experiences in
fraditional, nontraditional, and emerging
settings strengthen the ties between
didactic and fieldworl education.

Lnsure that the licldwork program reflecls
the sequence and scope ol conlent in the
curriculum design, in collaboration with
faculty, so that fieldwork experiences in
traditional, nontradilional, and emerging
settings strengthen the ties between
didactic and fieldwork education,

Ensure that the tieldwork program reflects
the sequence and scope of content in the
cutriculum design, in collaboration with
faculty, so that fieldwork experiences in
traditional, noniraditional, and emerging
settings strengthen the lies between
didactic and fieldwork education.

Ensure that the fieldwork program reflects
the sequence and scope of content in the
curriculum design, in collaboration with
faculty, so that fieldwork experiences in
tradilional, nontraditional, and emerging
settings strenglhen the ries between
didactic and fieldwork education,

€.1.2. Criteria ud Process [ov Selecting Fieldwork Sites

C.1.2.

Document the criteria and process for
selecting fieldwork sites, to include
maintaining memoranda of
understanding, complying with all site
requirements, maintaining site objectives
and site data, and communicating this
information to students prior to the start
of the fieldwork experience.

Document the criteria and process for
selecting feldwork sites, 10 include
maintaining memotanda of
understanding, complying with all site
requirements, mainlaining site objectives
and site data, and communicating this
information to students prior to the start
of the fieldwork experience.

Document the criteria and process for
selecting fieldwork sites, to include
aainlaining memoranda of
understanding, complying with all site
require ments, maintaining site objectives
and site data, and communicaling this
information to students prior 1o the start
of the fieldwork experience.

Document the criteria and pracess for
selecting fieldwork sites, to include
maintaining memoranda of
underslanding, complying with all site
requirements, maintaining site objectives
and site data, and communicating this
inlormation to students prior to the slart
of the (ieldwork experience.

C.1.3. Fieldwork Objectives

G13:

Document that academic and fieldworlk
educators agree on established fieldwork
objectives prior to the start ot the
fieldwork experience, and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.
Tnsure that ficldwork ohjectives forall
experiences include a psychosacial
objective.

Document that academic and feldwork
educators agree on established fieldwork
objeclives prior to the start of the
fieldwork experience, and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.

Ensure that fieldwork objectives for all
experiences include a psychosocial
objective,

Document that academic and fieldwork
educators agree on established fieldwork
objectives prior to the starl of the
fieldwork experience, and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.

Ensure that fieldwork objectives for all
experiences include a psychosocial
objective.

Document that academic and fieldwork
educators agree on established fieldwork
objectives prior 1o the start of the
fieldwork experience, and communicate
with the student and fieldwork educator
about progress and performance
throughout the fieldwork experience.

Eusure that ficldworl objectives for all
experiences include a psychosocial
objective.
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OCCUPATIONAL THERAPY ASSISTANT

C.1.4. Ratio o,

[ Fieldwork Educators to Students

C.L4.

Ensure that the ratio of fieldwork
educators to students enables proper
supervision, and provides protection of
consumers, opportunities for appropriate
role modeling of occupational therapy
practice, and the ability to provide
[requent assessment of student progress
inachieving stated fieldwork objectives,

Ensure that the ratio of fieldwork
educators 10 students enables proper
supervision, and provides protection of
consumers, opportunities for appropriate
role modeling of occupational therapy
practice, and the ability to provide
frequent assessment of student progress
inachieving stated fieldwork objectives,

Ensure that the ratio of fieldwork
educators to students enables proper
supervision, and provides pratection of
consumers, opportunities for appropriate
role modeling of occupalional therapy
practice, and the ability to provide
frequent assesswment of student progress
inachieving stated fieldwork objectives.

Ensure that the ratio of fieldwork
educators 10 students enables proper
supervision, and provides protection of
consumers, opportunities for appropriate
role modeling of occupational therapy
practice, and the ability to provide
frequent assessment of student progress
inachieving stated fieldwork objectives.

C.1.5. Sufficie

nt Fieldwork Agreements

C.L5.

Ensure that tieldwork agreements are
sufficient in scope and number to allow
conipletion of graduation requirements in
a timely manner, in accordance with the
policy adopted by the program as required
by Standard A4.7.

Ensure that fieldwork agreements are
sufficient in scope and number to allow
completion of graduation requirements in
a timely manner, in accordance with the
policy adopted by the program as required
by Standard A.4.7

Ensure that fieldwork agreements are
sufficient in scope and number to allow
completion of graduation requirements in
a timely manuer, inaccordance with the
policy adopted by the program as vequired
by Standard A4.7.

Ensure that fieldwork agreements are
sufficient in scope and numberto allow
completion of graduation requirenents in
a timely manner, in accordance with the
policy adopted by the program as required
by Standard A.4.7.

C.1.6. Level I and Ii Fieldwork MOUs

C.L6.

The program must have evidence of valid
memoranda of understanding in effect and
signed by both parlies from tlte onset to
conclusion of the Level | fieldwork and the
Level I fieldworlkif it invalves an entity
outside of the academic program.
{Electronic memoranda of understanding
and signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwork site must
be clearly documented in the memorandum
of understanding.

The program must have evidence of valid
memoranda of understanding in effect and
signed by both parties from the onset to
conclusion of the Level [ fieldwork and the
Level II fieldwork if it involves an entity
outside of the academic program.
(Electronic memoranda of understanding
and signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwork site must
be clearly docuntented in the memorandum
of understanding.

The program must have evidence of valid
memoranda of understanding in effect and
signed by both parties from the onset to
conclusion of the Level | fieldwork and the
Level [I fieldworlt if it involves an entity
outside of the academic program.
(Electronic memorandza of understanding
and signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwork site must
be clearly documented in the memorandum
of understanding,

‘The program must have evidence of valid
memoranda of understanding in effect and
signed by bath parties [rom the onset to
conclusion of the Level [ fieldwork and the
Level [I fieldwork if it involves an entity
outside of the academic program.
(Electronic memoranda of understanding
and signatures are acceptable.)
Responsibilities of the sponsoring
institution(s) and each fieldwork site must
be clearly documented in the memorandum
of understanding,

UNDERSTANDING 15 REQUIRED:

| TEAFTELD TRID OBSERVATION, DR SEEVICE LEEARNING. ACTIVITY IS USED TOROUNT TOWARD PARE OF & BEVEL [EIERDWORK THEN A MEMORANDIM OF UNDERSTANDING 15
REQUIRED, IF. A EIELD TRIP. OBSERVATION, OR SERVICE LEARNING ACTIVITY IS NOT HSED T0 EOUNT TOWARD PART OF THE LEVEL | FIELDWORK, THENNO MEMORANDUM OF

I'I-"'HEN AMEMORANDUMOF UNDERSTANDING 15 ESTABLISHED WITH A MULTTSITE SERVICE PHGIFI!)ER(B G, GON IMU‘AGENG ¥ CORFORATE ENTITY) THE ACOTH STANDARDS
DONOT REQUIRH‘A SEPARATE MEMORANDUM OF UNDEHS TANDING WFWI EACH PRACHI’-‘E SITE

C.1.7. Fleldwurk in Behavm ral Health or Psvchological and Social Factors

C.L7.

At Jeast one feldwork experience (either
Level [ or Level [I) must address practice in
behavioral health, or psychological and
social factors influencing engagement in
occupation,

At least one fieldwork experience (either
Level 1 or Level I1) must address practice in
behavioral health, or psychological and
social factors influencing engagement in
occupation.

At least one fieldwork experience (either
Level 1 or Level II) must address practice in
behavioral health, or psychological and
social factors influencing engagement in
occupation,

At least one fieldwork experience (either
Level [ or Level I1) must address practice in
behavioral health, or psychological and
sovial tactors influencing engagement in
occupation.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FORTHE
OCCUPATIONAL THERAPY ASSISTANT

The goal of Level | fieldworlk is to introdu

ce students to fieldwork, apply knowledge

to practice, and develop understanding of

the needs of clients. The program will:

C.1.8. Qualifie

d Level I Fieldwork Supervisors

1.8

Ensure that personnel who supewvise Level
1fieldworlcare informed of the curriculum
and fieldwork program design and affirm
their ability to support the fieldwork
experience. This must occur prior to the
onset of the LevelT fieldworl. Examples
include, but are not limited to, currently
licensed or otherwise regulated
occupational therapists and occupalional
thevapy assistants, psychologists, physician
assistants, teachers, social workers,
physicians, speech-language pathologists,
nurses, and physical therapists.

Ensure that personnel who supervise
Level [ fieldwork are informed of the
curriculum and fieldwork program design
and affirm their ability to support the
fieldwork experience. This must occur
prior to the onset of the Level T fieldworlk.
Examples include, but arve not limited to,
currently licensed or otherwise regulated
accupational therapists and occupalional
therapy assistants, psychologists, physician
assistants, teachers, social workers,
physicians, speech-language pathologists,
nurses, and physical therapists.

Lnsure that personnel who supervise
Level I fieldworkare informed of the
curriculum and fieldwork program design
and aftirm their ability to support the
fieldwork experience. This must accur
prior to the onset of the Level | fieldwork.
Examples include, but are nol limited to,
currently licensed or otherwise regulated
occupational therapists and occupational
thevapy assistants, psychologists, physician
assistants, teachers, social workers,
physicians, speech-language pathologists,
nurses, and physical therapists.

Ensure that personnel who supervise
Level [ fieldwork are informed of the
curriculum and fieldwork program design
and affirm their ability to support the
fieldwork experience. This must occur
prior to the onset of the Level 1 fieldworlk.
Exaraples include, but are not limited to,
currently licensed or otherwise regulaled
occupational therapists and vecupational
therapy assistauts, psychologists, physician
assislants, teachers, social workers,
physicians, speech-language pathologists,
nurses, and physical therapists.

C.1.9. Level [ }

Fieldwork

C.1.9.

Document that Level | fieldwork is
provided to students and is not substituled
for any part of the Level Il lieldwork.
Ensure that Level [ fieldworl enriches
didactic coursework through directed
observation and participalion in selected
aspects of the accupational therapy
process, and include mechanisms for
formal evaluation of student performance.

The program must have clearly
documented student leavning objectives
expected of the Level I fieldwork.

Level I fieldwork may be wel through one
ar more of the following instructional
methods:

Simulated environments
Standardized patients

Faculty practice

Faculy-led site visits

Supervision by a fieldwork educator
ina praclice environment

" e e 8

AllLevel 1 fieldwork must be comparable
n rigor.

Document that Level 1 fieldwork is
provided to students and is not subslituted
lor any part of the Level 11 fieldwork.
Ensure that Level I ficldwork cnriches
didactic coursework through directed
observation and parlicipation in selecled
aspecls of the occupational therapy
process, and include mechanisms for
formal evaluation of student performance.

The program must have clearly
docuniented student learning objectives
expected of the Level T fieldwork.

Level [ ficldwork may be mel throngh one
ormore of the following instructional
ethods:

Simulated environments
Standardized patients

Facully practice

Faculty-led site visits

Supervision by a fieldwork educator
in a practice environment

LN )

All Level I fieldwork must be comparable in

rigor

Document that Level | fieldwork is
provided to students and is not substituted
for any part of the Level 1] fieldwork.
Ensure that Level [ fieldwork enriches
didactic conrseworlk through divected
observation and participation in selected
aspects al the occupativnal therapy
process, and include mechanisms for
formal evaluation of student performance.

The program musl have clearly
documented student learning objectives
expected ot the Level 1 fieldwork.

Level I ficldwork may be met through one
ormore of the lollowing instructional
methods:

e Simulated environments

»  Standardized patients

e Facully practice

*  Faculty-led site visits

e Supervision by a fieldwork educator

in a practice environmenl

All Level 1 fieldworlk must be comparable
nrigor.

Document that Level 1 fieldwork is
provided to students and is not substiluted
for any part of the Level Il fieldwork.
Ensure that Level | fieldwork enriches
didactic coursework through divecled
observation and parlicipation in selected
aspects of the occupational therapy
process, and includes mechanisms for
formal evaluation of student performance.
The program must have clearly
documented student learming objectives
expecied of the Level I fieldwork.

Level 1 fieldwork may be met through one
or more of the following instructional
methods:

Simulated environments

.
s Standardized patients
*  TFaculty practice

Facully-led site visirs
Supervision by a fieldwork educator
ina practice environment

All Level T fieldworle must be comparable

in rigor.
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

The goal of Level I[ fieldwork is to develop competent, entry-level, generalist occupational
therapists. Level 11 fieldwork must be integral to the program’s curriculum design and must
include an in-depth experience in delivering occupational the rapy services to dients, focusing
on the application of purposeful and meaningful occupation and research, administration, and
management of occupational therapy services. It is recommended that the student be exposed to
a variety of clients across the lifespan and to a variety of settings. The program will:

The goal of Level [ fieldworlcis to develop competent, entry-level, generalist
occupational therapy assistants. Level Il fieldwo rk must be integral to the program's
curriculum design and must include an in-depth experience in delivering
occupational therapy services to clients, focusing on the application of purposeful
and meaningful occupation. Itis recommended that the student be exposed to a
variety of clients across the lifespan and to a variety of settings. The program will:

€.1.10. Lengti

of Level i Fieldwork

C.L.10.

Require a minimum of 24 weeks’ tull-time
Level 1l fieldwork. This may be completed
on a part-time basis, as defined by the
fieldwork placement in accordance with
the fieldwork placement’s usual and
customary personnel policies, as long as it
is at least 50% of an FTE at that site.

The student can complete Level 11 fieldwork
ina minimum of one setting if it is veflective
of more than one practice area, or ina
maximum of four diffevent settings.

Require a minimum of 24 weeks’ full-time
Level 1 fieldwork. This may be compleied
on a part-lime basis, as defined by the
fieldworl placement in accordance with
the fieldwork placement’s usual and
customary personnel policies, as long as it
is at least 50% of an FTE al that site.

The student can complete Level 1l fieldwork
ina minimunm of one setting if it is reflective
of more thanone praclice area, or ina
maximnum of tour different settings.

Require a minimum of 16 weeks’ full-time
Level Il ficldwork. This may be completed
on a part-limme basis, as defined by the
fieldwork placement in accordance with
the fieldwork placement’s usual and
custoruary personnel policies, as long as it
is at least 50% of an FTE at that site,

The student can complete Level I fieldwork
ina minimum of one setting if it is veflective|
of more than one practice area, orina
maximum of three different settings.

Require a minimum of 16 weeks’ full-time
Level Tl fieldwork. This may be completed
ona pari-lime basis, as defined by the
fieldwork placement in accordance with
the tieldwork placement’s usual and
customary personnel policies, as long as it
is at least 50% of an FTE at thal site.

The student can coruplete Level Il fieldwork
ina minimum of one setting if it is reflective:
of more than one praclice area,or ina
maximuam of three different settings.

C.1.11. Qualified Level 1l Fieldwork Supervisors

C.111,

Document and verify that the student is
supervised by a currenlly licensed or
otherwise regulated occupational
therapist who has a minimum of 1 year
full-tirae (or its equivalent) of practice
experience as a licensed or otherwise
regulated accupational therapist prior to
the onset of the Level 11 fieldwork.

Ensure that the student supervisor is
adequately prepared to seive as a
fieldwork eclucator prior to 1he Level Il
fieldwork. ‘The supervising therapist may
be engaged by the fieldwork site or by the
educational program.

Document and verify that the student is
supervised by a currently licensed or
otherwise regulated occupational
therapist who has a minimum of 1 year
full-tinie (or its equivalent) of practice
experience as a licensed or otherwise
regalated occupational therapist prior to
the onset of the Level 11 (iekdworlk.

Ensure that the student supervisor is
adequately prepared o serve as a
(ieldwork educator prior to the Level Ii
ficldwork. The supervising therapist may
be engaged by the fieldwork site or by the
educational program,

Document and verify that Lhe student is
supervised by a currently licensed or
otherwise regulated accupational
therapist or occupational therapy
assistant (under the supervision of an
occupational therapist) who has a
minimuntof 1 year [ull-tine {orits
equivalent) of practice experience as a
licensed or otherwise regulated
occupational Ltherapist or occupational
therapy assistant prior to the onset of the
Level 11 fieldwork.

Ensure that the student supervisor is
adequately prepared to serve as a
fieldwork educator prior to the Level Il
fieldwork. The supervising therapisl may
be engaged by the fieldwork site or by the
educational program.

Document and verify thal the student is
supervised by a currently licensed or
otherwise regulated occupational
therapist or occupational therapy
assistant (under the supervision of an
oceupational therapist) who has a
niinimum of 1 year full-lime (or its
equivalent) of practice experience as a
licensed or otherwise regulated
occupational therapist or occupational
therapy assistant prior to the onset of the
Level I fieldwork.

Cnsure that the student supervisor is
adequately prepared to serve asa
fieldwork educator prior to the Level LI
ficldworlk. The supervising therapist may
be engaged by Lhe fieldwork site or by the
educational program.

C.1.12, Evalu

wing the Effectiveness of Supervision

C.1.12.

Docuraent a mechanism [or evaluating the
effecriveness of supervision (e.g, student
evaluation of fieldwork) and for providing

resources for enhancing supervision

Docament a mechanism for evaluating the
effectiveness of supervision (e.g., student
evaluation of fieldworlk) and for providing
resources for enhancing supervision

Document a mechanism for evaluating the
effectiveness of supervision (e.g,, sludent
evaluation of fieldwork) and for providing
resources for enhancing supervision

Document a mechanism for evaluating the
effectiveness of supervision (e.g. student
evaluation of fieldwork) and for providing
resources (or enhancing supervision
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER’S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

(e.g, materials on supervisory skills,
conlinuing education opportunities,
articles on theory and practice).

(e.g, malerials on supervisory skills,
continuing eclucation opportunities,
articles on theory and praclice).

(e.g., materials on supervisory skills,
continuing education opportunities,
articles on theory and practice).

(e.g., materials on supervisory skills,
continuing education opportunities,
articles on theory and praclice).

€.1.13. Level Il Fieldwork Supervision

C.1L13.

Ensure that Level II fieldwork supervision
is direct and then decreases to less direct
supervision as appropriate for the setting,
the severity of the client’s condition, and
the ability of lhe studenl to support
progression toward entry-level
competence.

Cusure that Level IT fieldwork supervision
is direct and then decreases to less direct
supervision as appropriate for the setting,
the severity of the client’s condition, and
the abilily of the student o support
progression loward enlry-level
compeience.

Ensure that Level IT fieldwork supervision
is direct and then decreases lo less direct
supervision as appropriate for the setting,
the severity of the client’s condition, and
the ability of the student Lo support
progression toward entry-level
competence.

Ensure that Level IT tieldwork supervision
is direct and then decreases Lo less divect
supervision as appropriate for the setting,
the severity of the client’s condition, and
the ability of the student to support
progression loward entry-level
competence.

C.1.14. Fieldwork Supervision Where No OT Services Exist

C.1.14,

Document and verify that supervision
provided in a setting where no
occupational therapy services exist
includes a documented plan for provision
of occupational therapy services and
supervision by a currently licensed or
otherwise regulated occupational
therapist with at least 3 years’ full-tivne or
its equivalent of professional experience
prior 1o the Level IT fieldwork. Supervision
nwst include a minimom of 8 hours of
direct supervision each week of the
fieldwork experience. An occupational
therapy supervisor must be available, via a
varicly of contact measures, 1o the student
during all working hours. An on-site
supervisor designee of another profession
mus! be assigned while the occupational
therapy supervisor is off site.

Document and verity that supervision
provided in a setling where no
accupational therapy services exist
includes a documented plan for provision
of occupational therapy services and
supervision by a currently licensed ov
otherwise regulated occupational
thevapist with al least 3 years’ full-time or
ils equivalent of professional experience
prior Lo the Level 11 fieldwork. Supervision
must include a minimum of 8 hours ot
direct supervision each weel of the
fieldwork experience. An occupational
therapy supervisor musi be available, via a
variety of conlact measures, to the student
during all working hours, An on-site
supervisor designee of another profession
niust be assigned while the occupational
therapy supervisor is off site.

Document and verify thal supervision
provided in a setting where no
occupational therapy services exist
includes a documented plan for provision
of occupational therapy assistant services
and supervision by a currently licensed or
otherwise regulated occupational
therapist or ocenpational therapy
assistant (under the direction of an
occupational therapist) with al least 3
years' full-time or its equivalent of
prolessional experience prior o the Level
1T fieldwork. Supervision must include a
minimumn of 8 hours of direct supervision
cach week of the fieldwark experience. An
occupational therapy supervisor must be
available, via a variety of contact
measures, to the student during all
warking hours. An on-site supervisor
designee of another profession must be
assigned while the occupational thevapy
supervisor is off sile

Document and verily thal supervision
provided in a setting where no
occupational therapy services exisl
includes a documented plan for provision
of occupational therapy assistant services
and supervision by a currently licensed or
otherwise regulated occupational
therapist or occupational therapy
assistant (under the direction ofan
occupational thevapist) with at least 3
years’ full-time or its equivalent of
professional experience priot to the Level
[[ fieldwork Supervision must include a
minimumn of 8 hours of direct supervision
each weelc of the fieldwork experience. An
occupational therapy supervisor must be
available, via a variety of contact
measures, to the stadent during all
working hours. An on-site supervisor
desiguee of another profession must be
assigned while the occupational therapy
supetvisor is off site,

€115, Evaluation of Student Performance an Level 1 Fie

lehwork

C.1:15,

Document mechanisms for requiring
formal evaluation of student performance
on Level Il fieldwork (e.g., the AOTA
Fieldwork Performance Fvaluation for the
Qccupational Therapy Student or
equivalent)

Document mechantsms [or requiring
formal evaluation of student performance
on Level Il fieldwork (e.g., the AOTA
Fieldwork Performance Evaluation for the
Occupational Therapy Student or
equivalent).

Document meghanisms for requiring
formal evaluation of student performance
on Level Il fieldwork (e.g., the AOTA
Fieldwork Performance Evaluation for the
Occupational Therapy Assistant Student or
equivalent).

Document mechanisms fur requiring
formal evaluation of student performance
on Level 1l fieldwork (e.g., the AOTA
Fieldwork Performance Evaluation for the
Occupational Therapy Assistant Student or
equivalent).
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

C.1.16. Fieldwork Supervision Outside the U.S.

C.ll6.

Document and verify that students
attending Level I[ tieldwork outside the
United Stales are supervised by an
occupalional therapist who graduated
from a program approved by the World
Federation of Occupational Therapists and
has at least 1 year of experience in
practice prior to the onset of Level Il
fieldwork

Document and verify that students
attending Level I ficldwork vutside the
United Stales are supetvised by an
occupational therapist who graduated
from a program approved by the World
Federation of Occupational Therapists and
has at least 1 year of experience in
practice prior to the onset of Level Il
tieldwork.

Document and verify that students
atlending Level 11 tieldwork outside the
United States are supervised by an
occupational therapist who graduated
from a program approved by the World
Federation of Occupational Thevapists and
has at least 1 year ol experience in
practice priov to the ovset of Level [l
fieldwork

Document and verily that sludents
attending Level T fieldworlk outside the
United States are supervised by an
occupational therapist whe graduated
from a program approved by the World
Federation of Occupational Therapists and
has at least L year of experience in
practice prior to the onset of Level [1
fieldwork.

D.1.0. DOCTORAL CAPSTONE

The doctoral capstone shall be an integral part of the
program's curriculum design. The goal of the doctoral
capstone is to provide an in-depth exposure to one or
more of the following: clinical practice skills,
research skills, ad ministration, leadership, program

and policy development, advocacy, education, and
theory development.

The doctoral capstone consists of two parts:
e  Capstone project
e Capstone expericnce

The student will complete an individual capstone
project to demonstrate synthesis and application of
knowledge gained.

The student will complete an individual 14-week
capstane experience that must be started after
completion of all coursework and Level 11 fieldworls,
and completion of preparatory activities defined in

D.1.3.

The doctoral capstone coordinator will:

D.1.0. BACCALAUREATE PROJECT

The goal of the baccalaureate project is
to provide an in-depth experience in
one or more of the following: clinical
practice skilis, administration,
leadership, advocacy, and education.

The individual or group project allows
student(s) to demonstrate application
of knowledge gained. The baccalaureate
project shall be an integral part of the
program'’s curriculum design.

The program will:

D.1.1. Doctoral Capstone Reflects Curriculum Design

D.1.1. Baccalaureate Project Reflects Curriculum Design

D.L1.

Iinsure that the doctoral capstone reflects
the sequence and scope of content in the
curriculumn design so the doctoral
capstone can allow for developrent of in-
depth knowledge in the designated area ot
intevesl.

{No related Standard)

Ensure that the baccalaureate project
reflects the sequence and scope of content
in the curriculum design so the
baccalaureate project can allow for
development of in-depth knowledge in the
designated area of interes(.

(No related Standard)
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STANDARD
NUMBER

ACCREDITATION STANDARDS FOR A
DOCTORAL-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
MASTER'S-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST

ACCREDITATION STANDARDS FOR A
BACCALAUREATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

ACCREDITATION STANDARDS FOR AN
ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPY ASSISTANT

D.1.2. Design

of Doctoral Capstone

D.1.2. Design of Baccalaureate Project

D.1.2.

Ensure that the doctoral capstone is
designed through collaboration of the
faculty and student, and provided in
setting(s) consistent with the program’s
curriculum design, including
individualized specific objectives and
plans for supervision.

(No related Standard)

Ensure that the baccalaureate project is
designed through collaboration of the
faculty and the student(s), including
individualized specilic objectives.

(No related Standard)

D.1.3. Preparation for Dectoral Capstone Project

D1.3.

Ensure that preparation lor the capstone
project includes a literature review, needs
assessment, goals/objectives, and an
evaluation plan. Preparation should align
with the curriculum design and sequence
and is completed prior to the
commnencement of the 14-week doctoral
capstone experience,

{No related Standurd)

{No related Standard)

D.1.4. MOUSs for Doctoral Capstone Experience

D.1.4.

Eusure that there is a valid memorandum
of understanding fov the doctoral capstone
experience, that, al a minimuny, includes
individualized specilic objeclives, plans
for supervision or mentoring, and
responsibilities of all parties, The
memorandum of understanding must be
signed by both parties,

(No related Standard)

{No related Standard)

D.1.5. Length

af Ductoral Capstone Experience

D.L5.

Require that the length of the doctoral
capstone experience be a minimum of 14
weeks (560 hours). This may be completed
on a parl-time basis and must be consistent
with the individualized specific objectives
and capstone project. No more than 20% ol
the 560 hours can be completed off site
[rom the mentored practice setting(s), o
ensure a concentrated experience in the
designated area of interest, Time spent off
site may include independent study
activities such as research and writing.
Prior fieldwork or work experience may
not be substituted for this doctoral

capstone experience.

(No related Standard)

(No related Standard)
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STANDARD ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR A ACCREDITATION STANDARDS FOR AN
NUMBER DOCTORAL-DEGREE-LEVEL MASTER'S-DEGREE-LEVEL BACCALAUREATE-DEGREE-LEVEL ASSOCIATE-DEGREE-LEVEL
EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE EDUCATIONAL PROGRAM FOR THE
OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPIST OCCUPATIONAL THERAPY ASSISTANT OCCUPATIONAL THERAPY ASSISTANT
D.1.6. Jor Doctoral Capsto
D.1.6. Document and verify that the student is (No related Standard) (No related Standard)
mentored by an individnal with expertise
consistent with the student’s area of focus
prior to the onset of the doctoral capstone
experience. The mentor does not have to
be an occupational therapist.
D17, Evaluation of Dectoral Capstone Experiences D.1.7. Evaluation of Baccalaureate Project
D1.7. Document a formal evaluation mechanism | (No related Standard) Document a formal evaluation mechanism | (No related Standard)
for objective assessment of the student’s for objective assessment of the student’s
performance during and at the completion performance during and at the completion
of the doctoral capstone experience. of the baccalanreate project.
D.1.8. Doctoral Capstone Project D.1.8. Baccalaureate Project
D.1.8. Ensure completion and dissemination of an | (No related Standard) Ensure completion and presentation of a (No related Standard)

individual doctoral capstone project that
relates to the doctoral capstone experience
and demonstrates synthesis of in-depth
knowledge in the focused area of study.

report of the individual or group project
demonstrating in-depth knowledge in the
focused area of study.
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GLOSSARY
Accreditation Standards for a Doctoral-Degree-Level Educational Program for the Occupational Therapist,
Master’s-Degree-Level Educational Program for the Occupational Therapist, Baccalaureate-Degree-Level Educational Program for the Occupational Therapy Assistant, and
Associate-Degree-Level Educational Program for the Occupational Therapy Assistant

Definitions given below are for the purpases of this document.

ABILITY TO BENEFIT: A phrase that refers to a student who does not have a high school diploma or its recognized equivalent, but is eligible to receive funds under the Title IV Higher
Education Act programs after taking an independently administered examination and achieving a score, specified by the Secretary of the U.S. Department of Education (USDE), indicating
that the student has the ability to benefit from the education being offered.

ACADEMIC CALENDAR: The official institutional document that lists registration dates, semester/quarter stop and start dates, holidays, graduation dates, and other pertinent events.
Generally, the academic year is divided into two major semesters, each approximately 14 to 16 weeks long. A smaller number of institutions have quarters rather than semesters. Quarters
are approximately 10 weeks long; there are three major quarters and the surmmer session.

ACTIVITIES: Actions designed and selected to support the development of performance skills and performance patterus to enhance occupational engagement (American Occupational
Therapy Association [AQTA], 2014).

ADVOCACY: Efforts directed toward promoting occupational justice and empowering clients to seek and obtain resources to fully participate in their daily lile occupations. Efforts undertaken
by the practitioner are considered advocacy, and those undertaken by the client are considered self-advocacy and can be promoted and supported by 1he praclitioner (AOTA, 2014).

AFFILIATE: An eutity that {ormally cooperates with a sponsoring institution in implenenting the ocenpational therapy educational program.

AREAS OF OCCUPATION: Activities in which people engage: activilies of daily living, instrumental activities of daily living, rest and sleep, education, work, play, leisure, and social participation,
ASSESSMENTS: “Specific tools or instruments that are used during the evaluation process” (AOTA, 20 10, p. SL07).

ASSIST: To aid, help, or hold an auxiliary position.

BACCALAUREATE PROJECT: Au in-depth experience in one or more of the following areas: clinical practice skills, administration, leadership, advocacy, and education,

BEHAVIORAL HEALTH: Refers to mental/emotional well-being and /or actions that affect wellness. Behavioral health problems include substance use disorders; alcohol and drug
addiction; and serious psychological distress, suicide, and mental disorders (Subslance Abuse and Mental Health Administration, 2014),

BODY FUNCTIONS: “Physiological functions of body systems (including psychological functions)” (World Health Organization [WHO], 2001)
BODY STRUCTURES: “Anatomical parts of the body, such as organs, limbs, and their components” that support body functions (WHO, 2001).

BUSINESS PLANS (DEVELOPMENT OF): The process of pulting together a plan for a new endeavor that looks at the product, the marketing plan, the competition, and the personuel in an
objective and critical manner.

CAPSTONE COORDINATOR: Faculty member who is specifically responsible for the program’s corapliance with the capstone requirements of Standards Section D.1.0 and is assigned to
the occupational therapy educational program as a full-time core faculty member as defined by ACOTE.

CAPSTONE EXPERIENCE: A 14-week (ull-lime in-depth exposure in a concentrated area that may include on-site and off-site activities that meets developed goals/objectives of the
doctoral capstone.

CAPSTONE PROJECT: A project that is completed by a doctoral-level student that demonstrates Lhe student’s ability to relate theory to practice and to synthesize in-depth knowledge ina

practice area that relates to the capstone experience.
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CARE COORDINATION: The process that links clients with appropriate services and resources.
CASE MANAGEMENT: A system to ensure that individuals receive appropriate health care services.

CLIENT: Person or persons (including those involved in the care of a client), group (collective of individuals [e.g, families, workers, students, or community members]}, or population
(collective ol groups or individuals living in a similar locale [e.g, city, state, or country] or sharing the same or like concerns) (AOTA, 2014).

CLIENT-CENTERED SERVICE DELIVERY: An orientation that honors the desires and priorities of clients in designing and implemenling interventions.

CLIENT FACTORS: Specific capacities, characteristics, or beliefs that reside within 1he person and that influence performance in occupations. Client factors include values, beliefs, and
spirituality; body functions; and body structures (AQTA, 2014)

CLINICAL REASONING: Complex nmultifaceted cognitive process used by practitioners Lo plan, direct, perform, and reflect on intervention.

COLLABORATE: To work together with 2 mutual sharing of thoughts and ideas.

COMPETENT: To have the requisite abililies/qualities and capacity to function in a professional environment

CONSORTIUM: Two or move higher education institutions having a formal agreement to share resources for the operation of an educational program.

CONSUMER: The direcl and/or indirec| recipient of educational and/or practitioner services offered.

CONTEXT/CONTEXTUAL FACTORS AND ENVIRONMENT:
CONTEXT: The variely of inlerrelated conditions within and suirounding the clicnt that influence performance. Contexts include cultural, personal, termporal, and virtual aspects.
ENVIRONMENT: The external physical and social environment that surrounds the clicnt and in which the client’s daily life occupations occur.

CONTEXT OF SERVICE DELIVERY: The knowledge and understanding of the various contexts in which occupational therapy services are provided.

COOPERATIVE PROGRAM: Two administrative entities having a cooperative agreement to offer a single program. At least one of the entities must hold degree-granting authority as
regnired by the ACOTE Standards.

CRITERION-REFERENCED: Tests that compare the performance of an individual lo that of another group, known as the norm group.

CULTURAL CONTEXT: Custorus, beliefs, activity patterns, behavioral standards, and expectations accepted by the society of which a client is a member. The cultural context influences the
client’s identity and aclivily choices (AOTA, 2014).

CURRICULUM DESIGN: An overarching set of assumptions that explains how the curriculum is planned, iniplemented, and evaluated. Typically, a curriculum design includes educational
goals and curriculum threads and provides a clear rationale for the selection of content, the determination of scope of content, and the sequence of the content. A curriculum design is
expected to he consistent with the mission and philosophy of the sponsoring institution aud the program.

CURRICULUM THREADS: Curriculum threads, or themes, are identified by the program as areas of study and development that follow a path through the curriculum and represent the
unique qualities of the program, as demonstrated by the program’s graduates. Curriculur threads are typically based on the profession’s and program’s vision, mission, and philosophy

(e.g., occupational needs of society, critical thinking/ professional reasoning, diversity/globalization),

DIAGNOSIS: The process of analyzing the cause or nature of a condition, situation, or problem, Diagnosis as stated in Standard B.4.0, refers to the occupational therapist’s ability to analyze
a problem associated with occupational performance and participation.
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DISTANCE EDUCATION: Education that uses one or more of the technologies listed below to deliver instruction to students who are separated from the instructor and to support regular
and substantive interaction between the students and the instructor, either synchronously or asynchronously. The technologies may include:

*  the Internet

e one-way and lwo-way transmissions through open broadcast, closed circuit, cable, nicrowave, broadband lines, fiber oplics, satellite, or wireless communications devices

¢ audio conferencing

o video casseltes, DVDs, and CD-ROMs, if the cassettes, DVDs, or CD-ROMs are used in a course.

DISTANCE EDUCATION DELIVERY MODEL: There is one curriculum with sore (or all) of the students receiving the didactic portion of the program taught via distance education from
the primary carpus. The didactic portion of the prograni is delivered to all students (irrespective of whether it is delivered in person ov by distance education) by the same instructors.
Students may receive the experiential and lab components at either the primary campus or at other locations.

DOCTORAL CAPSTONE: An in-depth exposure ta a concentrated avea, which is an integral part of the program’s curriculum design. This in-depth exposure may be in one or more of the
following areas: clinical practice skills, research skills, scholarship, administration, leadership, program and policy development, advocacy, education, and theory development. The
doctoral capstone consists of two parts: the capstone experience and the capstone project.

DOCTORAL DEGREE—RESEARCH /SCHOLARSHIP: A PhD or other doctor's degree that requires advanced work beyond the master's level, including the preparationand defense ofa
dissertation based on original research, or the planning and execution of an original project dernonsirating substantial artistic or scholarly achievement, Some examples of this type of
degree include EdD, DMA, DBA, DS, DA, and DM, and others, as designated by the awarding institution (Integrated Postsecondary Education Data System [[PEDS], 2016).

DRIVER REHABILITATION: Specialized evalualion and training to develop mastery of specific skills and techniques to effectively drive a motor vehicle independently and in accordance
with state department of motor vehicles regulations.

DYSPHAGIA: Dysfunction in any stage or process of eating. It includes any difficulty in the passage of food, liquid, or medicine, during any stage of swallowing that impairs the client’s
ability to swallow independently or safely (AOTA, 2017).

EATING: “.. keeping and manipulating food or fluid in the mouth and swallowing it;” (AOTA, 2014, p. S19)
FEEDING: “._.setling up, arranging, and bringing food [or fluid] from the plate or cup to the mouth; somelimes called self-feeding” (AQTA, 2014, p. S19).
SWALLOWING: “...moving food from the mouth to the stornach (AOTA, 2014, p. $19).

ENTRY-LEVEL OCCUPATIONAL THERAPIST: The outcore of the occupational therapy educational and certification process; an individual prepared to begin generalist practice as an
occupational therapist with less than 1 year of experience.

ENTRY-LEVEL OCCUPATIONAL THERAPY ASSISTANT: The outcome of the occupational therapy educational and certification process; an individual prepared to begin generalist practice
as an occupational therapy assisiant with less than 1 year of experience.

EVALUATION: “The process of obtaining and interpreting data necessary for intervention. This includes planning for and documenting the evaluation process and results” (AOTA, 2010, p. S107).
EQUITY: The absence of avoidable or remediable diflerences among groups of people, whether those groups are defined socially, economically, demographically, or geographically (WHO, 2017a).

EXPERIENTIAL LEARNING: Method of educating through first-hand experience. Skills, knowledge, and experience are acquired outside of the traditional acadenic classroom setting, and
may include service learning projecls.

FACULTY:

FACULTY, CORE: Faculty members employed in the occupational therapy educational prograra whose job responsibilities, at a minimum, include curriculum design, teaching, and
student advisement, regardless of the position title.

FACULTY, ADJUNCT: Persons who are responsible for teaching or instruction on a part-time basis. These faculty are considered nonsalaried, non- tenure-track facnlty members who
are paid for each class they teach.
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FACULTY-LED SITE VISITS: Faculty-facilitated experiences in which students will be able to participate in, observe, and/or study clinical practice first-hand.

FACULTY PRACTICE: Service provision by a (acully member(s) to persons, groups, and/or populations,

FIELDWORK COORDINATOR: Faculty member who is responsible for the development, insplementation, management, and evaluation of fieldwork education.

FIELDWORK EDUCATOR: An individual, typically a clinician, who works collaboratively with the progrant and is informed of the curriculum and fieldwork program desigu. This individual

supports the fieldwork experience, serves as a role mode), and holds the requisite qualifications Lo provide the student with the opportunity to carry out professional responsibilities
during the experiential portion of their education.

FRAME OF REFERENCE: A set of interrelated, interally consistent concepts, definitions, postulates, and principles that provide a systematic description of a practitioner’s interaction with
clients. A frame of reference is intended 10 link theory to practice.

FULL-TIME EQUIVALENT (FTE): An equivalent position fora full-time faculty member (as defined by the institution). A full-time equivalent can be made up of no more than 3 individuals.

GRADUATION RATE: The total number of students who graduated from a program within 1509% of the published length of the program, divided by the number of students on the roster
who started in the program.

HABITS: “Acquired tendencies to respond and perform in certain consistent ways in fanmiliar envivonments ov situations; specitic, antomatic behaviors performed repeatedly, relatively
automatically, and with little variation” (Boyt Schell et al, 2014, p. 1234).

HEALTH: “State of complete physical, mental, and social wellbeing, and not merely the absence of disease or infirmity” (WHO, 2006).

HEALTH INEQUITIES: Health inequities involve more than inequality with respect to health determinants, and access ta the resources needed to improve and maintain health or health
outcomes. They also entail a failure to avoid or overcome inequalities that infringe on fairness and human rights norms (WHO, 2017a),

HEALTH LITERACY: Degree to which individuals have the capacity o oblain, process, and understand basic health information and services needed to make appropriate health decisions.
(National Networlk of Libraries of Medicine, 2011).

HEALTH MANAGEMENT AND MAINTENANCE: Developing, managing, and maintaining routines for health and wellness promotion, such as physical (itness, nutrition, decreased health
visk behaviors, and medication routines (AOTA, 20'14).

HEALTH PROMOTION: The process of enabling people to increase control over, and to improve, their health, It moves beyond a focus on individual behaviour towards a wide range of
social and environmental inlerventions (W0, 2017a).

HEALTH/PUBLIC POLICY: The basic policy or set of policies forming the foundation of public laws; health policy refers to specific policies as they relate to health and health care.
INDIVIDUAL VS, POPULATION VS. INSTITUTION: (Values, customs, beliefs, policy, power/decision making) Being aware of the different needs of perspectives: of one person, as opposed
to a specific population, as opposed to the needs and concerns of a society or organization, Each has different values, needs, beliefs, and concerns. Each also may have different degrees of
power and ability to make decisions that will affect others.

INSTRUCTIONAL DESIGN: Assessment of the learning materials and methods that are aligned with the curriculum and convey content Lo meel the needs of the student.

INTERPROFESSIONAL COLLABORATIVE PRACTICE: “Multiple health worlkers from different professional backgrounds provide comprelensive services by working with patients,
families, carers, and communities to dcliver the highest quality of care” (WHO, 2010).

INTERPROFESSIONAL EDUCATION: When two or more professions learn about, firom, and with each other to enable effective collaboration and improve health outcomes (WHO, 2010).
“An educalional activity that occurs between two or more professionals wilhin Lthe same discipline, with a focus on participants to work together, acl jointly, and cooperate” (Jung et al,
2010, p. 235).
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[INTRAPROFESSIONAL COLLABORATIVE PRACTICE: The relationship between occupational therapists and occupational therapy assistants that is based on mutual respect, effective
communication, and professionalism to promote the highest guality of care in service delivery (Dillon, 2001).

MEMORANDUM OF UNDERSTANDING (MOU): A document outlining the terms and details of an agreement between parties, including each party’s requirements and responsibilities. A
fieldwork memorandum of undevstanding may be signed by any individual who is authorized by the institution to do so on its behalf.

MENTAL HEALTH: A state of well-being in which every individual vealizes his or her own polential, can cope with the normal siresses of life, can work productively and fruitfully, and is
able to make a contribution to her or his commmunity (WHO, 20 14).

MENTORING: A relationship between two people in which one person (the mentor) is dedicated to the personal and professional growth of the other (the mentee). A mentor has more
experience and knowledge than the mentee.

MISSION: A statement that explains the unique nature of a program or institution and how it helps fulfill or advance the goals of the sponsoring institution, including religious missions.

MODEL OF PRACTICE: The set of theories and philosophies that defines the views, beliefs, assumplions, values, and domain of concern of a particular profession or discipline. Models of
practice delimit the boundaries of a profession.

OCCUPATION: Daily life activities in which people engage. Occupations occur in context and are influenced by the interplay among client factors, performance skills, and performance
patlerns. Occupations occur over tile; have purpose, meaning, and perceived utility to the client; and canbe observed by others (e.g., prepaving a meal) orbe lnown only to the person
involved (e.g, learning through reading a textbook), Occupations can involve the execution of multiple activities for completion and can result in various outcomes (AOTA, 2014).

OCCUPATIONAL PROFILE: Summary of the client’s accupational history and experiences, patterns of daily living, interests, values, and needs (AQTA, 2014).

OCCUPATIONAL THERAPY: The art and science of applying occupalion as a means to effect positive, measurable change in the health status and functional o utcomes of a client by a
qualified occupational therapist and/or occupational therapy assistant (as appropriale).

OCCUPATIONAL THERAPY PRACTITIONER: An individual who is initially credentialed as an occupational therapist or an occupational thevapy assistant.

OCCUPATION-BASED INTERVENTION: A type of occupational therapy intervention—a client-centered intervention in which the occupational therapy practitioner and client
collaboratively select and design activities that have specitic relevance or meaning to the client and support the client’s interests, needs, health, and parlicipalion in daily life.

ORGANIZATION: Entity composed of individuals with a common purpose or enterprise, such as a business, industry, or agency (AOTA, 2014).

OUTCOMES: The effect the process has had on the people targeted by it. These mmight include, for example, changes in their self- perceived health statns or changes in the distribution of
health determinants, or factors that are known to affect their health, well-being, and quality of life (WO, 2017b).

PARTICIPATION: Active engagerient in occupations

PERFORMANCE PATTERNS: Habits, routines, roles, and rituals used in the process of engaging in occupations or activities; these patterns can support or hinder occupational performance
(AOTA, 2014).

PERFORMANCE SKILLS: Goal-directed aclions that are observable as small unils of engagerent in daily life occupations. They are learned and developed over time and are situated in
specific contexts and environments (Fisher & Griswold, 20 14)

PHILOSOPHY: The underlying belief and value structure for a program that is consistent with the sponsoring institution and that permeates the curriculum and the teaching learning process.

PHYSICAL AGENT MODALITIES: Procedures and interventions that are systematically applied to modify specific client factors when neurological, musculoskeletal, or skin conditions are
present that may be limiting occupational performance (AOTA, 2012).

DEEP THERMAL AGENTS: Modalities such as therapeutic ultrasound, phonophoresis, short-wave diathermy, and other commercially available technologies.
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ELECTROTHERAPEUTIC AGENTS: Modalities that use electricity and rhe electromagnetic specirum to facilitate tissue healing, improve muscle strength and endurance,
decrease edema, modulate pain, decrease the inflarmmatory process, and modify the healing process. Electrotherapeutic agents include but are not limited to neuro-muscular
electrical stimulation (NMES), functional electrical stimulation (FES), transcutaneous electrical nerve stimulation (TENS), high-voltage galvanic stimulation for tissue and
wound repair (ESTR), high-voltage pulsed current (HVPC), direct current (DC), iontophoresis, and other commercially available technologies (Bracciano, 2008).

MECHANICAL DEVICES: Modalities such as vasopnenmalic devices and continuous passive motion.

SUPERFICIAL THERMAL AGENTS: Modalities such as hydrotherapy, whirlpool, cryotherapy (cold packs, ice), fluidotherapy, hot packs, paraffin, water, infrared, and other
commercially available superficial heating and cooling technologies.

(Skills, knowledge, and competencies for entry-level practice are derived from AQ'TA practice docuruents. For institutions in states where regulations restrict the use of
physical agent modalities, it is recommended that students be exposed to the modalities offered in practice to allow students’ knowledge and expertise with the modalities in
preparation for the NBCOT examination and for practice outside of the state in which the educational institution resides.)

POPULATION-BASED INTERVENTIONS: Interventions locused on promoting the overall health status of the community by preventing disease, injury, disabilily, and premature death. A

population-based health intervenlion can include assessment of the community’s needs, health promotion and public education, disease and disability prevention, monitoring of services, and
media interventions, Most interventions are lailored Lo reach a subset of a population, although some may be targeted toward the population al large. Populations and subsets may be defined
by geograply, culture, race and ethnicity, socioecononiic status, age, or other characteristics, Many of these characteristics relate to the health of the described population (Keller et al, 2002).

POPULATION HEALTH: “The health outcomes of a group ot individuals including the distribulion of such outcomes within the group” (Kindig & Stoddart, 2003, p. 381).
“Population health outcomes are the product of multiple determinants of health, including medical cace, public healtll, genetics, behaviors, social factors, and environmental factors”
(Institute of Medicine [TOM], 2015, para. 4).

POPULATIONS: Collective of groups of individuals living in a similar locale (e.g, city, stale, country) or sharing the same or like characteristics or concerns (A0TA, 2014).

POST-PROFESSIONAL DOCTORATE: “The highest award a student can caru for graduate study” (IPEDS, 20116) and that is conferred upon completion of a program providing the
knowledge and skills beyond the basic entry level for persons who are alreacly occupational therapy practitioners (AOTA, 2016)

PREPARATORY METHODS AND TASKS: Mcthods and tasks that prepare the client for occupational performance, used either as part of a trealment session in preparation for or
concwrrently with occupations and aclivities or as a home-based engagement to support daily occupational performance. Often preparatory methods ave interventions that are done 1o

clients without their active participation and involve modalities, devices, or techniques (AOTA, 2014).

PREVENTIOQN: Education or health promotion efforts designed to identify, reduce, or prevent the onsct and reduce the incidence of unhealthy conclitions, risk factors, diseases, or injuries
(AQTA, 2013a).

PRIMARY CARE PROGRAMS: The provision of integrated, accessible health care services by clinicians who are accountable for addressing a large majority of personal health care needs,
developing a sustained partnership with patients, and practicing in the context of family and community (I0M, 1994; Patient Protection and Affordable Care Act, 2010}

PROGRAM DIRECTOR (associale-degree-level and baccalaureale-degree-level occupational therapy assistant): An initially certified occupational therapist or occupational therapy
assistant who is licensed or credentialed according to regulations iu the state or jurisdiction in which the program is located, The program director must hold a mininum of a master's

degree

PROGRAM DIRECTOR (masler's-degree-level and doctoral-degree level occupational therapist): An initially certified occupational therapist who is licensed or credentialed according to
regulations in the state or jurisdiction in which the program is located. The program director must hold a doctoral degree.

PROGRAM EVALUATION: A continuing system for routinely and systematically analyzing data to deteriine the extent to which the program is meeting its stated goals and objectives.

PSYCHOSOCIAL FACTORS: “Psychosocial as pertaining to the influence of social factors on an individual’s mind or behaviour, and to the interrelation of behavioural and social factors”
(Martikainen el al, 2002, p. 1091).
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RECOGNIZED REGIONAL OR NATIONAL ACCREDITING AUTHORITY: Regional and national accrediting agencies recognized by the USDE and/or the Council for Higher Education
Accreditation (CHEA) to accredit posisecondary educational programs/institutions. The purpose of recognition is to ensure that the accrediting agencies are reliable authorities for
evaluating quality education or training programs in the institutions they accredit.

Regional accrediting bodies recognized by USDE:

e Accrediting Commission for Community and Junior Colleges, Western Association of Schools and Colleges (ACCJC/WASC)
®  Accrediting Commission for Senior Colleges and Universities, Western Association of Schools and Colleges (ACSCU/WASC)
o Commission on [nslitutions of Higher Education, New England Association of Schools and Colleges (CTHE /NEASC)

e Higher Learning Commission, North Central Association of Colleges and Schools (HLC)

s Middle States Commission on Higher Eclucation, Middle States Association of Colleges and Schools (MSCHE)

¢ Northwest Commission on Colleges and Universities (NWCCU)

e The Southern Association of Colleges and Schools Commission on Colleges (SACSCOC)

National accrediting bodies recognized by USDE:

s Accrediting Bureau of Health Education Schools (ABHES)

e Accrediting Commission of Career Schools and Colleges (ACCSC)
e Accrediting Council for Continuing Education and Training (ACCET)
o  Council on Occupational Education (COE)

= Distance Education Accrediting Commission (DEAC)

+  New York State Board of Regents

REFLECTIVE PRACTICE: Thoughtful consideralion of une’s experiences and knowledge when applying such knowledge to practice. Reflective practice includes being coached by
professionals.

RELEASE TIME: Period when a person is freed from regular duties, especially teaching, to allow time for other tasks or aclivities.

RETENTION RATE: A measure of the rate at which students persist in their educational program, calculated as the percentage of students on the roster afier the add period, from the
begiuming of the previous academic year who are again envolled at, or graduated prior to, the heginning of the subsequent academic year

SCHOLARSHIP: “A systemalic investigation...designed to develop or fo contribute to generalizable knowledge” (Public Welfare: Protection of Human Subjects, 45 CFR § 46). Scholarship is
made public, subject to review, and part of the discipline or professional knowledge base {Glassick et al, 1997). 11 allows others to build on it and [urther advance the field (AOTA, 2009).

SCHOLARSHIP AGENDA: Captures scholarship in the areas of teaching, research, and/or service. [t engages faculty in academically relevant works thal simultaneously meet
campus mission and goals, meet the needs of the program, and are reflected in the curriculum design.

SCHOLARSHIP OF DISCOVERY: ingagement in activity 1hat leads to the development of knowledge for its own sake. The Scholarship of Discovery encompasses original
research that contributes to expanding the knowledge base of a discipline (Boyer, 1990).

SCHOLARSHIP OF INTEGRATION: [nvestigations making creative connections both within and across disciplines to integrate, synthesize, interpret, and create new
perspeclives and theories (Boyer, 1990).

SCHOLARSHIP OF APPLICATION: Practitioners apply the knowledge generated by Scholarship of Discovery or Integration 10 address real problems at all levels of society
(Boyer, 1990). In accupational therapy, an example would be the application of theoretical knowledge to practice interventions or to teaching in the classroom.

SCHOLARSHIP OF TEACHING AND LEARNING: “Involves the systematic study of teaching and/or learning and the public sharing and review of such work through
presentations, publications, and performances” (McKiuney, 2007, p. 10).

SENIOR COLLEGE: A college that Liolds degree-granting authority that includes baccalaureate-degree-level education,
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SIMULATED ENVIRONMENTS: A setling that provides an expevience similar to a real-world setting in order to allow clients to practice specific occupations (e.g, deiving simulation center,
bathroon or kitchen centers in a rehabilitation unit, work hardening units or centers).

SKILL: The ability to use ouc’s knowledge effectively and readily in execution or performance.

SOCIAL DETERMINANTS OF HEALTH: Conditions in which peaple are born, grow, work, live, and age, and the wider set of forces and systens shaping the conditions of daily life, These
forces and systems include economic policies and systems, development agenclas, social norms, social policies, and palitical systems (WHO0, 2017¢).

SPONSORING INSTITUTION: The identified legal entity that assumes total responsibilily for meeting the mimimal standards for ACOTE accreditation.
STANDARDIZED PATIENT: An individual who has been trained to poriray in a consistent, standardized manner, a patient/client with occupational needs.

STRATEGIC PLAN: A comprehensive plan that articulates the program’s future vision and guides the program development (e.g, taculty recruitment and professional growth, changes in
the curriculurn design, priorities in academic resources, procurement of fieldwork sites). A program’s strategic plan must include, but need not be limiled to:

¢ Lvidence that the plan is based on program evaluation and an analysis of external and internal environments

*  Long-term goals that address the vision and mission of both the institution and program, as well as specific needs of the program

*  Specific measurable action sleps with expected timelines by which the program will reach its long-term goals

*  Person(s) responsible for action steps

¢ Evidence of periodic updating of action steps and long-term goals as Lhey are mel or as circumstances change.

SUPERVISE: To direct and inspect the performance of workers or work,

SUPERVISION, DIRECT: Two-way communication that occurs in real time and offers both audio and visnal capabilities to ensure opportunities for timely feedback,

SUPERVISOR: One who ensures that lasks assigned to others are performed correctly and efficiently.

THEORY: A set of interrelated concepts used to describe, explain, or predict phenomena.

TELEHEALTH: The application of evaluative, consultative, preventative, and therapeutic services delivered through telecommunication and information technologies. Occupational
therapy scrvices provided by means of a telehealth service delivery model can be synchronous; that is, delivered through interactive technologics in real time, or asynchronous, using
store-and-forward technologies. Occupational therapy practitioners can use telehealth as a mechanism lo provide services al a location thatis physically distant from the client, thereby

allowing for services to occur where the client lives, worlks, and plays, if that is needed or desived (AOTA, 2013b),

TRANSFEROF CREDIT: A term used in higher education to award a student credil for courses carned in another institution prior to admission to the occupational therapy or occupational
therapy assistant program.

VIRTUAL ENVIRONMENTS: An environment in which communication occurs by means of airwaves or compulers in the absence of physical contact. The virtual context includes simulated,
real tine, or near litne environments such as chat rooms, email, video conferencing, or radio \ransmissions; remote monitoring via wireless sensors; or computer-based data collection.

WELLNESS: Perception of and responsibility for psychological and physical well-heing as these contribute Lo overall satisfaction with one's life situation (Boyt Schell et al, 2014, p. 1243).
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." UNIYERSITY OF Curriculum Committee
R | SOUTHERN MAINE .
LIS | cewiston-avburn caiege New or Revised Program Proposal

I.  Proposal from the

Proposal fora x New Program Curriculum Proposal fora x Major
Revised Progran Curriculum [J Minor
Indicate amount of change: [JConcentration
Minor revision [(JCertificate

Extensive revision

New/revised program curriculum title: Post Professional Doctor of Occupational Therapy
Attach an overview of the new or revised program curriculum (1-3 pages). In this attachment:

1)Explain what the proposed new program or change to an existing program entails (description,
background, listing of course names and numbers). If proposal is for revision of an existing program,
append copy of current USM catalog description of curriculum. Whether it is new or revised
programming, be sure fo also append text for program exactly as you wish to see it included in next USM
catalog.

This proposal is to offer a post-professional Doctor of Occupational Therapy degree
option for students in the Master of Occupational Therapy program to continue their
education to the terminal degree point of the profession. The profession of
occupational therapy has been debating for several years the appropriate entry
degree for the occupational therapist. in 2014, the profession recommended
transitioning to an entry level OTD. At that time, many programs began or continued
planning for the OTD.

Given the ability to currently enter the profession at both a master’s or doctoral
degree, programs are required to consider how they will position themselves within
the profession and how they will meet the expectations of students at both a master’s
degree and a clinical doctorate. The University of Southern Maine will transition to
the mandatory doctorate as required by accreditation but this will happen over the
next several years. We have current and past master’s prepared students who are
seeking the terminal degree in OT at this time.

CATALOG DESCRIPTION REVISION:

USM's Lewiston-Auburn College offers a low residency post-professional, entry-level-Master's
Doctorate degree in Occupational Therapy for people who hold a baccalaureate or master's
degree in a-discipline-other-than occupational therapy. Fhe-Master-Doctor-of-Decupational-
Therapy program-is-transitioning-from-an-assredited-Master degree-in-Occupational Therapy-to-
seek-accreditationfor-the-doctoral-degree-by-the-Accreditation-Council fer Occupational-Therapy-
Education{ACOTE} of the-American-Ocsupational-Therapy-Association(AOTA).
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Occupational Therapy (OT) is a health and human services profession that recognizes humans as
occupational beings. People define who they are by what they do, or by the occupations in which
they engage. Occupational therapists use meaningful occupation or activities as intervention to
help people of all ages maximize wellness and perform the skills they need to participate as fully
in society as possible. OTs intervene with people who are experiencing varying degrees of
activity impairment as a result of developmental, physical, psychologlcal cognitive, or
environmental dysfunction-As-an-OF,-you-will-assist-people-in-developing,-compensating-for-or-
regaining-the-skills-necessary for-participation-in meaningfullife roles-and-skills-of-self-care-
warseandleisure.

Graduate Doctorate post professional entry-level occupational therapy education builds upon the
previous occupational therapy education and professional experience of the student by providing
a sequential course of professional study that stresses active, independent inquiry, critical
thinking, strong communication skills (oral, nonverbal, written, and electronic), problem solving,

clmlcal reasonmg, and professnonal behawors Realmng—tha(—sermwne#s—may—resewe—

mh%hwmmmmmmunwwmmmma
where-potential-clients-may-be-served:

2) Justify the proposed new program or program change (objectives and outcomes).

The post professional occupational therapy doctoral program will educate students
who are already entering or have entered the profession of occupational therapy.
These students will get advanced training beyond their current degree in areas in
alignment with the current accreditation doctoral standards while also allowing
students to expand their knowledge in a current area of clinical practice.

OTD Survey

In a 2017 USM survey of the students currently enrolled in the program as well as
clinicians in the community, the reality of obtaining a post professional degree to
maintain the credentials of future entry level practitioners is a strong consideration
for many.

Survey data was collected from 63 current graduate students and 8 graduated
professionals. Of the graduate students, 24 were in their first year, 20 in their second
and 18 in their third. Of the

graduated professionals 6 graduated from the University of Southern Maine and 2
graduated elsewhere. Results of each question are below.

237



Academic and Student Affairs Committee Meeting - New Academic Program Proposal: Doctorate in Occupational Therapy (USM)

Are you interestedin attending a post
profession OTD program?
E 70
g 60
£ 5o
..g' 40
5 30
£
= 0
Current Students
B Possibly 29 2
¥ No 21 2
Hyes 13 4
When would you consider attending an OTD
program?
é R — =
T 7 TR
: —
- 30
5 18
0 - - —
E Graduated
z Professionals
¥ Notinterested 9 2
B Later in my career 16 - 0
& \Within the next 10 years 8 1 3)
¥ Within the next 5 years 22 4
B | currently am 0 1
_l After passing the NBCOT| 6 0
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What are the key factors influencing your
likelihood to enter an OTD program?

H -

S 70

g 60 =

2 B

5 3 !

g oo TETEEEE

= Current Students

¥ Other 13
Time 12

_l Location - 4

M Cost 27

_. Format _ 7z

If you want to attend an OTD program, what
format would you prefer?
£
&
8 =
k]
s |
E
: 0 -
Current Students Graduated
e Professionals
© Other 1 1
B Opline 10 2
M Low residency 38 5 N
B On campus 11 0 ___J
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3)Does the proposed new program or program change affect ofterings in your own or other programs? If so,
how?
This program will utilize planned courses within the entry level OTD program.

4) What are the resource implications of the proposed new program or program change (i.e., a cost/benefit
analysis -- personnel, equipment, technology, other support needed vs. additional revenue, marketing
opportunities, etc. generated)?

The program currently has the equipment, technology and support to offer the doctorate level
post professional degree. The program will require the addition of one faculty member to teach
within this program and act as the program coordinator for this degree in addition to the search
planned for 2019-2020 academic year for an assistant professor position. The program is
working closely with the Associate Dean and Provost to plan for transition of the faculty to the
assistant professor level to support the doctoral research and coursework.

MOT faculty qualified to teach in the program at present:

e Dr. Tammy Bickmore — Program Director and Assistant Professor

e Dr. Mary Anderson — Lecturer

e Dr. Susan Noyes — Assistant Professor

¢ Dr. Bernadette Kroon — Lecturer

» *Sarah Grinder — Lecturer, currently in enrolled in a PhD program in
Occupational Therapy at Nova Southeastern University (anticipated
graduation date: 2020)

II. Approval Signatures

Program Liaison/Coordinator/Director: Date:

Curriculum Review Committee: ZMM Date: 22! 2//8
Faculty Chair (if new program or extensive revision): Date:

Dean of LAC: Date:

Instructions:

e It is recommended that you submit this form and accompanying documentation by December 15 if the program is to be
entered into the next USM Graduate Catalog.

s Faculty must consult with other programs about potential conflicts before submitting this form.

» Programs should review time and resource commitments with the Dean of LAC before submitting this form.

To Submit This Form:

» Once the proposal has received program approval, submit it as an attachment in an email to the chair of the Curriculum
Committee.

* Send one hard copy of the completed form, with the signature of the program coordinator indicating approval of the
proposal to the chair of the Curriculum Committee.

* Please note that new degree programs and graduate level certificate programs will require additional approval external to
LAC. New majors within existing degree programs do not require external review, (rev. 5/7/08)
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... UNIVERSITY OF Curriculum Committee
SOUTHERN MAINE _
us m Lewiston-Auburn College New or Revised Program Pl"OpOSﬂl
I. Proposal from the
Proposal fora o New Program Curriculum Proposal fora x Major
x Revised Program Curriculum [] Minor
Indicate amount of change: [JConcentration
o Minor revision [JCertificate

x Extensive revision

New/reviscd program curriculum title: Entry Level Doctor of Occupational Therapy

Attach an overvicw of the new or revised program curriculum (1-3 pages). In this attachment:

1)Explain what the proposed new prograin or change to an existing program entails (description,
background, listing of course names and numbers). If proposal is for revision of an existing program,
append copy of current USM catalog description of curriculum. Whether it is new or revised
programming, be sure to also append text for program exactly as you wish to see it included in next USM

catalog.

The University of Southern Maine at Lewiston Auburn College presently has the only
Occupational Therapy program at the Registered Occupational Therapist (OTR) level in the
University of Maine System. The program is accredited and is under the direct order as follows:

The Accreditation Council for Occupational Therapy Education (ACOTE®)}, which has
independent authority to set standards for the profession’s education programs, took action at
its recent August 3-6, 2017, meeting to mandate to move the entry-level degree for the
occupational therapist to the doctoral level by 2027.

CATALOG DESCRIPTION REVISION:

USM's Lewiston-Auburn College offers a professional, entry-level-Master's Doctorate degree in
Occupational Therapy for people who hold a baccalaureate degree in a discipline other than
occupational therapy. The Master Doctor of Occupational Therapy program is transitioning from
an accredited Master degree in Occupational Therapy to seek accreditation for the doctora!
degree by the Accreditation Council for Occupational Therapy Education (ACOTE) of the
American Occupational Therapy Association (AOTA).

Occupational Therapy (OT) is a health and human services profession that recognizes humans as
occupational beings. People define who they are by what they do, or by the occupations in which
they engage. Occupational therapists use meaningful occupation or activities as intervention to
help people of all ages maximize wellness and perform the skills they need to participate as fully
in society as possible. OTs intervene with people who are experiencing varying degrees of
activity impairment as a result of developmental, physical, psychoelogical, cognitive, or
environmental dysfunction. As an OT, you will assist people in developing, compensating for, or
regaining the skills necessary for participation in meaningful life roles and skills of self-care,

work, and leisure.
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Graduate Doctorate entry-level occupational therapy education builds upon the previous
education and experience of the student by providing a sequential course of professional study
that stresses active, independent inquiry, critical thinking, strong communication skills (oral,
nonverbal, written, and electronic), problem solving, clinical reasoning, and professional
behaviors. Realizing that consumers may receive occupational therapy services in a wide variety
of settings, students are exposed to practice in hospitals, other health institutions, schools,
community agencies and centers, and other facilities where potential clients may be served.

2) Justify the proposed new program or program change (objectives and outcomes).

In order for the University of Maine system to continue to offer occupational therapy education,
the current Master of Occupational Therapy program will need to transition to a Doctor of
Occupational Therapy program.

3) Docs the proposed new program or program change affect offerings in your own or other programs? If so,
how?

This proposal will affect the Master of Occupational Therapy program and the accelerated
pathways options from Natural and Applied Sciences, Social and Behavioral Sciences, and
Health Sciences.

4) What are the resource implications of the proposed new program or program change (i.e., a cost/benefit
analysis -- personnel, equipment, technology, other support needed vs. additional revenue, marketing
opportunities, etc. generated)?

The program currently has the equipment, technology and support for transition to the doctorate
level. The program will require the addition of one faculty member to act as the capstone
coordinator for this degree in addition to the search planned for 2019-2020 academic year for an
assistant professor position. The program is working closely with the Associate Dean and
Provost to plan for transition of the faculty to the assistant professor level to support the doctoral
research and coursework.

MOT faculty qualified to teach in the program at present;

¢ Dr. Tammy Bickmore - Program Director and Assistant Professor

e Dr. Mary Anderson - Lecturer

» Dr. Susan Noyes — Assistant Professor

¢ Dr. Bernadette Kroon — Lecturer

» *Sarah Grinder — Lecturer, currently in enrolled in a PhD program in
Occupational Therapy at Nova Southeastern University (anticipated
graduation date: 2020)

II. Approval Signatures

Program Liaison/Coordinator/Director: . Date:

. . . - =
Curriculum Review Committee: MM@' Date: 2 géz [/ &
Faculty Chair (if new program ot extensive revision): Date:
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Dean of LAC: Date:

Instructions:
e It is reccommendcd that you submit this form and accompanying documentation by December 15 if the program is to be

enlered into the next USM Graduate Catalog.
¢ Faculty must consult with other programs about potential conflicts before submitting this form.
o Programs should review time and resource commitments with the Dean of LAC before submitting this form.

To Submit This Form:
e Once the proposal has received program approval, submit it as an attachment in an email to the chair of the Curriculum

Committee.
e Send one hard copy of the completed form, with the signature of the program coordinator indicating approval of the

proposal to the chair of the Curriculum Committee.

* Please note that new degree programs and graduate level certificate programs will require additional approval external to
LAC. New majors within existing degree programs do not require external review. (rev. 5/7/08)
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Revised 4-12-16

LAC Curriculum Committee
Proposal for New Course Review

Instructions:

Please use this template for new courses to be added to USM’s Graduate Catalog. The form
is available in the Curriculum Committee subfolder on the LAC common drive/fac. The
space associated with each item in the form will expand to fit whatever text you enter.

Submit this form first to your course’s “home” degree program(s). Once this course has
received program(s) approval, transmit the form and the course syllabus or blueprint as
attachments in an email to the current Curriculum Committee chair, plus the original hard
copy completed with the signature of the program liaison(s) indicating program(s)
approval of the course. Faculty should consult with other programs about potential
conflicts or collaborations, and review time and resource commitments with the Dean
before submitting this form to the committee.

The Curriculum Committee will notity our regular faculty of new courses under review,
posting course proposals on LAC’s common drive as they are reviewed by the committee.
In the absence of receipt of any concerns about individual courses, procedures for approval
by the full faculty will be streamlined, with the Curriculum Committee requesting from the
faculty as a whole periodic endorsements of panels of new courses. It will be the
Committee’s responsibility to keep faculty (and student services) informed of the addition
of new courses.

For the course to be entered into the USM Graduate Catalog, it's recommended that this
form and accompanying documentation be presented to the associated degree program(s)
in time for program consideration prior to March 1, the USM catalog updates being due at
the end of April. Submission by March 1 should provide sufficient time for the associated
program(s) catalog editor(s) to complete the revision process in time for review by the LAC
catalog manager and inclusion in the next year’s catalog. A course number should not be
reassigned within a program if it has been used within the last 10 years (confirm with
Registrar’s Office). It will be the program director’s respansibility to request permission of
the Provost to add new courses to the curriculum using the “Curriculum Process and
Signatory Sheet”; also available on the Provost’s web page under “Resources”, “Faculty

»o

Resources”, “Curriculum Process”.

A sample syllabus or course blueprint including key student learning outcomes
should be included with this form.

Page 1 of 7
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Revised 4-12-16

A. Course Details (as they will appear in the USM Undergraduate Catalog)

1. LAC program prefix (prefixes if cross-listed) & Number:
OTH TBD

2. Course Title:
Occupational Science

3. Catalog Description:

COURSE DESCRIPTION:

This course will explore the history, theoretical foundations, and research
methodologies of occupational science, as well as the application of occupational
science for occupational therapy practice.

4. Prerequisites: All previous MOT required courses
5. Credit Hours: Three

B. Curricular Contributions
1. Contribution(s) of the course to program curriculum, including relationship to
other program courses (include consideration of potential overlap and/or
synergy with other program courses):

ACOTE STANDARDS:

B.2.2: Explain the meaning and dynamics of occupation and activity, including
the interaction of areas of occupation, performance skills, performance patterns,
activity demands, context(s) and environments, and client factors.

B.4.10: Recommend and provide direct interventions and procedures to persons,
groups, and populations to enhance safety, health and wellness, and
performance in occupations.

This must include the ability to select and deliver occupation and activities,
preparatory methods and tasks (including therapeutic exercise), education and
training, and advocacy.

B.6.1:

¢ Critique quantitative and qualitative research in order to analyze and evaluate
scholarly activities, which contribute to the development of a body of
knowledge. This includes the:

Page 2 of 7
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Revised 4-12-16

o Level of evidence
o Validity of research studies
o Strength of the methodology
o Relevance to the profession of occupational therapy
* Locate, select, analyze, and evaluate scholarly literature to make evidence-
based decisions.
¢ Evaluate, design, and implement a scholarly study that aligns with current
research priorities and advances knowledge translation, professional practice,
service delivery, or professional issues (e.g., Scholarship of Integration,
Scholarship of Application, Scholarship of Teaching and Learning).

9.1
2. Contribution(s) of this course to other LAC curricula and USM Core (include .
consideration of potential overlap and/or synergy with other LAC courses):

Not Applicable to Core. This course is specific to occupational therapy.

3. Specify how this course contributes to LAC's interdisciplinary mission: N/A
4. Specify how this course contributes to USM’s commitment to diversity: N/A
C. Course History and Resources
1. Taught previously at LAC as X99, or by LAC faculty at other institutions? NO
a. If yes, when, most recently?
b. Before then? (up to two earlier sections) _
2. Who will teach this course (full-time or other, team taught, rotate, names)?

Sarah Grinder will lead this course

3. Projected cycle for course {every semester, annual, biennial, etc.)?

Summer third year. Course will be taught annually

4, How will course fit into the faculty’s existing responsibilities?

Sarah Grinder will teach as part of summer teaching.

5. Targeted audience and projected enrollment for the course?

Required MOT course — 40 per year

Page 3 of 7
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Revised 4-12-16

a. Any marketing needs or opportunities? NO
6. Resources necessary to support course (nonteaching personnel, space, library,
equipment, etc ...):

No additional resources required

7. If this course will be offered online or in a blended format, describe
rationale/needed resources specific to that delivery:

All MOT courses will be taught in a blended format.

8. Additional comments:

Signatures:

Approval by Program Liaison Date:
(identify program)

Approval by Additional Liaison Date:

(if cross listed, identify program)

T A}
Reviewed by Curriculum Committee % WZV }‘di‘d/ Date: 12/ &

(chair person’s signature)

Dean Approval Date:
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Revised 4-12-16

UNIVERSITY OF SOUTHERN MAINE
LEWISTON-AUBURN COLLEGE
MASTER OF OCCUPATIONAL THERAPY PROGRAM

OTH 7**: Occupational Science
Summer
3 Credit Hours

Time:
Location:
Faculty:

Required Texts:
Hasselkus, B. R. (2011). The meaning of everyday occupation. Thorofare, NJ: SLACK.

Whitetord, G., & Hocking, C. (2012). Occupational science: Society, inclusion, participation.
Chichester, West Sussex: Wiley-Blackwell.

Other assigned articles and reserve readings as indicated.

Recommended Texts:

Pierce, D. (Ed.). (2014). Occupational science for occupational therapy. Thorofare, NJ: SLACK
Incorporated.

Nayar, S., & Stanley, M. (Eds.). (2016). Qualitative research methodologies for occupational
science and therapy. T.ondon: Routledge.

COURSE DESCRIPTION:

This course will explore the history, theoretical foundations, and research methodologies of
occupational science, as well as the application of occupational science for occupational therapy
practice.

PRE-REQUISITES: All previous occupational therapy coursework.

COURSE OBJECTIVES:
Upon satisfactory completion of OTH 7**, the student will be able to:

Page 5 of 7
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Revised 4-12-16

e Describe the historical and philosophical roots of occupation and the discipline of
occupational science.

* Compare current occupational science theories concerning the nature of occupation.

e Identify methods, including formal and informal assessments, for gathering information
about an individual or population’s occupations.

o Identify and apply the uses of occupation as a therapeutic medium for individuals,
organizations, and populations.

e Apply occupational science evidence to occupational therapy practice.

e Identify methods for collecting and analyzing data about the occupations of individuals,
groups, or populations to inform research about occupation.

e Describe how different research methodologics support knowledge generation in
occupational science.

e Develop a research question and proposal in occupational science.

ACOTE STANDARDS:

B.2.2
Explain the meaning and dynamics of occupation and activity, including the interaction of areas

of occupation, performance skills, performance patterns, activity demands, context(s) and
environments, and client factors.

B.4.10
Recommend and provide direct interventions and procedures to persons, groups, and populations
to enhance safety, health and wellness, and performance in occupations.

This must include the ability to select and deliver occupation and activities, preparatory methods
and tasks (including therapeutic exercise), education and training, and advocacy.

B.6.1
e Critique quantitative and qualitative research in order to analyze and evaluate scholarly
activities, which contribute to the development of a body of knowledge. This includes the:
o Level of evidence
o Validity of research studies
o Strength of the methodology
o Relevance to the profession of occupational therapy
e Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions.
¢ Evaluate, design, and implement a scholarly study that aligns with current research priorities
and advances knowledge translation, professional practice, service delivery, or professional
issues (e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching
and Learning).
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Revised 4-12-16

Assignments & Grading
Your grade in this course will be determined by the following:

B As_:sigﬁnents A Points Due Date | ACOTE | Assessment Measure
Personal Occupational Analysis 10 B.2.2 Assignment
Theories of Occupation Paper 15 - Assignment
Case Studies 10 each B.4.10, Assignment
(3: individual, group, population) B.6.1
Quantitative Analysis 5 B.6.1 Assignment
Qualitative Analysis 5 B.6.1 Assignment
Research Proposal 20 B.6.1 Assignment
Final Reflection: Occupational Science 10 - Assignment
TOTAL: 100

Page 7 of 7
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Revised 4-12-16

LAC Curriculum Committee
Proposal for New Course Review

Instructions:

Please use this template for new courses to be added to USM’s Graduate Catalog. The form
is available in the Curriculum Committee subfolder on the LAC common drive/fac. The
space associated with each item in the form will expand to fit whatever text you enter.

Submit this form first to your course’s “home” degree program(s). Once this course has
received program(s) approval, transmit the form and the course syllabus or blueprint as
attachments in an email to the current Curriculum Committee chair, plus the original hard
copy completed with the signature of the program liaison(s) indicating program(s)
approval of the course. Faculty should consult with other programs about potential
conflicts or collaborations, and review time and resource commitments with the Dean
before submitting this form to the committee.

The Curriculum Committee will notify our regular faculty of new courses under review,
posting course proposals on LAC’s common drive as they are reviewed by the committee.
In the absence of receipt of any concerns about individual courses, procedures for approval
by the full faculty will be streamlined, with the Curriculum Committee requesting from the
faculty as a whole periodic endorsements of panels of new courses. It will be the
Committee’s responsibility to keep faculty (and student services) informed of the addition
of new courses.

For the course to be entered into the USM Graduate Catalog, it's recommended that this
form and accompanying documentation be presented to the associated degree program(s)
in time for program consideration prior to March 1, the USM catalog updates being due at
the end of April. Submission by March 1 should provide sufficient time for the associated
program(s) catalog editor(s) to complete the revision process in time for review by the LAC
catalog manager and inclusion in the next year’s catalog. A course number should not be
reassigned within a program if it has been used within the last 10 years (confirm with
Registrar’s Office). It will be the program director’s responsibility to request permission of
the Provost to add new courses to the curriculum using the “Curriculum Process and
Signatory Sheet”; also available on the Provost's web page under “Resources”, “Faculty

Resources”, “Curriculum Process”.

A sample syllabus or course blueprint including key student learning outcomes
should be included with this form.
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A. Course Details (as they will appear in the USM Undergraduate Catalog)

1. LAC program prefix (prefixes if cross-listed) & Number:
OTH TBD

2. Course Title:
Assistive Technology Across the Lifespan

3. Catalog Description:

COURSE DESCRIPTION:

This course provides students exposure to new and innovative tools and
techniques. This course gives students an opportunity to work together and learn

about and develop assistive technology. The course will have a multi-disciplinary

team from a variety of backgrounds, as well as cultivate a better understanding of

the people being served. Partnering with outside organizations, students will

work in teams to identify a clinical need relevant to a certain clinical site or client

population, and learn the process of developing an idea and following that

through to the development of a prototype product.

4. Prerequisites: All previous MOT required courses
5. Credit Hours: Three

B. Curricular Contributions
1. Contribution(s) of the course to program curriculum, including relationship to
other program courses (include consideration of potential overlap and/or
synergy with other program courses):

ACOTE STANDARDS:

Demonstrate an understanding of the use of technology to support performance,
participation, health and well-being. This technology may include, but is not
limited to, electronic documentation systems, distance communication, virtual
environments, and teleheaith technology. (B.1.8)

Demonstrate task analysis in areas of occupation, performance skills,
performance patterns, activity demands, context(s) and environments, and client
factors to formulate an intervention plan. (B.2.7)

Use clinical reasoning to explain the rationale for and use of compensatory
strategies when desired life tasks cannot be performed. (B.2.10)
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Articulate principles of and be able to design, fabricate, apply, fit and train in
assistive technologies, and devices (e.g., electronic aids to daily living, seating
and positioning systems) used to enhance occupational performance and foster
participation and well-being. (B.5.10)

2. Contribution(s) of this course to other LAC curricula and USM Core (include
consideration of potential overlap and/or synergy with other LAC courses):

Not Applicable to Core. This course is specific to occupational therapy.

3. Specify how this course contributes to LAC's interdisciplinary mission: N/A

4. Specify how this course contributes to USM’s commitment to diversity: N/A

C. Course History and Resources
1. Taught previously at LAC as X99, or by LAC faculty at other institutions? NO

a. If yes, when, most recently?
b. Before then? (up to two earlier sections)
2. Who will teach this course (full-time or other, team taught, rotate, names)?

Dr. Bernadette Kroon will lead this course

3. Projected cycle for course (every semester, annual, biennial, etc.)?

Summer third year. Course will be taught annually

4. How will course fit into the faculty’s existing responsibilities?

Dr. Kroon will teach as part of summer teaching.

5. Targeted audience and projected enroliment for the course?
Required MOT course — 40 per year

a. Any marketing needs or opportunities? NO

6. Resources necessary to support course (nonteaching personnel, space, library,
equipment, etc ...):

No additional resources required
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7. If this course will be offered online or in a blended format, describe
rationale/needed resources specific to that delivery:

All MOT courses will be taught in a blended format.

8. Additional comments:

Signatures:

Approval by Program Liaison Date:
(identify program)

Approval by Additional Liaison Date:

(if cross listed, identify program)

Reviewed by Curriculum Committee Mﬁé& Date: sz ‘z// o

(chair person’s signature)

Dean Approval Date:
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UNIVERSITY OF SOUTHERN MAINE
LEWISTON-AUBURN COLLEGE
MASTER OF OCCUPATIONAL THERAPY PROGRAM
OTH ..TBD
Assistive Technology Across the Lifespan

3 Credit Hours

Faculty:

Time and Location:
Lecture:

Lab:

Required Texts:

Cook, A. M., & Polgar, J. M. (2015). Assistive technologies: Principles & practice (4th ed.). St. Louis,
MO: Mosby Elsevier.

American Occupational Therapy Association. (2014). Occupational therapy practice
framework: Domain and process (3rd ed). American Journal of Occupational Therapy,
68(Suppl 1), S1- S48, http://dx doi org/10 5014 /ajot 2014 682006 (OTPF)

Additional reading will be posted in the weekly materials folder

COURSE DESCRIPTION:

This course provides students exposure to new and innovative tools and techniques. This course
gives students an opportunity to work together and learn about and develop assistive technology.
The course will have a multi-disciplinary team from a variety of backgrounds, as well

as cultivate a better understanding of the people being served. Partnering with outside
organizations, students will wark in teams to identify a clinical need relevant to a certain clinical
site or client population, and learn the process of developing an idea and following that through
to the development of a prototype product.
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COURSE OBJECTIVES (ACOTE STANDARDS):

Upon satisfactory completion of this course students will:

1. Demonstrate an understanding of the use of technology to support performance,
participation, health and well-being. This technology may include, but is not limited to,
electronic documentation systems, distance communication, virtual environments, and
telehealth technology. (B.1.8)

2. Demonstrate task analysis in areas of occupation, performance skills, performance
patterns, activity demands, context(s) and envirouments, and client factors to formulate
an intervention plan. (B.2.7)

3. Use clinical reasoning to explain the rationalc for and usc of compensatory strategics
when desired life tasks cannot be pertformed. (B.2.10)

4. Articulate principles of and be able to design, fabricate, apply, fit and train in assistive
technologies, and devices (e.g., electronic aids to daily living, seating and positioning
systems) used to enhance occupational performance and foster participation and well-
being. (B.5.10)

Assignments/Grading

Your grade in this course will be determined by the following:

Assignments Points* Due Date ACOTE standard | Assessment
Measure
Clinical reasoning and 50 B.1.8,B.2.7, B.2.10, | Assignment
justification for AT B.5.10
device/adaptation
Prototype; design and 50 B.2.7,B.2.10 Project
production

*Total points = 100
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Assignment Descriptions

Clinical reasoning and justification for AT device/adaptation:

Each student will assess an assistive device of their choice and have 10 minutes to present it to
the class. Students will be responsible for learning aboul the technology, and exploring how it

was developed and used.

Prototype Project — Student groups will work with outside partners to build a prototype,
perform user testing and document assistive technology. Projects will require students to conduct
research into the disability they are building for and research of existing devices and software
(the existing literature). Groups must be able to provide multiple iterations on their prototypes
reflecting the user testing results. Projects can be physical or computer based depending on the
need. Information regarding the associated documentation will be provided.

Students will be graded on Individual and Group work. Since the Group Prototype is 50% of
your grade, you musit atlain at least an Individual grade of B to permit inclusion of your

Prototype grode,
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LAC Curriculum Committee
Proposal for New Course Review

Instructions:

Please use this template for new courses to be added to USM’s Graduate Catalog. The form
is available in the Curriculum Committee subfolder on the LAC common drive/fac. The
space associated with each item in the form will expand to fit whatever text you enter.

[T

Submit this form first to your course’s "home” degree program(s). Once this course has
received program(s) approval, transmit the form and the course syllabus or blueprint as
attachments in an email to the current Curriculum Committee chair, plus the original hard
copy completed with the signature of the program liaison(s) indicating program(s)
approval of the course. Faculty should consult with other programs about potential
conflicts or collaborations, and review time and resource commitments with the Dean
before submitting this form to the committee.

The Curriculum Committee will notify our regular faculty of new courses under review,
posting course proposals on LAC's comnmon drive as they are reviewed by the committee.
In the absence of receipt of any concerns about individual courses, procedures for approval
by the full faculty will be streamlined, with the Curriculum Committee requesting from the
faculty as a whole periodic endorsements of panels of new courses. It will be the
Committee’s responsibility to keep faculty (and student services) informed of the addition
of new courses.

For the course to be entered into the USM Graduate Catalog, it's recommended that this
form and accompanying documentation be presented to the associated degrec program(s)
in time for program consideration prior to March 1, the USM catalog updates being due at
the end of April. Submission by March 1 should provide sufficient time for the associated
program(s) catalog editor(s) to complete the revision process in time for review by the LAC
catalog manager and inclusion in the next year's catalog. A course number should not be
reassigned within a program if it has been used within the last 10 years (confirm with
Registrar’s Office). It will be the program director’s responsibility to request permission of
the Provost to add new courses to the curriculum using the “Curriculum Process and

B

Resources”, “Curriculum Process”,

A sample syllabus or course blueprint including key student learning outcomes
should be included with this form.
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A. Course Details (as they will appear in the USM Undergraduate Catalog)

1. LAC program prefix (prefixes if cross-listed) & Number:
OTH TBD
2. Course Title:

Pediatric Mental Health and Occupational Performance

3. Catalog Description:

COURSE DESCRIPTION: This course addresses occupational therapy theory,
evaluation, planning, intervention, and documentation commonly used with
children with mental health disorders, emotional disturbance, and social

emotional learning deficits due to trauma impeding their occupational

performance. Clinical conditions will be reviewed including etiology and

symptoms, and will be integrated into active learning assignments. Contextual

considerations for this area of OT practice are examined, including

characteristics of the individual, families and caregivers, and the inter-

professional team in pediatric practice settings. Class format includes lecture,

demonstration, class discussion, group work and lab experiences providing

students the opportunity to apply new knowledge to clinical cases, develop

clinical reasoning, and learn hands on skills needed for doctoral level practice.

4. Prerequisites: All previous MOT required courses
5. Credit Hours: Three

B. Curricular Contributions
1. Contribution(s) of the course to program curriculum, including relationship to
other program courses (include consideration of potential overlap and/or
synergy with other program courses):

ACOTE STANDARDS:
B.1.2 Demonstrate knowledge and understanding of human development

throughout the lifespan (infants, children, adolescents, adults, and older adults).
Course content must include, but is not limited to, developmental psychology.

B.2.6 Understand the effects of heritable diseases, genetic conditions, disability,
trauma, and injury to the physical and mental health and occupational
performance of the individual.
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B.2.9 Express support for the quality of life, well-being, and occupation of the
individual, group, or population to promote physical and mental health and
prevention of injury and disease considering the context (e.g., cultural, personal,
temporal, virtual) and environment.

B.2.11 ldentify interventions consistent with of models occupational performance.

B.3.2 Describe basic features of models of practice and frames of reference that
are used in occupational therapy.

B.4.4 Gather and share data for the purpose of evaluating client(s)’ occupational
performance in activities of daily living (ADLs), instrumental activities of daily
living (IADLs), education, work, play, rest, sleep, leisure, and social participation.
Evaluation of occupational performance includes

» The occupational profile, including participation in activities that are meaningful
and necessary for the client to carry out roles in home, work, and community
environments. Client factors, including values, beliefs, spirituality, body functions
(e.g., neuromuscular, sensory and pain, visual, perceptual, cognitive, mental) and
body structures (e.g., cardiovascular, digestive, nervous, genitourinary,
integumentary systems).

e Performance patterns (e.g., habits, routines, rituals, roles).

« Context (e.g., cultural, personal, temporal, virtual} and environment (e.g.,
physical, social).

« Performance skills, including motor and praxis skills, sensory—perceptual skills,
emotional regulation skills, cognitive skills, and communication and social skills.

B.4.9 Identify when to recommend to the occupational therapist the need for
referring clients for additional evaluation.

B.4.10 Document occupational therapy services to ensure accountability of
service provision and to meet standards for reimbursement of services, adhering
to the requirements of applicable facility, local, state, federal, and reimbursement
agencies. Documentation must effectively communicate the need and rationale
for occupational therapy services.

B.5.4 Implement group interventions based on principles of group development
and group dynamics across the lifespan.

B.5.6 Provide development, remediation, and compensation for physical, mental,
cognitive, perceptual, neuromuscular, behavioral skills, and sensory functions
(e.g., vision, tactile, auditory, gustatory, olfactory, pain, temperature, pressure,
vestibular, proprioception).
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B.5.7 Demonstrate therapeutic use of self, including one’s personality, insights,
perceptions, and judgments, as part of the therapeutic process in both individual
and group interaction.

B.5.17 Promote the use of appropriate home and community programming to
support performance in the client’s natural environment and participation in all
contexts relevant to the client.

B.7.1 Identify the impact of contextual factors on the management and delivery of
occupational therapy services.

2. Contribution(s) of this course to other LAC curricula and USM Core (include
consideration of potential overlap and/or synergy with other LAC courses):

Not Applicable to Core. This course is specific to occupational therapy.

3. Specify how this course contributes to LAC's interdisciplinary mission: N/A

4. Specify how this course contributes to USM’s commitment to diversity:

This course will give students increased skill and competency in dealing with
mental health conditions in pediatric settings.

C. Course History and Resources
1. Taught previously at LAC as X99, or by LAC faculty at other institutions? NO

a. If yes, when, most recently?
b. Before then? {up to two earlier sections)
2. Who will teach this course (full-time or other, team taught, rotate, names)?

Dr. Mary Anderson will lead this course

3. Projected cycle for course (every semester, annual, biennial, etc.)?

Summer - end of first year. Course will be taught annually

4. How will course fit into the faculty’s existing responsibilities?

Dr. Anderson will co-teach this as part of summer load.
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5. Targeted audience and projected enrollment for the course?
Required MOT course — 40 per year
a. Any marketing needs or opportunities? NO
6. Resources necessary to support course (nonteaching personnel, space, library,
equipment, etc ...}:

No additional resources required

7. If this course will be offered online or in a blended format, describe
rationale/needed resources specific to that delivery:

All MOT courses will be taught in a blended format.

8. Additional comments:

Signatures:

Approval by Program Liaison Date:
(identify program)

Approval by Additional Liaison Date:
(if cross listed, identify program)

Reviewed by Curriculum Committee &2& Wé?%lf Date:_7/72/+%

(chair person’s signature)

Dean Approval Date:
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UNIVERSITY OF SOUTHERN MAINE
LEWISTON-AUBURN COLLEGE
OCCUPATIONAL THERAPY DOCTORAL PROGRAM

OTH__TBD
Pediatric Mental Health and Occupational Performance
3 Credit Hours

Time:
Location:
Faculty: Dr. Mary Anderson

Required Texts:
Brandt, K., Perry, B., Seligman, S., Tronick, E. (2014) Infant and Early Childhood Mental
Health;, Core Concepts and Clinical Practice. American Psychiatric Publishing

Bazyk, S. (2011) Mental Health Promaotion, Prevention, and Intervention with Children and
Youth, A Guiding Framework for Occupational Thevapy. AOTA Press

Steele, W. & Malchiodi, C.A. (2012) Trauma-informed Practices with Children and
Adolescents. Taylor and Francis Group LL.C

® University Resources:
e The university is committed to providing students with documented disabilities

equal access to all university programs and services. 1f you think you have a
disability and would like to request accommodations, you must register with the
Disability Services Centcr. Timely notification is essential. If you have already
received a faculty accommodation letter from the Disability Services Center,
please provide the instructor with that information as soon as possible. Please
make a private appointment with the instructor so your accommodations can be
reviewed.

Contact Information:

Disability Services Center
Phone: 207-780-4706
E-mail: dsc-usm@maine.edu.
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e USM-LAC Writing Center
Located in Suite 187
Phone: 207-753-6513
Schedule an appointment online:
https://usm.mainc.cdu/writingeenter/setting-appointment-writing=center

e Blackboard Support - University Technology Support
Phone: 1-800-696-4357
Internet: hitps:/mycampus.maine.cdu/group/mycampus/technology-support-

center

Email: techsupport@maine.edu

COURSE DESCRIPTION: This course addresses occupational therapy theory, evaluation,
planning, intervention, and documentation commonly used with children with mental health
disorders, emotional disturbance, and social emotional lecarning deficits due to trauma impeding
their occupational performance. Clinical conditions will be reviewed including etiology and
symptoms, and will be integrated into active learning assignments. Contextual considerations for
this area of OT practice are examined, including characteristics of the individual, families and
caregivers, and the inter-professional team in pediatric practice settings. Class format includes
lecture, demonstration, class discussion, group work and lab experiences providing students the
opportunity to apply new knowledge to clinical cases, develop clinical reasoning, and learn
hands on skills needed for doctoral level practice.

PRE-REQUISITES:
Successful completion of all previous OTH required coursework

COURSE OBJECTIVES:
Upon satisfactory completion of this course, the student will:

ACOTE STANDARDS:

B.1.2 Demounstrate knowledge and understanding of human development throughout the lifespan
(infants, children, adolescents, adults, and older adults). Course content must include, but is not
limited te, developmental psychology.

B.2.6 Understand the effects of heritable diseases, genetic conditions, disability, trauma, and
injury to the physical and mental health and occupational performance of the individual.

B.2.9 Express support for the quality of life, well-being, and occupation of the individual, group,
or population to promote physical and mental health and prevention of injury and disease
considering the context (e.g., cultural, personal, temporal, virtual) and environment,

B.2.11 Identify interventions consistent with of models occupational performance.
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B.3.2 Describe basic features of models of practice and frames of reference that are used in
occupational therapy.

B.4.4 Gather and share data for the purpose of evaluating client(s)” occupational performance in
activities of daily living (ADLs). instrumental activities of daily living (IADLs), education,
work, play, rest, sleep, leisure, and social participation. Evaluation of occupational performance
includes

® The occupational profile, including participation in activities that are meaningful and necessary
for the client to carry out roles in home, work, and community environments. Client factors.
including values, beliefs, spirituality, body functions (e.g., neuromuscular, sensory and pain,
visual, perceptual, cognitive, mental) and body structures (e.g., cardiovascular, digestive,
nervous, genitoutinary, integumentary systems).

e Performance patterns (e.g., habits, routines, rituals, roles).
o Context (e.g., cultural, personal, temporal, virtual) and environment (e.g., physical, social).

¢ Performance skills, including motor and praxis skills, sensory—perceptual skills, emotional
regulation skills, cognitive skills, and communication and social skills.

B.4.9 Identify when to recommend to the occupational therapist the need for referring clients for
additional evaluation.

B.4.10 Document occupational therapy services to ensure accountability of service provision and
to meet standards for reimbursement of services, adhering 1o the requirements ot applicable
tacility, local, state, federal, and reimbursement agencies. Documentation rmust effectively
commuuicate the need and ralionale for occupational therapy services.

B.5.4 Implement group interventions based on principles of group development and group
dynamics across the lifespan.

B.5.6 Provide deveiopment, remediation, and compensation for physical, mental, cognitive,
perceptual, neuromuscular, behavioral skills, and sensory functions (e.g., vision, tactile, auditory,
gustatory, olfactory, pain, temperature, pressure, vestibular, proprioception).

B.5.7 Demonstrate therapeutic use of self, including one’s personality, insights, perceptions, and
Judgments, as part of the therapeutic process in both individual and group interaction,

B.5.17 Promote the use of appropriate home and community programming to support
performance in the client’s natural environment and participation in all contexts relevant to the

client.

B.7.1 Identify the impact of contextual factors on the management and delivery of occupational therapy

services.

Assignments/Grading:
Your grade in this course will be determined by the following:
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Assignments Points Due Date ACOTE Assessment
Measure

Mental Health Promotion 10 B.2.9 Presentation
Presentation B.5.17
B.7.1

Group Facilitation 20 B.4.10 Presentation
B.5.4
B.5.6
B.5.7

Evaluation Assignment 20 B.2.11 Assignment
B.4.4
B.4.9
B.5.6

2 Quizzes Sea. B.1.2 Test
B.2.6
B.3.2

Case 1 15 B.2.11 Assignment
B.4.9
B.4.10
B.5.6
B.7.1

Case 2 15 B.2.11 Assignhment
B.4.9
B4.10
B.5.6
B.7.1

Final Exam 20 B.1.2 Test
B.2.6
B.3.2

*Total points of course = 100

Assignment descriptions:

Mental Health Promotion Presentation
Individually students will develop a presentation to express support for the mental health aspect
in quality of life, well-being, and occupation of the individual, group, or population. In this
presentation you will promote prevention of and intervention for mental health issues in
children/adolescents considering the context (e.g., cultural, personal, temporal, virtual) and
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environment. You will promote the use of appropriate home and community programming to
support performance in the client’s natural environment and participation in all contexts relevant
to the client and identify the impact of contextual factors on the management and delivery of
occupational therapy services.

Group Facilitation
Individually students will be assigned to a social skills group that is occurring in the clinic. The
student will be expected to implement group interventions based on principles of group
development and group dynamics across the lifespan, provide development, remediation, and
compensation for mental, cognitive, perceptual, and behavioral skills. During the implementation
the student is expected to demonstrate therapeutic use of self, including one’s personality,
insights, perceptions, and judgments, as part of the therapeutic process. Following the group the
student is expected to document on each participant the occupational therapy services that were
delivered to ensure accountability of service provision and to meet standards for reimbursement
of services, adhering to the requirements of applicable facility, local, state, federal, and
reimbursement agencies. Documentation must effectively communicate the need and rationale
for occupational therapy services.

Evaluation Assignment
Students will be assigned a pediatric client to complete an evaluation on using the models
covered in lecture. During this evaluation the student is expected to gather and share data for the
purpose of evaluating client(s)” occupational performance in activities of daily living (ADLs),
istrumental activities of daily living (IADT.8), education, work, play, rest, sleep. leisure, and
social participation and make connections to social emotional learning on such ADL’s.
Following the data collection and interpretation. the student is expected to develop client
centered goals and identify interventions consistent with of models occupational performance.
[dentify when to recommend to the occupational therapist the need for referring clients for
additional evaluation. Provide development, remediation, and compensation for mental,
cognitive, perceptual, and behavioral skills.

Quizzes
These are short quizzes covering reading and lecture material
Case 1

Case 1 will be a diagnosis of a common mental health disorder in children. Students will be
expected to develop goals and ongoing intervention and consultation based on contextual
considerations, cvidence based practice, and theorics covered in class.

Case 2
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Case 2 will be a trauma related diagnosis for an adolescent. Student expectations will be the
same.

-(more extensive thought will go into these specific cases and further expectations)

Final Exam
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LAC Curriculum Committee
Proposal for New Course Review

Instructions:

Please use this template for new courses to be added to USM’s Graduate Catalog. The form
is available in the Curriculum Committee subfolder on the LAC common drive/fac. The
space associated with each item in the form will expand to fit whatever text you enter.

Submit this form first to your course’'s “home” degree program(s). Once this course has
received program(s) approval, transmit the form and the course syllabus or blueprint as
attachments in an email to the current Curriculum Committee chair, plus the original hard
copy completed with the signature of the program liaison(s) indicating program(s)
approval of the course. Faculty should consult with other programs about potential
conflicts or collaborations, and review time and resource commitments with the Dean
before submitting this form to the committee.

The Curriculum Committee will notify our regular faculty of new courses under review,
posting course proposals on LAC’'s common drive as they are reviewed by the committee.
In the absence of receipt of any concerns about individual courses, procedures for approval
by the full faculty will be streamlined, with the Curriculum Committee requesting from the
faculty as a whole periodic endorsements of panels of new courses. [t will be the
Committee’s responsibility to keep faculty (and student services) informed of the addition
of new courses.

For the course to be entered into the USM Graduate Catalog, it's recommended that this
form and accompanying documentation be presented to the associated degree program(s)
in time for program consideration prior to March 1, the USM catalog updates being due at
the end of April. Submission by March 1 should provide sufficient time for the associated
program(s) catalog editor(s) to complete the revision process in time for review by the LAC
catalog manager and inclusion in the next year’s catalog. A course number should not be
reassigned within a program if it has been used within the last 10 years (confirm with
Registrar’s Office). It will be the program director’s responsibility to request permission of
the Provost to add new courses to the curriculum using the “Curriculum Process and
Signatory Sheet”; also available on the Provost’s web page under “Resources”, “Faculty
Resources”, “Curriculum Process”.

A sample syllabus or course blueprint including key student learning outcomes
should be included with this form.
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A. Course Details (as they will appear in the USM Undergraduate Catalog)
1. LAC program prefix (prefixes if cross-listed) & Number:
OTH 710
2. Course Title:
Research Course ll

3. Catalog Description:

COURSE DESCRIPTION:

This course provides the opportunity for students to apply research concepts to
the investigation of an occupational therapy question, need, or evaluation of
occupational therapy practice. Using the research question generated in the first
course of the research sequence, students will initiate their research project and
begin to collect and analyze data. Course sessions and assignments will guide
students through this initial phase of the research process.

4. Prerequisites: All previous MOT required courses
5. Credit Hours: Three

B. Curricular Contributions
1. Contribution(s) of the course to program curriculum, including relationship to
other program courses (include consideration of potential overlap and/or
synergy with other program courses):

ACOTE STANDARDS:

Select, apply, and interpret basic descriptive, correlational, and inferential
quantitative statistics and code, analyze, and synthesize qualitative data (B.8.4)

Implement a scholarly study that evaluates professional practice, service
delivery, and/or professional issues (e.g. Scholarship of integration, Scholarship
of Application, Scholarship of Teaching and Learning (B.8.7)

2. Contribution(s) of this course to other LAC curricula and USM Core (include
consideration of potential overlap and/or synergy with other LAC courses):
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Not Applicable to Core. This course is specific to occupational therapy.
3. Specify how this course contributes to LAC’s interdisciplinary mission: N/A

4. Specify how this course contributes to USM’s commitment to diversity: N/A

C. Course History and Resources
1. Taught previously at LAC as X99, or by LAC faculty at other institutions? NO

a. If yes, when, most recently?

b, Before then? (up to two earlier sections)
2. Who will teach this course (full-time or othel, team taught, rotate, names)?

Dr. Susan Noyes will lead this course

3. Projected cycle for course (every semester, annual, biennial, etc.)?

Fall third year. Course will be taught annually

4. How will course fit into the faculty’s existing responsibilities?

Dr. Noyes will co-teach this as part of her load.

5. Targeted audience and projected enrollment for the course?
Required MOT course — 40 per year

a. Any marketing needs or opportunities? NO

6. Resources necessary to support course (nonteaching personnel, space, library,
equipment, etc ...):

No additional resources required

7. If this course will be offered online or in a blended format, describe
rationale/needed resources specific to that delivery:

All MOT courses will be taught in a blended format.

8. Additional comments:
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Signatures:

Approval by Program Liaison Date:
(identify program)

Approval by Additional Liaison Date:

(if cross listed, identify program)

Reviewed by Curriculum Committee M Date: f;'ﬁ//ﬁ

(chair person'’s signature)

Dean Approval O Date:

UNIVERSITY OF SOUTHERN MAINE
LEWISTON-AUBURN COLLEGE
-DOCTOR OF OCCUPATIONAL THERAPY PROGRAM
OTH 710 Research Course 2
Fall 20___
3 Credit Hours
Faculty:

Susan Noyes, PhD, OTR/L
Work# 753-6591, email: susan.noyes@maine.edu
Office # 185C; Hours by appointment

Time and Location: TBA

Required Texts:
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Brown, C. (2017). The Evidence-Based Practitioner: Applying Research to Meet Client
Needs. Philadelphia: F.A. Davis Co.

Galvan, J. & Galvan, M. (2017). Writing literature reviews: A guide for students of the
behavioral sciences. (7" ed.). New York: Routledge

Kielhofner, G. (2017). Research in Occupational Therapy 2nd edition. Philadelphia:
F.A .Davis Co.

COURSE DESCRIPTION:
This course provides the opportunity for students to apply research concepts to the investigation
of an occupational therapy question, need, or evaluation of occupational therapy practice. Using
the research question generated in the first course of the research sequence, students will initiate
their research project and begin to collect and analyze data. Course sessions and assignments will
guide students through this initial phase of the research process.
COURSE OBJECTIVES (ACOTE STANDARDS):

Upon satisfactory completion of OTH 710 students will:

I. Select, apply, and interpret basic descriptive, correlational, and inferential quantitative
statistics and code, analyze, and synthesize qualitative data (B.8.4)

2. Implement a scholarly study that evaluates professional practice, service delivery, and/or
professional issues (e.g. Scholarship of Integration, Scholarship of Application,
Scholarship of Teaching and Learning (B.8.7)

Assignments/Grading

Your grade in this course will be determined by the following:

Assignments Points* Due Date ACOTE standard | Assessment

Measurc
Literature Review: Draft 2 35 B.8.7 Assignment
IRB Materials and Submission 25 B.8.7 Assignment
Findings Report 35 B.8.4 Assignment

*Total points = 100

Page 50f6
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Assignment Descriptions

Literature Review

The literature review is a comprehensive analysis of the literature pertinent to the research topic.
The purpose of the literature review is to demonstrate to the reader that the researcher is
knowledgeable about the research topic and has thoroughly examined the literature. Students will
submit a comprehensive literature review demonstrating extensive knowledge of their chosen
research topic. It is expected that a variety of professional resources will be incorporated into the
literature review. The literature review should be written in APA format,

IRB Materials and Submission

The consent form, proposal, and additional IRB forms will be submitted to USM’s Institutional
Review Board for approval. The consent form is designed to provide the research participants
with a brief summary of the study, along with the potential risks and benefits, and contact
information. Guidelines will be found on the USM IRB website. You will submit all materials
to the course instructor for editing/approval and when reviewed and approved, the course
mstructor will send the packet to the IRB.

Grades will be determined based on the following criteria:

Completeness of forms and entire protocol 15 points
Clarity of Information 10 points

Findings Report

Students will submit a report of the initial findings from their research project. This report will
describe and detail the results of the research, 1.e. the data that will be evaluated and analyzed in
the interpretation phase of the research study.

Page 6 of 6
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LAC Curriculum Committee
Proposal for New Course Review

Instructions:

Please use this template for new courses to be added to USM’s Graduate Catalog. The form
is available in the Curriculum Committee subfolder on the LAC common drive/fac. The
space associated with each item in the form will expand to fit whatever text you enter.

Submit this form first to your course’s “home” degree program(s). Once this course has

received program{s) approval, transmit the form and the course syllabus or blueprint as

attachments in an email to the current Curriculum Committee chair, plus the original hard
copy completed with the signature of the program liaison(s) indicating program(s)

approval of the course. Faculty should consult with other programs about potential

conflicts or collaborations, and review time and resource commitments with the Dean

before submitting this form to the committee.

The Curriculum Committee will notify our regular faculty of new courses under review,
posting course proposals on LAC’s common drive as they are reviewed by the committee.
In the absence of receipt of any concerns about individual courses, procedures for approval
by the full faculty will be streamlined, with the Curricalum Committee requesting from the
faculty as a whole periodic endorsements of panels of new courses. It will be the
Committee’s responsibility to keep faculty (and student services) informed of the addition
of new courses.

For the course to be entered into the USM Graduate Catalog, it's recommendcd that this
form and accompanying documentation be presented to the associated degree program(s)
in time for program consideration prior to March 1, the USM catalog updates being due at
the end of April. Submission by March 1 should provide sutficient time for the associated
program(s) catalog editor(s) to complete the revision process in time for review by the LAC
catalog manager and inclusion in the next year's catalog. A course number should not be
reassigned within a program if it has been used within the last 10 years (contirm with
Registrar’s Office). [t will be the program director’s responsibility to request permission of
the Provost to add new courses to the curriculum using the “Curriculum Process and
Signatory Sheet”; also available on the Provost’s web page under “Resources”, “Faculty

Resources”, “Curriculum Process”.

A sample syllabus or course blueprint including key student learning outcomes
should be included with this form.
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A. Course Details (as they will appear in the USM Undergraduate Catalog)

1. LAC program prefix (prefixes if cross-listed) & Number:
OTH 720

2. Course Title:
Research Course lli

3. Catalog Description:

COURSE DESCRIPTION:

This course provides the opportunity for students to apply research concepts to
the investigation of an occupational therapy question, need, or evaluation of

occupational therapy practice. Students will continue and complete their

research project initiated in OTH 710, interpreting their data, writing a research

report, and preparing a manuscript for publication and/or presentation. Course

sessions and assignments will guide students through completion of the

research process.

4, Prerequisites: All previous MOT required courses
5. Credit Hours: Three

B. Curricular Contributions
1. Contribution(s) of the course to program curriculum, including relationship to
other program courses (include consideration of potential overlap and/or
synergy with other program courses):

ACOTE STANDARDS:

Implement a scholarly study that evaluates professional practice, service
delivery, and/or professional issues (e.g. Scholarship of Integration, Scholarship
of Application, Scholarship of Teaching and Learning (B.8.7)

Write scholarly reports appropriate for presentation or for publication in a peer-

reviewed journal. Examples of scholarly reports would include position papers,
white papers, and persuasive discussion papers. (B.8.8)

2. Contribution(s) of this course to other LAC curricula and USM Core (include
consideration of potential overlap and/or synergy with other LAC courses):
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Not Applicable to Core. This course is specific to occupational therapy.
3. Specify how this course contributes to LAC’s interdisciplinary mission: N/A
4. Specify how this course contributes to USM’s commitment to diversity: N/A
C. Course History and Resources

1. Taught previously at LAC as X99, or by LAC faculty at other institutions? NO

a. I[f yes, when, most recently?

b. Before then? (up to two earlier sections)

2. Who will teach this caurse (full-time or other, team taught, rotate, names)?

Dr. Susan Noyes will lead this course

3. Projected cycle for course (every semester, annual, biennial, etc.)?

Spring third year. Course will be taught annually

4. How will course fit into the faculty’s existing responsibilities?

Dr. Noyes will co-teach this as part of her load.

5. Targeted audience and projected enrollment for the course?
Required MOT course — 40 per year

a. Any marketing needs or opportunities? NO

6. Resources necessary to support course (nonteaching personnel, space, library,
equipment, etc ...):

No additional resources required

7. If this course will be offered online or in a blended format, describe
rationale /needed resources specific to that delivery:

All MOT courses will be taught in a blended format.

8. Additional comments:
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Signatures:

Approval by Program Liaison Date:
(identify program)

Approval by Additional Liaison Date:

(if cross listed, identify program)

\
Reviewed by Curriculum Committee M&f_ Date: 22 r2// 8

(chair person’s signature)

Dean Approval _Date:
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UNIVERSITY OF SOUTHERN MAINE
LEWISTON-AUBURN COLLEGE
DOCTOR OF OCCUPATIONAL THERAPY PROGRAM

OTH 720 Research Course 3
Spring 20__

3 Credit Hours

Faculty:
Susan Noyes, PhD, OTR/L

Work# 753-6591, email: susan.noyes@maine.edu
Office # 185D; Hours by appointment
Time and Location: TBA

Required Texts:

Brown, C. (2017). The Evidence-Based Practitioner: Applying Research to Meet Client
Needs. Philadelphia: F.A. Davis Co.

Galvan, ]. & Galvan, M, (2017). Writing literature reviews: A guide for students of the
behavioral sciences. (7" ed.). New York: Routledge

Kielhofner, G. (2017). Research in Occupational Therapy 2nd edition. Philadelphia:
F.A.Davis Co.
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COURSE DESCRIPTION:

This course provides the opportunity for students to apply research concepts to the
investigation of an occupational therapy question, need, or evaluation of occupational
therapy practice. Students will continue and complete their research project initiated in
OTH 710, interpreting their data, writing a research report, and preparing a manuscript for
publication and/or presentation. Course sessions and assignments will guide students
through completion of the research process.

COURSE OBJECTIVES (ACOTE STANDARDS):

Upon satisfactory completion of OTH 720 students will:

1. lmplement a scholarly study that evaluates professional practice, service delivery, and/or
professional issues (e.g. Scholarship of Integration, Scholarship of Application,
Scholarship of Teaching and Learning. (B.8.7)

2. Write scholarly reports appropriate for presentation or for publication in a peer-reviewed
Journal. Examples of scholarly reports would include position papers, white papers, and
persuasive discussion papers. (B.8.8)

Assignments/Grading

Your grade in this course will be determined by the following:

Assignments Points* Due Date ACOTE standard | Assessment
Measure
Results and Discussion 25 B.8.7 Assignment
Report
Final Paper 55 B.8.8 Assignment
Class Presentation 20 B.8.8 Assignment
Page 6 of 7
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*Total points = 100

Assignment Descriptions

Results & Discussion Report

Students will submit a report of the analysis and interpretation of the findings from their
research project. This report will describe the process used for analysis and interpretation 9.1

of the research findings, and provide in-depth discussion of the importance and application
of the results of their research.

Final Paper: The entire research project will be written in cne comprehensive paper that
is suitable for submission for publication. Students will identify a potential journal for
submission and write the final paper to align with the publication guidelines of that journal.
This paper will be written throughout the course of the semester and should contain the
sections identified in the Taylor/Kielhofner text,.

Class presentation: Students will prepare a 20-minute presentation of their research
study and findings for the class. Students will be graded on the clarity and professionalism
of their presentations and the ability to answer questions related to the research study.

Page 7 of 7
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Maine’s
Public
Universities

UMNIVERSITY OF MAINE SYSTEM

AGENDA ITEM SUMMARY

1. NAME OF ITEM: First Year Review of Board of Trustees Policy 214 —
Institutional Authority on Political Matters

2. INITIATED BY: Lisa Marchese Eames, Chair

3. BOARD INFORMATION: X BOARD ACTION:
4. OUTCOME: BOARD POLICY:
Policy 214

5. BACKGROUND:

UMS Chief of Staff and General Counsel, Mr. James Thelen will provide a brief update to
the Academic and Student Affairs Committee, concerning the first-year experience of
Board Policy 214 — Institutional Authority on Political Maters, as requested by the Board
of Trustees at the March 18-19, 2018 Board meeting. Board of Trustees Student and
Faculty Representatives will be invited to provide comment as well.

5/3/2019
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UNIVERSITY OF MAINE SYSTEM
Policy Manual

GOVERNANCE & LEGAL AFFAIRS

Section 214 Institutional Authority on Political Matters
Effective: 3/19/18
Last Revised:
Responsible Office: General Counsel

Policy Statement:

The University of Maine System is a public institution and instrumentality of the State of Maine,
consisting of the University of Maine, including its regional campus the University of Maine at
Machias; the University of Maine at Augusta, including its campus in Bangor and UMA centers
around the state; the University of Maine at Farmington; the University of Maine at Fort Kent;
the University of Maine at Presque Isle; and the University of Southern Maine, including its
campuses in Gorham and Lewiston-Auburn. UMS’s public mission is to advance higher
education in Maine through teaching, research, and public service; the System and its campuses
receive significant state and federal taxpayer support to do so in ways that best serve all Maine
citizens.

This policy is subject to Board Policy 212, Free Speech, Academic Freedom, and Civility, so as
to best respect all UMS community members’ constitutionally protected free speech rights,
individual rights as citizens, and faculty academic freedom. The Board recognizes its faculty as
subject matter experts in their areas of teaching and research and encourages them to responsibly
disseminate their research and knowledge. This policy does not restrict any UMS faculty, staff,
or student from speaking on political matters, including testifying before or speaking with
legislators or policy makers, about the subjects of their teaching or research expertise or personal
experience, provided they do not represent that they speak for their campus or the System unless
specifically authorized to do so.

UMS and its constituent universities fully embrace the First Amendment rights of all citizens,
including all students and employees, to hold and express political, social, or religious views of
any kind. Because UMS is funded in significant part by all Maine taxpayers and student tuition
revenue sourced from federal financial aid programs, and because UMS must also maintain its
federal 501(c)(3) tax-exempt status, the System and its universities, and individuals speaking or
acting on their behalf, must at all times remain impartial as to such viewpoints except as
provided elsewhere in this or other System policies.

UMS Legislative Advocacy

The UMS Charter authorizes and directs the UMS Chancellor to develop and implement an
effective statewide legislative program for the System. All UMS legislative advocacy without
exception will therefore be managed through the Chancellor’s office, specifically the Office of
Community and Government Relations. System legislative advocacy, including university-
specific advocacy, may only be pursued by individuals authorized by UMS for that purpose.
For the purposes of this policy, “UMS (or System) legislative advocacy” includes interaction
with the State Legislature, including individual legislators or legislative committees and their
staff, the Governor’s office and staff, or any other public official or the general public when the
purpose of the interaction or communication is to advocate for a specific UMS institutional
position or outcome.
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Institutional interactions with the United States government’s Executive Branch and agencies,
Congress and congressional staff, and the various federal regulatory bodies having legal
jurisdiction over each System university’s operation and activities are subject to this policy as
well, except in cases where a specific campus or System office has primary responsibility for a
function closely tied to the functional responsibility of the governmental office at issue (e.g.,
Department of Education Title IV officials and campus financial aid offices; Department of
Education Office of Civil Rights and System General Counsel, etc.). Further, this policy does
not restrict any UMS faculty, employee, department, division, or office from providing
information, research, survey data, or policy advice to a local, state, or federal government
official or office when required to do so by grant, contract, or legal mandate (e.g., the University
of Maine Center for Community Inclusion and Disability Studies (CCIDS), which, by federal
law, is required to advise, educate, and disseminate information to state and federal policymakers
about individuals with developmental disabilities, or any similarly-purposed office or activities).

Restrictions on Partisan Political Activity

UMS and its universities cannot participate or intervene in any partisan political campaign on
behalf of, or in opposition to, any candidate for public office, which, for the purposes of this
section, is referred to as “partisan political activity.”

If System and university employees wish to become actively involved in partisan political
activities, they must do so on their own time, without using System or University funds or
resources of any kind, and in such a way as to not interfere with or impair performing their
regular System/university duties. When exercising their rights to participate in the political
process as individuals or as otherwise permitted by this Policy, System/university employees
should emphasize that their comments or actions are their own, and not those of the System or
university unless they have been specifically authorized to speak or act on behalf of a System
institution. This disclaimer is especially important if an employee, when speaking or acting as a
private citizen or as otherwise permitted by this Policy, is using his or her title or affiliation with
the System or a university for identification purposes or to establish his/her competence in a
particular field.

Employees Seeking Elective Office
See Board Policy 403 (http://www.maine.edu/about-the-system/board-of-trustees/policy-
manual/section403/)

Chancellor and Presidential Authority to Make Institutional Statements

Because public statements made and actions taken by the UMS Chancellor and System
University Presidents may be ascribed to or perceived as the institutional position of UMS and/or
its universities, respectively, this section applies only to the Chancellor and Presidents, who:

e Have authority to speak or issue statements, or designate official spokespersons to speak
or issue statements, on behalf of their institutions on issues core to the System/university
mission (green/mission critical issues);

e Should review in advance with the rapid response advisory team described below, when
time permits, issues related to but not directly mission central (yellow/mission indirectly
related issues); and

e Are not authorized to speak, including through official spokespersons, on issues beyond
or only tangentially related to core institutional mission (red/mission unrelated issues).

Issues are not static in relevance, but may vary in public or political salience over time; the
Board will review and update the mission issue examples below for relevance at least every three
years. Issues may shift from one concentric circle to another, or overlap, depending on context.
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The Chancellor and System University Presidents must at all times strive to maintain impartiality
on political, social, or religious matters, subject to their duties to advance the missions of their
institutions and the System as a whole.

Issues that involve legislative matters or advocacy must be coordinated as provided in “UMS
Legislative Advocacy” above.

A standing rapid response advisory committee of six members, including two Trustees, two
Presidents, and two senior UMS staff (one of whom should be the System General Counsel or
his/her legal designee) should be available to review, when time permits, the reasonableness of
making statements on issues brought forth by the Chancellor/Presidents that appear to fall in the
yellow zone.

GREEN/Mission Critical: Academic administration, curriculum, institutional finances
and planning, health and safety of students and employees, and general issues critical to the
financial or functional stability and wellbeing of the institution and its students, e.g., Pell
grant funding, guns on campus, defunding TRIO programs, marijuana dispensaries near
campus.

YELLOW/Miission Indirectly Related: Issues important or relevant to society at large
that may impact an institution or its students or employees, but not in such a way as to
undermine the institution’s educational mission or prevent the institution from carrying it out,
e.g., climate change, labor standards, immigration policy.

REDIVISSIGRIURRSIRGER 15sucs of local, state or national import, but not relevant to

educational mission or institutional financial or functional stability, e.g., abortion policy, tax
reform, global trade policy.

The Board retains the right at all times to issue statements, including through the Chair or
Chancellor, on behalf of the University of Maine System that cover all System universities.
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October 5, 2018

To:

From:

Re:
Distr:

President Joan Ferrini-Mundy

David W. Townsend
Professor of Oceanography, and
President of the UM Faculty Senate

BOT Policy 214 limiting Free Speech by UM Campus Presidents

Jeffrey Hecker; UM Executive Vice President and Provost;

William Nichols, Vice UM Faculty Senate Vice President;

Michael Scott, UM Faculty Senate Past President

Faculty Senate Executive Committee (Patti Miles, Sam Hanes, Grant Miles, Debbie
Saber, Nuri Emanetoglu, Mario Da Cunha, Erik, Blomberg, Clayton Wheeler,
Howard Segal, Kim Junkins)

My apologies for not getting this to you sooner, but I thought we should give you a few weeks to
“catch your breath” as our new University of Maine President. As I have discussed with Provost
Hecker, and members of our Faculty Senate, but only briefly with you, I have been wrestling with
how to formulate and present a number of fairly large initiatives for the Faculty Senate this
academic year. At the top of that list is Free Speech.

Following the UM Faculty Senate’s rejection of the UM BOT’s Policy 214 last March 7, and
after having sent a Memorandum to the members of the BOT on April 29" (to which we have
received no replies or acknowledgements of receipt; attached), we think the matter of Free Speech
as restricted in Policy 214 should not be set aside, that we need to re-address it.

The relevant sections follow:

Policy 214 states that the UM Chancellor and System University Presidents may speak
freely re: “Academic administration, curriculum, institutional finances and planning,
health and safety of students and employees, and general issues critical to the financial or
functional stability and wellbeing of the institution and its students, e.g., Pell grant
funding, guns on campus, defunding TRIO programs, marijuana dispensaries near
campus.”

However, it states that the Chancellor and Presidents need to review in advance, “with a
standing rapid response advisory committee” the following: “Issues important or relevant
to society at large that may impact an institution or its students or employees, but not in
such a way as to undermine the institution’s educational mission or prevent the institution
from carrying it out, e.g., climate change, labor standards, immigration policy.”

1
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Lastly, Policy 214 states that the Chancellor and Presidents are not authorized to speak
on: “Issues of local, state or national import, but not relevant to educational mission or
institutional financial or functional stability, e.g., abortion policy, tax reform, global trade
policy.”

The Faculty Senate particularly objected to our University of Maine President having to first get
permission to offer an opinion on Climate Change! That the BOT has by edict defined climate
change as a partisan political issue.

The Senate wondered, but did not get a legal opinion, if this set of restrictions on Free Speech
violates the First Amendment.

Over the summer, I read about what is generally known as the “Listener’s Rights, or Listener-
Deprivation Doctrine”. That doctrine has a rather long but little-known history that dates back to a
class paper written by a Harvard Law School student, Martin Redish, back in 1969 (published in
1971 in the George Washington University‘s Law Review). It has since been cited as a
foundational principle of the First Amendment by the United States Supreme Court in several
cases, dating back to 1976, when it was ruled that states did not have the right to prohibit
pharmacies and pharmaceutical companies from advertising drug prices. Ironically, it was not the
drug companies that sued for being denied their First Amendment rights to state their prices (to
speak freely) in that case; it was the consumers who sued — arguing that as the recipients of that
information they had the same First Amendment rights, that they had the right to hear such
information. The Court agreed; the people don’t just have the right fo speak, but also to hear.
More famously, the same listener-deprivation argument was used to underpin the 2010 Citizens
United decision, that allowed unlimited spending for political ads by PACs.

We feel that Redish’s Listerner-Deprivation Doctrine should apply to the BOT’s Policy 214, that
we, that faculty and all members of the campus community — as well as the people of Maine —
have the right to hear what the president of our Flagship university thinks, what the intellectual
leader of the state of Maine thinks, about any, and all, matters arising.
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April 29, 2018
To:  University of Maine System Board of Trustees
From: David W. Townsend, University of Maine Faculty Senate (President-elect)
Michael Scott, University of Maine Faculty Senate (President)
William Nichols, University of Maine Faculty Senate (Vice-President-elect)
Re: Board Policies 212 and 214 — How can we be so far apart?
Distr: UM Faculty Senate

President Susan Hunter
Provost Jefferey Hecker

As you know, the University of Maine Faculty Senate passed the following Resolution on March
7, 2018, by a vote of 26 for, 1 against, and no abstentions. (The sole negative vote was on
procedural grounds, since we were working with the latest version of Policy 214, which was still
labeled “draft”.)

The Resolution reads:

The University of Maine Faculty Senate rejects as unnecessary and unreasonable the UMS
Board of Trustees “Proposed New Board Policy [214] — Institutional Authority on
Political Matters”', which places new restrictions on free speech and academic freedom.
We accept no exceptions to university employees’ free speech and academic freedom.

Of course, a few days later, the UMS BOT passed the same Policy 214 with a unanimous vote,
which raises the question: How can our faculty and BOT be so far apart on the overall issue of free
speech?

Specific concerns that have prompted our Faculty Senate Resolution included:

1) The specifics of Policy 214 were stated to hinge on Policy 212, UM System Policy Section
212: Policy Manual — Free Speech, Academic Freedom, and Civility (Effective 11/21/67;
last revised 1/23/74 and 3/27/17). However, there was no reason given for creating another
policy (214), nor was there any explanation for why the original Policy 212 was revised a
year ago, from one that was originally (before 3/27/17) three short sentences; the second
sentence was key and read: To that principle, there shall be no restrictions, on any of the
System institutions, placed on the fundamental rights of free speech and assembly, except
those necessary to preserve the order for the university to function as an institution of
higher learning.

1/ Revised draft in pdf format with track changes visible. Date of draft: on or about January 19, 2018.

1
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2)

3)

The latest revision of Policy 212 appears to be internally inconsistent. The first two
sentences under the paragraph FREE SPEECH now read: The Board of Trustees is
committed to protecting the rights all University community members share to free speech,
which includes free expression and assembly, as enshrined in the U.S. and Maine State
Constitutions. There shall be no restriction at any System institutions on these fundamental
rights [emphases added)], although the University may prohibit speech that violates the law,
defames specific individuals, genuinely threatens or harasses others, or violates privacy or
confidentiality requirements or interests.

But the next sentence does indeed seem to “restrict ... these fundamental rights”. It reads:
The University may also reasonably regulate the time, place, and manner of the exercise of
these rights to preserve order for the System’s universities to function as institutions of
higher learning.

It is apparently intended that the new policy just passed by the BOT, Policy 214, restricts
only the free speech of campus presidents and the chancellor, and that faculty, staff and
students are to be excluded from the restrictions. But this is inconsistent with Policy 212,
which clearly states:

The Board of Trustees of the University of Maine System affirms its commitment to the
rights of free speech, free inquiry, and academic freedom. and is committed to protecting
the rights all University community members [emphasis added] share to free speech...

Even though the new Policy 214 was written to apply only to presidents and the chancellor,
it is itself unreasonable and should be rejected. Two examples are: Mention of “climate
change” (a Yellow Light item) by a president or the chancellor must first be adjudicated
regarding its “reasonableness” by “A standing rapid response advisory committee of six
members...”. This itself is unreasonable. Furthermore, Policy 214 has apparently made a
leap from wording in Policy 212, i.e., “...regulate [regulating] the time, place and manner
of the exercise of these rights”, to restricting the “issue ” itself. Policy 214 prescribes a
process to determine whether free speech will be allowed (Green Light), restricted (Red
Light) or adjudicated (Yellow Light), which itself imposes a restriction on free speech.

We conclude by respectfully asking that our respective bodies find a time to meet to discuss these
issues, and in so doing, to begin a process of shared governance that extends from the campus
faculties to the System Board or Trustees.
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University of Maine at Augusta

AUGUSTA BANGOR ONLINE CENTERS STATEWIDE

Q)

TO: Members of the Faculty Senate
FROM: UMA Faculty Senate Board Policy 214 Task Force
REGARDING: Feedback regarding UMS Board of Trustees Policy 214

April 16, 2018

The following is a report assembled by a task force of four UMA Faculty Senators created by a
motion of the UMA Faculty Senate in its March 2018 meeting. Our group was tasked with
collecting feedback from faculty and staff regarding the newly-passed UMS Board of Trustees
Policy 214 regarding two points. First, what is the level of support for or opposition to Policy
214 among faculty and staff? Second, how do faculty and staff perceive Board Policy 214
affects them, their programs, their students, or their abilities to perform their jobs?

We collected data in two ways. First, we disseminated a link to an online survey posing these
guestions to all employees of UMA (potential respondents were informed that the survey
would not collect their names). Second, we attended meetings of the College of Arts and
Sciences and the College of Professional Studies to encourage survey participation and to take
notes (without taking names).

Our report takes two forms. First, we offer a single-page executive summary for those who are
interested in a brief consideration of the patterns of responses. Second, we present
appendices with notes from the meeting of the College of Arts and Sciences and the full,
unabridged text of survey responses. Finally, we append the text of Board Policy 214 itself for
senators’ reference. We offer no editorial comment as a body, since that is not within our
charge.

We encourage all members of the Faculty Senate to read our report in advance of the Senate
meeting of April 20, at which, it is our understanding, the Senate will determine what to do

with the report.

Sincerely,
Members of the UMA Board Policy 214 Task Force
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Executive Summary

In early April 2018, a link to an online survey was sent to all employees of the University of
Maine at Augusta. 25 responses were received. We also held discussions during April 2018
college meetings and took notes regarding respondents (available in Appendix 1).

Our first survey question asked, “Do you support or oppose Board Policy 214 as it is currently
written?,” and invited respondents to reply using a Likert scale ranging from 1 (Strongly
Support) to 5 (Strongly Oppose). 24 responses were logged. 19 respondents (79.2%) indicated
opposition (a score of 4-5) with 12 (50%) indicating they “strongly oppose.” 4 respondents
(12.9%) indicated support (a score of 1-2) with 1 (4.2%) indicating they “strongly support.”

Our second question asked, “How would Board Policy 214 affect you, your program, your
students, or your ability to perform your job at UMA? Please describe.” The full text of 22

responses is available in Appendix 2.

A brief summary of college notes and survey responses indicates the following themes:

Opposition to clauses regarding
“partisan political activity” (15
mentions)

Concern that policy prohibits
research and teaching that regards
art, science or knowledge relevant in
partisan political conflict (13
mentions)

Concern at having to disavow
institutional affiliation when
speaking (12 mentions)

Concern regarding fear, anxiety, or a
chilling effect (12 mentions)

Concern regarding unclear or
contradictory language (10
mentions)

Concern regarding censorship at a
university (10 mentions)

Concern that policy will restrict
classroom practices (7 mentions)

Concern that policy undermines
academic publication (6 mentions)

Concern that policy undermines
academic or intellectual freedom (6
mentions)

Concern that policy will restrict
university employees from doing
work with legislatures (6 mentions)

Concern that policy will enable
harassment of university employees
(5 mentions)

Concern that resource usage ban is
overly broad (5 mentions)

Support for clauses regarding
“partisan political activity” (3
mentions)

Support for having to disavow
institutional affiliation when
speaking (3 mentions)

Concern that policy prevents UMS
employees from discussing UMS
policy in public (3 mentions )

Concern regarding clauses
permitting political activity “off-
time” for always-on professionals (3
mentions)

Question regarding who will be
responsible for implementing and
enforcing this policy (3 mentions)

Concern that policy undermines civic
engagement work (3 mentions)

Concern that policy restricts
activities required for tenure (3
mentions)

Concern that policy conflicts with
professional codes of ethics (3
mentions)

Concern at potential for university
lawyers to regulate classroom
political content (2 mentions)

Concern that policy will hamper
university promotion of UMS
academics’ research (2 mentions)

Concern that policy inappropriately
restricts administrators’ speech (2
mentions)

Concern at addition of new standard
that speech must be “responsible” (2
mentions)
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Appendix 1. Notes from UMA College of Arts & Sciences Meeting Regarding Board Policy 214

Notes of Faculty Member 1:

Tie specific language in document that is troublesome to our worries.

¢ Questions about the language in policy. On one hand uses the term partisan political activities. And
then uses the term Participating in the political process. Later, employees owning their own opinions
and not representing UMA

e Partisan political activity should not be impairing duties — tough to pinpoint if one fails at a particular
duty

e Document is primarily intended to be a restriction on institutions and presidents. Danger the document
might limit attractiveness for someone to become a president.

e Climate control is a scientific face and not political. What we do about it is political. How would faculty
be supported if they write about this? What happens if faculty publish ground breaking ideas?

e Very nature of having to clarify we are speaking for ourselves. We speak from our research and
knowledge. Undermines us as professionals.

Is the point about us clarifying our position as our own meant to protect the system?
Unclear and vague enough it could be interpreted to discriminate against faculty if needed. Can't fully
do our jobs.

o What happens if we purchase a certain piece of art or select art for a show. Sometimes art can be
interpreted differently and can become politicized.

e Can invite censorship.

3 PP of introduction — UMS is funded by taxpayers, tax-exempt status- must remain neutral on social,
political, religious views of any kind.

o What if someone with menace decides to go after us?

NPR — groups using students in classroom and recording are made — being posted on social media —
personal threats being made — bullying!

o Example — faculty member posts political posters on social media, someone from the public complains
says the faculty member is representing institution — pressure for faculty to remove said images. Given
our jobs how can we separate the personal from the professional? But when there is a clear
separation, there are efforts to target those views.

Notes of Faculty Member 2:

The following are paraphrases of speech during the meeting, not quotes, unless specifically noted as quotes.
Quote: "I've heard a lot of worry. Can | do this now? Can | do that any more?"

On the one hand, the policy uses the term 'partisan political activity.' Later in the document, there's a line that
says 'when exercising their rights to participate in the political process as individuals.' But participating in the
political process is possibly more expanded than 'partisan political activity.'

The idea of if you're doing 'partisan political activity' and it shouldn't be interfering and impairing with regular
academic duties... we've been discussing [in our academic program] how difficult it would be to tell when our
activities are political, and when our political speech would impinge on our work.

The document is primarily intended to be a restriction on institutions and administrators. There's a danger that
the document might limit the attractiveness of UMS to possible administrators.

Raised, a quote from the Chronicle of Higher Education: "So can an art professor talk about politics in class?
Can a political-science professor wear a pin supporting a preferred candidate? What exactly can scientists say
about legislation related to climate change?

"[UMS Legal Counsel] Thelen said he hopes to answer those questions soon."
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Reacting to this: | have an awful lot to say about that notion. | have a number of concerns. Climate change is
science and is not a political issue, but what we do about it is. The notion that we can argue about whether
climate change is real is perceived as political even when it is not. There are very clear political
recommendations based on very clear climate change science, but these could be construed as political. The
very fact that this process is happening leaves me feeling restricted. | have to second-guess what | do. Will |
be supported by my institution? | don't know. What if | publish ground-breaking research on climate

change? Can my president make an announcement, or is she restricted from promoting her faculty member's
academic work?

Quote: "The notion that we have to disqualify our statements as not representative of our work. This would
undermine me every time | say it, because | speak from my research and | speak from my knowledge of other
scientific work. That undermines my message necessarily."

Quote: "It seems repetitive to say we are not speaking on behalf of the university, but that is redundant
because the system has already declared this."

| just this week had an issue when | was sending information to someone about climate change and it was
partisan because there are certain people in political power with clear and devastating beliefs about this. Do |
now have to figure out how to parse this out? Do | have to not use my university e-mail to send information that
some people consider controversial?

Quote: "Are we not allowed to talk about others in the public square who are talking about defunding university
systems? Are we not allowed to react to that while we are at work?"

It is unclear and vague enough that it could be interpreted in order to discriminate against faculty should
someone decide the need to discriminate faculty would arise.

Quote: "Art can have different interpretations. What happens if | or a president or an institution purchases a
piece of art or endorses a piece of art that could be interpreted as having a political point? Is a piece of art with
a red hat with "Make America Great Again" politicized and therefore bannable under this policy?"

Quote: "Who gets to determine all this once the policy is implemented?"

3rd paragraph of introduction contains an unclear reference regarding tax exempt status. What is the relevance
of the phrase 'political, social, or religious views of any kind?' in this policy? Restrictions given to this are vague
but in broad principle are troubling.

Quote: "What if someone with menace decides to go after us?"

It appears that universities are not backing academics from harassment by groups that are funded and
organized to bother professors who make statements that some students find troubling. Academics are being
threatened for the content of their speech. There is a trend of campuses not protecting speech, but trying to
punish academics by further restricting them.

Quote: "Hypothetically, let's say that a faculty member is at a political rally and posts a photograph to his
Twitter feed. Let's say again hypothetically that the faculty member was harassed by members of the
community. Let's say again hypothetically that administrators responded by trying to restrict the faculty
member. | don't see how given the nature of our jobs how we can distinguish the personal from the
professional. But even where such distinctions exist, there are factions that are organizing to target faculty who
do this sort of thing. That is undermining our security."
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Appendix 2. Text of all responses to Survey Question, “How would Board Policy 214 affect you,
your program, your students, or your ability to perform your job? Please describe.”

Note: the following responses are offered here verbatim. No comments have been deleted
from the set, and the only modification has been to redact one respondent’s name.

Response 1. It would not affect anything.

Response 2. | think it will have a chilling effect on UMS employees exercising their free speech rights,
and participating in our democracy, for fear of violating the policy. However, | fully agree with the position
that UMS employees should not consume university resources when engaging in their own
political/personal activities. We already have policies about this. The "political" focus of this new policy is
potentially problematic in the age of digital communication. For example, the cost of using a university
supplied computer, to check one's personal email, during a work break, is microscopic. Banning
employees from engaging in political activity, but not OTHER personal activity, seems capricious. How is
"political" activity defined? Is sending an email to my town office with a complaint about town services a
political activity? If | send an email to my mother and | mention that I'm unhappy/happy with a recent
government action, is that a violation of the policy?

Response 3. A black cloud

Response 4. This policy might make me think twice about whom | may invite to speak to my students, to
the UMA community, or at a community forum. The fundamental purpose of a university is to provide a
forum that not only tolerates, but encourages, the free expression and exchange of ideas. This policy
appears to have a chilling effect on speech without defining precisely what it seeks to prohibit. Regulating
time, place and manner of speech is acceptable; regulating content is not.

Response 5. We should not have a policy on politics.. Its like having a policy on hats. Is one hat better
then the other. Are we not smart enough to have our own opinion on what we like for a hat.. How about
cars.. Do we have a policy on what type of cars we have .. should we not talk about different makes of
cars... oh no | am talking about Toyota's. Psychologically we should not have one. It suppresses free
speech and free mind.. Its only in place to make people think oh no .. we should not talk about politics...
Why? | feel We should not have a policy about it.. Thanks

Response 6. minimal impact on me personally. due to my involvement and oversight of various
marketing/communications for prospective student, | would just need to make sure that any language or
statements we use do not cross over into the areas identified in the policy. thanks for gathering the
feedback. I'm new to UMS ([date redacted]), but glad to see the clarification on policy and desire to
engage faculty and staff.

Response 7. I'm not sure why this policy was put in place. I'm not sure how this will directly impact my
work because the language is so unclear. | understand the importance of not pushing ideologies on
students, but now | am concerned about even educating students on certain subjects.

Response 8. It will not. The best point made in my opinion, is that the university system will not infringe
upon a faculty members ability to step outside a set lesson plan. | have always felt that we need to have
trust in our teachers and their ability to TEACH. Every teacher/professor has their own views and beliefs
that will no doubt find their way into a lesson at some point. That is ok. If we restrict our educator like the
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public grade schools have, we take away the freedom to learn at the same time. Students no matter what
age need to be able to take what is said or written and be able to dissect it and come up with their own
conclusion on the subject matter. I'm not sure this helps or makes sense but it's the best feedback | have!
[name redacted]

Response 9. | do not believe it would negatively or positively affect any of these constituents. It seems
pointed at public political involvement, particularly when asserting a voice of the universities rather than
free speach in teaching and research by individuals within the universities. | don't expect any of these
constituents to take on the role of speaking for the institution.

Response 10. badly

Response 11. | advocate for patients and have a high political profile within the legislature and on a
national basis. | have faced issues with the UMS in the past, asking me to include things like "these are
my own opinions and not the University". This had a direct chilling effect on my political activity (eg, | no
longer included my UMA title in TV commercials and press conferences). This will only make political
activity and advocacy more difficult.

Response 12. | have students and sometimes, | myself advocate or testify for legislative bills or write
editorials, op eds, journal and newspaper articles and this has had a chilling effect already. | was asked to
testify against dismantling the Child Development Services program for babies 0-2 and children 3-5.
Having the programs placed in the public schools system is not a good idea now. The public school
system is not prepared to assess and treat children under 5 and most do not want to do this. New special
ed and early intervention administrators and educators, speech and language, occupational, and physical
therapists as well as case managers for this special age group will be needed. My experience was
requested. | was unsure if | could say anything,

Also, | have speakers from the LGBTQ community, different legislators, information on family and children
issues from professionals in the field, woman's issues, sexual, physical, and intellectual abuse and
assault are just some some the topics that often are politically charged. We certainly attribute ideas to the
person and not UMA but | am nervous about doing this now.

Response 13. As an advisor to UMA Rainbows, | work with students who frequently openly support or
oppose candidates based upon the candidates stand on issues affecting them. Jim Thelen said it would
not be a problem, but as the statement is written, | don't believe | am protected.

Response 14. Any time a policy contradicts itself or is vague, one might feel uneasy about saying or
writing anything in public because the policy could be used against you. And, although, the policy might
not be able to be enforced in a particular instance, it will certainly cause angst and loss of time in trying to
defend oneself against any "charges".

Response 15. | am concerned that this policy could infringe on my ability to provide leadership
development and civic engagement activities for students. For example, helping students learn how they
can advocate for issues they care about. Even if the issues are not partisan, some issues can be viewed
as partisan based on which political party is supporting them at the time.

In addition, our department is part of several coalitions that advocate for policies that insure economic

security is possible for Maine families. | believe that we should follow the 501 (c) (3) guidelines that allow
for us to talk about and advocate for issues.
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Response 16. It is my opinion that Board Policy 214 is vaguely worded and puts the burden on the
employees to separate themselves from their University and UMS. For example, if | were to collaborate
on a peer-reviewed paper evaluating the statistical or sampling validity of a political poll or polls, does this
constitute partisan political speech if the results reveal that one political party was favored in the polls
over another? | have also not read a peer-reviewed journal article or conference proceeding in which the
authors state that the article contains the opinions of the author(s) and do not represent the opinions of
the authors' institutions. While | do not think that the above is the intent of the Board of Trustees, the lack
of clear, concise language in Board Policy 214 may have a chilling effect on research and publications
across UMS.

Response 17. The language is problematic and does not adequately address the many areas of political
and social expertise of the UMS faculty, staff, and administration, nor does it fully consider contingencies
in which areas of interest and expertise must at times directly interact with public policy. | will provide
examples that may overlap with my ability to fully function in my professional duties to the university and
system, my students, and to the greater Maine and American communities which | serve as part of my
position (tenure-track professor, thus required to use my expertise to serve the students, university,
system, and community).

"The Board recognizes its faculty as subject matter experts in their areas of teaching and research and
encourages them to responsibly disseminate their research and knowledge."

-- who decides what is "responsible dissemination" and what is the criteria for this decision? Prior to this
policy, | would have chosen to disseminate information according to the ethical standards of my field; but
this language makes me there is a potential for institutional oversight, which would limit my academic
freedom.

"This policy does not restrict any UMS faculty, staff, or student from speaking on political matters,
including testifying before or speaking with legislators or policy makers, about the subjects of their
teaching or research expertise or personal experience, provided they do not represent that they speak for
their campus or the System unless specifically authorized to do so."

-- This statement speaks to a reasonable standard that most university and other institutions consider to
be standard. Does it require that every time | speak regarding my areas of expertise (which are social and
therefore necessarily political), that | must indicate that | am *not* speaking on behalf of the university? If
my title and affiliation are attached to my name, as is the standard for university professors, does this
indicate | am representing that | speak for my campus? If | must clarify each time | speak publicly that |
am not speaking for the university or system, my message is weakened by adding caveats and distancing
myself from my professional authority. A name without a title and affiliation could be anyone, but including
my title and affiliation lend weight and credence to my words, that | am not just speaking my opinions but
am speaking from expertise. This wording makes me doubt my ability to speak out with my affiliation
attached to my name.

"...the System and its universities, and individuals speaking or acting on their behalf, must at all times
remain impartial as to such viewpoints [political, social, religious] except as provided elsewhere in this or
other System policies."

-- If the state or federal government, or a specific candidate or political figure is seeking to cut funding to
financial aid, to the system or university, to social welfare programs, or other resources that directly
impact the university, my job, or my students' ability to afford or attend school, | must, according to the
ethical standards of my field, speak out with my viewpoint which is rooted in my area of expertise.
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UMS Legislative Advocacy section: "All UMS legislative advocacy without exception will therefore be
managed through the Chancellor’s office... For the purposes of this policy, “UMS (or System) legislative
advocacy” includes interaction with the State Legislature, including individual legislators or legislative
committees and their staff, the Governor’s office and staff, or any other public official or the general public
when the purpose of the interaction or communication is to advocate for a specific UMS institutional
position or outcome... Further, this policy does not restrict any UMS faculty, employee, department,
division, or office from providing information, research, survey data, or policy advice to a local, state, or
federal government official or office when required to do so by grant, contract, or legal mandate"

-- The ethical standards of my field require me to advocate for policies that align with my areas of
expertise, including funding for education via the university or financial aid, and for just policies regarding
access to education. Even when not required by a grant, contract, or legal mandate, service to the
university and community in my area of expertise could very easily require me to speak to legislators
regarding policies that would influence the life and livelihoods of my students and peers. This verbiage in
this section seems to indicate that not only can | not speak on behalf of the university or system (which
again, this standard already exists) but that | can also not advocate for the university simply as my own
professional self unless | am mandated by a grant or contract.

"UMS and its universities cannot participate or intervene in any partisan political campaign on behalf of, or
in opposition to, any candidate for public office, which, for the purposes of this section, is referred to as
“partisan political activity.”

--Several of my areas of expertise have been politicized even if they are not by nature "partisan." For
example, | am a climate change researcher. The very fact that | conduct research and speak out
regarding the scientific fact of climate change is considered by many to be partisan. Similarly, advocacy
regarding poverty or racism, also areas of expertise, are considered "partisan" by nature.

"If System and university employees wish to become actively involved in partisan political activities, they
must do so on their own time, without using System or University funds or resources of any kind,"

-- Does this include my email account? Does this include my title and affiliation? Again, my area of
expertise requires me to speak to political issues; am | required to continuously minimize my expertise in
order to discuss my expertise? Also "on their own time" is not really a thing that exists for a university
professor. My tenure requirements include community service, and again, my areas of expertise are
largely considered to be political. Therefore, my community activities are part of my profession, are part of
my required service to achieve tenure.

"When exercising their rights to participate in the political process as individuals or as otherwise permitted
by this Policy, System/university employees should emphasize that their comments or actions are their
own, and not those of the System or university unless they have been specifically authorized to speak or
act on behalf of a System institution. This disclaimer is especially important if an employee, when
speaking or acting as a private citizen or as otherwise permitted by this Policy, is using his or her title or
affiliation with the System or a university for identification purposes or to establish his/her competence in
a particular field."

--This is an unreasonable standard because, again, it requires experts (myself included) to minimize my
expertise every time we speak to our expertise, if our expertise can be considered political in any way.
This is a direct violation of Academic freedom.

Chancellor and Presidential Authority to Make Institutional Statements

-- Does this section indicate that our university presidents must seek approval to discuss the work and
expertise, findings and activities of their faculty? This is an unreasonable restriction on our administration,
and could very well bind them from showcasing ground-breaking research or activities that could
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otherwise be leveraged for institutional recognition or prestige. This restriction could also make it difficult
to recruit future administrators who may fear for their Academic and professional freedom.

Response 18. | receive emails from my professional organizations (organizations central to my academic
discipline) encouraging civic participation in causes related to our field. Here’s an example: “A few weeks
ago | sent a note informing you that funding of the National Endowment for the Humanities as well as
other agencies that support work in the humanities and arts was under immediate threat. | asked you to
contact your representatives on behalf of the NEH particularly, an organization that provides so much to
so many who undertake and who value the sort of work we do.” Does this policy require | reroute
messages from my professional organization to a private email address? This damages my ethos as an
academic professional. | should be able to have confirmed credentials, like a university email address, in
the directory and on publications.

What counts as “system & university-specific advocacy”? Does this mean only policy at the state level
that specifically is about allocating funds to U Maine schools, or does this include all policy that impacts
the universities and our work?

The issue of faculty participating in partisan political activities “on their own time” does not make sense,
given the nature of the 9 month contract, as has been stated earlier. How might our time be measured as
our own or not our own? Similar questions were posed earlier by the BOT faculty reps, but seem not to be
addressed.

What is the measure used to gauge how partisan political activities might “interfere with or impair
performing [my] regular System/university duties” and how will causality be determined? Because I, like
so many colleagues, work 50 — 70+ hours a week, any impairment in my work performance could be said
to be caused by interference from a competing work task.

Response 19. One of the most significant problems with Board Policy 214 is that it is internally
inconsistent, leading to conflicting policy applications depending on which part of Board Policy 214 is
being read. For instance, the third paragraph of Board Policy 214 reads that “UMS and its constituent
universities fully embrace the First Amendment rights of all citizens, including all students and employees,
to hold and express political, social, or religious views of any kind.” But the sentence before declares two
limitations on expression of views, and the text that follows this statement places a number of limitations
and prohibitions on the expression of political and social views of many kinds. In another contradiction,
the first sentence of the second paragraph of the policy draft indicates that “this policy is subject to Board
Policy 212.” This indicates that Board Policy 212 provisions outrule Board Policy 214 provisions. But
Board Policy 212 declares that we shall be able to speak out "without any censorship, threat, restraint, or
discipline by the University" -- WITHOUT ANY of these -- while Board Policy 214 declares many such
points of censorship, threat and restraint. How is a person working for UMS supposed to interpret such
bald contradiction? | have no idea how to decide which way to act given these contradictions. Typically,
we know from legal and social research, the response to policy contradictions is a "chilling effect" in which
people stop speaking and acting out of fear. A fearful, chilled university system is not an effective
university system. Being fearful and chilled does not make me an effective university employee.

A lack of definition of terms leads to a lack of clarity for me when | am trying to simultaneously honor my
constitutional rights and abide by this new Board Policy 214. For instance, faculty are admonished that
they must “responsibly disseminate their research and knowledge.” But what does “responsibly” mean,
and how would we know responsibile or irresponsible dissemination of knowledge? (In a university
context, how is it irresponsible to disseminate research findings?) The word "responsibly" indicates that
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faculty must "respond" to some body or bodies when deciding whether to share knowledge or publish
their research. What is that all about? | have no idea how to evaluate this policy prescription, and
therefore | have no idea how to carry it out, and therefore | have no idea how to avoid violating it and
getting into some sort of trouble.

Another section with no definition of terms has to do with politics. Politics is collective decisionmaking
about collective activity, and therefore permeates everything we do. The Board of Trustees, like all
policymaking bodies is inherently political. What does it mean to “participate” and “intervene” in a
“campaign?” There is absolutely no guidance as to the meaning of these words in Board Policy 214.
There is similarly no guidance regarding the idea that our constitutional activities might “interfere with or
impair” our work.

For faculty like me to "disseminate their research and knowledge" often has the effect of intervening on
the outcome of a campaign. My academic research directly legislative politics and the creation of datasets
that combine census data, lobbying records and campaign contributions with the legislative activity of
members of the Maine State Legislature. My civic service activity -- which | have been encouraged by my
own university to engage in a piece of my work to build a case for tenure -- has involved giving Mainers
access to this data so they can learn more about their representatives. When | disseminate my research
in publication and in online databases, | change the state of knowledge Mainers have about their
politicians, a majority of whom are running again for office as candidates. That certainly can "intervene" in
the fate of a campaign. Board Policy 214 would seem to squelch my research -- or at least my publication
and other dissemination of it.

And what if | wanted to join a political campaign directly? | am informed that | “cannot participate or
intervene in any partisan political campaign on behalf of, or in opposition to, any candidate for public
office” unless | “do so on [my] own time.” But | do not work on a clock. | am salaried and | have a
professional title. | am always unavoidably a professor. This is what salaried professionals are, and
therefore the notion of "my own time" is impossible to implement.

Finally, | need go no further than the statement of UMS Counsel Jim Thelen in the Chronicle of Higher
Education to indicate how | am affected by this policy: *** "So can an art professor talk about politics in
class? Can a political-science professor wear a pin supporting a preferred candidate? What exactly can
scientists say about legislation related to climate change? Thelen said he hopes to answer those
questions soon." ***

If we take Board Policy 212 seriously, these questions are none of Mr. Thelen's business. Almost
immediately after the passage of Board Policy 214, the micromanagent of the educational content of a
classroom has been made the administration's business. That is an unconstitutional infringement of my
liberty, it is a disrespect to my professionalism, and it does not honor Board Policy 212.

Response 20. Board Policy 214 affects me in several ways. Outside my official duties as a professor in
the UMS system, | aspire to be a public intellectual, someone who, as a result of my education and
experience, tries to bring my expertise to bear on public conversations. Many of those conversations are
political in nature in that they relate to issues of power and inequality in culture and society. Certain
perspectives on these issues easily correspond with recognizable political positions (for example, liberal
and conservative). In turn, these political positions correspond with particular candidates for office. My
concern is that, without explicitly advocating for a candidate for public office, my participation in public
conversations could lead observers to believe that | am implicitly advocating for political candidates.
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For example: | can anticipate that our current president's democrat opponent in the 2020 elections will
support educational policies that are far more in line with the conclusions drawn from educational
research, an area with which | am very familiar. There is little if any evidence in our current president’s
educational policies and stances that he is familiar with or understands educational research; the same
can be said for the current Secretary of Education. When | make such a point on my social media
accounts — through which | regularly communicate with/to public audiences — must | say that | am not
speaking on behalf of UMS? This does not make sense to me, since | am obviously speaking through
years of experience and expertise on the subject. And why, after all, would UMS be against the findings in
educational research?

For these reasons, this policy has had a chilling effect on me. Or rather, a silencing effect.

My concern is exacerbated by a lack of clarity on what, exactly, UMS employees are barred from doing,
which makes silence much more likely because employees are unsure about what constitutes an
overstep of the boundaries. It is clear that UMS employees should never claim to be speaking on behalf
of UMS or their university (unless authorization has been given). However, the policy states that *UMS
and its universities* cannot “participate or intervene in any partisan political campaign on behalf of, or in
opposition to, any candidate for public office.” This is why employees cannot engage in partisan political
activity using UMS funds, resources, or in ways that interfere with their duties. This makes sense, and |
don’t find this restriction unreasonable.

However, | disagree with what follows this restriction in the policy. If/when employees do engage in
partisan political activity, it needs to be not only without UMS funds, resources, etc., but also needs to be
represented as independent from the system and its universities.

According to this policy, when employees “participate in the political process as individuals,” they “should
emphasize that their comments or actions are their own, and not those of the System or university.” | can
imagine a range of activities that would fall under “participating in the political process”: voting; registering
people to vote; driving people to the polls; encouraging my students to vote; publicly taking a stand on
legislation that directly harms or benefits the students my university serves, the people in my community,
or the country as a whole; publicly identifying candidates | supported in an election and why; attending
rallies or meetings related to candidates or related individuals. The policy seems to suggest several
restrictions on various kinds of behavior.

| am also concerned about classroom practice as a result of this policy. | regularly use examples from
current events in my classroom (for example, identify logical fallacies in a presidential debate; analyze the
rhetoric of the president’s speech on education). This kind of pedagogy is supported by research that
suggests that students have a better and more effective learning experience when they can apply
theories and concepts to relevant content. Conclusions drawn from these activities often lead students to
recognize problematic tendencies in public figures and/or public discourse. As a result of policy 214, | am
now more reluctant to use current events as objects of analysis in my classroom.

To summarize:
Policy 214 lacks clarity in these speech restrictions, causing UMS employees to fall silent to err on the
side of caution; it breeds confusion and negatively affects the culture of inquiry in universities; it harms

efforts to bridge the divide between universities and the public (our expertise is greatly needed in these
times); it negatively affects the extent to which faculty can cultivate a community of critical thinking and
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citizenship in our classrooms; and from a personal standpoint, the policy depresses the enthusiasm with
which | had been pursuing critical inquiry in my research and pedagogy at my university.

Response 21. As part of both our organization's leadership development work and in our role with Civic
Engagement, we believe it is critical for participants and students to understand how the legislative
process works, how public policy affects issues that are relevant to their and their family's lives, and how
to be an engaged citizen and effective advocate on those issues at the local, state, and national level.
Our perspective comes from working with low-income individuals and families across the state over many
years, and we work in coalition with other organizations that promote economic security, equity, and
justice. We feel that Board Policy 214 will have a chilling effect on these activities.

Response 22. Please redact this as much as possible if it is not already vague enough:

1. If a pre-tenure faculty member receives a complaint in a student evaluation that mentions anything
political (such as feminist, climate change, politicizing, etc.), how would that impact such a faculty
member? | have heard from several people that this is the case in their personnel files when in fact such
a comment was not warranted. If such a comment were signed, it must be in their reappointment packets.

2. A scholar submitting for publication a journal article does not have the opportunity in the text to disclose
that the opinions or claims in the paper are not the position of UMS. Many scholars across the seven
campuses are engaged in work in areas that would be drastically impacted by that.

3. For radio and television broadcasts, a faculty member may not be given the opportunity to say that the

opinions are not those of the institution. These sorts of outlets routinely cut down conversations and
emblazon the University's name over the person.
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University of Maine at Augusta

AUGUSTA BANGOR ONLINE CENTERS STATEWIDE

TO: Members of the Board of Trustees of the University of Maine System
FROM: Concerned Staff and Faculty of UMA
REGARDING: Proposed University of Maine System Speech Policy

March 16, 2018

The following is a response to the latest draft of a proposed University of Maine System
policy regarding the limitation of constitutional First Amendment rights of assembly,
speech and petition within University of Maine System campuses. This draft was
provided to University of Maine at Augusta representatives to the Board at 8:18 PM on
the night of Thursday, March 15 2018. It should be noted that only 8 working hours on an
official university break week lies between that release time and the Board of Trustees’
Monday morning meeting in Portland at which a vote on the policy is anticipated. Asa
consequence, a fully consultative process for obtaining feedback from UMA students,
staff and faculty is impossible. This statement therefore should be read as the feedback
of a set of active UMA community members, not necessarily representative of the
sentiment of the whole.

We have significant concerns regarding the proposed policy in the areas of process, policy
clarity, restriction of freedom, and institutional impact.

Concerns Regarding Process

As noted above, the release of the text of a significant policy only 8 working hours before
an anticipated March 19 vote on its final passage makes full consideration of and
consultation regarding the policy a practical impossibility. The release of this text during
an official university break week, with all students and most faculty absent from campus,
is especially concerning.

It should be noted that the UMA Faculty Senate forcefully articulated this concern to UMS
Counsel James Thelen during his sole consultative visit to the UMA campus on the subject
on February 16. Mr. Thelen pledged to the Faculty Senate that a draft would be made
available for general review between March 6-9. The Faculty Senate unanimously passed
an official resolution on February 16 calling on the Board of Trustees to postpone any
vote on the policy until the Board’s meeting in May to allow for a more reasonable
feedback period. The text of this resolution reads:
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“The University of Maine at Augusta Faculty Senate thanks Jim Thelan for explaining the policy on
political speech and for providing us the opportunity for feedback. We respectfully request that the
vote on this policy be postponed until May, thus providing us the opportunity for feedback on the
draft expected to be released prior to the March break.”

To the best of our knowledge, the Faculty Senate has received no response to its
resolution.

The dates of March 6-9 passed without the pledged release of a policy draft, although a
Board of Trustees agenda was posted for review on the Internet at the beginning of
official university break week without any reference to UMS speech policy, appearing to
place the speech policy out of consideration. At 4:30 PM on Thursday, March 15, eight
and one-half working hours before the Board of Trustees meeting, a revised agenda
including a speech policy vote was posted to replace the prior agenda.

In a further process matter, the italicized “discussed” text appearing at the end of the
policy draft document is misleading. The latest draft of the policy is much changed from
prior drafts; the current draft was not discussed with any bodies outside the Board of
Trustees before March 14, 2018. “3/15/18 (via email)” is listed as a point of discussion,
but more accurately it represents a moment at which the draft was released, not
discussed. As of the morning of March 16, the sum total of known discussion on this draft
is a small handful of private e-mail messages to the UMS counsel.

Were the subject matter of this policy inconsequential, the lack of full notice and the lack
of allowance for full feedback might be of little concern. However, in order to thrive
universities rely on constitutional First Amendments freedom of speech, freedom of
assembly, and freedom of petition. The considerable possible impact of this policy on the
health of the intellectual and civic community of the University of Maine at Augusta
makes a process of full consultation and feedback especially important.

In its March 2007 statement on shared governance, the Board of Trustees declares:

“Effective decision-making depends on accountability and the development of trust among the
parties. This trust then provides the foundation for effective activities and efficient use of
participants’ time and reflects the collective knowledge of both faculty members and
administrators....

“Those involved in shared governance need to be sufficiently informed to participate effectively....

“the University of Maine System Board of Trustees strives to strengthen communication and
participation of faculty, students and staff....

“In major decisions regarding the direction of the university, such as mission, strategic plans and
budgets, it is desirable that input be sought from all involved groups early in the process and that
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final decisions be communicated to all parties. Channels for communication, consultation and
information dissemination should be widely known and documented. Faculty participation in
discussion of these topics should be encouraged.”

We firmly support the model of shared governance outlined by the Board of Trustees as
essential to the maintenance of trust within the University of Maine System. We firmly
believe that a vote on the draft speech policy on Monday, March 18 would be viewed by
many as undermining that trust. For that reason, and to ensure a policy that works best
for the communities of the University of Maine System, we second the UMA Faculty
Senate’s request for a delay of a final vote on this speech policy until the Board of
Trustees’ meeting in May.

Concerns Regarding Policy Clarity

In addition to concerns regarding process, we also have concerns regarding the clarity of
the policy. In general, the policy shifts between language indicating on the one hand that
it is a rhetorical resolution regarding UMS values and on language on indicating on the
other hand that it is a policy document permitting some courses of action, mandating
others, and forbidding yet others. We note that celebrations “constitutionally protected
free speech rights, individual rights as citizens, and faculty academic freedom” are
worded as rhetorical values, but contradicted by policy language that appears to restrict
these constitutional rights and freedoms.

For instant, the third paragraph of the latest draft of the proposed policy reads “UMS and
its constituent universities fully embrace the First Amendment rights of all citizens,
including all students and employees, to hold and express political, social, or religious
views of any kind.” But the sentence before declares two limitations on expression of
views, and the text that follows this statement places a number of limitations and
prohibitions on the expression of political and social views of many kinds. In another
contradiction, the first sentence of the second paragraph of the policy draft indicates that
“this policy is subject to Board Policy 212.” What does “subject to” mean? Does it mean
that all provisions of the new policy that are contradicted by Board Policy 212 are
canceled? Or does “subject to” mean something else? If so, what? The problems of
consistency become clear with a cursory review of Board Policy 212, which declares:

“The Board of Trustees is committed to protecting the rights all University community members
Share to free speech, which includes free expression and assembly, as enshrined in the U.S. and
Maine State Constitutions. There shall be no restriction at any System institutions on these
fundamental rights....

“Academic freedom is the freedom to present and discuss all relevant matters in and beyond the
classroom, to explore all avenues of scholarship, research and creative expression, and to speak

or write without any censorship, threat, restraint, or discipline by the University with regard to
the pursuit of truth.”

As drafted, however, this current Board proposal would restrict and restrain speech and
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expression by university members in a number of ways. If this document is to be read as
an actionable policy, which of these contradictory passages take precedence?

Other unclear language:

e Page 1, Paragraph 2: “responsibly disseminate their research and knowledge.”
What does “responsibly” mean? How is responsibly operationally defined? How
are faculty supposed to be responsible, and to what bodies? What sort of
response by faculty is envisioned? When faculty research findings or the state of
knowledge in an academic literature contradict politics, what is the envisioned
“responsible” course of conduct?

e Page 2, Paragraph 2: “participate” and “intervene” in a “campaign.” These terms
are similarly undefined and yet highly consequential. The dissemination of
research and knowledge often “intervenes” in political activity, changing its
course. And what is a “campaign?” Modern “campaigns” often involve the
“participation” of ancillary communications that are not part of a candidate
committee’s official organization. In our modern media environment, any
communication of substance has the potential to “intervene” in a “campaign” by
shaping its fate. This sentence could be reasonably read as permitting the
dissemination of research and knowledge so long as such research and knowledge
has no intervening effect upon the trajectory of any candidate’s run for office.

e Page 2, Paragraph 3: “interfere with or impair.” Yet again, undefined. What is an
impairment? Is generating complaints by students who disagree an “interference”
or an “impairment”? Is harassment campaign waged by bots or trolls against a
university or its employees an “interference” or “impairment” of the university’s
actions? It could be reasonably concluded that the only way to ensure that the
smooth functioning of a system is not “interfered” with or “impaired” is to remain
non-controversial and offend no one. On the contrary, it could be reasonably
concluded that to “interfere with or impair” a placid university environment is an
often natural, important and even productive consequence of free speech (see, for
instance, the sentiment of Policy 212 Section 2, Paragraph 3). And who decides
what constitutes “interference?” Who decides what constitutes “impairment?”
On what basis?

The answers to these questions are not clear in the draft policy, making the policy as
written at best a poor guide and at worst an instigator of future conflict. When language
is unclear in a policy with implications for action, greater, not lesser, uncertainty may
result.

Concerns Regarding Restriction of Freedom

Despite the assurance of the second paragraph of this draft policy, subsequent
paragraphs appear to place significant restrictions on the speech of UMS faculty, staff and
even students.
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Consider the phrase “UMS Legislative Advocacy.” The declaration is made that “system
legislative advocacy... may only be pursued by individuals authorized by UMS for that
purpose.” But “UMS Legislative Advocacy” is defined with astonishing breadth to include
interaction with:

e Individual legislators

e Legislative committees

e Legislative staffers

e The office of the Governor

e The staff of the Governor

e The executive branch of the United States government

e United States government agencies

e Federal regulatory bodies

e “Any other public official”

e “The general public”

Defined this broadly, “UMS Legislative Advocacy” consists of talking to human beings.
When the provision of “advocating for a specific UMS institutional position or outcome is
added,” the prohibition can be literally taken to mean that no employees are permitted to
talk to any human beings about how they feel about UMS policies or about how they
would like to see the university to develop toward desired outcomes.

Further paragraphs partially contradict this text by indicating that UMS employees and
bodies may engage in contact with the above bodies, but only “when required to do so by
grant, contract or legal mandate.” Employees who feel bound by honor, principle, or
moral scruple to contact such bodies are by this policy’s language not permitted to make
contact with political bodies. Similarly, professionals who are bound by codes of ethics in
their professions are not permitted to use their professional codes of ethics as a basis for
political advocacy within and regarding the University of Maine System. This restriction
has the dangerous potential to force UMS professionals to choose between violating UMS
policy and violating their profession’s ethical code.

Application: Student Organizations and Civic Engagement Activity

Moving on to restrictions on “partisan political activity,” we note the restriction on First
Amendment rights stipulating that “university employees” “cannot participate or
intervene in any partisan political campaign on behalf of, or in opposition to, any
candidate for public office” unless they “do so on their own time, without using System or
University funds or resources of any kind.”

One simple problem identified in previous feedback but nevertheless unresolved in the
current draft has to do with the notion of “their own time” as refers to salaried
employees, who do not work on any clock and who wear the title of their profession at all
times. This phrase would appear to ban political activity by all salaried employees.
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In addition, as currently written, the draft policy’s prohibition on the use of resources
would:
e Ban faculty advisors of clubs such as College Democrats and College Republicans;
e End Student Life personnel or budgetary support for such student clubs;
e Require that such student clubs lose official status and move exclusively off
campus for meetings and activities;
e End the practice of universities hosting candidate forums and debates;
e Threaten voter registration drives on campus to the extent that students tend to
predictably vote in a certain partisan direction;
e Prohibit classroom discussions or co-curricular campus events that might change
the minds of participants when it comes to their opinion of elections or
candidates.

The resources required to police such restrictions would be considerable and invasive,
opening up student organizations and classrooms for investigation and discipline. The
restrictions would also be interminable. Consider, to provide just one example, that the
current President of the United States filed for Election 2020 candidate status on his first
day in office. If the President of the United States is a perpetual candidate, and if no
university “funds or resources of any kind” may be expended in an activity that has the
possibility of generating “opposition to any candidate,” then this policy would appear to
perpetually prohibit criticism of the President of the United States on UMS campuses.

Application: Education Policy Consultation
Consider this passage of the draft policy:

“All UMS legislative advocacy without exception will therefore be managed through the
Chancellor’s office, specifically the Office of Community and Government Relations. System
legislative advocacy, including university-specific advocacy, may only be pursued by individuals
authorized by UMS for that purpose. For the purposes of this policy, ‘UMS (or System) legislative
advocacy’ includes interaction with the State Legislature, including individual legislators or
legislative committees and their staff, the Governor’s office and staff, or any other public official or
the general public when the purpose of the interaction or communication is to advocate for a
specific UMS institutional position or outcome.... This policy does not restrict any UMS faculty,
staff, or student from speaking on political matters, including testifying before or speaking with
legislators or policy makers, about the subjects of their teaching or research expertise or personal
experience, provided they do not represent that they speak for their campus or the System unless

specifically authorized to do so.”

This passage appears to prohibit education faculty in the system from testifying in person
or in writing regarding teacher certification rules before the legislature. This will severely
inhibit schools of education from helping to shape teacher education policy, something
that has been expected and accepted by the legislature. The Education and Cultural
Affairs committee is currently relying on such advice from university faculty on Chapter
115 rules that will impact the ways in which teachers are certified. The point is that none
of these faculty are claiming to be testifying individually; they are advocating for our
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students in the UMS system. It appears these faculty would not be able to contribute in
the future under this policy.

Application: Campus Justice and Inclusion Initiatives

Public universities are fundamentally rich ground for the expression of conflicting
viewpoints. Not only are individuals brought together who may have vastly differing
views, institutions of higher education are themselves entities that through action
support values. For example, at the University of Maine at Augusta, there are
institutionally supported activities such as the Safe Zone Project that promote inclusion,
acceptance, and allyship with the LGBTQ community. Trained university faculty and staff
facilitate this program. Under the proposed BOT policy, these activities could be
prohibited as the program itself does not remain impartial to all political, social, or
religious viewpoints — in fact, the program aims to strengthen a culture that is accepting
of individuals of all sexual orientations, identities and genders. Such activity could be
considered politically “partisan,” considering that some party platforms in this century
have made explicit their opposition to the sort of activities that the University of Maine
System has expressly embraced.

While the university must continue to be a place where contrarian viewpoints can be
expressed and debated, there is a compelling interest for the university to advance a
number of social justice issues. These are matters of public concern and should be
protected. The proposed BOT policy, however, will have a chilling effect on individuals
called to speak and act on such matters.

Promoting fundamental equality, no matter one’s sexual orientation (or race, birthplace,
citizenship, etc.) is an institutional value with political, social, and religious impacts. It is
not enough to simply espouse non-discrimination as practice because of civil rights laws.
Our institutional culture requires that we promote more than tolerance, and instead
equal dignity, worth, and inclusion — those values are not neutral and we will not remain
impartial to intolerance, hate or bigotry. To quash promotion of these fundamental ideals
and aspirations will injure the institutional culture, and our students, faculty and staff.

Application: Campus Safety Legislation

At times there are legislative proposals that arise which could potentially affect the safety,
security and welfare of the entire University population. For instance, L.D. 1370 in the
128t Maine Legislature proposed allowing firearm possession on university/college
campuses in Maine. Though this proposed “Act to Enhance Safety on College and
University Campuses” was not supported by UMS, an employee with safety and security
responsibilities at a UMS institution may want to, expressly acting as an individual,
express at a legislative hearing a personal opinion contrary to the University’s official
position. Would it be reasonable for an employee with security responsibilities to actually
speak from the basis of their experience at their university? We think so. Yet such a
person’s free speech would under the new policy “without exception therefore be
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managed through the Chancellor’s office,” representing a significant diminishment of free
speech rights.

The lack of definition regarding “interference” or “impairment” may have a significant
stifling effect on an individual’s personal expression. For this example, would it be
reasonable for an employee with security responsibilities to be concerned that should
they express a pro-campus carry position their viewpoint could be construed as
“interfering” with or “impairing” their ability to do their job? We think so. Should these
difficulties overrule the right of an employee to speak their mind? The chilling effects of
this policy on free expression in the university environment are worth serious
consideration.

Concerns Regarding Institutional Impact

The above sections of our statement identify ways in which the draft policy as currently
written could if implemented threaten the rights and freedoms of UMS staff, faculty, and
students. But it is also worth considering the ways in which this draft policy could
threaten the UMS itself as an institution. In passing a policy that outlines poorly defined,
contradictory, and possibly unconstitutional restrictions on the fundamental American
rights of speech, assembly and petition, the UMS Board of Trustees opens the door to
significant litigation. Lawsuits from within by (notoriously contrarian) academics who are
not inclined to surrender their fundament American rights could drain considerable
resources from the already resource-strapped University of Maine System.

Such lawsuits from within might be dwarfed by lawsuits from external political agitators.
This policy can be read as an instruction manual for litigators wishing to file suit against
public universities, to provoke the firing of staff and faculty, to force revocation of
university club status, or to simply intimidate any of these into silence with the express or
implicit threat of legal action. As it currently stands, UMS response to complaints about
political statements by faculty, staff and students is a relatively simple two sentence
construction: “The University of Maine System values free speech. [Insert name of
student, staff or faculty] is free to speaking for [insert pronoun]self.” The new policy
would introduce a variety of legal considerations:
e Did a faculty member disseminate research or knowledge responsibly or
irresponsibly?
e Did the knowledge shared by a staff member have the effect of “intervening” in
the result of an election?
e Did a faculty member mention an idea about bettering the University of Maine
System in public?
e Does holding an unpopular opinion “impair” the ability of a staff member to
function?
e Did the outcome of a university candidate forum lead to people making decisions
about which candidates they’d vote for?
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e Do the activities of a student organization have the effect of promoting or
amplifying the campaign messaging of a particular political candidate?

When brought to the courts, these kind of complicated questions can be tied up for
months, if not years, in “reasonable person” debates, depositions, and appeals. The
chilling effect on the UMS budget could be profound.

Beyond the threat of lawsuits, the passage of this policy has the potential to erode the
positive institutional culture that the University of Maine System currently enjoys, in
which ideas are free, debate is encouraged, dissemination of knowledge is valued and its
restriction is disdained. This pro-expression, pro-innovation, even pro-disruption
environment is responsible for the inventiveness that Mainers have come to expect from
our universities. Changing this culture to one in which expressions are tightly constrained
and ideas are subject to prior office approval has the potential to dampen the kind of
innovation that the state and the people of Maine need.

Given the significant number of problems raised by the text of the current draft policy,
and given the lack of opportunity for significant discussion regarding the draft, and finally
given the lack of any current crisis faced by the University of Maine System due to the
policy’s absence, we feel it would be prudent to postpone a vote on the draft policy to the
meeting of the Board of Trustees in May. Given the potential hazards of this territory, it is
far less important to make a decision quickly than it is to make a decision well.
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AGENDA ITEM SUMMARY

1. NAME OF ITEM:  Student Representatives: Discussion
2. INITIATED BY: Lisa Marchese Eames, Chair
3.  BOARD INFORMATION: X BOARD ACTION:
4. OUTCOME: BOARD POLICY:
5. BACKGROUND:

The Student Representatives to the Board of Trustees have determined an agenda of topical

areas they would like to address with the Board Academic and Student Affairs Committee.

The discussion will be led by Samuel Atwood, UMA Student Representative and Abby
Roche, UM Graduate Student Representative to the Board of Trustees.
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UNIVERSITY OF MAINE SYSTEM

AGENDA ITEM SUMMARY
1. NAME OF ITEM: Faculty Representatives Discussion
2. INITIATED BY: Lisa Marchese Eames, Chair
3. BOARD INFORMATION: X BOARD ACTION:
4. OUTCOME: BOARD POLICY:
5.  BACKGROUND:
The Faculty Representatives to the Board of Trustees would like to discuss the importance

of timely and meaningful opportunities for input regarding key UMS decisions. The
Faculty Representatives present during the meeting will have a brief discussion. 12

5/3/2019
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